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Summary

This sociolinguistic study examines selected aspettthe linguistic behavior of a rural
language community in South Africa. The generalsamne to establish first, whether this
"coloured” community in the historically Afrikaantown of Beaufort West is still

predominantly Afrikaans, second, whether there vw&demce of language shift in the
community, specifically following more use of Ermfli in other formerly Afrikaans

communities after the change of government in 1% third, what the nature of such
language shift may be.

An overview of pertinent aspects of the social potitical history of South Africa generally

and of Beaufort West specifically, is presentedomder to contextualise the language
dispensation — past and present — addressed irsttidy. History reveals that the town in
question was first named Hooyvlakte and only latequired the name of Beaufort West.
Hooyvlakte is currently the name of one of the shbun which a section of Beaufort West's
“"coloured” community resides. For the purpose a$ tstudy the larger Beaufort West
community which is in focus here, is also refert@ds the Hooyvlakte community

The study is mainly of a qualitative nature. Thepandents were 184 members of the

Hooyvlakte community, they included individualshaith genders and were aged between 16
and 87 years. The only requirement for participatio this study was that the respondent

should have been a Beaufort West resident foraat [£5 years. Each respondent completed a
questionnaire from which his/her language proficielanguage use and language preference
could be assessed. The gquestionnaire also alloeggndents an opportunity to express their
opinion on the value and practice of multilinguiadig1 their community.

The results of this study indicate that the Hooktdacommunity remains predominantly
Afrikaans. There is, however, an increase in thewdadge and use of English, and despite
possible limits in actual English proficiency, thesidents in the Hooyvlakte mostly view
themselves as balanced Afrikaans-English bilingualds view is related to the gradual
change in linguistic identity, from an almost exsliely (often stigmatized) Afrikaans
identity to a (mostly proud) Afrikaans-English bijjual one. The stigmatized "coloured" and
Afrikaans identities appear to be products of Solfiica’'s sociopolitical history of ethnic
and cultural categorisation and segregation. Stigmathe one hand, and exclusion, on the
other, have led to a desire in the Hooyvlakte comiguo associate with a language other
than Afrikaans as well. This shift to an AfrikaaBeglish bilingual identity contrasts with the
shift from predominantly Afrikaans monolingualisra virtual monolingualism in English
found in other Coloured communities studied in WWestern Cape's and Eastern Cape's
metropoles (see Anthonissen and George 2003; F&00&; Fortuin 2009).



Opsomming

Hierdie sosiolinguistiese studie ondersoek gesedtelle aspekte van die talige gedrag van 'n
landelike taalgemeenskap in Suid Afrika. Die algeenaloelstellings van die studie is
eerstens, om vas te stel of die "bruin” gemeenskalte histories Afrikaanse dorp Beaufort-
Wes steeds hoofsaaklik Afrikaans is, tweedens,aaf danduidings is van taalverskuiwing,
spesifiek een wat neig na 'n toenemende gebruikEvayels, soos gevind is in ander histories
Afrikaanse gemeenskappe na die regeringsveranderl®94, en derdens, wat die aard van
SO 'n taalverskuiwing sou wees.

'n Oorsig word gegee oor beduidende aspekte vasadimle en politieke geskiedenis van
Suid-Afrika in die algemeen, en meer spesifiek \Beaufort-Wes, om die huidige en
voormalige taalsituasie soos dit in hierdie studan die orde kom, te kontekstualiseer.
Geskiedkundige verslae wys daarop dat die dorpdeensaam Hooyvlakte gehad het voor dit
verander is na Beaufort-Wes. Hooyvlakte is tans mi@am van een van die dorp se
woonbuurte waar 'n gedeelte van Beaufort-Wes seirfbrgemeenskap woonagtig is. In
hierdie studie benoem "Hooyvlakte" die "bruin" geamskap van die hele dorp. Dit is in hulle
wat hierdie tesis geinteresseerd is.

Die studie is hoofsaaklik kwalitatief van aard. Diespondente was 184 lede van die
Hooyvlakte gemeenskap, en deelnemers het individale beide geslagte tussen die
ouderdomme van 16 en 87 jaar ingesluit. Die enigsteiste vir deelname aan die studie was
dat informante reeds 15 jaar in Beaufort-Wes wobgagoes wees. Elke informant het 'n

vraelys voltooi op grond waarvan sy/haar taalvagreid, taalgebruik en taalvoorkeur

vasgestel kon word. Die vraelys het ook die infanteegeleentheid gegee om hul mening te
lug oor die waarde en gebruik van veeltaligheidluhgemeenskap.

Die bevindinge van die studie toon aan dat die hiakye gemeenskap steeds hoofsaaklik
Afrikaans is. Daar is egter 'n toename in hul keran gebruik van Engels, en ten spyte van
moontlike beperkinge in hul Engelse taalvaardighsat formele toetse sou kon uitwys,
beskou deelnemers hulself steeds as gebalanseeeg¢alige sprekers van Afrikaans en
Engels. Hierdie siening hou verband met 'n verskgvin talige identiteit, van 'n oorwegend
eksklusiewe (meestal gestigmatiseerde) Afrikaadseatiteit na 'n (grootliks trotse) Afrikaans
en Engels tweetalige identiteit. Die gestigmatideeBruin en Afrikaanse identiteite blyk
neweprodukte te wees van die (etniese en kultutgdssifiseringsgebruike uit die vorige
Suid-Afrikaanse sosio-politiese bestel. Stigma,rgyds, en uitsluiting, andersyds, het 'n
begeerte in die Hooyvlakte gemeenskap laat ontstaante assosieer met 'n ander taal
benewens Afrikaans. Hierdie verskuiwing na 'n takgé Afrikaans-Engelse identiteit
kontrasteer met die verskuiwing van hoofsaaklikikksfanse taalidentiteit na feitlik uitsluitlik
eentalig Engelse identiteit, wat onlangs in "brugémeenskappe elders waargeneem en
opgeteken is (vgl. Anthonissen en George 2003; EaRD09; Fortuin 2009).
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Chapter 1

Introduction

1.1 Background

"Bilingualism" is the term used to refer to the pbmenon of individuals and communities
who know and use more than one language, most¢gens language (L2) in addition to the
individual's or community's first language (L1).or@act between persons who do not share a
mutually intelligible L1 is a stimulus for an inddual or community to become bilingual
(Myers-Scotton 2006: 6).

Since acquiring an L2 requires some effort, therasually a need or great motivation to do
so. This motivation can be either of an instrumlengdure or of an integrative nature. In the
case of the former, the benefits of knowing theak@ found in its value as an instrument for
economic, political or social advancement. Intageatnotivation has as its goal the need to
learn the language for the purpose of advancingelagionship with the interlocutor group,

sometimes to the extent that the L2 learner wigbhdsecome a member of the alternative
language group (Lambert 1963: 114; Gardner and keanil®72: 44-47). Larsen-Freeman and
Long (1991: 258) also describe this kind of moimatas a desire "to adopt the lifestyle and

values of the target-language group.”

Along with these two kinds of motivation for leamgian L2, it is also possible that a group
may be obliged to learn an L2 because of unequakpeelations. In cases where a dominant
group holds economic and political power, the dantianguage may be set as prerequisite
for gaining access to resources. The choice torbedailingual is therefore not always one
that is made freely; it can also be one that isdafiy or indirectly forced upon the minority

group for their social integration or even survivaiainstream social activity.

South Africa is a linguistically rich country, withl languages enjoying official status since
1994. Such a diverse linguistic context makes airiiatween individuals who do not share
the same L1 unavoidable. One would consequentlunassthat the majority of South
Africans are bilingual. The political dispensatibefore 1994 however promoted separation
between groups of different ethnicity, language auoture. This social structuring limited

contact between speakers of different languagesaludlimited any external motivation for



the dominant groups to learn the languages of tbomgps who had considerably less power.
Speakers of the indigenous languages however, ol#iged to learn at least one of the two
officila languages (Afrikaans or English) if theyere to gain any meaningful employment or
participation in wider social spaces. Many who donbt achieve reasonable competence in
Afrikaans or English were socially and economicaliglated and their development was
stunted. In predominantly Afrikaans monolingualalucommunities such as the Beaufort
West "coloured" community, the non-standard varadtifrikaans of the group had a similar

isolating effect.

In the absence of spontaneous or independent tepafia second, less powerful language
(inhibited by the segregation of interlocutor grephere were still external influences that
encouraged and sometimes coerced L1 speakers ohaloinlanguages, that is, of Afrikaans
and English, to become bilingual. The apartheidmeglargely promoted the power and

interests of the White section of the South Afrigampulation and so also promoted the
languages that served this purpose. For almose@&syfrom 1925 up to 1994, Afrikaans and
English were the only two official languages in ttwaintry. Many who were not proficient in

Afrikaans, the dominant language of the power hsldence 1948, and who additionally had
L2 rather than L1 proficiency in English, would bimited in terms of educational and

economic advancement opportunities. Proficiendyliienglish among Whites however, very
limitedly affected life chances negatively — schiogland employment opportunities were still
privileged.

Knowledge of Afrikaans was widely counted as a &hla resource in obtaining employment
and for completing a school education. ThroughBhetu Education Act No.47 of 1953, the
apartheid government made proficiency in Afrikaand English a requirement in all school
curricula, but at the same time the policies angcation resources made attainment of such
proficiencies by L1 speakers of indigenous Afridamguages virtually impossible. One
limitation to gaining proficiency in Afrikaans walse prescription of mother tongue education
in the first years of schooling and the introductmf an L2 at too late a stage in the school
career for most children to make a smooth tranmsifisto the language of power and
opportunity (Kamwangamalu 2001: 392-395)

The historic tension between Afrikaans and Engbstd the language communities that
represented each, as well as the nature of Afrik&anrglish bilingualism and its effect on

! See Chapter 2 for a more in-depth discussion efBantu Education Act and the role that Afrikaans a
English played in pre-1994 South Africa.



speakers' identities, warrants investigation. EMmgin South Africa is an urban language,
often given elite status. Afrikaans, although spoley various ethnic groups within the
country, was widely used in rural communities andreasingly also in urban areas. In
popular perception Afrikaans was considered tcheddanguage belonging to the White South
African community who held power in government. Tpresent study will attend to these
circumstances and perceptions about language ancieg. More specifically, it will focus
on the use of Afrikaans and English in a rural coed® (hereafter simply referred to as
Coloured) community in a Karoo town that historigdlas had a strong Afrikaans character.
The focus on a rural community in this study isnfiigant since other studies of Coloured
groups and their use of Afrikaans and English témdocus on urban communities for
example, Cape Town and Port Elizabeth (see Antkenisnd George 2003; Farmer 2009;
Fortuin 2009). This is a study that will give a fie of speakers' own articulation of their
linguistic competences and identities. It is ins¢éed in social aspects of bilingualism and will
not give a formal linguistic analysis of the vaiestof English and Afrikaans, nor of linguistic
features of Afrikaans-English bilingualism in tlwemmunity. That is outside the scope of this

project, but would be a very interesting and vableatudy to follow up this one.

1.2  The Beaufort West community

One residential area in the town of Beaufort Wess welected as study area for this research
project. Beaufort West is a relatively small towm the sparsely populated outskirts of the
Western Cape. Both the province of the Western Gagkthe district of which the town

forms part, the Central Karoo District, historigaflave a strong Afrikaans identity.

The community in question here is the group deseghan rather sweeping terms as the
Coloured community of Beaufort West. It was choasrhe singular focus of this study for a
number of reasons. The first reason is one of jality: as a member of this community the
researcher has access as well as insider-obsengipmortunities. The second reason is that,
to date, very little research has been done orptbéciencies and language behaviour of
Coloured speakers outside of the greater Cape Tamea. A practical constraint to
conducting a sociolinguistic study of the whole tovg the fact that it still consists of a
number of socially separate groups. The differemmunities within the one town have been
separated over time, not only by economic and aotad historic divisions, but specifically

also as a result of racial classification; afted4,2his separation has largely been maintained.

2 See section 1.4.1 of this chapter for a definiiad discussion of this term.



Beaufort West thus still reflects the divisions@oed under the apartheid regime through the
Group Areas Act No. 41 of 1950. Under this act, tBolMfricans were assigned to live in
designated areas based on their racial classditalihe present day residential areas are to a
large extent still occupied by the racial groupsvttom they were assigned in the earlier part
of the 20" century, and then specifically after 1950. Themans of segregation are still very
visible in this town, even though we now live ip@st-apartheid era.

The social isolation of the Beaufort West commaasitnas led to a certain degree of linguistic
diversity within the town as a whole, even amonffedent Afrikaans L1 communities. It is
probable that many of the linguistic propertiesilatited to any one of the communities in
Beaufort West may also occur in the language oérotommunities in this town. However,
central to this study will be the assumption tihatré are in fact a number of differences in the
language use of each group and that these diffesemark the different groups, so much so

that generalisations about the Afrikaans of thentaw a whole cannot be made.

One of the residential areas in Beaufort Westithatcupied by the Coloured group bears the
name "Hooyvlakte" (literally, "hay plain”). As wilbe explained in chapter 2, specifically in
the section providing a socio-political overview of this towthis name is regularly used in
telling the history of Beaufort West. In fact, Hatgkte was the name of the farm from which
Beaufort West developed into a town. In this stlidgoyvlakte™ will be used as an indicator

of the identity of a long established Coloured camity of Beaufort West.

1.3 Research aims and objectives

The present study aims to describe the distribusioth use of Afrikaans and English in the
Hooyvlakte community and the nature of Afrikaanggish bilingualism in this group.
Attention will also be paid to how such bilinguatigelates to the ethnolinguistic identity of
this community. The socio-political and languagstdry of this group in particular and the
country in general will be taken into account imsidering recently perceived changes in
linguistic identitiies. The investigation and repaf my work will be structured by the

following guiding questions:

0] Has Afrikaans maintained its status as the domiferguage of the town, even after
the changes of 1994 and considering the wide us&ngflish as lingua franca

elsewhere?

% See section 2.4 of Chapter 2.



(i) Is there currently an increase in the learning@selof English on the Hooyvlakte?
(i)  What is the nature of Afrikaans-English bilinguadi®n the Hooyvlakte?

(iv) Is there a shift from predominantly Afrikaans lingfic identity to an Afrikaans-

English bilingual identity on the Hooyvlakte?

1.4  Definitions of key concepts and terms of reference
1.4.1 Ethnic labels

Under apartheid, there were four main racial caiego(Blacks, Coloureds, Indians and
Whites), each associated with numerous labels. Manthe labels used in reference to
members of any of the non-White categories weregiory in nature. The use and, more
specifically, the choice of ethnic labels is stilmuch contested issue in South Africa. Whilst
acknowledging that the use of such labels remagenaitive matter and that causing offence
is very likely, it should be emphasised nonetheléss the nature and focus of this study
demands it. | will therefore briefly describe therious labels that exist for each of the ethnic
groups and then indicate which labels (and the &nm which they will appear) have been

chosen for consistent use throughout this study.
Blacks

The indigenous Black population of South Africasmmetimes called "the Blacks", and at
other times, the terms "African” and "bantu” areduso describe them. The term "Blacks"
will be used from here on to refer specificallyiack South Africans formerly identified as
belonging to the traditional tribes of southernigdr The term is sometimes used in South
African politics to refer to all so-called "non-Wés", which would include Indians,

Coloureds, and Blacks. In this thesis, howeverieha is not used so inclusively.
Coloureds

In South Africa, the term "Coloured” is not usesd,iais in the United States of America, to
include those "with complete black ancestry", tisatto refer inclusively to all "people of

colour" (Smith 1992: 497). Instead, "Coloured” sed here, to refer to a person who is
neither "White" nor "Black". The general understiaugdis that persons from the Coloured

group have mixed ancestry. Other terms used to tefldis group include "Brown" as well as



the Afrikaans terms "kleurling" and "gekleurde" (alincan both be translated as "coloured").
The more derogatory terms, "hotnot" (frafottento) and "boesman™ (from i’?century
Dutch bosjesma)y derive from names given to the indigenous Khoikdnd San tribes who
were hunter-gatherers and are now virtually extatan indigenous group. They too are
forefathers of some of those belonging to the lbgmeous Coloured group we know today.
The term "Coloured” is at times also used in cocijiom with the phrase, "so-called", so as to
indicate that its use is undesirable. This add#igirase will not be used in this study, for the

sake of simplicity.
Indians

The Indian population, as the name indicates, tsagrigins in the Asian country, India. The
majority of this community is descended from indead labourers who arrived in a series of
shiploads since 1860. They were primarily broughthe country to supplement a working
force, destined for the sugar plantations in thevipice of Natal on the South African east
coast (Davenport 2000: 105). The Indians also liadrpmore derogatory names, but these
will not be discussed here or later in this thesexing that, as a group, the Indians are not

pertinent to this study.
Whites

For the purpose of this study, this group can beldd into two on the basis of language: L1
English speakers and L1 Afrikaans speakers. Thiegpéine population that speaks English is
sometimes derogatorily referred to as "Rooinekkbat(is, "Rednecks” or "Souties". The
Afrikaans speakers are generally referred to agiKaers”, but the terms "Dutchman”,
"Boer" or "Rockspider" are sometimes used to réfethem in a derogatory sense. Also,
"Whitey" is used in a derogatory way to refer tahogroups. In this study, the term "Whites"
will be used to refer to this group as a whole, drstinctions made on the basis of language

will be made clear, for example, "White Afrikaanqseakers” or "White English speakers".

It is also necessary to note here that the term-\White" refers to any and all of the racial
groups besides Whites. This term reveals sometbirtge ideology formerly adhered to in
this country, a form of eurocentricity that distinghes ethnicity very roughly in terms of skin

colour.



These terms will appear uncapitalized and unitadiin this thesis. The lack of italicized and
capitalized letters should not be interpreted tam#at these terms of reference are the

norm. It has been chosen here for the sake of umifp and ease.

Chapter 2 will take a more in-depth look at ethnic labelowh they originated, the
associations attached to them, and their effegscifically on the ethnic identity of the

Coloured group that form the focus of this study.
1.4.2 First language and second language

For the purposes of this study, the term "firsiglaege" (or its standard abbreviation, "L1")
has the same meaning as "mother tongue", "nathgubge" and "home language”. All these
terms denote the language a speaker acquirecifidsthat, in cases of bi- or multilingualism,
he/she presents as the language in which he/shessfluent. In most cases (but not in all),
the mother is her child's primary caregiver and laeguage is the language first learned by
that child. As noted by Richards, Platt and Weld®&86: 188), there are exceptions, where
children may "first acquire some knowledge of arotianguage from a [carer] and only later

on acquire a second [language] which they consid@r native language.”

"Second language”, or "L2", refers to the languapech is mostly acquired at a later stage
than the L1. In North America, "second languagehisrchangeable with "foreign language"
(Richardset al. 1985: 108), meaning a language that is foreignh&i tountry. In South
Africa, however, there are ten other official langas that a speaker can acquire as L2, and in
such a case, the L2 is not considered a foreigguage. The term "second language" will
therefore not include the meaning of "foreign laage!' as is noted in Richards al. (1985:
108).

In this thesis, the terms "first language" and tsetclanguage”, or "L1" and "L2" for short,

will be used throughouit.
1.4.3 Bilingualism and multilingualism

The term "bilingualism™ in essence refers to thditglio speak two languages. Individuals
who are bilingual can exhibit differing degreescompetence in each language and there are
different terms for expressing these varying degreé competence. There is also an

important difference between a bilingual individaald a bilingual society; every individual

* See section 2.3.3 of Chapter 2.



in a bilingual society is not necessarily a biliagperson. In Chapter 3, more will be said
about the differences between individual and satigtingualism, and the various measures

of competence of the bilingual individual.

The term "multilingualism” refers to the ability speak three or more languages (Richatds
al. 1985: 185). "Multilingualism” is sometimes usedeirthangeably with "bilingualism”
where both terms in essence mean the ability takspere than one language (see Romaine
1995: 11). In such a case, the ability to speakipally two languages is denoted by the

term "minimal multilingualism” (Davies 2005: 98).

In this thesis, however, these two terms will n@tused interchangeably, and in Chapter 2 the
term "bilingualism™ will be defined more narrowlynete that, in the South African context,
"bilingualism™ was previously used to refer speagfly to the ability to speak Afrikaans and
EnglistT.

1.4.4 Dialect

The term "dialect" refers to different varieties thfe same language. One variety of a
language can differ from others in terms of vocabu(that is, on a lexical level); in terms of
grammar (morphologically and syntactically); and/on terms of pronunciation
(phonologically). Essentially there is no one viyrithat is inherently better than another.
However, the dialect with the most status genergdins the label of "standard variety”, as
for example with Standard Afrikaans. The status ihattributed to the standard variety of a
language is commonly based on the language uski§ththe speech and writing) of the
educated L1 speakers of that language (Richetrdk 1985: 80, 271).

1.4.5 Identity

‘Identity’ as a concept used in Linguistics "consethe role of language in providing a
speaker with individuality and group membershipfa@k 2007: 112). One's language use
gives an indication of the type of person one iserg one comes from, and what social class
one belongs to; even one's age and gender candoeetefrom one's language use. One of
the most important functions of language is thgprolviding each speaker with an individual
and group identity (Trask 2007: 112).

® See section 2.1.2 of Chapter 2.



1.4.6 Ethnolinguistic identity

The study of ethnic identity as it relates to |lamggl has been termed "ethnolinguistics" (Trask
2007: 86). The term "ethnolinguistic identity”" refe¢o one's identity as derived jointly from
one's ethnic group membership and one's languaggoirdly. Ellis (1999: 152-3) defines
"ethnolinguistic identity" as the psychological amsdcial representations that language

performs with respect to ethnicity.

1.5  Chapter layout

The thesis will be organized in the following wairstly, it is necessary to gain an
understanding of key aspects of the South Africanasinguistic context, especially in light
of the fact that traces of the country's receniglished political policies are still evident in
the geographical and social organization of Beawéest and the Hooyvlakte. Secondly, it is
important to sketch the social history of the Hdalte in order to better understand the
patterns of language knowledge and use of its pedfie socio-political history of South
Africa and Beaufort West will be the focus of CleapR. A discussion of the theory
underlying bilingualism and how it relates to etlmguistic identity will be set out in Chapter
3. The relevant literature in which this study mnded will be referred to throughout as
each area of specific scholarly interest is intcatly and not in a separate chapter that would
not reflect how various sections are related anelgnated. The empirical investigation that
will inform the main questions of this study wilklthe focus of the final two chapters of this
thesis: the data will be presented in Chapter bviadd, in Chapter 5, by a discussion of how

it answers the aforementioned research questions.



Chapter 2

Socio-political overview of South Africa and Beaufd West

relevant to a study of Hooyvlakte linguistic identiies and patterns of bilingualism

In this chapter, | shall give an overview of theiaband political context that is pertinent to
this study. First, | shall describe the geograghsedting, and then give some statistics that
provide an indication of the racial and linguistitversity of the Hooyvlakte communities.
This chapter will also give a brief overview of t®uth African history, explaining the
development of Afrikaans and English as two stroffgrial languages and their distribution
among various sections of the South African poputatThe chapter furthermore gives an
overview of the history of the area first identifias the Hooyvlakte, and later as the Karoo
town of Beaufort West. In the final part of the ptexr, | give some introspective
autobiographical data that document my personakmpce of the relationship between
Afrikaans and English in the Hooyvlakte communithis will serve as background to an
analysis of the data on bilingual skills and ideesi in this particular community, and as a

basis for reflection on the notion of 'ethnolingigisdentity' on the Hooyvlakte.

2.1  South African statistics
2.1.1 Geographic and population statistics

The Republic of South Africa, situated at the seuthtip of Africa, covers a land area of 1
219 912 square kilometres (471 011 square milesngared to other countries, South Africa
is the size of about an eighth of the United Stafe&merica, but is twice the size of France
and almost four times the size of Germaryhe country is divided into nine provinces:
Eastern Cape, Free State, Gauteng, KwaZulu-Naitalpdapo, Mpumalanga, Northern Cape,
North West and Western Cape.

According to the latest figures available (StatstSouth Africa 2007), South Africa has a
multi-racial population of 47 850 700 people, cstiag of Blacks (79.5%); Whites (9.1%);
Coloureds (8.9%); Indians/Asians (2.5%).

8 http://www.southafrica.info
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2.1.2 Language statistics

The 11 official languages of the Republic of SoAfhica are isiZulu, isiXhosa, Afrikaans,
Sepedi, English, Setswana, Sesotho, Xitsonga, $iSWahivenda, and isiNdebele (Statistics
South Africa 2003: 14). IsiZulu (23.8%) and isiXao4d7.6%) are the two languages with the
most L1 speakers in South Africa, with Afrikaan8.@%) and English (8.2%) taking third
and fifth place in terms of number of L1 speak&@ta{istics South Africa 2003: 14, reporting
figures obtained in the 2001 census).

In a country with such linguistic diversity, it dsfficult to imagine that individual and societal
bilingualism and multilingualism are not widesprehds only since 1990, however, when the
present democratization process began, that tie ‘tewltilingualism” started to be more
widely used. Before 1990, the term "bilingualismdssmuch more commonly used in South
Africa to refer specifically to "a knowledge of Akaans and English”, and not to "knowledge
of (any) two languages" (Webb 2002: 78).

Webb (2002: 80) presents the incidence of Afrikaanglish bilingualism in South Africa in
1980 in the table, cited here as Table 2.1. Thelémce of multilingualism in 1996, almost

two decades later, is also presented here as Zdble

Table 2.2 Knowledge of both Afrikaans and English ("biliraism™) as a % of the total
South African population, by ra¢&980).

Asian people Black people Coloured people White people Average

29 21 51 74 31

Source: Webb 2002: 80

Table 2.1 presents a distorted image of the varjysulation groups' linguistic ability,
because it focuses on Afrikaans and English ohijad focus had been on any two languages,
then the Black group would have far exceeded theraggroups as bilingually skilled people.
It is nonetheless useful to see how prominent Agiks-English bilingualism was among the
various population groups, about three decades Bijjagualism in the sense of knowing
only Afrikaans and English is still most common amgaoAsian, Coloured and White South
Africans (Webb 2002: 80).
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Table 2.2 gives a more accurate indication of S@dtltans' linguistic ability. As this table
indicates, each of the official languages is usatdomly as home language, but also as an L2

for other functions.

Table 2.2 Estimated knowledge of the 11 official languagesiumerical order (1996).

Language Number of L1 speakers in Estimated knowledge of Estimated total of
millions and as % of the language as L2, in millions (L1+ L2) speakers in
population millions

isiZulu 9200 144 22.9% 24 200 000 33400 144
isiXhosa 7196 118 17.9% 18 000 000 25196 198
Afrikaans 5811547 14.4% 16 500 000 22 311 547
Sepedi 3695 846 9.2% 12 600 000 16 295 846
English 3457 467 8.6% 18 500 000 21957 467
Setswana 3301774 8.2% 11 300 000 14 601 774
Sesotho 3104 197 7.7% 10 500 000 13 604 197
Xitsonga 1756 105 4.4% 4700 000 6 456 105

siSwati 1013193 2.5% 3400 000 4413193
Tshivenda 876 409 2.2% 2 500 000 3376 409
isiNdebele 586 961 1.5% 2200 000 2786961

Source: Webb 2004: 7 (adapted)

Afrikaans-English bilingualism may not be common cmm Black people, but
multilingualism certainly is. In their study of han (specifically, township) linguistic
identity, Slabbert and Finlayson (2000: 123) fotimak residents (most if not all of whom are
Black) consider that "being able to understand spelak a multiplicity of languages is a
feature that not only identifies the urban indiatlbut is also a highly esteemed aspirational
value." Van Vuuren and Maree (1994) confirm thisieby indicating that 69% of the urban
Black population know three or more languages (2d4%w up to five languages), where

Afrikaans and English are usually included.
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2.2 South Africa's socio-political history

Throughout the past 360 years, South Africa has beight with socio-political struggles.
Among the first memories of this country are thtss relate the story of the colonizer and
the colonized. The Dutch were the first Europeangdtablish themselves at the Cape of
Good Hope. The British later followed and aimeadtd only occupy the Cape colony, but to
make it British in culture and character. In alhspes of public life, Dutch was then replaced
by English (Davenport and Saunders 2000: 45). Asnixation was phased out, a new
system of rule arose, one which distinguished betwatizens on racial and ethnic grounds
and so was arguably more detrimental to the weflidhef the country than its colonial
predecessors. Each of the systems of rule madendelidle imprint on the linguistic
landscape of South Africa. After democratisatiorl994, the constitution was developed to
accommodate one of the world's most liberal languaalicies, giving official recognition to

11 languages.
2.2.1 The founding of a colony

In 1652, Jan van Riebeeck landed in Table Bay, wumdders of the Dutch East India
Company ("Vereenigde Oostindische Compagnie”, oCy.0'he VOC, established by Dutch
merchants to capitalise on the foreign trade whth Indonesian Archipelago, saw Table Bay
as a strategic location for a refreshment stattoom here, fresh fruit and vegetables could be
provided to victual passing ships en route to tlastEThis settlement in Table Bay later
became known as the Cape (Giliomee and Mbenga 200-41). In time, many VOC
officials became "free burghers”, that is, peopleowgettled at the Cape and established new
communities. The Dutch presence at the Cape irttlirksd to the development of Afrikaans

as an indigenous South African language.

The year 1795 marks the arrival and formal takeayehe Cape by the British. In 1802, the
colony was returned to The Netherlands but repsssesnce more by the British around
1806. The Colony's British status became formalisetB28 (Giliomee and Mbenga 2007: 4
& 85).

2.2.2 The founding of the Union of South Africa

British occupation of South Africa was synonymoushva policy of Anglicisation, so that
across much of the country, especially in the urdn@as, an ideology of English nationalism
prevailed (Giliomee and Mbenga 2007: 96). From 1@8&dg before Britain's possession of
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the entire Colony would be official), Lord Charl8®merset wanted to ensure the British
character of the area under his jurisdiction in @ape and so sought to "replace Dutch by
English in all spheres of public life" (DavenpondaSaunders 2000: 43-45). This was done by
imposing English on the education system and thesleure. The policy, however, did not
have a lasting effect on the Colony or country.ifasce to it only served to form the basis
of Afrikaner nationalism that would later developthe exact opposite of what Somerset's
government set out to achieve. It is no surprisa tihat the advance of Afrikaner nationalism
has been laid at the door of Somerset's Anglideapolicy on more than one occasion
(Davenport and Saunders 2000: 45).

Moodie (cited in Kamwangamalu 2001: 366) furtherenpoints out that Afrikaner resistance
to the policy was a contributing factor to the $oaffrican War which raged from 1899 to
1902 and ended in British victory. This war wascsipeally directed at the then Republics of
Transvaal ("Zuid-Afrikaanse Republiek”) and the @ya Free State ("Oranje Vrystaat") and
often referred to as the Anglo Boer War. It hagaibheen renamed the "South African War"
(in the most recent sources) to acknowledge thgeaptrticipation of Black people on both
the Boer and British sides (Giliomee and Mbengar2@23). This conflict was a precursor to
the establishment of the Union of South Africa @1Q. Along with the founding of the Union
came the recognition of English and Dutch as c@iafflanguages. In theory, it also brought
an end to the policy of Anglicisation. In practideywever, Dutch, and later Afrikaans, was
still viewed as unequal in their struggle agaihgt hegemony of English. This was the case
until the National Party came to power in 1948 (Kieangamalu 2001: 366 and 2004: 114).

2.2.3 The years of National Party rule and aparthei policy 1948 - 1994

After the National Party came to power in 1948ystem of rule was introduced that would
aggressively separate the various racial grougharcountry.This new government's intent
was the elimination of trends towards inter-ragrgkegration, and for this purpose, they
implemented "legislation to establish distinct bmgital categories among the population
groups and legislation to prevent their residentmaing” (Davenport and Saunders 2000:
378). The engineers of the apartheid system workedhe assumption that races were
inherently unequal and that any cultural attainmme(tte they intellectual, artistic or

educational) were racially determined (Omer-Cod899: 974).

A number of harsh laws were introduced in ordeorganize the South African population
along racial lines. The following are some of taer$ that were passed with this in mind: the
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Population Registration Act No. 30 of 1950, theH#dgion of Mixed Marriages Act No. 55
of 1949, the Immorality Act No. 23 of 1957, the @poAreas Act No. 41 of 1950, the
Reservation of Separate Amenities Act No. 49 of318hd the Pass Laws (more precisely the
Abolition of Passes and Co-ordination of DocumekxisNo. 67 of 1952).

The first three laws encouraged the establishméndisiinct biological categories. The
Prohibition of Mixed Marriages Act, as the namegegls, made marriages between members
of different races illegal. The Immorality Act bathall cross-racial sexual relations, and the
Population Registration Act ordered the racial sifesation and segregation of the country's
citizens into the following categories: White, BtadColoured or Indian (Davenport and
Saunders 2007: 378).

According to Christopher (1989: 329), "the officalicy of apartheid aimed at far more than
straightforward racial residential segregation .t] Would enable the White population to
maintain control of the postcolonial state in whitiey were numerically a minority." This

would be possible if the Black population, who ddoged 75% of the entire population,
could be kept from cohering into a unified grougneTgovernment achieved this aim by
encouraging, or rather enforcing, what Louw (1992) terms "African tribalism in South

Africa."

The Natives Land Act No. 21 of 1913 made a distomcbetween White farming areas and
"Reserves for Blacks". It meant that about 87%hefd¢ountry was "White land" and the other
13% (as of 1926) was designated Reserves (Ross 8899These reserves were to become
independent nation states and were called "BamisiS{ar "homelands"). These nation states
had to have national languages, and so the Blapklaton was further divided into ethnic
groups based on language. As such, languages énatdialectically related and not racially
or nationally distinctive were "invented”, as Hetbh€l992: 2-3) states. In essence, the
establishment of these nations had more to dotiélengineering of languages and the "geo-
political divide-and-rule needs of apartheid thamhwinguistic criteria” (Louw 1992: 53).
The list of the nation states and their nationagjleages is as follows:

Transkei and Ciskei (the 'national languages' of bltese was Xhosa); Kwa-Zulu

(‘national language' Zulu); Bophuthatswana (Tswah@bowa (North Sotho);

Qwa Qwa (South Sotho); Venda (Venda); Kazankuluoffia); Kangwane

(Swazi); and KwaNdebele (Ndebele).
Louw (1992: 53)
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The dismantling of the apartheid government in 188dught about the rejoining of these
homelands with the rest of South Africa.

The aforementioned Pass Laws inhibited the freeeam@nt of Black South Africans to and

from their designated nation state. Every Blackltaaad to own a properly endorsed pass (or
reference book containing details of their emplogtnigistory and rights of residence) and
display it on demand, if they lived or visited adesthe homelands, which the vast majority
of the Black population did. According to Abel (B824), the Pass Laws, of all the apartheid

practices, may have inflicted the greatest indignit

2.3 Ethnic labels and ethnic identity in South Afrca

Under the apartheid regime, ethnic labels had egeaitcal function, but more often than not

they were used in a derogatory manner. Considéhniaigsuch labels are reminiscent of an era
of oppression and discrimination, one has to camswhether it is appropriate to continue

using these categorizations. The following sectmlh reflect on the reasoning behind the

creation of these labels and consider what purplose still serve in post-apartheid South

Africa.

Along with the Population Registration Act of 1988me governmental "name calling" — the
establishment of various ethnic labels, most ofciwhivere experienced as derogatory and
confining. This piece of legislation would class@nd divide the population along ethnic
lines. Classification in any of the categories ohi, Black and Indian was a relatively
straightforward exercise. The fourth category, Qadd, was however "the most nettlesome
of the four" (Wallerstein 1987: 374). The reasondoch difficulty was that this category was
not based on evident distinctiveness but ratheexausion — on not being any of the other
categories (that is, not White or Black). In refere to the creation of this category,
Wallerstein (1987: 373) finds that an "issue [tishtcomplex or puzzling or indeed anything

but self-evident" was reduced and applied aswfais completely unproblematic.

It is clear that these labels served a purposharapartheid era, albeit an unjust, destructive
and derogatory one. The question, however, remaihy: are these distinctions still being

used today? Based on the following sources, | watgde that ethnic labelling is perpetuated
in post-apartheid South Africa because of intemadion and the need for social, political and

economic redress.

16



The usefulness of ethnic labels in pursuing redresghting the wrongs of apartheid — is
aptly set out by Statistics South Africa (2005:: iVptatistics South Africa continues to
classify people by population group, in order toniar progress in moving away from the

apartheid-based discrimination of the past.”

Martin (2001) in his article titled "What's in the@me 'Coloured'?" grapples with a similar
question to the one above: "Given that ethnicignguage and [skin] colour determined
membership in state and society in the recentlyistiexd apartheid system, how can formerly
excluded communities be recognized without perpgigtgaapartheid categorizations?" An
answer to this question would be that no recogmitibformerly excluded communities, and
with it no redress, is possible without perpetuptpartheid categorizations. Nonetheless, it
is ironic that the very terms that divided and nffed so deeply, are now required to achieve

unity and set things right.

Another reason for the perpetuation of ethnic ladgelis the fact that communities have
internalized these labels, and as a result refdheémselves in this manner. According to
Statistics South Africa (2005: iv), "membership [of the four main groups of the apartheid

era] is now based on self-perception and self-iflea8on, not on a legal definition".

This self-perception originated from outside, iattthe labels were imposed upon individuals
and communities. It has, however, become sometbfngn internalized concept. Makoni
(1996: 265) explains that "what started out ase#in’' ‘category, that is, identities imposed
externally on people by groups in positions of pgwethis case the apartheid system, ended

up becoming an 'emic' category, that is, an intesaeki-definition of the imposed category."

Kamwangamalu (2001: 116-117), in answer to the toquesf Martin (2001) on how formerly
excluded communities can be recognized withoutqiagiing apartheid categorizations, also
points to this notion of self-perception. He stategeference to Le Page and Tabouret-Keller
(1985: 181) and Tabouret-Keller (1997: 323), thhese categories will continue to be used
as markers of social identities for as long aspbeple who use them (i) are able to identify
themselves as a distinct group; (i) have both adax access to the group and ability to
analyse and recognise their behavioural patterimshéve sufficiently powerful motivation
for joining the group, with reinforced or lessenmmdtivation gained by feedback from the

group; and (iv) have the ability to modify theiriaiour.”
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In Chapter 1, the ethnic categories and the varialsls used to describe each were briefly
mentioned. The following section aims to elabom@tethe meanings and in some cases the

origins, of these labels.
2.3.1 Whites

Mmusi (1993: 54) notes that the term "White" hasagls been acceptable as a label for all
people with a European origin and also (not withseame contestation) other groups of
ethnically different categories such as people affafiese and Chinese origin, specified in

former government documentation to received pr@bkstatus in South Africa.

The terms distinguishing the White group are asdedi with the language spoken. English
speakers are simply "English" or "Englishmen”, Iti¢ terms "Soutie” and "Rooinek"
("Redneck") are often used to refer to this graup derogatory sense. Afrikaans speakers are
generally called "Afrikaners” or derogatorily rekd to as "Dutchmen". The term
"Dutchman” literally means a man of Dutch birthnationality, but this ethnic label has been

pejorated to refer to an Afrikaner and it has bee@ntlerogatory label.

The term "Afrikaner" was first used by Hendrik Bitain 1707 who said "Ik ben een
Africaander" (De Klerk 1997: 24). However, it wastmntil later in the 19 century that the

term became used as a collective proper name (\Atetbriel 2000: 29).

Vic Webb (in personal communication with Kamwangamanakes the highly contested
claim that the term "Afrikaner" is a label for arpen who (i) supports White self-
determination/apartheid/political separatism, i@i)Vhite in racial terms, (iii) is a member of
the Dutch Reformed Church (thus in religious tetnfs)) has an exaggerated sense of a
glorious past (thus in historical terms) and (virdmes to particular values, attitudes and
norms (thus in cultural terms)” (Kamwangamalu 20@385). Similarity is not the only
element binding the term "Afrikaner" to the Afrikealanguage; the latter is also "regarded as
a fundamental symbol of sociocultural identity bgmyg of its White speakers, who profess to
‘love’ it and are prepared to sacrifice 'materidlly its continued maintenance" (Webb and
Kriel 2000: 20). Bosch (2000: 52) confirms the stdink between the Afrikaans language
and the notion of Afrikaner identity with the folling: "a person's claim to ‘afrikanerness' is

often based on knowledge of the Afrikaans languageer than on religion or origin."
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2.3.2 Blacks

The term "African”, in Mmusi's (1993: 51-53) vieis,the term that is preferred by this group,
but its use has however been avoided by those ddthia labelling ... since it could be
confused with the term 'Afrikaner’ which the Dusgttlers and their descendants reserved for
themselves in their effort to break ties with themotherland.” As a result, the Black
population has become the group in South Africa vilas been given the most labels
throughout history. The term "bantu”, which is ged from the Nguni (that is isiXhosa,
isiZulu, isiNdebele, and siSwat@bantu("person”) was at first used by the Black group to
self-identify, but through its use by the authesti such as in the Bantu Education Act, the
term became a pejorative one. The term "Blaakich is used in this thesis, is slightly more
positive than the other terms used for this grdagmause of its political connotation which

can be traced back to the Black Consciousness Menem

A Dbrief definition of 'Black Consciousness' is thatefers to "the ideas and action which
emerged in the late 1960s and early 1970s, withatimeof uniting Black people to oppose
apartheid and white supremaly"Steve Biko spearheaded the Black Consciousness
Movement and he propagated the following ideas aBtack Consciousness: "[that it] takes
cognizance of the deliberateness of God's plarreating Black people black. It seeks to
infuse the Black community with a new-found prigethemselves, their efforts, their value

systems, their culture, their religion and theiti@ok to life™.

2.3.3 Coloureds

In South Africa, the definition of the term "Col@als” is generally accepted to mean "people
of mixed race". This would imply that they are dastants of Black/White unions or of
unions between members of various other race grospsh as Indian, Chinese, etc.
(Kamwangamalu 2004: 115). Wallerstein (1987: 33§lans how the term was used with
racist intentions to refer to people considerebdaanarginal:

The term 'coloured’ did not evolve out of a didtiive group, but was rather a label

pinned on to a person whom the Population Registraict of 1950 defines as

'‘who in appearance is obviously not white or Indian who is not a member of an

aboriginal race or African tribe'. [This] definitiwas] based on exclusion — [on
what a person is not].

7 http://www.sahistory.org.za
® http://www.sahistory.org.za
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Davenport and Saunders (2000: 378) note that thengoprocedures that organised the
population into racial groups were at first depenid®n the impressionistic decisions of
officials" and that these practices often lead tdoGred people "trying for White". In other
words, Coloured people, usually those with a famplexion and straight hair, would try to

have themselves classified or re-classified as &Vhit

Kamwangamalu (2004: 115) vividly illustrates howl@oeds have been defined in terms of
"otherness" by quoting a statement made by thefdateer first lady of South Africa, Marike
de Klerk, who, in opposing a marriage between loer and a Coloured girl, described the

Coloureds as "a negative group,” "the leftoverad as "people that were left after the nations
were sorted out." The study of a particular Coldutemmunity has led Kamwangamalu
(2004: 116-117) to believe that "Colouredness"raglantity marker is deeply entrenched and
internalised in that community, much as it is imet Coloured communities around the

country.

This residual type of definition of the term "Coted" was already being challenged as far
back as 1987. Wallerstein (1987: 376-377) quoteptbtestors of the day as having said:

We reject the racists' framework, we reject theiminology ... we should see the

prefix "so-called" as the first step in coming tod&a solution of something which

has been a scourge for years ... People are nowgsthah we have the choice of

what we will be called, and most, in the spirittiké nation in the making, opt for
'South African’.

A more recent challenger of the traditional defomtof Coloured people is Zimitri Erasmus
(2001: 14), who argues forcefully that "coloureentties are not about race mixture or
miscegenation but [are] based on creativity, csedliformations shaped by South Africa’s

history of colonialism, slavery, segregation andréyeid."

As previously noted by Wallerstein, there is a ieamong Coloured people to be referred to
as "South African." Central to defining their idéythen is the nation, or at least the idea of a
non-differentiated whole. Zegeye (2001: 188) echtbes sentiment in her description of

Coloured people as "the country's 'living consagnthat is, they are an ongoing example,

warts and all, of what South Africa could have beghout apartheid."
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2.4  South Africa's language history

Contact between different language communities ansuing language struggles are an
unquestionable part of South African history. Sittee 17" century, there has been language
contact between the following languages: the inthigs Khoe and San languages, various
Dutch and German dialects, French, and the mostmmmnof the slave languages, Malay and
Portuguese (Steyn 1980: 117). The genesis of Adnka- how it developed — is still a much
debated issue. What is undisputed, however, idatiethat the abovementioned languages
came into contact with each other at the Cape. Mdsblars agree that by 1740 a variety of
Dutch had come into existence and grew steadilggsiole "standard” Dutch until about the
end of the 18 century, when a clearly separate but related "dt&thdic language” could be
discerned (Roberge 1993: 18-19).

The British occupation of the Cape in the earlﬁﬁ‘ tentury brought Dutch (and its regional
dialects which eventually were identified as Afaka) into contact and inescapably also into
competition with English (Steyn 1980: 119). All¢lerthese languages have enjoyed a "period
of glory" in this country, each associated with thiéng power of the time. Dutch was the
language of commerce and culture during the V.@r&@, whereas English advanced during
the time the Cape was a British colony. Afrikaamserto language of prestige and power with
the establishment of the National Party as the wgsnruling power. The era of democracy
that was introduced by the 1994 election has irréam sense dethroned Afrikaans as the
language of prestige and power, making it equatmoother official languages. Although the
government now gives equal (official) recognitionltl languages, in practicde facto there

is largely only one language associated with econ@amd social prestige — English.
2.4.1 Afrikaans
Theorigin of Afrikaans

In an historical overview of the development of iRflans, Roberge (1993: 1) emphasises the
fact that even though many differing opinions exégjarding the origins of Afrikaans, no one
who has ever investigated the history of the lagguavould seriously dispute that its
emergence was as much a social fact as it wasedydurguistic one. Yet, not everyone has
placed equal emphasis on this truism (as is chean the differing views of Hesseling 1897
and Scholtz 1980: 29-34).
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In discussing the major positions and issues raégaridhe genetic transmission of Dutch in
Southern Africa, Roberge (1993: 12-48) distingusshi@ee categories: spontaneous views,
philological views and creolist views. The compgtimodels overlap to various degrees,
showing that they are not necessarily incompatilblen attempt to simplify the explanation
of these models, | suggest that they be viewet@aggh parts of a continuum. At the one pole
of the continuum, one could place the spontaneadas/,vwhich posits that Afrikaans
developed entirely from an internal evolution oft€hy this view assumes minimal language
contact (see Kruisinga 1906, Boshoff 1921, and Bost923).

The philological paradigm of the development of ikdans could then be placed in the
middle of the suggested continuum. According t@ thew, internal changes together with
language contact were responsible for the develaopofeAfrikaans (see Scholtz 1963, 1980
and Raidt 1974, 1991). At the other pole of thetiomum, one would place the classical
creolist view, which holds that Dutch colonists e their language on to their descendants
(Thomason and Kaufmann 1988: 25; Den Besten 1986) and that pidginizatidhand
subsequent creolizatihtook place within the Afro-Asian substrate (Rokel§93: 44).

It is evident that the latter two views on the gee@f Afrikaans acknowledge the influence
of the other languages present at the Cape toadegrer lesser degree. Some maintain that the
antecedent European Dutch dialect(s) played a maier whereas others give more credit to
the Afro-Asian influence. For example, Den Bestd®8Q: 217-224) acknowledges and
emphasises the role played by the languages dftibéhoi. Ponelis (1993: 70) highlights an
instance where such acknowledgement of the nonéAiiluence on Afrikaans led to direct
opposition by fellow linguists: Hesseling emphagiiee Coloured ancestry of Afrikaans, and
this stood in stark contrast with the views of #hosho believed that the elevation of
Afrikaans rested on emphasising Afrikaans' impelec&8utch and German descent. Bosman
(1916, 1923), who was one of Hesseling's detracteamitended that it was not borrowing
from 'Malayo-Portuguese' (in other words, languaggture) but interlectal influence (the
approximate acquisition of Dutch by foreignerspesally that of upper caste (as opposed to

half-caste) interlectals, that was the main factdahe origin of Afrikaans" (Ponelis 1993: 70).

° Pidginizationis the process by which a language develops am@at language when groups of people who
speak different languages come into contact anchaamtate with one another (Richamtsal. 1985: 219)
1% Creolizationis the process by which a pidgin language becdimed 1 of a group. The sentence structures
and vocabulary range of a creole are far more cexrplan those of a pidgin (Richaretsal. 1985: 67-68).
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Roberge (1993: 87) concludes that there is nosivighv on the genesis of Afrikaans and nor
Is this issue by any means simplistic. The onlytaiety is that three linguistic traditions —
European, African (Khoikhoi) and Asian — have mat daybridized with one another to

produce a new whole, which is truly more than tina ®f its parts.
The socio-political development of Afrikaans

Dutch was the language of administration, governnaa school education in the Cape
colony during the late I7century and most of the #&entury. During this time, Afrikaans
was left to develop relatively unhindered (Steyr8@9116-119). It did however not have
many speakers in comparison to Dutch and manyrdiffevariants of Afrikaans existed by
the early 1900's. The attitude towards Afrikaanthat stage was also not very positive. It was
considered to be the language of the lower clasgsrsguse it was also spoken by the non-
Whites at the Cape, that is, by the Khoikhoi and #itaves. Afrikaans was deemed an
unsuitable language for the discourse of the lehraed was reserved for low functions such
as conversations with family and friends, for makjiokes and for cursing (Moodie 1975: 40;
Steyn 1980: 120). By contrast, Dutch (and lateEaglish) was spoken by the social elite and
used as high function languages (Webb 2002: 74;Essten 1989: 224-226).

Negative sentiments toward Afrikaans are clearlgregsed in the following extract from a
leading article in the Cape Argus of SeptemberlB%,7. Besides calling it a "bastard jargon,
not worthy of the name language at all", the writethe article was also of the opinion that
the poverty of expression in this jargon is sutiat tve defy any man to express
thoughts in it above the merest common-place. ecgh hardly be expected to

act up to sentiments which the tongue they usefditely to express. There can be
no literature with such a language, for poor s, iit is hardly a written one.

(cited by Ponelis 1993: 59).
Theinfluence of the Anglicisation policy on the development of Afrikaans

The Anglicisation policy indirectly caused the gtbwand supremacy of Afrikaans which
occurred during the apartheid era. The first plasanglicisation was led by Lord Charles
Somerset (whose term as governor stretched frond-1827). In 1822, English was
proclaimed the official language of the whole cglofhe education system was identified as
one of the key areas for the implementation, algeibtle, of the Anglicisation policy.
Somerset also implemented Free Schools at the Gapehich pupils would be taught

through the medium of English with the exclusionanfy instruction in or about Dutch
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(Kannemeyer 1976: 9). These schools were at fiesy ypopular, as no school fees were
required and the children of the colonists who ratésl these schools were guaranteed

employment within the civil service (Gabriels 1999).

The second phase of Anglicisation commenced dieiSouth African War of 1999 to 1902,
in which the British subdued the Boer Republic§ @nsvaal and the Orange Free State. This
time, the campaign was driven by Lord Alfred Miln@overnor of the Transvaal and the
Orange River Colony). Similar to Lord Somerset,idil also saw the education system as the
best vehicle for continuing the implementationtad policy. As a result, he prohibited the use
of Dutch as medium of instruction in governmentaath. Dutch was only to be used to teach
English to those learners who were not mother tergpeakers of English, and English was to
be used to teach everything else (Davenport anddgas 2000: 236-239).

Both Somerset's and Milner's policies of Anglidsatare taken to have been instrumental in
the conception and growth of Afrikaner nationalisdn Afrikaner elite consequently
emerged and struggled against Anglicization (DerlKIEQ75: 119; Davenport and Saunders
2000: 245-247). In particular, they struggled forAfrikaans/Dutch to become an official
language alongside English; (ii) the right of Afiilers to send their children to Afrikaans-
medium schools; and (iii) the implementation ofidgualism within the government's
administration (De Klerk 1975: 119).

The use of Afrikaans was promoted in all public @ms — in government, courts of law,
churches and schools — to such an extent thateitaally gained official recognition. By
1910, when the various provinces were unified axgngle British colony, Dutch and English
were considered equal and both were deemed offmmgjuages (Davenport and Saunders
2000: 259). In 1925, Afrikaans was added to thedfsofficial languages (Maartens 1998:
29), which meant that Dutch would gradually be aept by Afrikaans. It was not until 1983
that the status of Dutch as official language waded, along with the change in constitution
introduced by the National Party (Webb 2002: 74-75)

Afrikaans during apartheid

The development of Afrikaans was an important task by the government during the
apartheid era (1948-1994). Besides directing alhkilable financial aid toward its
development, the government also ensured thaatigubge was used extensively in domains

such as the media, civil administration, the aredycation, economy and science, to list but
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a few. As Afrikaans was a compulsory subject fghhschool matriculation (the qualification
that indicated the successful completion of higtost), educational attainment and
subsequent employment depended on proficiency rikaens (Kamwangamalu 2001: 370;
Van Rensburg 1999: 81).

The education system was engineered to promot&afsins and White interests. Education in
Black schools was at first characterised by ingioacin the pupils' L1, while English and
Afrikaans were taught as subjects. By grade fiveer{tstandard three), the pupils had to
switch to English as medium of instruction. In 19%&islation in the form of the Bantu
Education Act No. 47 was introduced with the airhggiablishing equality between English
and Afrikaans as languages of instruction in Blackools and extending L1 education up to
grade eight (then standard six), after which irttom would continue in Afrikaans only
(Kamwangamalu 2001: 390 - 392).

The Bantu Education Act was instated under theegofsL1 education as put forward by
UNESCO. In Alexander's view (1999: 2), the apadhgovernment was simply using "the
very sensible UNESCO declarations on the importarfiaesing [L1s] as media of instruction

in schools in order to justify and beautify itsisacurriculum.” The actual intent of this piece
of legislation, as summarised by Kamwangamalu (2892-394), was to deny Black pupils
access to higher education and to restrict theiasand economic mobility. The enforcement
of this act resulted in the infamous Soweto upgsi 16 June 1976. Moreover, the Bantu
Education Act imbued distrust of L1 instruction antbre particularly a distrust of the

Afrikaans language and its speakers.
Afrikaans after 1994

The birth of the New South Africa in 1994 was acpamed by a "socially reformed"
Afrikaans. Not only was the intimate connectionttiddrikaans has had with power and
oppression severed, Afrikaners also emphasisedaittethat Afrikaans is the community
language of Blacks (read here as including Cola@)red well as Whites (Silva 1997: 4).
Despite this reform, Afrikaans has lost some of fmections and social space it had during
the apartheid era. For instance, Afrikaans is mméo a compulsory school subject in the
country; it is gradually being replaced by Englashthe language of the civil services, such as
is clear in the military (Barkhuizen and De Kler@(®: 97); it shares television and radio air
time not only with English but also with the ninii@al African languages; and it no longer
has the financial support it once had (Kamwangar2@@#: 119).
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On the eve of the fall of apartheid, Ponelis (19898} nonetheless maintained that Afrikaans
remains both "a prominent transactional languageaunth Africa" and the only language (at
that time) that competes for territory against Esiglin most of the higher domains of
language use. In fact, "some Afrikaners have régamentified themselves in public forums
with speakers of the African languages, 'standaggtiher' against the perceived threat of the

juggernaut, English” (Silva 1997: 4).

Other (post-apartheid) contenders for Afrikaans atamant that Afrikaans' position in the
country is still favourable. Van Rensburg (1999:H(), for example, asserts that more than
any other language in South Africa (except Engligiifikaans has taken on the functions of a
lingua franca. Furthermore, when considering thahany parts of South Africa, Afrikaans is
widely used on factory floors and farms, in constian work, shops, and other places, it is
clear that Afrikaans remains a vibrant languagsepie what some call "the fall of Afrikaans"

after the dismantling of apartheid (Maartens 135:
Afrikaans dialects

As was mentioned in the previous chapter, the telialect” refers to a variety of a language.
Dialects differ from each other on a lexical andamgmatical level. Although it is
sociolinguistically accepted that no dialect isardntly better than another in that one is not
more able than another to be useful in communicatitere are very often status differences
between the speakers of the various dialects ahgulage. As a result, the dialects become
associated with the prestige, or lack thereofhefrtspeakers. The following section looks at
the influence that the segregationist society omfr years has had on the development of

dialects of Afrikaans, focusing on so-called CokmlAfrikaans.

The segregation that was enforced through apartmesdcontributed to the development of
many varieties of Afrikaans. The different ethniogps who spoke Afrikaans had limited
exposure to and opportunity to acquire other grosjpsech patterns. Klopper (1976: 19), for
example, attests to the fact that the Afrikaansl @ven the English) used by different ethnic
groups have unique characteristics that distingtiidm from each other. He particularly
pointed out the difference between the speech efCbloureds and that of the Whites. As
Standard Afrikaans was the variety used in schodlstate bureaucracy, it has generally been
attributed to White speakers, seeing that they viggraerly in control of the government and
schooling system. Conversely, it has commonly emepted that non-standard varieties of
Afrikaans are found among the Coloured speaketBeofanguage, as these are the cases that
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have been most documented. Furthermore, it is fothlat most, if not all, of these non-
standard dialects of Afrikaans are stigmatised.

Du Plessis (1930: 14-17), for example, distinguisibetween Coloured Afrikaans and a
Malay** Afrikaans dialect, whereas Le Roux (1949: 44-4@Her distinguished between
Malay Afrikaans and Griekwa Afrikaalfs There is also an Afrikaans dialect called
"Kharkamstaal", studied by Links (1989), which vk discussed in detail below. All these
dialects are used by speakers within the Colouogdilation group.

Klopper (1976: 117-118), in his study of the soa#iatification of language use among
Coloureds in the Cape, showed that Coloured Afnikass evolving in the direction of
Standard Afrikaans. His study further highlightee fact that the Cape Coloured community
is socially stratified, and that the pressure thasts between the upper class (who associate
themselves with the White lifestyle) and the wodkirlass, influences their language use as
well as the tempo at which Coloured Afrikaans i®lewmg in the direction of Standard

Afrikaans.

An example of White speakers' Afrikaans being ieficed by that of Coloureds is noted by
Von Wielligh (1925: 126 & 132). He pointed out th@thite Afrikaans speakers in the

Western Cape had adopted a phonological featwstdxhibited by Coloured speakers: the
unrounding of vowels. It is interesting that thesafure can still be perceived among many
White speakers of Afrikaans in the Western Capaypédspecially when compared with the

White speakers of Afrikaans in other regions in¢hantry.

A certain dialect of Afrikaans is spoken throughtlueé Northwestern parts of the country
collectively named Namaqualand. This area incluegeecially the rural parts of most of the
Western Cape and the Northern Cape. Links (1989)js study of this dialect, focuses on a
town called Kharkams and consequently names théeatlidKharkamstaal” (literally
Kharkams' language). He shows how Kharkamstaaérdiffrom Standard Afrikaans on a
phonological, lexical and syntactic level. Becaldwrkamstaal is a dialect of Afrikaans
spoken by a relatively isolated rural Coloured camity (similar to the Coloured rural
community of the Hooyvlakte), each of these levalswhich Kharkamstaal differs from

' Formerly, Cape Malay coloureds were distinguisfredn other coloureds on the basis of their religiou
affiliation. As followers of Islam, Malay colouredsrmed a cohesive and exclusive community (Klopgh#r6:
5-6). In some cases, they were also seen as I(ifii#in 1984: 16).

12 This dialect is associated with the colouredshef former Northwest Cape and South Free State,hwdrie
known today as the Northern Cape and Free Staténges, respectively.
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Standard Afrikaans will be noted briefly; an in-tlejccount of this dialect falls outside the
scope of the present study. On a phonological |ddehrkamstaal differs considerably from
the standard variety of Afrikaans (Links 1989: 28hree of the vowels in Standard
Afrikaans, namelyd], [a], and p] change to schwa] in this dialect (Links 1989: 10-14).

[0] — [2] in words like:

mos [Mos] (a discourse marker with no direct Englishsfation)
hom [hom] "him"
daapm [da:rom] "for that reason”

This change is especially apparent when these vayeds the unstressed sentence position.

[a] — [9] in words like:

familie [fomili] "family"”
ma:ma [ma:mo] "mom"
tacta [ta:to] (as in "papa”)

It is clear that the vowel becomes weakened heletome the schwa, because the [a] is in

the unstressed position.

[€] — [2] in words like:

agent [asnt] "agent”
met [mot] "with"
skenk [sknk] "donate”

This change commonly, but not exclusively, occunemwthe §¢] precedes a nasal consonant.

It is also notable that nasalization very seldomcuos among the Kharkamstaal-speaking
respondents (Links 1989: 26). In Kharkamstaalsicommon that the [n] remains intact,
whereas in Standard Afrikaans it is common thatlesz@nce occurs in words likens

"we/our/us" (pbns/ — [3:s]), mens"human/person” (/ens/ — [me:s] and dans "dance"

(/dans/— da:s].

On the lexical level, it is worth noting the follovg word formation practice among the
speakers of Kharkamstaal (Links 1989: 31-36).

Substantiver -goed (literally "stuff", here "and others")

Antie Luis-goed "Aunty Luis and the rest"
Elias-goed "Elias and the rest"
Meneer-goed "Sir and the rest”
Neef-goed "(male) cousin and the rest"
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This construction dates back to the Khoi-language has most probably been taken on
because of a need to express the category of tleetoee. Also, althoughgoedwords (such
as rookgoed "smoking things") do occur in Standard Afrikaarlee use of this-goed

construction is more extensive in Kharkamstaal tha®tandard Afrikaans.

Regarding the diminutive suffix, there is a tendeimcKharkamstaal to double this suffix or

to overextend it.
Doubled diminutive suffix

Standard Afrikaans Kharkamstaal

nes nesie nesietjie "small nest"

huis huige huisetjie "small house™

twak twalkies twakkietjies "small amount of
tabacco”

Overextension of the diminutive suffix

geldie "money” (diminutive)
waterfies "water" (diminutive)
plannejie "plan”  (diminutive)

This phenomenon has a high frequency among the kdhrestaal speakers. It is also
interesting to note that this phenomenon is rarekhibited in the writing of these

respondents; it is restricted to the colloquialkgyolanguage of the people.

Syntactically, it can be noted that Kharkamstaatsdmot differ greatly from Standard

Afrikaans. Two phenomena are mentioned here dtileeio high occurrence in the speech of
the Kharkamstaal respondents and to show the pedsitoi influence on the dialect (Links

1989: 71-74).

Verbalizing of the preposition

Standard Afrikaans Kharkamstaal

Ons is toe die bulit. Ons is toe die bugeuit

"We then went up the hill"

Ons is toe laas by Julie oalan. Ons het laas by Julie ogeaan
"Last time, we also went by Julie”

Die bo'jaan (=bobejaan) is toe Die bo'jaan isdiedandgedeur
deurdie land.

"The baboon then went through the field" .
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In Kharkamstaal, that which is deemed to be immria the sentence is postpositioned —
thus placed in the sentence-final phrase positioso-that it carries the main focus or

introduces the new information, as indicated infdll®wing examples:

Het jy dit al gaan koop, my kind, die lampolie?
"Have you already gone to buy it, my child, the jpaail?"

Dis net behalwe hier Krisjan wat ek by bly, die&nd en die jongestetjie
wat nie getroud is, het gesterwe, Bérend.

"Apart from Krisjan, it is only me living here, thmyfriend/male child and the
youngest who is not married passed away, Bérend"

Daar het ek toe vir baie jare onder die boere gewargebly, en later getrek
kom, ek en en die oumens.

"There | then worked and lived under the farmersnfany years, and later
moved, me and and the old person"”

This phenomenon is not strange in Standard Afrigabat is very noticeable in Kharkamstaal

because of its high frequency of occurrence.
2.4.2 English
The history of English in South Africa

English was introduced to the country in the timhéhe British occupation of the Cape (1795
and 1806). The policy of Anglicisation that was wmspd on the predominantly
Dutch/Afrikaans-speaking colony at that time inflaed this language group to view English
as the language of the enemy. Feelings of hostdityard English increased with the British
victory in the South African War (1899-1902) an@ &p a certain extent still evident today.
There are however those who regard English higlslytree language of empowerment,
aspiration and the social elite. Among them arediien of the Afrikaans-speaking group and
the majority of the Black population, many of whamere introduced to English through

missionary schools.

The founding of the Union of South Africa in 1916tablished English as official language
along with Dutch (and Afrikaans in 1925) (Silva 198).

English during apartheid

The official status of English meant very little tiee government during the years 1948 to

1994, when the National Party was in power. Durihig time, government funding was
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channelled toward the development and establishmieAfrikaans as language of culture,
business and administration (Silva 1997: 1).

Afrikaans was in essence the language through whichrtheid was enforced, and it
subsequently became synonymous with this oppressgmne. English, however, was chosen
as language of communication by the African NatioBangress and other liberation
organisations that actively opposed apartheid. Agsalt English became known among
many as the language of liberation (Kamwangamai2867; Silva 1997: 4). This particular
view of English in South Africa during the yearssfuggle for an inclusive democracy, is
what shielded it from being perceived as intrugerguage — a view often associated with

English in other post-colonial societies (Silva 199).
The character and status of English in South Africa

English in South Africa, also collectively referreml as South African English (SAE), has a
unique position, compared to the position of Ernmglis countries like Australia or Canada
where it is the predominant language. In Southcafrit is one of 11 languages, it has an L1
speaker base of less than 9% of the population tf@den other languages that influence it
are widely divergent in origin and structure (Sili297: 2). One would therefore expect that
English would not be very prominent in this countiihe following section will however
indicate the opposite.

As a result of the language contact between Englisth the ten other languages in the
country, SAE has become a variety of English thaflécts the way in which all South
African communities have appropriated the langua@hia 1997: 2). Lexical borrowings
occurred from, for example, Afrikaansderewors'sausage” and the Nguni languages such as
isiXhosa and isiZulu I¢bola "bride price"). In addition, there are also diéRrces in
pronunciation and intonation used by various spegkmups of SAE. In fact, Silva points out
that "there is no one South African English, buttember may be distinguished — mother-
tongue, Afrikaans, Black, Coloured, and Indian Esigl' These differences are related to the
different ethnic groups in the country and areéfy@ result of the Group Areas Act, which

separated communities along racial lines.

English is not the L1 of a majority of speakersSiouth Africa — neither in statistical nor in
geographical terms. Referring back to Table 2.2yéwer, it should be pointed out that
although English does not have as many L1 spedkeesly 3.5 million) as Zulu (nearly 9. 2
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million), it does have the second most L2 speaKeesarly 18.5 million) of the official
languages in the country.

Its wide L2 speaker base can be attributed to dloethat English is perceived as a neutral,
"colourless” language that not only facilitates enethnic communication but also
international communication. Furthermore, Englishai symbol of prestige and associated
with upward mobility and empowerment (Silva 1997Webb 2002: 83-84).

According to Kamwangamalu (2001: 367), English ently enjoys far more prestige than
any other official language in South Africa, bealitsis the medium of instruction in most
schools throughout the country and it is compeforgspace with Afrikaans at historically
Afrikaans-medium schools and universities, in otdeaccommodate Black students' demand
for English. Webb (2004: 7) concurs by stating thihough South Africa has no general
national lingua franca (that is officially endor$eBnglish currently fulfils the role of lingua
franca in various high-level contexts. Silva (19%j: also notes that efforts to promote
multilingualism in the country are inhibited by tkery real challenges of practicality, cost
and public opinion. These challenges often lealrglish being used as (sole) lingua franca

instead of encouraging the acquisition and usaebther official languages.

It is ironic that the historically disempowered daparticularly the Black rural poor) in their

attempts to access English as language of upwabdityobecome even more disempowered
because of their inability to access this resouFe®. instance, in schools where English is
preferred as medium of instruction, many teachergeh(as an inheritance of the Bantu
Education Act No.47 of 1953 or due to a lack of asgre to English in rural areas) not
acquired enough knowledge of English to effectivelgch in English. However, reverting to
L1 instruction would not be an option, because tipe of instruction is still synonymous

with disempowerment, L1 instruction having beenasgd through the Bantu Education Act
(Silva 1997: 5-6).

De Klerk (1996: 7) further illustrates the harméifect that English can have on the South
African society by stating that

alongside its growth because of its perceived aétytrand its high status ... and
despite a pragmatic recognition of what English offier, there is a very real
possibility that elitism, domination and social usfice, as well as personal
language loss could result from the spread of Bhgli and this is particularly true
of South Africa.
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2.5 Beaufort West, its languages and their speakers
2.5.1 Geographic position

Beaufort West is a rural town situated on the geig of the Western Cape. It lies south of a
ridge of hills between the Gamka and Kuils Riv@is.the north are the Nuweveld Mountains
boasting rocks that are said to be 230 million yedd (Beaufort West 1955: 2). The vast
plains below these mountains are characteristih®fKaroo (Beaufort West 1955: 2). This
vastness makes Beaufort West the most isolated odvis size in the country (Bekker 2002:

6) and is probably the reason why it is locallyered¢d to as the heart of the Karoo.

Natural scientists view the Karoo as one of theagmonders of the world. This rating is
mostly ascribed to the fossils that have been fatede. David Baird, son of the town's first
magistrate, found the first reptile fossil near tbvn in 1827. After many more such finds the
area became known as the world's richest collegiiognds for these fossils (Beaufort West
1955: 2).

As semi-desert area the Karoo also is home toithest desert flora in the world. It has the
largest variety of succulents in the world. In factomparison to Great Britain, the Beaufort
West area alone has more flora species than théevafichat country (Beaufort West 1955:
2).

2.5.2 Population statistics

According to the census of 2001, the town hasal paipulation of 37 073. The population is

multiracial, although the vast majority of the tdsvinhabitants are Coloured (27 157). This
group constitutes 73% of the town's population,levthe Black and White groups make up

the rest of its population: 16% (5 860) and 119929), respectively. There are more females
(19 278 or 52%) than males (17 795 or 48%). Funtloee, in terms of age, the group aged 15
to 34 years is the largest overall (33%). The grotipersons aged 35 to 64 is the second
largest (29%), with the smallest group (6%) beimg dne made up of persons older than 65
(Statistics South Africa 200

The statistics on the level of educational attaimim&chieved and employment status of
Beaufort West in general and the Hooyvlakte inipaldr are as follows: 8% of the Beaufort

13 Statistics South Africa offers an interactive $egvwhereby statistics at municipal level can beeased
electronically. All the statistical information ragling the Municipality of Beaufort West has beetessed
using this interactive servidstp://www.statssa.gov.za/census01/html/C2001Ictemasp
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West community as a whole has no formal educatdf;have completed primary school
only; 10% have passed Matric (Grade 12); and ofyhave pursued tertiary education. Ten
percent of the Hooyvlakte community have no foredication; 6% have completed primary
school; 6% have passed Matric; and 2% have puraradry education. The rest either fall

below school level in age or between early prinsatyool level and matric.

Only 21% of the whole town is employed, and of @aoured group in particular, only 20%
is employed. The percentages that are unemployddceaonomically inactive are 14% and
28%, respectively. It is interesting to note these percentages are exactly the same for the

Coloured group, and therefore for the communitintivin the Hooyvlakte.

Most Coloured people in the town live without emypieent security. This contributes to the
development of strong community ties. An attitudpressed by the phrase "today | will help
you because tomorrow | might need your help" pieva tight-knit community generally

share values, norms and linguistic behaviour. Bmguage behaviour of an individual from

such a community will then offer an accurate pietaf that community as a whole.
2.5.3 Distribution of languages

The majority of the population (31 470 or 85%) oate Afrikaans as their home language,
the second biggest language group (5 100 or 14%)Xkosa and English has the smallest
representation, (353 or 1%). The language disiobuamong the Coloured group specifically
Is 99.34% Afrikaans speakers, 0.46% English speakad 0.13% isiXhosa speakers.

2.5.4 The history of the town

Beaufort West was founded during the period thatGblony at the Cape expanded inland. In
the early 18 century, the VOC encouraged farmers to establigtiecstations further north
and east of the settlement in the Cape (Vivier\dneer 1969: 1). The colony thus expanded
in such a way that by 1760, thus about 100 yedes #ie Dutch trading post was started,
many stock farms were established in the rough amcharted territory of the Karoo
(Davenport and Saunders 2000: 30). The area bettgatNuweveld Mountains was ideal, a
hunter's haven offering "vast plains teeming widimg herds" (Beaufort West, 1955: 2). Two
hundred years later, by the 1960s, the productiomeat had become the second largest
industry in the area (Vivier and Vivier 1969: 108p this day, sheep farming is the largest
industry in the area.
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The implementation of Somerset's Anglicisation @plencouraged Dutch settlers to move
further and further away from the colony and itatcol, and indirectly aided in the growth of
Afrikaans (Perry 2004: 99). The further away themfars of that time settled, the more
isolated they became and the more difficult it fi@sthe government at the Cape to enforce
law and order. The northern borders of the Cape wéethat stage not well defined, and the
entire area was controlled from the drostdy (th&cial residence of a landdrost or
"magistrate”) towns of "Tulbagh in the west or Gfdeinet in the east — a full 600km
between them" (Fransen 2006: 170). The increasingoer of settlers and the many conflicts
between the various groups of inhabitants put goeassure on these drostdys, and a sub-
drostdy that could relieve the farmer of its vastitory was called for. For this purpose, the
magistrates of the Tulbagh and Graaff-Reinet dgsstd].H. Fischer and Andries
Stockenstrém, selected the area between the Gamikidials Rivers (Fransen 2006: 170).

The choice for this new town fell on the farm Holakte. It belonged to the farmers Jacob
and Abraham le Clercq (ate Clercgas cited in Fransen 2006: 170) and was registared
their names in 1760. Presumably the farm was nanueyvlakte(a literal translation would
be "hay plain") because of the dense growth ofgiaés all over the farm and its resemblance
to fields of hay (Vivier and Vivier 1969: 3).

Hooyvlakte (together with another farm belongingléoClercq, namely Boesjesmansberg)
was bought for 13 333 rix dollars (+/-R2051H®)y the Cape government and proclaimed
the town of Beaufort in 1818. The name Beauforeneto the Duke of Beaufort, the father of
the then governor, Lord Charles Somerset (Vivied &fivier 1969: 5). Around 1861, the
town was renamed Beaufort West so that it couldistnguished from other towns similarly

named, such as Fort Beaufort and Port Beauforti€¥and Vivier 1969: 6).

Although the namédooyvlaktewas never used in official reference to the towiBeaufort
West, it is reminiscent of the original farm, andurvives in the name of a certain outlying
part of the town. Today, the Hooyvlakte is a restdg area occupied by the town's Coloured
people, and as was mentioned in Chapter 1, the kBoogvlaktewill be used to identify the

whole Coloured population of Beaufort West.

1% http:/lwww.beaufortwestmun.co.za
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Socio-political history

The segregation of ethnic groups in rural towns e@smon practice also in the Hooyvlakte
communities long before the establishment of tharthpid regime in 1948. Early written
records of Beaufort West note that non-White peg@iple Coloureds and Blacks) lived among
the White people of the town until 1879, when thert council gave orders for the relocation
of the Coloureds. The new location was gradualiyytated by Blacks and Coloureds until, in
1925, it was proclaimed as a Bantu-locatfofVivier and Vivier 1969: 127). This township
later became known as Kwa-Mandlenkosi (translatetittze place of Mandlenkosf) and
was considered a separate municipal area up 8f4,lwhen it became amalgamated with
the Beaufort West Municipalit.

It was not long before Kwa-Mandlenkosi became ovpypated and dilapidated and a source
of great irritation and burden to both the town agers and the Kwa-Mandlenkosi
inhabitants. With little or no infrastructure andumicipal services available in this township,
it was not difficult to motivate residents to mowew residential areas were established for
the Coloured people to move to. The first developnod new housing specifically provided
for the Coloured population came in 1942, resultimghe community of Rustdene. Soon
after, more residential areas followed, as welhaseparate school and recreational hall for
Coloureds (Vivier and Vivier 1969: 127).

In keeping with the apartheid government's ideat #ach ethnic group should live in its own
area and become self-governed, the Coloured contynwibtained its first Coloured
management body in 1965. It was considered thebetdhe most important event in the
development of facilities for the Coloured commund date (Vivier and Vivier 1969: 127).
The more independent the non-White groups were filoenWhite elite, the more closely
segregation could be regulated. As was requirethbyReservation of Separate Amenities
Act No. 49, this Coloured community had "netjiedeeltreffende winkels, kafees, 'n slaghuis,
'n haarkappery, en so meer" ("neat, efficient shops, a butchery, a hair salon and so on)
(Vivier and Vivier 1969: 127-128).

!> This type of segregation was a forerunner to wimatld later be lawfully imposed under the Group asé\ct.

' Mandlenkosi Kratchi was a freedom fighter who shst and killed in a police raid on 22 January 19855
death so shocked the community that they changesd tdwnship's name to honour his memory
(http://www.beaufortwestsa.co.za/Kwa-Mandlenkosihtm

17 http://www.beaufortwestmun.co.za

36



The segregation that was enforced in Beaufort Weder the apartheid regime, and which
was in fact already in place before the legalisatbbsuch segregation, is still apparent in the
present day layout of the town. The various regideareas are still occupied by the same
group of people for which they were originally meaklithough the public life of the town is
much more integrated now than ever before, integgraitn a social level is still minimal.

2.5.5 Language practices in Beaufort West

By the time Beaufort West was established (181%®),dfficial language policy of the colony
had already elected English and so replaced DuUi806). Available sources of town history
make no specific reference to language practiceékirwihe town. However, some useful
deductions can be made from the practices of ti'soprinting press and its education

system.
Print media

The town'docal newspaperThe Beaufort Courigmwas first printed in 1869. This paper and
the associated publishing company were establisimed managed by James Bryant, who
immigrated to the Colony in 1854 and worked in Capw/n and Worcester before moving to
Beaufort West. An English version of the paper wablished on a Tuesday and a Dutch
version,De Beaufort West Courgnbn a Thursday. Later on, a bilingual versionTbg/Die
Courier was distributed weekly (Vivier and Vivier 1969: 1167). To this day, Beaufort
West still has this bilingual paper, and it sti#dss the same name and still has a weekly
distribution cycle. Such a steady stream of biledgum from the print media of this town
would imply that even during the anti-English yel@ading up to the Union of South Africa,
and during the pro-Afrikaans years of 1948 to 1984,bilingual character of the newspaper

was not relinquished in favour of Afrikaans only.
Education

In Vivier and Vivier's words (1969: 77), no parttbie Colony could "escape" Lord Charles
Somerset's policy of Anglicisation. All governmesthools were provided with English-
speaking teachers, and this was thus also the foagbe very first school established in
Beaufort West in 1820. The first recorded entnAfitkaans into the Beaufort West education
system was in 1916, when Afrikaans books were bbfayhthe school library. About a year
later, all the teachers of one of the town's schaare sent to attend a special holiday course
or summer school in Afrikaans so that they woulttdsebe able to communicate with the
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majority of their learners (Vivier and Vivier 19686). Afrikaans continued to gain ground in
this fashion, to such an extent that by 1920 it p@ssible to present Afrikaans as a subject in
the Boys' High School of the town. The biggest ki@augh for Afrikaans came in 1926
with the establishment of Central High School "[Wakoolkinders van Beaufort-Wes vir die
eerste maal in Afrikaans onderrig [is]" ("where solchildren of Beaufort West were taught
in Afrikaans for the first time"; Vivier and Viviet969: 90).

The high schools of the town developed a custowmhsifibuting yearly reports on school life
to the public. The first publication of such a repwas a joint effort of the Girls' Public
School and the Boys' High School in 1918. This "ldo&kole Jaarboek/High Schools
Annual" was printed and circulated for a few yeasd then discontinued due to paper
scarcity and rising printing costs. In 1946, tharybook tradition was reinstated by Central
High School, with the publishing of itgerba (Vivier and Vivier 1969: 94). It is not clear
whether theVerbawas a bilingual publication from the outset, battainly by 199%, the
Verbathat was published by this predominantly Afrikaamedium school had some sections

written in English.

Vivier and Vivier (1969) have very little to sayali the schooling system in the Hooyvlakte,
especially about the language policy adhered these schools. The assumption will be that
the language used in the broader community wasahee as that for the Hooyvlakte schools
— namely Afrikaans. Any difference in language,sas the presence of English-medium
instruction in these schools, is very likely to Bayeen mentioned. By 1896, a number of
well-off parents in the Hooyvlakte chose to haweirtichildren sent to a separate school. This
school was situated on the banka( in Afrikaans) of the Gamka River and was thusezhll
the "Walskool" (Vivier and Vivier 1969: 128). Another lgml was opened in 1930 and
developed into a high school by 1956, called tharti® Hoérskool" ("Karoo High school").
This school too was supported by the wealthy setjofeihe Hooyvlakte.

At present, there are many schools in the Hooyelatdur primary schools among which
John D. Crawford and A.H. Barnard (both of theséosts were named after their
benefactors, a lawyer and reverend, respectivalyl, two high schools, namely Beaufort
West Secondary (which developed from a secondahpadcinto a high school) and

"Hoérskool Bastiaanse" ("High School Bastiaans&l). of these schools make use of

'8 This information has been gained through firstchexperience when the researcher was a learnee at t
school.
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Afrikaans as language of instruction and all areeasible to both the wealthy and poor in the
Hooyvlakte.

However, the wealthy in the Hooyvlakte still choasesend their children to what they

perceive to be the better schools in the town —stii®ols formerly reserved for the White
group only. They are Niko Brummer Primary and Calrittigh; the preparatory school called
"Voorbereidingskool" is also attended by Colourddldren. Since these schools became
accessible to all groups after the abolition ofrdpad, language has become more of an
issue. Mostly Black learners, but some Colourednies as well, have an L1 other than
Afrikaans, and the need for English as medium sfruction has consequently increased.
Although there is no clear movement toward develgpa policy of parallel medium

instruction (that is, English classes alongsideikafins classes) in these schools, minimal
concessions are being made in that English is atmthside Afrikaans in the same class

(dual medium instruction).

A recent development in Beaufort West is the esthbilent of a preparatory school that
offers instruction through the medium of EnglishlyorLiving Light Christian School is a

private school which addresses a need that hadogede among the current generation's
parents (young adults aged roughly between 20 &havBo choose to raise their children in
English. In my opinion, the parents who send thkildren to this school are more motivated
by the fact that it is an English school (the finstthe entire town) and by the prestige
associated with it than by the Christian principdesording to which the school functions.
This tendency is especially observable among thenps of the Hooyvlakte and though it is
not yet very pronounced, the existence of this scl® evidence that it is not merely a

temporary practice.

2.6  Aninsider's view of language on the Hooyvlakte
2.6.1 Language at home

Beaufort West is the town where | grew up. Our fgiiiL1l is Afrikaans. My mother,

however, made a special effort to ensure that we able to speak English. | cannot quite
recall how she did it, but it was always clear te that the ability to speak English was
valued and applauded. My mother, for instance, @dled and congratulated by my brother's
first grade teacher on the day he first read inliEhgl remember some instances where my
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mother would pretend to be a television show haodtwae children would then be the guests
whom she interviewed. She would ask us things '[\kénat is your favourite colour?" and

"What would you like to be when you grow up?" | iguénjoyed these games.

| also recall that if ever | came to her for helghamy English grammar homework, she
would always ask me: "What sounds right?" In theywshe encouraged me to develop a
keen awareness of language and to rely on my AetStiThus, even with Afrikaans as our
L1, we were brought up to be bilingual. It had ajedeen my aim to sound like a mother

tongue speaker of English, and | enjoyed it whesad mistaken as such.

Although Afrikaans was and still is our family's Lthe ability to speak English was and still
is highly valued and celebrated. The fact that mgndfather on my mother's side was a
Capetonian and an Englishman was fondly and proredhembered; as was the fact that he
was an English teacher. At the school where heavEsacher in Beaufort West, he used to
write the school plays and articles in English. Hasily and friends in Beaufort West

remember him for the way in which he was alwaysylnesading an English book. These
memories have cemented in my mind the associatianEnglish has with learnedness and

prestige.

Afrikaans, on the other hand, was not as highlyuedl Perhaps only on occasions when
interacting with friends from Cape Town who spokstigmatised Afrikaans dialect, would
we revel in our "proper Afrikaans". This "properfrikaans was still a non-standard variety
of Afrikaans, but one that was closer to Standafdk&ans than that spoken by our
Capetonian friends. Adopting Standard Afrikaanpeeglly the accent of Standard Afrikaans
speakers, was not applauded at all in my commulmtfact, you were looked down upon by
your friends if your Afrikaans was too "good", thaf too close to Standard Afrikaans. This
sentiment toward the standard version of my L1 osgyved to push me further in the

direction of my L2, English.
2.6.2 Language on the street

As a community, we rarely had the opportunity teap English outside of the English
classroom. One would speak English when someoma fsat of town visited (like the

aforementioned friends from Cape Town) who couldaravould not speak Afrikaans.

Informal conversations with the townsfolk of Hoogkte during this study revealed their

insecurity in speaking English. Many recounted eigomees of their first confrontation with
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the language at out-of-town institutions where thegeived their tertiary training. In order to
study further, young people in our town need teetgewhere. The most common destination
is Cape Town, where both daily life and educatiaiviing require proficiency in English. For
most young people from the Hooyvlakte, this was erdains a sink or swim experience.
Many return home with a strong motivation to ratiseir children in English, to spare their
offspring the fear and shame they had experierféadothers, the language still inspires fear,

and no attempt is made to improve their proficieimcthe language.

Another sentiment expressed by those who are ahgésiperpetuate the legacy of Afrikaans
as L1 of the family, is that their children haveffiient exposure to English through
television, computers and cell phones. These araadern devices which were not available
or as easily accessible to children in former yearthey are today.

2.6.3 Language on the stage

Besides the interaction with English-speaking redst and friends from out-of-town, the
stage (concerts, sporting events, high teas) wa®nle other place where the use of English
was always present. These public meetings weren@neair of grandness through the use of
English. | would venture to say that if one wereatbend any of the abovementioned
community meetings in the Hooyvlakte today, Englishl most definitely be the sole
language used there. It may be that the residdritseedHooyvlakte hardly speak English to

one another on the street, but once they are ge diaey seize the opportunity to speak it.
2.6.4 Language pride and dialectal pride

Standard Afrikaans is only one of many dialectskepoin Beaufort West. The number of
Afrikaans dialects present in the town as a whal ia the Hooyvlakte in particular has yet
to be determined, and the particular features e$dhdialects have yet to be described. The
example of an Afrikaans dialect that was discussethe previous section on Afrikaans
dialects, Kharkamstaal, offers the closest compariso the dialect(s) spoken in the
Hooyvlakte. In fact, in his study of Kharkamstalahks notes that Beaufort West is one of

the areas considered to be part of Namaqualan®(198

At a glance the dialects in the Hooyvlakte appeabe arranged along a continuum. This
continuum is based on the level of education of ¢heakers, so that the more educated
speakers' dialect is closer to Standard Afrikaamgreas the least educated of the group use
dialects that are further removed from Standardkdéns. Along with revealing the speaker's
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level of education, the dialect used by the Hodkédapeaker also reveals his/her social class.
So it has been noted in casual conversation thatWakte residents often perceive others
who are socially far removed from them to be thesowho speak a "dialect of Afrikaans”;
their own dialect is not tagged in such a way. &ocekample, they would refer to forms they
regarded as "incorrect” or a bit unsophisticatedtypical of "plaasmense" - people of lesser
education who live and work on the farms arounduBza West.

Based on the abovementioned comments of Hooyviaktdents, it is clear that all dialects of
Afrikaans other than Standard Afrikaans are stiggedt As a former resident of Hooyvlakte,
| can assert that speaking a non-standard diafesfrixaans is not at all praised. Dialectal
differences are only talked about or celebratedrajyabose friends, and even in such cases it
is often done in a joking, ridiculing fashion. Ither words, drawing attention to one's dialect

of Afrikaans would function to emphasise sharedthations rather than shared pride.

In light of this, one would expect the use of StmddAfrikaans to be associated with higher
prestige. This is however not the case. The usstaridard Afrikaans (more specifically, the
accent associated with speakers of Standard Afildaamong the Hooyvlakte community is
generally ridiculed and frowned upon. The only &iton in which the use of Standard
Afrikaans is applauded is in the school environment

The stigmatised dialect(s) of Afrikaans and Staddsirikaans (which still bears the stigma
of being the language of the oppressor) consequentisent the Hooyvlakte residents with
equally unsatisfying options. This would explainywhembers of the Hooyvlakte community
are more likely to strive toward speaking "proper' Standard English than speaking
Standard Afrikaans. In other words, in the HooytdaBommunity, it is not possible to gain
social prestige through either one's Afrikaansediabr one's ability to speak the standard

variety of Afrikaans. The only means of attainingtss is through speaking English.

In the following chapter, the concepts lafingualism and ethnolinguistic identitywill be
examined. This discussion will form the foundatifor the analysis of the Hooyvlakte

community's language behaviour that will followtire subsequent chapters.
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Chapter 3

Bilingualism, language identity and ethnolinguisticidentity

This chapter aims to relate the questions poséthapter 1 to existing research in the fields

of bilingualism, identity and, more specificallfhaolinguistic identity.

The first question posed in Chapter 1 — "Has Afiik® maintained its status as the dominant
language of the town since the constitutional clean@f 1994?" — requires some
contextualizing discussion of language contact landuage status/dominance. The question
which is aimed at investigating the measure in Whitnglish has (or has not) become
stronger in the linguistic repertoires of indivitkiand communities on the Hooyvlakte, can
be framed in a cursory discussion of L2 acquisiaod language capital.

The last two questions, which focus on the natdirdaoyvlakte bilingualism and its effects
on the community's identity, will require more bgodund on certain topical issues in studies

of bilingualism and ethnolinguistic identity.

3.1  Language contact

According to Trask (2007: 136), "the speakers of given language are almost always in
some kind of contact with the speakers of one orenmther languages, for any of several
reasons.” Two different languages being spokerdjacant areas result in speakers on both
sides of the boundary being exposed to the otlmgukge. This often leads to the speakers
obtaining a measure of fluency in that other lagguaAs was mentioned in Chapter 1,
"contact between persons who do not share a mutuélligible L1 is a stimulus for an
individual or community to become bilingual” (MyeBsotton 2006: 6). In this study, it will
be established whether the residents in the Hokigslean indeed be characterised as people
who are becoming increasingly English-Afrikaansnigilial.
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3.2 Bilingualism

A discussion about bilingualism cannot be attemptétiout considering the various sub-
definitions of "bilingualism" that are based on theasure of competence speakers have in

each of the two languages they know.

When defining "bilingualism” in terms of level ofgdiciency, one deals with definitions and
descriptions found between two ends of a spectAinithe one end, one finds Bloomfield's
(1933: 56) description specifying "native-like camitof two languages” as the criterion for
bilingualism. This can also be referred to as theaxXimal" definition of bilingualism
(Johnson and Johnson 1998: 29). At the other entheofspectrum, one finds "minimal”
definitions of bilingualism such as that of Haugé®53: 7) who views it as the ability to
produce complete and meaningful utterances in tier tanguage and that of Diebold (1968)
who, with the term "incipient bilingualism allows for a person who cannot produce
complete, meaningful utterances to be classifiebilasyual by virtue of his/her one language

being in contact with the other language.

Haugen's and Diebold's definitions render both e taictors in the following scenario

bilingual: the English speaking tourist who ordarsup of coffee in a German restaurant by
saying "Ein Kaffee", and the Italian waiter workingthe German restaurant who, despite
being unable to speak German, understands enoutfiedanguage to be employed there.
This definition by implication classifies most mdingual speakers as bilinguals based on the

fact that almost everyone knows a few words in la@olanguage (Romaine 1995: 10).

The ideal that is suggested by Bloomfield (1933)aigsarity. Fishman (1971: 560), for

example, has cautioned against the notion of 'bakhilingualism' in more general terms.
He claims that bilinguals are rarely equally fluenboth languages about all possible topics.
Johnson and Johnson (1998: 29) also warn thatahged of such a definition is that it "sets

an impossible ideal, dismissing everybody who dagsachieve it as defective."

Mackey (1968: 555) takes a view that would falliatween the opposing maximal and

minimal definitions of "bilingualism”. He insistédt, in order to study bilingualism, we are

forced to consider it as something entirely relteeing that the point at which the speaker
of an L2 becomes bilingual is either arbitrary ampopssible to determine. He therefore

considers bilingualism simply as the alternate osewo or more languages (see also

Romaine 1995: 11).
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Since the bilingual's skill may not be the same both languages at all linguistic levels,
proficiency should be assessed in various areas@the 1995: 11). Mackey (1968: 557) has
put forward a matrix which allows for the languagsed by the bilingual to be compared in

terms of four key aspects of language skill: lisignreading, writing, and speaking.

At the level of grammar, it might be the case tbHdterent degrees of ability manifest

themselves in reading and writing in comparisorhwgpeaking and listening (Romaine 1995:
13). Mackey's schema allows a bilingual individt@kexhibit a wide difference in each skill

category. A person who would otherwise be thougdlatsamonolingual, but who, for example,
has some familiarity with Arabic script without aagcompanying ability to understand what
was written in it, could be thought of as beingEamglish-Arabic bilingual (Romaine 1995:

14).

3.2.1 Societal bilingualism

Individuals who are bilingual often find themselvasa society or country that considers
itself bilingual. There is, however, a significatfference between individual and societal
bilingualism. Individual bilingualism is more comoed with psycholinguistic and linguistic

features and societal bilingualism, in contrastplwes the dimensions of history, education
and politics (Edwards 2004: 8).

At a political or official level, there is often discrepancy between a country's official
language policy and the actual language practités oitizens. It is for instance possible for
a country to acknowledge two languages and yesdicgety may be made up of individuals
who are monolingual in either of the languages @lanth a few bilingual individuals to

facilitate group interaction (Appel and Muysken T98; Edwards 2004: 7). South Africa is a
case in point: 11 languages are being officiallpognised, but very few of the country's
citizens (if any) are competent in all 11. Johnand Johnson (1998: 31) affirm this by saying
that "the choice of bilingualism at an official Eweflects the aspirations of that society, its
trading goals in the world and the attitudes ofriting group, not necessarily the reality of

bilingualism among its citizens."
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3.3 Identity
3.3.1 Social identity

Tajfel (1974; 69; 1978: 63; 1982: 4) defines "sbai@ntity" as that part of a person's self-
concept that comes from the knowledge of his [afl heembership of a social group (or
groups), along with the value and emotional sigaifice attached to that membership.
McNamara (1997: 562) summarises the social idethigpry put forward by Tajfel (1974,

1981) in terms of four main processes involveds@gial categorisation, (ii) the formation of
an awareness of social identity, (iii) social congzn, and (iv) a search for positive

distinctiveness.

It is normal practice for people to categorise theorld — themselves and others — into
recognisable parts (Giles and Johnson 1987: 71).cedegorise ourselves and others into
groups based on, for example, their relation tocase family, extended family, and wider
community. Other categorizations can be based person's religious affiliation, gender,
ethnicity, race, language and nationality. Morepwgre can be a member of various groups
simultaneously. In this regard, Turner (1982: d@}cribesocial identityas "the sum total of

the social identifications used by a person torsefiim- or herself."

Giles and Johnson (1987: 71) point out that "tHesee of any one of these identities is a
function of context [and] all or, indeed, any oésie identities may be relevant in a particular
encounter.” One's racial identity or racial groupnmibership would, for example, be salient in

an encounter with someone who is a member of anathil group.

A by-product of categorizing oneself and others igtoups is the formation of an awareness
of social identity. The difference between "us" diidem™" produces in-groups and out-

groups. These in- and out-groups are subsequeomhpared (according to criteria that are

entirely relative) and the results of the compariioen determine the status of the groups.
Positive comparisons (cases where the in-groupvatuated more positively relative to the

out-group) lead to a group's high status or pasisiocial identity (also referred to as positive
distinctiveness), whereas negative comparisonstteadower status and a less positive social
identity. In the latter case, attempts would be entmlachieve and maintain positive social
identity.

According to social identity theory, an individsalidentity is derived from in-group
memberships and positive comparisons would leadrtieidual to identify strongly with
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that in-group. When, however, the evaluation is kesourable, the person would not identify
with that in-group as strongly and would make @ffdo re-establish and maintain positive
distinctiveness. This can be achieved through dhgnthe criteria of comparison, joining

another group, or making a comparison with an eatygy that has lower status.

Seeking to leave one's in-group and join the oatygrmay involve attempts to "pass” as
members of the out-group, or removing the obviogmss of group membership by, for
example, changing one's name or changing one'sntacthis solution, however, is not
available to individuals whose marks of membersmigy be impossible to disguise, for

example ethnic group membership that is markedabg (McNamara 1997: 563).

Louw-Potgieter and Giles (1988: 105-106) hold tivhile self-definition (that is, subjective
feelings of group belongingness) is essential dentification with a group, others also have
an influence on an individual's experience of l@s/group membership. Furthermore, the
individual or others can determine the externaindernal criteria for group membership.
External criteria are objective and include, foaewle, skin colour or fluency in the group's
language. Internal criteria, on the other handplve the more subjective concepts of what
constitutes legitimate membership as held by gromgmbers. Louw-Potgieter and Giles
(1998: 106) also note that some groups (or everesmembers of the same group) possess
more power than others and, by virtue of that powan impose their notion of identity upon
the less powerful. The less powerful can then eitgree or disagree with the identity
imposed on them. Their study on imposed identity Hre language strategies employed to
deal with it will be discussed in more detail latethis chapter.

3.3.2 Ethnic identity

There is no single widely accepted definition fbe tterm "ethnic identity"According to
Phinney (1990: 500), this lack of agreement pdiotsonfusion about the term. Authors such
as Giles and Byrne (1982) and Giles and Johnsd®7{1®escribe ethnic identity as a part of
social identity. Phinney (1990: 499) talks abouhnét identity as focusing on the
psychological relationship of ethnic group membeithin that group. It is basically an
investigation of the attitudes one has about oowis ethnicity. Phinney says that "attitudes
toward one's ethnicity are central to the psychiokdgfunctioning of those who live in
societies where their group and its culture arebes$t poorly represented (politically,
economically, and in the media) and are at worstraninated against or even attacked
verbally and physically."
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Ellis (1999: 152-153) states that the members adthnic group must be convinced that they
share interests and a sense of collectivenessciadpan terms of goals. He goes on to
identify two more characteristics of an ethnic grou

[T]he people in an ethnic group must recognizertheémbership in the group.

Usually they will have learned the ways of the gr@arly and deeply so that they

know who belongs and who does not. Third, ethnaugs are keenly aware of

who is 'in' and who is 'out." The fourth qualitgrd an important one - is that they
share patterns of communication and language use.

(Ellis 1999:152-153)

The relation between ethnic identity and languaggewill be discussed in the next section of

this chapter.
Ethnic identity of Coloureds

Vosloo (1998: 29-30), in a study of the relatiovil®en ethnic identity, ethnic consciousness
and self image of different ethnic groups, foundtt@oloureds lack a shared positive ethnic
identity. Vosloo (1998: 30) goes on to point ouattlthis group has joined the rest of the
nation in focusing on their national identity asufo Africans rather than on the ethnic
identity of the various constituting groups. In @tex 6, | will examine how the Hooyvlakte
residents interpret their identity as South Africaand their ethnolinguistic identity in

particular.
3.3.3 Ethnolinguistic identity

Ethnolinguistic identity theory draws heavily oncsd identity theory. The former, as put
forward by Giles and Johnson (1981, 1987), focusedanguage as the salient marker of
group membership. Just as in social identity theany individual's language identity is
derived from his/her language group. Slabbert antayson (2000: 119) draw attention to the
importance of language as a means of "establigmgnly the identity of an individual but
also the identity of a group," stating what langudgan acquire symbolic value by being the

means through which the values of the individual particularly the group are expressed.”

According to Ellis (1999: 152-153), "all groups leasn ethnolinguistic identity.” The term
"ethnolinguistic identity is used to refer to the psychological and so@&@plesentations that
language performs with respect to ethnicity. Etmgplistic identity theory more precisely,
then, focuses on both language and ethnicity asnsaharkers in intergroup interaction and
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the manner in which language and ethnicity interémt account for intercultural

communication and communication breakdowns (seeykiugst and Ting-Toomey 1990).

If an ethnolinguistic intergroup comparison is Ié&sgourable for the in-group, the strategies
that will be adopted to attain positive social itilgnwill naturally involve language. In the
words of Hansen and Liu (1997: 568), "the individosy face linguistic adaptations that
may result in subtractive bilingualisthor even language erosion if a large number of
members of a particular group assimilate into amotio achieve a more positive group
identity." With a more favourable evaluation, thegroup may switch to the in-group
language, or accentuate ethnic dialect and slamgs@nd Johnson 1987: 71). The option
chosen by the Coloured population of the Hooyvlakik be discussed in section (iv) of
Chapter 6.

Bilingualism and ethnic identity

At this point, it is necessary to consider whatuahce bilingualism has on ethnic identity.
This question has been researched from variouspgearges (clinical, psychological,
anthropological and sociological); each purportiagshow that bilingualism has an impact
upon ethnic identity and ethnic attitudes (Lamy 9923-25). In some cases, the research
points to a direct, causal relationship betweeimdpilalism and ethnic identity. In other cases,
only a measure of influence is attributed to biliafism.

Lamy (1979), in an attempt to answer the bilinggraliquestion regarding language and
ethnolinguistic identity, reviews previous reseanchthe topic and focuses specifically on the
work of Gardner and Lambert (1972) and Merton (3968

Gardner and Lambert (1972) propose that learningtZzasuccessfully will require that one
adopts the various aspects of behaviour which clkenae the members of the other
linguistic-cultural group. They distinguish betwekstrumental and integrative orientations
to the L2. The former indicates a utilitarian ndedthe other language (for example getting
ahead in one's career) and the latter is charaeteby a desire to learn more about the other
community, to the point of becoming a member. Maegp they argue that "the more
proficient one becomes in a second language, thre m® may find his place in his original
membership group modified since the new linguistittural group ... may, in fact become a

new membership group for him" (Gardner and Lamb@r2: 3).

19 »Subtractive bilingualism" can be defined as thecpss whereby an individual's mother tongue el by
the second language, which is usually the moretigiess language of the two (Lambert 1975).
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Merton (1968) suggests that those who are lesgrated into a language group at the outset
are more likely to eventually identify with anoth@nguage group. This process involves
becoming positively oriented toward another langugmup, acquiring that group's language
and subsequently becoming bilingual and more dédgiir membership of the other language
group. However, membership of another languagepdoes not preclude membership of the
original language group. Merton (1968: 348) exdaime matter as follows:

It can be provisionally assumed that membershi gnoup which has involved deep

seated attachments and sentiments cannot be ehaifyloned without psychological

residue. This is to say that former members ofcagmpreviously significant to them
are likely to remain ambivalent, rather than whafiglifferent, toward it

Merton (1968: 348) further explains that "ambivakehwould be less likely where spatial and

social separation from the group reduce its safieache former member.

Lamy draws a hypothesis from the work of Gardnet Bambert (1972) and Merton (1968)
which states the following: there is a relationsbgtween bilingualism and identity only
when both language groups are geographically contig (close) and when the bilingual is
enmeshed in social relationships with both gro@mversely, the hypothesis holds that there
is no relationship between bilingualism and idgntwhen demographic context and

intergroup contact are controlled for.

Lamy supports this hypothesis with a study don€amada. He finds that the correlation
between bilingualism and identity is very modes. gdints out that there is much more to the
relationship between bilingualism and identity ticam be accounted for by simply imputing
causality to bilingualism. He concludes that in@adance with the work of Gardner and
Lambert (1972) and Merton (1968), there is no etethip between bilingualism and
ethnolinguistic identity when intergroup contactatemographic context are held constant.

Though he denies that bilingualism has a directaichpn ethnolinguistic identity, Lamy
concedes that bilingualism facilitates the proaaflsshange in ethnolinguistic identification
that comes about through contact with a majorigugrwhere one can "pass" as a member of
that group during interactions. He admits thajdifitact with a majority group and passing
for a member of that group in interactions with iteembers does effect a change in
ethnolinguistic identification [and so] [b]ilinguaim merely facilitates this process" (Lamy
1979: 35).
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| dentity created by language

Slabbert and Finlayson (2000) investigated a sdnawvhere language seems to have a direct
impact on individual and group identity. This viesvn stark contrast to that of Lamy (1979).
Slabbert and Finlayson looked at life in the towpstof South Africa and based their study
on the work of Le Page and Tabouret-Keller (198t) @abouret-Keller (1997).

According to Le Page and Tabouret-Keller (1985ytlage not only influences the formation
of identity but is in itself an expression of idént They view linguistic acts as acts of
identity. They argue that "linguistic items are mast attributes of groups or communities,
they are themselves the means by which individbath identify themselves and identify
with others; hence the existential locus of honmm,thindividuals or groups, is in language
itself" (1985: 4-5). The idea that language creadlestities has been further developed by
Tabouret-Keller (1997: 324). For her, any idenéfion between A and B "is only possible
insofar as these two have access to and are p&ft"ofith A and B being individuals or

groups, and C defined as "language in its symifokiction".

Slabbert and Finlayson (2000: 122) first of all kexp how the restrictive laws of apartheid
(the pass laws, for example) worked to bring albtominships and corresponding ethnic
diversity which

have been found to have spawned a pressing desingebple to demonstrate

their independence and mobility, as well as denmatisy an ability to avoid the

restrictive laws and practices of apartheid. Onéhefways in which this desire

becomes manifest is language use. In this contedéswitching at all levels

becomes a means by which both individuals and gradentify themselves as
breaking down the ethnic barriers of apartheid.

They therefore propose the existence of an urban&bip identity that can be described as "a
hybrid one that simultaneously embraces featurekedaas 'modern’ and 'Western' and those
marked as ‘traditional' and 'African™ (Slabberddfinlayson 2000: 122). In this regard,
Batibo (1997: 201) affirms with reference to Botsaaand Tanzania that there is "a clear
state of double allegiance between Western modsraiz and internationality associated
with English, on the one hand; and nationalism ieahtity associated with the indigenous

languages, on the other."

Slabbert and Finlayson (2000: 123) continue toesthat while the dichotomy they have

posed may be viewed as problematic from a theailgberspective, they have used it as the
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residents themselves perceive it; while in accatdawith Le Page and Tabouret-Keller
(1985) and Tabouret-Keller (1997), their approasitoWws not only how language supplies the
terms by which this identity is expressed, but leoparticular configuration of languages also

marks and constitutes this [particular] urban/towpsdentity."”

They acknowledge that there are various aspectsamjuage use that make up this
urban/township identity and that any number of tleam be singled out. The important point,
however, is that they are inextricably intertwindds examples they mention the ability to
function in many languages; the ability to codeslitind the ability to use English and
Afrikaans in very specific domains. The presentgtwill investigate which of these aspects

are present in the language use in the Hooyvlakte.
Ethnolinguistic identity imposed on the Coloured community

Louw-Potgieter and Giles (1988) studied the lingaisstrategies that South Africans
employed when dealing with identities imposed amitby high status group members. They
found that when there is an incongruity between bemof one group's self-defined identity
and the identity imposed on them by members offrerogroup, they attempt to escape the
imposed identity by changing the criteria for gromembership and/or by differentiating
themselves from the group with which they are assed. From this study, it was clear that
both these processes involved specific languaggeusiaategies that varied depending on the

groups and the relations between them.

One of the cases that Louw-Potgieter and Gilesidered is that of Coloured Afrikaans
speakers, also referred to by Viljoen (1971: 16)Baswn Afrikaans speakers.” The majority
of Coloureds are Afrikaans speakers (the 2001 @dioul census indicate that Afrikaans is the
home language of 79.5% of Coloureds), yet theynateconsidered Afrikaners because of
their skin colour. As Viljoen (1971: 16) says, "tarage is essential for Afrikanerhood, but it
is not sufficient in itself. Afrikanerhood entaiisore than that, it demands a common race and
culture.” The latter is an example of external grimoundaries as set by the Afrikaner group

members.

At times (especially during the 1983 reform), th&ilkaners have attempted to include the
Coloured Afrikaans speakers into the in-group, Ugl#or reasons of group survival, and in
times of threat” (threats such as domination byBlaek majority or cultural assimilation by

the English-speaking group) (Louw-Potgieter ande§&i1988: 113). In order to encourage
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group affiliation, the Afrikaners accentuated theduage and culture that the Coloured group
shares with them and changed the label given togtioeip from "Coloured" to "Bruin
Afrikaner" (Louw-Potgieter and Giles 1988: 114).

Louw-Potgieter and Giles' study did not provide amgance of congruity in the case of the
Coloured group. In other words, no one acceptedntipwsed identity of "Bruin Afrikaner".
They listed the language strategies used by tlosipgin order to escape the undesirable
identity Afrikaners attempted to impose on them.e3é include strategies of (i)
categorisation, (ii) comparison, and (iii) idergddtion (Louw-Potgieter and Giles 1988: 122-
124). Categorisation strategies included definiAdrikaner” in such a way that it did not
include them, that is, stressing that "Afrikameeant being White, belonging to one of the
Afrikaans churches, speaking Afrikaans, sharing ammon background with other
Afrikaners, voting for the [National Party], andasing a common history with other
Afrikaners" (Louw-Potgieter and Giles 1988: 124-1.25

Another strategy involved using other categories delf-categorisation, namely that of
English-speaking South Africans. The authors expthat "to acquire membership in this
category, this sub-group might attempt to rejeat #frikaans language and become
anglicised. There is no doubt that large numbeifokaans-speaking Coloureds are turning
their backs on what they perceive as the languagieecoppressor. Often combined with this
anglicization strategy is the tendency to categosslf as Black and seek membership in

Black consciousness groups" (Louw-Potgieter andsziPR88: 124).

The Coloured group studied by Louw-Potgieter andessialso exhibited a comparison
strategy that focused not on the Afrikaners thewesebut on the Afrikaans language. Instead
of rejecting Afrikaans, they emphasised the faet the Afrikaans they used differed from
Standard Afrikaans. lllustratively, they mentiore tfact that the political language at the
University of the Western Cape remained Afrikaand976 (amidst the political struggles of
that time against an Afrikaans regime) despite fiet that at the time only Coloureds
attended this university. The conclusion was that'issue was not language per se, but an
attitude associated with the language" (Louw-Paegiand Giles 1988: 125). This attitude
Zille (1983: 32) articulates in describing the laage as "a lively patois of the [Cape] Flats,
called Gamtaal, a vibrant mixture of Afrikaans dfblish, fast-flowing and high-pitched."”
This strategy resembles what Giles and JohnsonljléBcerned as a social creativity

strategy where a supposed inferior, sub-standardiority language, dialect or slang is no
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longer stigmatised, but is proudly displayed asr@aug symbol of cultural pride. Such a
strategy might be used by members of a dominatedpgto differentiate themselves from the

dominant group.

In summary, respondents in the Louw-Potgieter anlgsG(1988) study exhibited two
identification strategies, namely seeking out otherups (English-speaking South Africans
or Black South Africans) with which to identify, distressing with some degree of pride that
their language and patterns of use differed froat ti the dominant group. Whether or not
these strategies are employed by the Colouredamrisicf the Hooyvlakte will be discussed
in Chapter 6. The next two chapters will consider tlata collected on the Hooyvlakte by
means of a questionnaire. Chapter 6 will give aalyems of the findings and in doing so will
incorporate the background given in this chapter.
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Chapter 4

Methodology and representativeness of the obtainethta

In this chapter, the specific setting in which ttega were collected as well as the instrument
used for data collection, are discussed. Issuemrdery how representative the obtained data
are, as well as the way in which the data wereyaerdl are also addressed.

4.1  The sociolinguistic setting in which the data @re gathered

The town of Beaufort West, the historically idemwtif area of the Hooyvlakte, forms the
sociolinguistic setting for this study. As statedGhapter 2, the town of Beaufort West is
characteristically rural and geographically isaat€he segregation implemented in apartheid
years is still very evident in the social organmatof the town: the various ethnic groups
operate largely as independent and separate cortiesurin this sense, Beaufort West can be
said to be three towns in one: the White suburtzo(tieinde, Die Lande, MiddedofPYhat
can be referred to collectively as Hospitaalheuf¥dbspital Hill"); the Black township of
Kwa-Mandlenkosi; and the Coloured suburbs (New ToNewlands, Rustdene, Hillside,
Essopville, Prince Valley, Toekomsrus, Spoorwegklaa Blerrieverj* which can be
collectively referred to as the Hooyvlakte. The wlibHooyvlakte is in fact a particular

settlement towards the south of the town centre.

The collective area identified by the name Hooyidakas approximately 27 000 residents,
almost all of whom would be classified as Colourksl.stated in Chapter 2 the Coloured area
has a total of four primary schools and two highosts, in different suburbs. All pupils in
these schools are Coloured, but not all Hooyvlaksdents' children attend these schools:
more affluent members of this community enrol thakiildren in the ex-Model C, formerly
exclusively White high school in the White suburb Beaufort West, Central High. The
Hooyvlakte also has a number of churches: two DWRelformed churches, two Anglican
churches, one Roman Catholic Church, a Baptist cthuand numerous charismatic
(Pentecostal) churches. Listing all the churcheB@aufort West and specifically in the

% The English translations for these suburb name#larth End, The Lands, Town Centre, respectively.
L The English translations for the last three sulmaines are Future Rest, Railway Barracks, and Bl&ad,
respectively.
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Hooyvlakte is a near impossible task; the numbechafrches in the town was estimated at
more than seventy in the year 2000 (Bekker 2002: ABpresent, the number of different
churches is rumoured to exceed ninety. The Hooywlalas its own library, police station,
municipal offices, two large food stores, a numbgliquor stores and a variety of small

businesses, such as hair salons, butcheries aachfyrarlours.

The Hooyvlakte covers a large geographical aredt@ma great extent the community is self-
sufficient: members of this community have mostviees at their doorstep and need not
travel to town regularly. The regularity of visits the centre of town depends largely on the
socio-economic status of individual families. LesBuent members of the community will
travel to town once per week (mostly on either tuiay or a Wednesday) in order to buy
their groceries for the week. More affluent residenf the Hooyvlakte might visit the town
centre more than once each day, to drop and cotlesit children from school, for
employment purposes, and/or to buy groceries aretiay items not found in the

Hooyvlakte shops.

This study focuses on the language use of theaetsidf the Hooyvlakte. The language use
of this community was deemed particularly interggticalling for further investigation, due
to the noticeable difference between the residesitsthe Hooyvlakte and the other
communities in Beaufort West in terms of their wdeEnglish, which is mostly a second
language in the Hooyvlakte. There are very few BhglL1 families in this community, even
in 2009.

4.2  General data collection procedure

One hundred and eighty four residents of the Haakrel were randomly selected and asked
to complete a questionnaifel am a former resident of the Hooyvlakte: | livéstbre for 18
years, and my immediate family still reside thete.could therefore make use of
neighbourhood networks to obtain participants. Safte respondents were self-referrals:
upon learning of other community members' partiograin the study, these respondents
requested an opportunity to complete a questioanaispent four days distributing and
collecting these questionnaires, and an assisfaentsanother four days distributing and

22 See section 4.3 and Addendum A.
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collecting questionnaires on my behalf. The questxires of all 184 respondents were

completed and used in this study.

My assistant and | handed out the questionnaieath person and allowed them to complete
it on their own, after which we would then colléctl was available for consultation in a few
cases, but generally, the respondents waited forretyrn in order to ask questions
concerning the questionnaire. My assistant, howevas available for consultation with each
of the questionnaires she handed out. All the medgots filled out the questionnaire
individually, that is, without consulting with angye (other than with me or my assistant).
There was thus no group work and no chance of bafhenced by another respondent. The
majority of the respondents read the questionnidieenselves, but there were some with
lower levels of literacy, and in these cases a atediwould read out the questions to them
and write down the answers on their behalf. Theseewnostly the older and poorer
respondents, of which there were about fifty. Rguétion in the study was voluntary, and
respondents were informed that they need not anameguestion which they find offensive

or of a too personal nature.

Of course, as an insider the researcher bringsmardiion of knowledge and interpretation to
the project that an outsider, who could be termederiobjective”, would not have. On the
matter of researcher bias, | would like to statd th qualitative research the contribution of
the insider is generally not only accepted as antitiebut also as valuable seeing that without
such a persperspective, relevant but implicit absicared details could be lost. Thus, while
taking as much care as possible to work responsililythe data in a scientifically justifiable

manner, the element of bias that comes from beidgeagaged observer, is fully recognised.

4.3 The research instrument

The questionnaifé was designed to identify the patterns of languagge of the residents of
the Hooyvlakte, with specific reference to Afrikaaend English. The questionnaire consisted
of five sections, which each comprised about emystions. Where appropriate, possible
answers were provided in text boxes which the nedents could tick. Questions concerning
language choice were provided with Afrikaans andlish as the only language options from

which the respondents could choose. In contratdaest of the questionnaire, the last two

2 See Addendum A.
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guestions required more than ticking a box or o a one-word answer; here, respondents
were required to provide an answer in a sentendv@r The questionnaire took about 20

minutes to complete.

The first six questions of section one aimed aaiolitg biographical information, pertaining
specifically to the respondent's age and lengtresifience in Beaufort West/the Hooyvlakte.
Respondents were asked to provide their addresbdqgourpose of verifying the authenticity
of each questionnaire. None of the respondentgréphical details were used in this study or
disclosed in any way. A further four questionshattsection were intended to determine the
respondents’ level of education. The second sebadneight questions designed to ascertain
the respondent's language repertoire, the placeaaqdisition of each, and the language
primarily used in various domains. The third sattamntained a grid in which respondents

had to rate their proficiency in each of the largpsathey know.

The fourth section, comprising eight questionseds&bout language use in various domains
and with various interlocutors, as well as aboubich of language when engaging with
various media. Within the scope of this study amlp communication media were selected:
print media and electronic-audio/visual media (tsien). Print media, specifically
newspapers were chosen because of the long stahidilogy of the town's local newspaper.
The Beaufort Couriefnow known asThe/Die Couriey has been in print since 1869. The
television as second communication medium was teeldmecause of its pervasiveness in this
community. In some households a television setlisxary item. Nevertheless it is the one
item that is found in most Hooyvlakte homes. Tlih fand final section's questions aimed at
obtaining information on the respondents' attituegard multilingualism and their language

preference with various interlocutors and in vasidomains.

4.4 The value of the research instrument

Conducting a survey is an effective means of gatbea large amount of data in a restricted
amount of time; this is particularly true if theemtionnaire is self-explanatory and does not
require the presence or intervention of the researevhen being completed. As opposed to
an interview, a questionnaire is much less invafvehe respondent, as no intrusion is made
on his/her time and space. In an interview, thpaedent is also more aware of the researcher

and of what the researcher may be expecting off@min other words, the respondent may
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then be concerned with attempting to find out (dase the researcher's unintended verbal or
nonverbal cues) what the researcher wants to hdaat the "correct” response would be
(even if there is no right or wrong response) aond o impress the researcher. Using a
questionnaire is one way to overcome, at leastair, pvhat Labov terms "the observer's
paradox" or what is also referred to as "the expeniter effect”, that is, the phenomenon that
the collected data are somehow affected by theegroaf investigation (see Mesthrie, Swann,
Deumert and Leap 2000: 93).

In short a questionnaire elicits a more objectegponse from respondents. With limited time
to complete the questionnaire, the respondentsis @hcouraged to give quick answers, and
these are usually instinctive responses, that espanses that draw on unconscious,
internalised knowledge and that are given withaidrgeflection.

A limiting aspect of self-reports is the fact tlspeakers are known for not being consciously
aware of all aspects of their own language useaAgsult, they may provide less than

objective accounts of their language behaviour.irTt@ncept of themselves as well as their
attitudes toward the languages in question, aldluence their responses to questions
pertaining to their language behaviour. It is polesthen that they would answer questions in
a way that makes them appear more "educated" th@nreally are, or that, through their

answers, they would attempt to associate themsealiteghe language or language behaviour

that bears more prestige.

Self-reporté* are almost unavoidable in research involving laygrips and limited time and
resources. Both interviews and questionnaires recelf-reports of the respondents to one
extent or another. According to Myers-Scotton (20U6), self-reports in the form of
interviews and questionnaires are the only meassarehers have of obtaining comparable
answers across large groups of speakers. Becagishtive-mentioned problems are greater
in the case of interviews than in that of questeres, the latter were opted for in this study.
Furthermore, it was hoped that with me being a @@d person who grew up in the
Hooyvlakte, and thus a member of the group undezstigation, the respondents would feel
relaxed and so be encouraged to provide truthfbramation while completing the

questionnaire, thus increasing the reliabilityle# bbtained data.

2 gelf-reports” as used here has the same measisglfaassessment, that is, the respondents repovhat
they believe to be true without the researcherrtagin objective instrument to check whether thpaedent's
perspective is a reliable representation of thestadée of affairs.
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This insider perspective that is common within tjualitative research tradition, also grants
me the "openness to observe forms of behaviourndswaen they occur" (Mouton and
Marais 1990: 163). In other words, as qualitatigsearcher | am open to the possibility of
recording unexpected events, unlike quantitatiseaechers whose observations need to fit
within previously drawn up and anticipated categ@riLastly, my insider perspective grants
me the ability to contextualise at all times, tlsatto always take the context into account in
stead of controlling it, as would be required ofartsider (Mouton and Marais 1990: 162-
163).

4.5 Representativeness of data

As has been mentioned, the questionnaire was ctedpley 184 respondents from the
Hooyvlakte. The majority of them were born in tloevh. Twelve respondents indicated that
they had been born elsewhere; they were includelasis of the fact that six of them had a
period of residency in Beaufort West of more tharyéars, and the others' residency had also
been extensive. The ages of the respondents vamy 16 to 87 years. The respondents
include both males and females. According to thesgs statistics of 2001, Beaufort West as
a whole has more females (52%) than males. My dataspond with this female-male ratio,
in that 54% of the respondents in this study aneale. The Coloured community of Beaufort
West constitutes 73% of the total town populatiStafistics South Africa 2001). Although
my respondents form only 0.67% of this group, oesent base of 40 to 150 persons is

deemed adequate when conducting sociolinguistiesar(Mesthrieet al. 2000: 92).

4.6  Analytical methods

For the purpose of analysis, the respondents weiged into groups on the basis of their age.
There are five groups, with each group spanningnayear band. The first group's ages range
from 16 to 25 years; the next from 26 to 35; fokmlby those aged 36 to 45; 46 to 55 and, lastly,
those aged 56 to 87. The second group (aged 26-8% largest overall (containing 47 or 26%
of the respondents) and also in terms of its fencalmponent (29 or 29% of all female
participants). Overall, there are more females (®4%ill the respondents) than males, with the
gender of 8% of the respondents not specified. Meteils about the respondents are presented
in Table 5.1 in the next chapter.
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In order to make comparison possible, the diffesaations of the questionnaire were grouped
into three main themes. The questions focusinganguage use, patterns of language use, and
language preference were grouped into current paderns of use, and preferred use,

respectively.

The questions grouped under current use provideateas pertaining to identity. These questions
were all identifying questions, for examphy first language is.andThe age at which | learnt
(English/Afrikaans) is .These questions were probably answered instimgtids the following
sections' questions required a differentiation betwgroups of interlocutors, these sections were

probably answered after more thought had been ¢vdrat which was asked.

With this in mind then, the patterns of language section offered a reflection of the status quo —
what the respondents actually do. The questiotiseirsection on preferred language use carried
an element of the future and the answers to thesstigns can therefore be viewed as a

prediction of future use.

A further aid in comparing the findings across oegfents was the distinction between the
different domains referred to in each of the sestioOnly two domains identified in the
guestionnaire bore the same name throughout (naheeljgomains of work and church); the rest
of the domains were deliberately referred to imteiof interlocutors, so as to obtain detailed
responses and to avoided "automated" responsesettens that dealt with respondents’ current
and preferred language use distinguished betwéemoicutor groups that are all indicative of the
home domain: parents, children, spouses, family,gaandchildren. In the section on current use,
the home domain was signalled by the interlocutougs: parents, spouse, children and family.
The section on preferred use only distinguisheddsen parents, children and grandchildren, and
these three groups together constitute the homaidoithe language use of the aforementioned
interlocutor groups was calculated as an averagepresent the home domain in each of these

two sections.

The questionnaire distinguished between two furtleenains (apart from the already mentioned
work, church and home): that of school (indicated aa domain at the beginning of the
guestionnaire, but not mentioned again) and theagoof friends (mentioned only once, toward
the end of the questionnaire, in the section pergito language preference). Since these two
domains are not consistently referred to, they béllreported on but will not be included in the
comparisons. In the next chapter, the data aremes according to both aspects targeted by the

guestionnaire and domain.
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Chapter 5

Presentation and interpretation of the data

This chapter offers a description of the data ctdlé from the questionnaires, focusing on six
main aspects, namely (i) language use in variousadlts (such as at home, school or work);
(ii) proficiency in each of the languages in thep@ndents' linguistic repertoire; (iii) patterns
of language use with different interlocutors (foample, children or co-workers) and with
printed and electronic-audio/visual media; (iv)daage preference; (v) the value respondents
attached to being multilingual; and (vi) difficulgxperienced by respondents in practicing
multilingualism. The data are presented in the sarder in which the questions appeared in

the questionnaire.

5.1 Language use

Of the 184 respondents, the majority (181) indidat&ikaans as their mother tongue (or L1),
two indicated their L1 as being English and onadaid Xhosa as L1. Table 5.1 contains
other biographical details of all 184 responderggardless of L1.

5.1.1 Average initial age of exposure to the L2, a2 environment

The respondents were asked to indicate the agéiahwhey learnt their L2 and the context
in which their L2 was acquired (referred to as "tf# environment"). The average age at
which the L2 was learnt is 7 years (see Table @ig, the L2 environment is predominantly
indicated as the school environment (75%). A smaillenber of respondents (14) expressly
indicated that they were exposed to their L2 frarthbthe L2 environment that is associated
with language learning from birth is the home. Atlier 24% of the respondents also

indicated the home as the context in which thewaed their L2, although not from birth.

A few respondents indicated their age of first esype to their L2 as being older than 7 years,
the highest being 18 years. The respondent whdaedtdearning his/her L2 at 18 also
indicated the L2 context as the school environmieat,this is not likely, as (i) one's school
career is generally completed by the age of 18(anfibrmal exposure to the L2 takes place
from approximately age 8 onwards at school. It issmlikely that the respondent

misunderstood the question or unknowingly misregméd the facts.
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Table 5.1Gender and age of respondents, and length oferesedin Beaufort West.

Age Group Number Average Age Average L2 Age Residence in
B/West (in years)
Female Male Unknown
16 -25 20 9 2 22 7 19
26-35 29 18 4 30 7 29
36-45 22 10 3 40 7 39
46 - 55 21 20 3 50 8 47
56 —87 9 12 2 63 7 60
Total 101 69 14 39 7 37

The two respondents who indicated the work enviremmas the context for their L2

acquisition did not provide additional informatisach as age of first exposure to the L2 or
age at which they started to work. Such detailsya@bas information about the type of work
they did and about why school was not attended oy school was not an adequate L2
learning environment, would prove valuable in ustinding the influence of socio-economic

variables on language learning and language use.
5.1.2 Current language use
Home

All the respondents answered the question regattieig language use at home. Ninety three
percent indicated Afrikaans as their home language,indicated English and 5% indicated
the use of both Afrikaans and EngfidhThese results differ from the 181 respondents who
indicated Afrikaans as their mother tongue (or Lth) indicated their L1 as English and one
indicated Xhosa as L1. A possible reason for tiffer@nce is that the respondents interpreted

the two terms "first language" and "home languatiérently.

% |t is worth noting here that none of the questiimshe questionnaire offered the bilingual comkioma of
English and Afrikaans as an option with which tewer the questions. This gives one an indicatiohayi
aware the respondents are of being bilingual. heotvords, bilingualism is salient for these resfents when
considering their language behaviour.
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School

The gquestion regarding language use at school efasihanswered by most (72%) of the
respondents. Presumably this is because they al@nger in school and as a result find the
question irrelevant. There are two respondents shtmuld, based on their age (16 and 18
years, respectively), still be in school (the gahschool leaving age is 18). However, the 16-

year-old was the only one of the two who answehedduestion.

Of those who did answer this question, 76% inditatdrikaans as their language of
schooling. This is to be expected, as the mediumstfuction at schools in the Hooyvlakte is
Afrikaans®. It is surprising then to find that some (6%) loé respondents indicated that their
language of schooling was English, and 18% indic#tat both English and Afrikaans were
used at school. Personal communication with theoned) advisor of education, Mr L.
Duimpies, affirmed the abovementioned fact, namétgat there are currently no English
medium schools in the Hooyvlakte, not even dualimmadschools, and that there never have
been (Duimpies, 2008). These findings can be emxgthin either of the following ways: (i)
These respondents are of those who moved to Béalfest from other towns or who spent
part of their upbringing in other towns. As a résthey received their education in towns
where English-medium instruction was on offer. lfi}s also possible that these respondents
were in classes which were partly taught in Englishorder to accommodate English L1
students. | recall that this was the case in mynérschool, Central High. The amount of
English used in such instances cannot, howevermiszonstrued as English medium

instruction.
Work

Only a small percentage (18%) of the respondemtsidi answer this question. This might be
because they are unemployed, informally employestibbrstudying. As has been mentioned
already, it is possible that two of the respondanésstill in school. Others may be obtaining

tertiary education or training elsewhere. It i-odhaportant to note that many of the townsfolk

%6 An important distinction is made here betweenwile of Beaufort West and the Hooyvlakte, becgijse
Beaufort West does have schools with English andsdhas medium of instruction, but these are atténde
mostly by the black inhabitants of the town, anil ffie people of the Hooyvlakte also attend (Afeka-
medium) schools that are not in the Hooyvlakte ;atkese schools are in the white area and wereefidym
attended by only white inhabitants of the town.
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do not have permanent or formal employment; instdaely find seasonal work or are self-
employed, usually as informal tradesmen, for exagpinning a shop from horé.

Of the 82% that answered the question regardindg-nedated language use, 48% indicated
that they use Afrikaans at work, while 45% indichtke use of both English and Afrikaans.

Only 7% indicated English as the language theyiusigeir work environment.
Church

The last question regarding current language useséd on the church environment. The
church was specifically included as social netwadeing that (i) religious affiliations are
important social networks in the coloured commupityeaufort West, and (ii) the literature
on language shift (see Edwards 1994) has indidasgdeligion is a particularly sensitive and
intimate domain of language use and therefore quaatily relevant in checking for language
shift. The fact that this question was answereddB% of the respondents confirms the
importance of the church as social institutionhis tcommunity. As stated in Chapter 4, in
2000 the number of churches in Beaufort West wésnated at more than 70 — a great
number relative to its population size and in congom with other small towns (Bekker
2002: 19). Afrikaans is the language that 80% spoadents use in church. Fourteen percent
indicated the use of both English and Afrikaanshatrch, and only 3% indicated the sole use
of English.

5.2 Language proficiency

In this section, the respondents were asked tathnate proficiency in Afrikaans and English,

respectively. The majority of respondents indicateat their proficiency in their L1 and their

L2 was the same. In other words, they consider sliebras to be fully bilingual. However, as
participant observer, | have noted (informally)tttizey are less proficient in practice than
what they perceive themselves to be. Adequate Egegyproficiency tests will bear out these
observations. These overestimations of their hilaigability are nonetheless valuable
indicators of the respondents' attitude toward dpéitingual.

Each respondent was asked to judge his/her ownciody in Afrikaans and English in

terms of the following skills: speaking, understaigg reading and writing. They were asked

" For more on the socio-economic state of the t@gr,section 2.5.2 of Chapter 2.
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to rate their ability in each of these areas orcaesfrom one to three. A score of one
indicated complete proficiency, and a score of e@hiadicated poor proficiency. The
proficiency score for the language as a whole vedsutated as the sum of the scores attained
for the four skills. A total score of four wouldeih mean that the respondent is completely
proficient in that language. A total score of fteeeight would indicate fair proficiency, and a
total score of nine through 12 would mean thatréspondent is not proficient at all.

The information in Table 5.2 below illustrates argpondent's language proficiency scores.
From this illustration, it is clear that the suntalcof proficiency in English is made up of the
different scores that were attained for the varidasets of language proficiency:
understanding (U), speaking (S), reading (R), amtdng (W). In Afrikaans, his scoreA(
sum) is 4, that is, the respondent has complete pesfoy in Afrikaans. The same
respondent’'s score in Englisk sum) is 8, that is, his proficiency in English is fain the
very last column of Table 5.2, the proficiency ssoattained for Afrikaans and English are
compared A:E comp). This is done in order to see whether proficiencyhe languages is
equal €g, having attained equal proficiency scores) anaoif, which languageA( or E) is
dominant (which would be the language with the Isiszore). In the case of the respondent

in Table 5.2, AfrikaansA) is the dominant language.

Table 5.2Language Proficiency Calculating Grid.

A proficiency A sum E proficiency E sum A:E
U S R W U S R W comp
1 1 1 1 4 1 2 2 3 8 A

It was assumed that, as L1 speakers of Afrikadms group would have perfect scores in the
proficiency assessment of their L1. However, 7%haf respondents judged themselves as
only "fairly proficient" in their L1 (see Figure B. The L1 proficiency of this 7% might be
directly related to this group's level of schoolifigmay also be that due to the opinion they
hold of their own dialect — a non-standard dialeith little social prestige — they might think
that they are not proficient in Afrikaans, becatisey cannot speak and write Standard

Afrikaans. This matter could be investigated furthe
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Figure 5.1 Self-reported A proficiency

Figure 5.%5elf-reported E proficiency

Afrikaans Proficiency

7% 0% | Proficient

, 0 (score: 4)
W Fairly

Proficient

(score: 5-8)

Not Proficient
(score: 9-12)

English Proficiency

7% B Proficient
(score: 4)
M Fairly
Proficient
(score: 5-8)
Not Proficient
(score: 9-12)

Fourty eight percent of this group judged themselwebe proficient in English, while 45%

judged themselves as being "fairly proficient” &% reported not being proficient at all (see
Figure 5.2). A tentative interpretation of thesgufies would be that this group is not
monolingual, adhering to Afrikaans only, but rathmlingual, using both Afrikaans and

English.

Comparing the Afrikaans and English proficiencyresoof the respondents reveals that 49%
of them attained a score of four for both their Eahgand Afrikaans assessments. In other
words, 49% of the respondents judged themselvdseimg equally proficient in these two
languages. The remaining 51% had unequal scoreghwheans that one of the two
languages is dominant. In all cases, the domirsanguage was Afrikaans.

5.3 Patterns of language use

This section of the questionnaire attempted tdatahe respondents' patterns of language use
(hereafter referred to as LUP). Information on ldreguage patterns that respondents exhibit
toward various interlocutors, as well as towardiogs media such as newspapers and
television, would aid in determining the extentvtbich each language is used in everyday

life.
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5.3.1 LUP with interlocutors

The respondents were asked to identify their LURK thie following groups of interlocutors:
their children, their life partners, their pareritgir family, their co-workers and their fellow

church members.
Children

The majority of the respondents (70%) did not amsthe question pertaining to their
children. This is not problematic because the niigjaf the respondents are not yet parents.
Of those who did answer the question, 57% (the ntgjm this case) indicated that they used
Afrikaans when speaking with their children; 14%aged that they use English and 29%
that they use both.

Life partners

The question pertaining to partners or spouses ltsunanswered by 14% of the
respondents. Of the remainder, the majority (92f@licated the use of Afrikaans when
speaking to their partners. Seven percent indicdtedise of both English and Afrikaans, and

only one person reported using English.
Parents

Not all respondents recognized the 'parents’ gesug@ relevant interlocutor group. Only 55%
of the respondents answered this question. Quitareer of them indicated that their parents
are no longer living. The majority (94%) once agaigicated that they used Afrikaans when
speaking with their parents. Those who reportedguiinglish or both English and Afrikaans

amount to 4% and 2%, respectively.
Family

The one interlocutor group that all the respondéatge in common is the ‘family' group, and
the question pertaining to this group was answeredll the respondents. Eighty-seven per
cent indicated that they used Afrikaans; 2% indidathe use of English and 11% indicated
the use of both English and Afrikaans when intengotvith family.
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Co-workers

Only 16% of the respondents left the question about aders unanswered. As has already
been mentioned, the lack of response to this questan be interpreted in a number of ways:
as an indication of unemployment, retirement, athier study/training. Sixty five percent

indicated the use of Afrikaans when speaking tevookers. When compared with the LUP of
other interlocutor groups, this is the interlocugmoup with which the largest percentage of
respondents (19%) uses English only. A further i6étcated that they use both Afrikaans

and English with their co-workers.
Church

After family, church members appear to be the melgvant interlocutor group, as all the
respondents potentially have access to this irtettw group. Only 3% of them left this

question unanswered. Eighty four percent indicaked they use Afrikaans when speaking
with fellow church members; 6% indicated the usdnglish and 10% indicated the use of
both languages.

Figure 5.3 below summarises the LUPs of the respatsdwith regard to all the interlocutor
groups. As can be seen from this figure, Afrikasnglearly the dominant language in all the
LUPs.

Figure 5.3 Patterns of language use with various interlocgtoups

180 - Interlocutors

160
140
120
100
80
60
40
20 A

69



5.3.2 LUP with print and electronic-audio/visual melia

The last part of the 'patterns of language usdioseof the questionnaire addressed the
language-related aspects of the reading and tedavigewing habits of the respondents.
Respondents were asked to name their favourite pagyes and their three most favourite

television programmes.

From the outset, it was assumed that the greagsemage of viewing time would be
devoted to English programmes, because there arerajly more television programmes
available in English than in Afrikaans. Movies asittoms, for instance, are very seldom, if
ever, broadcasted in Afrikaans. As will be seermWweland contrary to what was expected, a
substantial percentage of viewing time is devotedftikaans, despite the limited number of

Afrikaans programmes available.
Television

Some of the respondents left this question unaresivand others answered it only partially,
by listing one or two programmes instead of thigeere were some instances in which the
respondents listed 'the news', 'sport' or a whadrision channel (for example, SABC 2) as a
favourite television programme. In such casesas wnpossible to determine the language of
the programme. As a result, the analysis includgsoap of programmes labelled "language

unknown".

The respondents listed a total of 498 programmegenly nine percent of the listed
programmes are Afrikaans, whereas 42% of them argligh. For 29% of the listed
programmes, the language of presentation is unkndwe fact that (despite the limited
Afrikaans language programmes on offer) nearly iedtbf the television viewing of the
respondents involves Afrikaans, is deemed to Heast as important as the fact that English

is the dominant viewing language.
Newspapers

The dominance of English is not as evident in #spondents’ choice of print media as it is in
their choice of television programmes. The majof@9%) read Afrikaans newspapers; only a
few (7%) read English newspapers. It would be edeng to interpret the preference for

English or Afrikaans newspapers in light of thepasdents' level of schooling and their
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reading proficiency in the relevant language. Téssie, however, falls outside of the scope of
the present study.

Television viewers, especially those without acdessetwork television (such as DSTV) are
very limited in the choices they can exercise réigar the language of programmes: most
programmes are in English or in an African languagih English subtitles; there is not
necessarily an Afrikaans programme being screehatyagiven point in time. Readers, on
the other hand, are spoilt for choice, as the@nisbundance of both English and Afrikaans
newspapers available to them. One could therefanelade that the respondents’ print media
choices reveal more about their actual languagegmce than do their television choices. In
light of this, Afrikaans could be seen as the laggiof choice (or dominant language) across

media.

5.4  Language preference

Where the previous sections on current languageanskepatterns of language use gave
respondents the opportunity to identify their attlemguage behaviour, the section on
language preference afforded respondents the appiyrtto specify their language

preferences. Respondents were once again askexbtess their preferences in terms of
various interlocutor groups. In cases where thpardents' actual language practices line up

with their language preferences, their preferea@@ready their reality.
Parents

Contrary to the previous section on parents aslatator group which was answered by a
mere 55%, this section's question on parents wawexed by 83% of the respondents. This
discrepancy revokes the explanation given earberttie low response rate, namely that of
respondents’ parents no longer being alive. Howexgressing a preference is like making a
wish, and wishes are not necessarily groundedallityeThey can transcend both the present
and the past into the future, in the sense théhgta preference is like saying, "If | had the
choice then/today/tomorrow, | would prefer X/Y/4t"could therefore still be that many of

the respondents no longer have parents who are, &t that this fact did not prevent them
from answering this question, as they were indiagathe language which they would have

spoken to their parents, had their parents stiéinbalive. Eighty six percent of the group
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indicated a preference for Afrikaans when speakitheir parents, while 14% indicated a
preference for English.

Children

Even considering that 10% of the respondents didamswer this question, the majority
(64%) of respondents prefer to speak Afrikaans withr children. Thirty five percent prefer
the use of English. At this point, the differenaaveen the current/actual language behaviour
of respondents and their preference should be n6&% reported that they would prefer to
speak Afrikaans (their L1) to their children, bueyiously, only 57% indicated that they are
using Afrikaans when speaking with their childréinis also interesting to note that more
respondents answered the question about languageitischildren that related to preference
(90%) than the question relating to current/actis& (30%); this could be because even those
who do not yet have children do know which langutigey would one day prefer to use with
their children.

Grandchildren

The question regarding the language they wouldepref use with their grandchildren was
left unanswered by 15% of the respondents. A nmgjoifi 55% prefer to use Afrikaans with

their grandchildren; the preference for Englismiametheless substantial, at 45%. Of all the
interlocutor groups discussed this far, grandckidare the group with which the largest

percentage of respondents prefer to use English.
Friends

As mentioned above, the interlocutor group 'friendsone which all respondents have in
common — only 3% of the respondents did not ansginerquestion. Seventy nine percent of
respondents prefer to speak to their friends inkaéns, while 20% wish to speak to their
friends in English. These figures are taken toigeifscant, not only because 79% is a high
incidence, but also because among friends peopiergty do not have the pressures of
hierarchical relations (as at work and in the fgnuircle) where they need to do things
according to rules and expectations.
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Co-workers

Eighteen percent of the respondents left the questegarding co-workers unanswered.
Seventy six percent of the remainder indicatededepence for speaking to their co-workers

in Afrikaans while 23% indicated English as thainduage of preference in this domain.
Church

Only a small percentage (5%) did not answer thestiue regarding church members as
interlocutor group. Eighty four percent of respamdeprefer to use Afrikaans at church while

14% prefer to use English.

As is clear from the summary presented in Table BeBbw, Afrikaans is the dominant

language for all interlocutors, even here wherg@aoadents had an opportunity to indicate
their preference (that is, to express a desireerdtian reality). The percentages in favour of
English are definitely higher here, in the sectidthe questionnaire on preferred use, than in

any other section or for any other theme of languase.

Table 5.3Language Preference.

Interlocutor Group Of those who answered the question Percentage of

Prefer Afr Prefer Eng Prefer Eng&Afr respondents
not answering

the question

Parents 86% 14% 0% 17%
Children 64% 35% 1% 10%
Grand Children 55% 45% 0% 15%
Friends 79% 20% 1% 3%
Co-workers 76% 23% 1% 18%
Church members 84% 14% 2% 5%

Overall preference

The respondents also had the opportunity to inelitdatir language preference in general by
agreeing or disagreeing with the following statetnémon't have any special preference —

sometimes | speak English and sometimes Afrikaans
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Agreement with this statement can be interpreteda gsreference for bilingualism and

disagreement as a preference for monolingualismatdeast for strongly favouring one

language over the other. Twenty percent of theardents did not answer this question at all.
Only 14% of the group disagreed with this statem#rdreby reporting that they somehow
reject bilingualism. The vast majority though, 86%greed with the statement, thereby
indicating a preference for bilingualism.

5.5  Value attached to multilingualism

The following question required a short writtenp@sse:Do you find it valuable to know
more than one language? Give reasons for your ansResponses to this question can be
divided into a first 'yes/no' part and a secondttem’ part. Of the 184 respondents, 170
answered this question. Of these 170, 167 provéakednswer to both parts of the question. It
can be assumed that the 14 who did not answer ubstign at all either (i) missed the
guestion completely because it appears at the €ntieoquestionnaire, or (ii) were not
comfortable with putting their written language liski"to the test". Similarly, the three
respondents who did not answer the second paheajuestion may have been uncomfortable

with giving a written response.

All the respondents who answered the question ididl multilingualism valuable; not one
answered "no" to the first part of the questione Tkasons respondents gave for valuing
multilingualism mostly had to do with the fact thhiey are aware of living in a broader
multilingual society — South Africalhirteen of the respondents specifically made eszfee

to South Africa and its 11 official languages as basis for their valuing multilingualism.
Some examples of these kinds of responses are 8SAhlanguages. You must at least know
two" (30-year-old female; 70-year-old female; 3&i#yeld female), and "A person must speak
more than one language in SA with its many cultdaztors” (33-year-old female). One
respondent (a 62-year-old male) only said: "Diaumwe SA" ("It's a new SA"). This succinct

answer implies that the new dispensation is infisseymbol for multilingualism.

Other responses to the question of value concedtraih the fact that using more than one
language indicates respect for others. Some ofethesponses include "To accommodate

other cultures” (37-year-old female); "To be moigem for other cultures" (30-year-old,
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gender unknown); "Jy kan jou respek teenoor 'n akdkuur so toon" ("You can show your

respect toward another culture in this way") (3@ryeld female).

5.6 Difficulties in practicing multilingualism

The last question of the survey wB® you find it difficult to use different languages
different times? Give reasons for your answks was the case for the second last question,
this question also required a written responsegh®f184 respondents, 176 answered the first,
'yes/no' part of this question. The rest of thestjoa (the written part) was answered by only

146 of the respondents.

This question actually determines whether or naspondent finds it difficult to codeswitch.
One hundred and nineteen respondents (68%) inditiaét codeswitching was not a problem
at all. Fifty two (30%) indicated that codeswitapinvas difficult, and three respondents
indicated the extent to which they had difficultysometimes” (21-year-old, gender
unknown); "not always" (56-year-old male); "onlytiwiXhosa" (34-year-old male). Among
the reasons they provided for being able to codebwiell were "I am bilingual” (33-year-
old male); "I am confident" (61-year-old female);dm experienced" (80-year-old female);
and "Bilingual since childhood" (36-year-old malReasons that were given to motivate the
contrary are as follows: "I am not fluent" (61-yedd male); "I get mixed up" (56-year-old
male); "Ek sukkel met die regte woorde" ("l struggd find the right words™) (59-year-old

female); and "l am too used to Afrikaans" (31-yelt-male).

5.7 Summary of findings
5.7.1 Overall domain comparison

This section will consider the findings of the qui@snaires in terms of the three main themes
that were mentioned earlier: Current use, Pattefngse and Preferred use. The language
behaviour that the people of the Hooyvlakte exhibthe domains of work, church and home

will be compared in this way.
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Work

At work, 40% of respondents currently use Afrikaahbeir language use patterns indicate
that 55% of them use this language in this domiEtis is a 15% increase from an instinctive
answer to a more reflective answer. A further 68&date that they wish to use Afrikaans at
work in future. There is no reason to believe that use of Afrikaans will diminish in this
domain. In fact, there is a visible difference (8&gure 5.4) between the amount of speakers
that currently use Afrikaans and those that woulefgy to use Afrikaans in future, with the
latter being more than the former. Based on théepFrces of speakers in the Hooyvlakte,

one can predict that more Afrikaans will be usethia domain in future.

The patterns of language use of respondents irditat 16% of them use English in the
work place and 19% of them wish to do so in futlit@s is not a great difference, and further

demonstrates that Afrikaans is likely to remaindieninant language in this domain.

There is a marked difference in the figures indiigathe use of both Afrikaans and English —
the bilingual option. In the section signifying cemt use, there are quite a number of speakers
(36%) who indicate that they use English and Afmiks at work. This figure decreases
steadily to the point where only 1% of speakergcaug a preference for the use of both

languages in their work place.

Figure 5.4Language use in the work domain

Domain Comparison: Work
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Church

The use of Afrikaans in the church domain seemteaiable with very little variance in the
numbers of speakers between the sections (seeeFgb). The respondents indicated that
82% of them use Afrikaans at church, while theglaage use patterns indicated that 85% of
them use it. This figure drops by a few percenthia following section, where 79% of the

respondents indicated that they wish to use Afnkaat church in future.

In spite of the prevalence of Afrikaans, as in thener domain, the church domain sees a
steady increase in the use of English from 3% &.118is also similar to the work domain in
that there is a decrease in the use of the bilingaabination of Afrikaans-English. The

figures drop from 14% current use to 2% preferreel u

Figure 5.5Language use in the church domain
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Home

The home domain is dominated by Afrikaans, with 98% respondents instinctually

indicating it as their home language (see Figuég. However, in answer to the next series of
questions, the respondents indicate, through pragterns of language use, that only 66% of
them actually use Afrikaans at home. With regamdsheir language preference, the figure
drops further to 59%. For 32% of the respondehtsetis thus a difference between what the
respondents instinctively indicate as their honmglege and what they would like their home

language to be.
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There is an increase in the use of English fromtwaonsidered instinctive to what is
indicated as preference: only 2% of the respondendisate the use of English in the home

domain, compared to the 49% who would prefer tokrsglish at home.

The use of Afrikaans and English as bilingual cambon is not very popular in this domain.

It is interesting that the home domain has the &iweimber of speakers who instinctively
indicate the use of Afrikaans-English (compare repeakers in this domain to 26 in the
church domain and 67 in the work domain). Of theeehdomains, the number of speakers

who indicate a bilingual preference is also leaghis domain.

Figure 5.6Language use in the home domain
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5.7.2 Summary

Overall, the dominance of Afrikaans in all threardons (work, church and home) is clear. It
is remarkable that in the work domain, despitewidespread current use of the language,
there are even more people who would prefer toAdskaans in this domain in future than
there are who are using it at present. The usefitka@ans in the church domain is more or
less stable when one compares actual use to méfase. Most notably, there is a reported
decrease in the use of Afrikaans in the home donTdia decrease takes place in the direction
of preferred use, with fewer respondents preferttngse Afrikaans in the home than those
who use Afrikaans in the home at present.
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In spite of the dominance of Afrikaans, there israrease in the use of English in all of the
domains; the biggest increase is indicated in taéhdomain. It is also interesting to note
that parallel to the increase in the use of Engliskre is a decrease in the simultaneous or
combined use of Afrikaans and English. The prelanynconclusion would be that Afrikaans
still remains the most important L1 in this townyt lthat the status of English as an L2 is

definitely increasing.

Regarding the findings of preference for bilinguade of Afrikaans and English, it is
important to note again tha#tfrikaans and Englistwas not provided as an option on the
questionnaire. The highest percentages for Afrikgamglish use are consistently found in the
section on current language use. As has been medti@lready, this section can be
interpreted as an expression of identity, becatisegrouped with self-reflective, identifying

questions such ady first language is .andThe age at which | learnt Afrikaans/English ...

The percentages for Afrikaans-English use in th#epss of language use section are
consistently lower than the previous section's gmEges. The representation of the
Afrikaans-English component in the preferred largguase section is either as low as 1% or
non-existent. Possible explanations for the deereasthese figures from reported home
language to statement of preferred home languagbktroe the fact that the first section is an
open-ended question (in other words, there areexbhioxes to tick) and that the following
sections each had text boxes that had a limitifigcefon the choice of answer. Current
language use and patterns of language use alsw flidin preferred language use, in that the
former two reflect how things already are. Thedais an expression of what could become a
reality in future, and from the responses, it appdaat bilingualism does not even feature as
a future option. It is possible that the distinotiwwas not apparent to respondents between, on
the one hand, knowing and being able to use twguiages across a number of domains, as
opposed to, on the other hand, using English amikasfns interchangably in codeswitching

(thus mixing languages in a way that is stronggcduraged in language teaching at school).

The following chapter will discuss the results givabove in sections 5.1 to 5.7 and relate

them to the five research questions posed at thiemiag of this thesis.
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Chapter 6

Discussion

The data as presented and analysed in Chaptet Semie as the basis for responding to the
guestions that were set out in the beginning af ihesis. For ease of reference, each question
is repeated here, followed by the response to dhigcplar question.

(1) Has Afrikaans maintained its status as the dominanktanguage of the town?

Considering Figures 5.4 to 5.6, it is clear thati&fans consistently has the highest number
of speakers in each of the domains: in the worlgkd at church meetings and in the home.
Afrikaans is therefore undoubtedly still the dommbdanguage on the Hooyvlakte. Further

evidence of Afrikaans dominance comes from an ehjikource: the respondents’ patterns of
language use regarding television and print medggest that, despite an overwhelming

abundance of English alternatives on televisioniamuublished form, they will still seek out

those programmes and newspapers or magazineséhateaented and printed in Afrikaans.

In light of the social history of Afrikaans and thends towards English among Coloured
communities in urban areas, it is remarkable thaBeéaufort West, on the Hooyvlakte this
community retains Afrikaans as their dominant laaggi As elsewhere, this is a group who
was formerly disadvantaged by a regime that operdme®ugh the medium of Afrikaans and
that had a vested interest in keeping the Coloemdmunity Afrikaans and monolingual.
The reasons for maintaining Afrikaans as dominangliage — as opposed to, for example,
Coloured communities in the Cape Town metropolimea and Port Elizabeth (see
Anthonissen and George 2003; Farmer 2009; Fortdorthcoming) — could be found in the
geographical isolation of Beaufort West and thealrgharacter of the town, as such socio-
geographical features can act as a preservingrfémtdhe community language. In a rural
town, there is less need for a language of prestigebusiness than in a cosmopolitan centre;
what is needed is to be able to express onesaealflgland to understand various interlocutors,
and in Beaufort West Afrikaans allows one to maesé needs well. The town is quite some
distance from any urban centre (it is nearly fivauts' drive from the nearest city, Cape

Town) where English (the major language in the égum terms of prestige and business
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transactions) is used widely and on a regular b&mply stated, the cities that require a
command of English are too far away to be an imibgeor a threat to the dominance of
Afrikaans on the Hooyvlakte.

Another reason for the continued dominance of Afaiks is the fact that there is very little
exposure to English on the Hooyvlakte. Considetimgt most reported exposure of this
commumity to English has been in the work placataertiary institutions, that 39% of this
community is unemployed and that a very small paege have had access to tertiary study,

it is understandable that exposure to English erHtboyvlakte is limited.

(i) Is there currently an increase in the learning anduse of English on the

Hooyvlakte?

Despite the dominance of Afrikaans, there is a edikcrease in the use of and preference
for English. Evidence in support of this asserti®ithe fact that there are some instances of
Afrikaans-speaking parents raising their childnecnglish, whereas until quite recently there

were no such cases. The data accordingly indibatean increase in preference for English is
highest in the home domain (where children areetfis

Increase in the learning of English is linked toiacrease in preference for English (or vice
versa). More people are raising their children nglish now than previously. The reason for
this could be that people have come to terms witgliEh being a major language in this
country in terms of status, prestige, economicngfife and that parents wish to afford their
children access to a wider range of educational Garder possibilities than these parents
themselves had had. If this is the case, the reafkonthe (limited) language shift on the
Hooyvlakte would be similar to those for the (wipie=ad) shift from Afrikaans or an African
language to English observed elsewhere in the cp@and even in the globalising world).
Neville Alexander, in a recent paper discussinghttgemony of English and its influence on
the development of indigenous languages, notestligaprocesses described by Philipson
below are replicated in Africa:
Those who fail in their quest for the alchemy ofghsh see their life chances
reduced. Those who become proficient in the alemgllage may sacrifice the
language of their parents and their own culturethia process. The dominant
language patrtially displaces other languages, giraxclusive use of that language

in certain domains (for instance in the media, orthe modern sector of the
economy), and may replace the other languageslytotebr well established
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languages the addition of English should represergubstantial threat, but in many
parts of the world linguistic structures and preesshave resulted not in English
enriching other languages and cultures but in Ehgupplanting them.

(Philipson cited in Alexander 1999: 9)

The threat of the English language as supplanteaigaid by Alexander's concluding remark
(1999: 18-19) that points to a symbiotic relatiapdtetween English and the other languages
with which it comes into contact: "[English can]lpmaintain and expand [its] power if [it]

simultaneously ensures that other indigenous @l languages flourish and develop."

(i)  What is the nature of Afrikaans-English bilingualism on the Hooyvlakte?

As a former member of this community, | have insiebeperience of how being bilingual on
the Hooyvlakte is something that is valued andw@®of pride. The ability to speak English
well is envied, and as a result people strive takpt well, even though there are not many
opportunities for speaking English (apart fromafal or public gatherings or when one is
addressed by an outsider to the community). Bilahgypeech is not generally heard on the
streets of the Hooyvlakte (or on the streets ofgieater Beaufort West, for that matter), but
residents of the Hooyvlakte deem it important towrEnglish so that, should the opportunity
present itself, they will be able to speak English.

A common perception that the people of the Hooyedlave of themselves is that they are
completely bilingual — that their English is as das their Afrikaans. This might be the case
for a limited number of these residents, but memloérthis community generally know just
enough English to get by; in fact, living on thedyulakte requires little else. This perception
of members of this community (that is, that they @e@mpletely bilingual) is confirmed by the
data of this study: all respondents rated themsedgebeing either fully or fairly proficient in
Afrikaans, and 97% of the respondents rated themsehs being either fully or fairly
proficient in English (48% said they are fully poaént in English and another 45% said they
are fairly proficient). Given the limited exposut@ instruction in English and the limited
opportunities to use English, it is unlikely thdimast half (48%) of the residents of the
Hooyvlakte can be rated as balanced bilinguals arecas able to communicate in English as
they are in Afrikaans. More likely is that the vasajority are less proficient in English than

in Afrikaans.
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As has been mentioned in Chapter 3, defining hilaigm has proven to be quite difficult. A
maximal definition that requires complete fluenoyeach language has been posited against a
minimal definition that requires that the bilinguelve basic abilities in the L2. In fact, merely
understanding the L2 would also suffice accordmghte minimal definition of bilingualism.
The definition that the Hooyvlakte community adopview of themselves is a maximal one:
complete proficiency of both languages and yetreality, what they often exhibit is

bilingualism according to the minimal definition.

Romaine (1995) discusses the difficulties of meagubilingualism, and points out the many
variables that affect the reliability of self-ass®ent. People's attitudes toward the languages
in question, their perceptions of what it meanddoa competent speaker of a language, and
literacy all play a role in their assessment. Imte of language attitudes, "it is possible that if
one of the languages has higher prestige, inforsnawaty claim greater knowledge of it (and
conversely, lesser knowledge of the non-prestiggguage) than they actually have"
(Romaine 1995: 15-16). English is a language witfh Fsocial prestige in South Africa,
which could therefore be a reason why residentshef Hooyvlakte claim to be more
proficient in English than they really are. Furthere, if speakers view competence in a
language to mean competence in the standard vatidigcomes problematic, especially if
these speakers know a stigmatised dialect of thgukge. Being schooled in the standard
variety of a language influences the perceptiontho$e speaking a non-standard dialect, but
it also influences those who are illiterate. Inswases, individuals may know a language
even as their L1, but not be able to read and wiritbey may then say that they don't know

that language well (Romaine 1995: 16).

This could be the reason why even some L1 speakekfikaans rated themselves as being
no more than fairly proficient in their L1, insteafifully proficient. Seeing that the Afrikaans
spoken on the Hooyvlakte is a non-standard diglectact of which the residents of the
Hooyvlakte are clearly aware), these L1 speakeifikaans might consider themselves to
be less than 100% proficient in Standard Afrikaand therefore onlyairly proficient in
Afrikaans. This emphasises the way in which pefoapt of more and less sophisticed
varieties of the same language are projected dmoidentity of the speakers, to such an
extent that those who speak the non-standard faemepve themselves to be less skilled in

their first language than speakers of the standariety.
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(iv) Is there a shift from predominantly Afrikaans linguistic identity to an Afrikaans-
English bilingual identity on the Hooyvlakte?

It is important to note the phrasing of this quastiat issue here is a shift in identity and not
necessarily a language shift. However, before gitexm to answer this question about
identity, | would like to consider the possibility language shift on the Hooyvlakte: the data
obtained in this study affirm the undisputed domuoe of Afrikaans in this area. This is in

contrast to the situation in many urban Colourechrominities where English in stead of
Afrikaans is becoming dominant. The general expigctanay be that a rural community will

by default be different to an urban community. his tinstance however, the rural town in
guestion, Beaufort West (the Hooyvlakte), is sikdabn the national road (the N1) and is
made up of a relatively large community of "middlass” residents who desire to move out
from under the restrictive experience of the phat tvas associated with Afrikaans. In light
of these facts, it is indeed significant that tbienmunity has to date not followed an urban

trend which opts to wholly replace Afrikaans.

The undisputed dominance of Afrikaans then preduttee possibility of a large scale
language shift in the near future. There are casiesAfrikaans-speaking parents or
grandparents raising their children or grandchiidreEnglish, and anecdotal evidence points
to an increase of these cases, but at presentchess are still isolated to the extent that one
cannot refer to them as indications that commuwite language shift will take place in the

near future.

Returning to a shift in identity: the concept dbiangual identity is articulated in the work of
Le Page and Tabouret-Keller (1985) and TaboureleK€[L997) as used in Slabbert and
Finlayson's (2000) study. Slabbert and Finlaysqontethe formation of a new hybrid ethnic
identity in the urban environment of South Africeownships and investigate the role that
language plays in the creation of this identity.eifhstudy shows how a particular
configuration of languages marks and constitutgardicular type of (urban) identity. This
particular configuration of languages refers topamother things, the ability to function in
more than one language. Multilingualism, and net hilingualism in Afrikaans and English,
is the main characteristic of the hybrid, urbannidg described by these authors. Even
though Slabbert and Finlayson found that multilimiggm (and not bilingualism) is the main
characteristic of the ethnolinguistic identity iroush African townships, | would like to
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propose here that it is also possible that an igebe formed around the ability to speak

(only) two languages — in the case of this stuggcdically Afrikaans and English.

The need for a newly formed social identity is lohea the fact that we inevitably compare
our in-groups with relevant out-groups and, basedhe outcome of these comparisons, we
can have either a negative or a positive sociaitife(Giles and Johnson 1987: 71). In order
to remedy a negative social identity in an inteogrosituation, various strategies of
differentiation can be adopted. Forming a new dadentity is one such strategy that can be

adopted.

Concerning language, a group regards its own laggyea speech variety as a dimension of
comparison with out-groups. Giles and Johnson (19&Y argue that "people who define an
encounter with a member of another ethnic groupamdntergroup one and value their
language as a core aspect of its identity will wishassume a positive identity [through
strategies] such as switching to in-group languageentuating ethnic dialect and slang, etc.”

I will argue that in the case of the Hooyvlakteidests, this group continuously compares
itself with out-groups. This is deduced from thetfeénat the greater area in which this group
lives (namely the town of Beaufort West) is stdlcrally segregated, so interactions of the
Hooyvlakte residents with the rest of the town banperceived as intergroup ones with the
salient feature being ethnicity. The fact that laange is valued as a core aspect of intergroup
members' identity is confirmed by the fact that tbensfolk have a keen awareness of the

language(s) and dialects that are spoken in thwgirddiate environmefft

According to Vosloo (1998), the Coloured group iauth Africa does not have a very
positive ethnic identity. The work of Louw-Potgietend Giles (1988) emphasises the fact
that the Afrikaans language is a natural part @& White Afrikaans-speaking person's
identity, but does not in a similar way featurepast of the Coloured Afrikaans-speaking
person's identity. These aspects of identity themline to produce a negative social — or
rather a negative ethnolinguistic identity. Inteéi@ts and consequent intergroup comparisons
with the White group of the town produce especiakgative evaluations. In spite of the fact
that they no longer hold political power, the Whgt@up of the town is still viewed as more
dominant, possibly due (to a large extent) to tle@ionomic power relative to that of the

people of the Hooyvlakte.

28 See section 2.4.1.
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In order to achieve a more positive social identityy Hooyvlakte residents can try to "pass”
as members of the out-group, by changing their rdcoe dialect to Standard Afrikaans.
However, in light of Louw-Potgieter and Giles' (BY8study, the refusal of Coloured
respondents to agree with the imposed identityBstith Afrikaners” ("Brown Afrikaners")
suggests that such attempts to join the more adcsimed, White Afrikaans social group

would not be a likely option for the people of tHeoyvlakte.

Louw-Potgieter and Giles (1988: 124-125) recordedtlzer strategy used by the Coloured
group in their study in dealing with the imposedrntty of "Bruin Afrikaners". This strategy
involved rejecting Afrikaans and becoming anglidisalthough there is no indication that the
Hooyvlakte group is rejecting Afrikaans, | will arg that another language, English, does in
fact play a role in this group's attempt to achiavaore positive ethnolinguistic identity.

| will argue that, in the case of the residentthef Hooyvlakte, a more positive self-concept is
produced by associating with another out-group rélation to the larger Beaufort West
community) and, by implication, adopting that gresufanguage. In other words, group A
(representing the Hooyvlakte group), when interartvith group B (representing the White
Afrikaner group) will prefer to associate with g€ (representing for example, a group of
White English speakers who are powerful, but absoanflict with group B). Such a strategy
allows group A to differentiate itself from and ga positive self-concept in comparison to

group B.

Without wanting to oversimplify matters of group migership, one can point out that an out-
group such as group C (as referred to above),tisseiiomogenous a group as groups A and
B. Rather, it is a collective that could includemieers of both groups A and B as well as
other groups. Within such a more heterogenous atole there is a sense of equality;
Hooyvlakte residents can associate more readilyfaadvalued within such a group. The
collective with which group A would then identifp ithis case, is the larger South African
population. The country as a "group" is differemini other groups, in that it does not have a
single language as marker of identity. This roléul§lled by 11 languages altogether. It has
already been pointed out that English is a majoguage in the country — not in terms of its
L1 speaker base, but in terms of its status asrtgea franca and of people's perception of it
as one to which prestige can be attached. As dtréwn, English is perceived as the
language that best represents this group C - Sfutta.
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English is thus not associated with one ethnic growt with freedom and with being part of
a "new South Africa" where social hierarchies aifeeently organised and where a better
possibility of equality exists. Under the aparthesgime, one of the limiting factors for the
people of the Hooyvlakte (and for most Colouredsganeral) was the construction of
ethnicity as a social determiner. This group wassified according to race, with no attention
to language: similarity in language between theoGed community and the group in power
was either ignored, or dialectal differences betwiw varieties of Afrikaans spoken by the
Coloured and the White communities were highlighteith the Coloured varieties being
treated in a deprecating manner. This led to aastemhere, as a people, Coloureds could
never take any pride in being Afrikaans. | intetghe data obtained in this study as indicative
of a process of new identity formation: the restdeaf the Hooyvlakte are "adopting" English
as a means of providing them access to an idewtiigh includes more than just being
Coloured and by association being stigmatised. déeeloping identity is one in which
proficiency in English, a prestigious languagermportant.

The Hooyvlakte group, in an attempt to associatén whe South African collective more
closely, incorporates the language of the collegtithe lingua franca, into its language
repertoire. As has been mentioned earlier in tbadien, the data indicate that a wide-spread
shift from Afrikaans monolingualism to English mdingualism on the Hooyvlakte is
unlikely in the near future. However, the resultstlis study do affirm that English is
incorporated quite extensively in the language mepe of this group.

The "new linguistic identity" as it were of the Hatakte group is a "particular configuration
of languages" as set out by Slabbert and Finlay2000: 123). The "particular configuration
of languages"”, in this case, refers not to mutuialism and also not to bilingualism in

general, but specifically to the use of English afickkaans.

The proof that there is a shift away from a (stigpeal) Afrikaans identity toward an
Afrikaans-English bilingual identity is based orettiata gathered through the survey. In their
responses to questions regarding their currentukegeg use, respondents indicated that

bilingualism in Afrikaans and English was charaistér of their everyday language use.

The very fact that they created the option of Adeks-and-English in addition to the two
options already provided by the researcher (namigher Afrikaans or English) with which to
answer these questions, indicates their associatittmbilingualism as part of their identity.
In general, their ratings of proficiency in eachtbése languages also indicate that they
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consider themselves to be completely bilingualafyn their desire for English (made clear
through the high ratings given to English in thegaage preference section) along with their
desire to maintain their mother tongue, Afrikaandjcates a shift — not away from the L1 (as
is usually the case where language shift occur€dloured communities; see and George
2003; Farmer 2009; Fortuin — forthcoming), but eath shift toward bilingualism, a nearly

equal use of both English and Afrikaans.

Being an Afrikaans monolingual individual is notsdable for the residents of the
Hooyvlakte: many of the comments on the value amgortance of speaking more than one
language had to do with the fact that respondeigts themselves as South Africans and
therefore as multilinguals, for example, in sayibfpu cannot live in a country with 11
official languages and not be able to speak at teas" It is clear that Afrikaans is valued by
the residents of the Hooyvlakte (regardless of tivretr not they take pride in their particular
variety of Afrikaans). However, based on insidepwiedge of the Hooyvlakte community,
Afrikaans is not celebrated or treasured. Instétatemains stigmatized as the White man's
language, the language of the oppressor. The Hakigvldialect of Afrikaans is also still
stigmatized by the residents of the Hooyvlakte thelires as being a marker of lower social
class, of uneducated, underprivileged people. Bhgih contrast is viewed much more
positively as a language that symbolises respedtthat does not attach strictly to any

specific ethnic or social group.

In summary then, the "invented" ethnic identity ospd upon the Coloured group of the
Hooyvlakte, and their exclusion from the Afrikangroup despite their proficiency in
Afrikaans, have formed in them a desire to asseaiath a language other than Afrikaans as
well. | argue that the language behaviour of theytakte residents is an expression of their
identity based, amongst other things, on a "pdeicoonfiguration of languages” (Slabbert
and Finlayson 2000: 123). In contrast to many Ca@dwcommunities in and on the outskirts
of Cape Town, the Hooyvlakte community takes piidespeaking English and Afrikaans,
that is, in being bilingual. Previously, under thpartheid regime, the residents of the
Hooyvlakte did not have a recognized or valued @thguistic identity, as their skin colour
precluded their membership to the Afrikaner groap,the one hand, and the variety of
Afrikaans spoken on the Hooyvlakte was (and pogstll is) stigmatized, on the other. The
data gathered in this study suggest a developing ethnolinguistic identity for these

residents, that of bilingual South Africans. Wher&aguage shift to English monolingualism
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Is not currently evident on the Hooyvlakte, a shiftvards establishing a strong Afrikaans-

English bilingual identity is.

In conclusion, even though there appears to be@ease in the learning and use of English
among the Coloured community of the Hooyvlakte jisfans has maintained its status as the
dominant language of this community. Furthermorespite possible limited actual
proficiency in English, the residents in the Ho@kte mostly view themselves as balanced
Afrikaans-English bilinguals. This view is relatédl the shift in linguistic identity, from an
almost exclusively (stigmatized) Afrikaans identity an Afrikaans-English bilingual one.
This is in contrast with the shift from predomingrfrikaans to monolingualism in English
found in other Coloured communities studied thug. f&@hroughout Chapter 5,
recommendations for further research were made.cdheluding recommendation would be
that, in order to increase the generalizabilitytloé results, the study be duplicated with
Coloured communities of less isolated rural towssvall as in towns where the majority of
the White (read socially and economically still mofal) group speaks English instead of
Afrikaans. Comparative studies of this nature erlable one to establish whether the shift in
linguistic identity identified in the residents thle Hooyvlakte is unique to this community, or
whether this "nation-building” type of linguistidentity is widely being assumed by rural

Coloured communities.
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Addendum A

QUESTIONNAIRE

1. INFORMATION ON THE RESPONDENT:

NAME (Optional) ..o
SURNAME (Optional) .
DATE OF BIRTH i
ADDRESS

BEAUFORT WEST

How long have you been living in thiS area? w....oovvviiiieiie i

Former residential area

SCHOOL STANDARD ..

PRESENT SCHOOL (Name and Place) ........commmmmmeeeeeeeeeeiieieeiiririninnnnnenens
FORMER SCHOOL (Name and PlIace) ....ccooiieeeeieeiieeeeeeeeii e
Date of leaving school

After-school education/training

2. LANGUAGE USE

My first language is ..........cooeviiiiiiie e,
My second language is ........ccovvvvieie e iennnnn.
Age at which | learnt the second language ..............

Environment in which | learnt my second language

At home At school In the workplace In the church
community
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Language currently used

athome ...,
at SChool ...,
in the workplace ............ccooeiiiiiiiiiinns

in the church community ........................

3. LANGUAGE PROFICIENCY

List all the languages you know and specify youilitghin each language using

numbers as follows:

1 =good, 2 = fair, 3 = poor:

understand speak read write WHEN / WHERE
you use this languag

11%

Afrikaans

English
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4.1

4.2

4.3

4.4

4.5

4.6

4.7

4.8

5.1

5.2

5.3

5.4

PATTERNS OF LANGUAGE USE
(Tick the appropriate box)

What language do you use when speaking togtuldren? English | Afrikaans

What language do you use when speaking to panner? English | Afrikaans

What language do you use when speaking to yanents? English | Afrikaans

What language is most used in your familylefc English | Afrikaans
What language is most used in your workplace? English | Afrikaans
What language is most used in your church conibyf? English | Afrikaang

Which newspaper do you read mOSt? ........coooiiiiiiiiiiiii e

Which 3 television programmes do you watch most?

LANGUAGE PREFERENCE

(encircle the appropriate language)

| would prefer speaking to my parents in (Engligtirikaans)
rather than (English / Afrikaans).

| would prefer speaking to my children in (Englishirikaans)
rather than (English / Afrikaans).

| would prefer speaking to my grandchildren in (ki Afrikaans)
rather than (English / Afrikaans).

| would prefer speaking to my friends in (Englighfikaans)

rather than (English / Afrikaans).
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5.5

5.6

5.7

5.8

| would prefer speaking to my co-workers in (Erglig\frikaans)
rather than (English / Afrikaans).
I would prefer speaking to my church community&nglish / Afrikaans)
rather than (English / Afrikaans).
OR

I don't have any special preference — sometimapelak English and sometime

Afrikaans. YES| NO

Do you find it valuable to know more than one laage? Give reasons for your

answer.

Do you find it difficult to use different languagas different times? Give reasons for

your answer.
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