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SUMMARY

The general aims of the study were to assess lhe current status of academic support
and development at technical and vocational colleges and to determine perceived
medium-term and long-term needs. A literature study encompassing the context,
approaches and applications of academic support in higher education was conducted.
Two questionnaires, for principals and lecturers respectively, were designed to assess
the institutional and didactic status of academic support and development.

These questionnaires were used in an empirical survey in |8 technical and vocational
colleges which fall under the Western Cape Education Department. Thirteen (13)
principals and 60 lecturers from 13 colleges responded.

The duts indicates that there is general consensus among prizcipals and lecturers on
the medium-term and long-term needs related to academic support and development.

Hall the respondent colleges (50%) indicated that they present some form of bridging.
Thas is, however, Emsted o scope, range of skills addressed and time allotted. Pass
rates of first-year students = the examinations were indicated by the majority of the
principals to be between 70% and 79%. Half the lecturers (50%) indicated that they do

Principals rated the attitudes of lecturers to the improvement of their skills highly.
commitment, principals indicated that there is room for improvement in the education,
training and skills of lecturers. Lecturers allow students to evaluate them infrequently.

The most urgent medium-term needs identifiea by principals and lecturers are the
acquisition of appropriate knowledge and training, the identificaiion of students in need
and the consequent support of such students. Colleges also need *o formulate a shared
and accepted vision to motivate lecturers, since present academic support and
development efforts are on an individual, rather than collective basis.

Areas thet need 10 be addressed in the long term are involvement in curriculum
development, curriculum improvement and the exiension o mformation scrvices,
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OPSOMMING

Die algemene doelstellings van hierdie studic was om die stand van akademiese
ondersteuning en ontwikkeling aan tegniese en beroepskolleges te evalueer en om
medium- en langtermynbehocfies te bepaal. ‘n Literatuurstudie wat die konteks,
benaderings en toepassings van akademiese ondersteuning in hodr onderwys dek, is
uitgevoer. Twee waelyste, vir prinsipale en dosente onderskeidelik, is ontwerp om die
institusionele en didaktiese status van akademiese ondersteuning en ontwikkeling te
bepaal.

Hierdie vraelyste is aangewend in 'n empiriese opname by |8 tegniese en
beroepskolleges wat onder die Wes-Kaapse Onderwysdepartement ressorteer. Dertien
(13) prinsipale en 60 dosente van 13 kolleges het hiercp gereageer.

Die data dui op algemene konsensus tussen prinsipale en dosente oor die medium- en
langtermynbehoefies rakende akademiese ondersteuning en ontwikkeling.

Dic helfie van die respondentekolleges (50%) het aangedui dat hulle 'n vorm van
corbrugging aanbied. Dit is egter beperk in omvang, vaardighede wat sangespreek
word en tyd. Diec slaagsyfer van cerstejaarstudente in die cksamens s deur die
meerderheid van die prinsipale aangedui &s tussen 70% en 79%. Die helfte van die
dosente (50%) het aangedui dat hulle nic weet wat akademiese ondersteuning en
ontwikkeling is nic.

Die prinsipab: het die houdings van dosente tot die verbetering van hulle vaardighede
vaardighede en toewyding hoog aangeslaan het, het die prinsipale aangedui dat daar
ruimte vir verbetering in die opvoeding, opleiding en vaardighede van doseate is.
Dosente laat studente nie dikwels toe om hulle te evalueer nie.

Die dringendste mediumtermynbehoefles wat deur die prinsipale en dosente
geldentifiseer is, is die verwerwing van toepaslike kennis en opleiding, die identifikasie
van studente wa! ondersi-uning henodig en die gevolglike ondersteuning van sulke
studente. Kolleges het cok nodig om 'n gedeelde en aanvaarde visie te formuleer,
aangesien akademicse ondersteunings- en ontwikkelingspogings ecerder op 'n
individuele, as kollektiewe basis, plaasvind.

Langtermynbehoeftes is betrokkenheid by kurrikulumontwikkeling, kurrikulum-
Rt o i slibodiliie van illuibendioasie.
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CHAPTER 1

ORIENTATION, PROBLEM STATEMENT AND
CLARIFICATION OF CONCEPTS

1.1 INTRODUCTION AND ORIENTATION

Against the backdrop of imminent changes in the governance and funding of higher
education in South Africa, the shift to the creation of a learning society is advocated by
the National Commission on Higher Education (NCHE). This implies that completion
of a secondary or tertiary stage of education is not the end of the road, but rather a
stage in a lifelong process. Higher education mstitutions will not only have to assess
what students know, but also encourage students to become managers of their
continued learning. The monopoly held by higher education institutions as centres of
learning will have to be shared with other organisations, both public and private, which
are also becoming learning organisations. This implies the development »f partnerships
becween higher education institutions and public or private organwsations. Higher
education institutions also need to survey how to become leaming organisations
(NCHE, 1996:39).

Tertiary and post-secondary education (PSE) face many daunting challenges, many of
which are rooted in the socio-economic structure of South Africa. These challenges are
numerous, varying between those which are supcrficial and which can be met more
readily, and those which are less obvious and will require determined and enduring
efforts to overcome. The educational crisis is really a national crisis and "education has
become the focus of the struggle for a new society” (Agar, Hofmeyr & Moulder,
1991:4) Institutional change, appropriate funding, paradigm shifts and changes in
attitude and values underlie those wiiich are at the very heart of challenges facing the
leadership in tertiary and post-secondary education.

Universities, technikons and colleges need to provide skilled labour, leaders and
professionals to best serve the interests of the South African economy and
communies. Tertiary education is costly and it is important that the transition of
students from secondary to tertiary education is successful and effective. In South
Africa there are many students who are in need of support and development to ensure
successful completion of their studies to enable them to become productive
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participants in the workplace and in their respective communities. The disparity
between the sbilities of students from different educational backgrounds poses a
serious threat 1o the provision of leadership and a skilled labour force, specifically
among African students. It is this disparity which, in the short and medium term, needs
10 be addressed by tertiary and post-secondary educational institutions. The relevance
of this study can be regarded against the backdrop of the following information.

At present, the picture looks bleak at South African tertiary institutions. Student
protest, which has escalated into violence, vandalism and an unrelenting attitude of no
change, no learning, is now prevalent at tertiary institutions, particularly those with
high numbers of educationally disadvantaged students. Student bodies, such as the
South African Students’ Cangress, the Azanian Students' Congress and the Student
! rowformation Forum, are demanding immediate change, not oaly on an academic
le ¢l but also non-academically. This includes replacement of institution management
anu '2. kers, whom they perceive as being insensitive to their cause. The fact that staff
compositions 5! tortiary institutions do not reflect the composition of the population,
leads to demands related 1o immediate changes in governance and appointment of
black lectur. ;s (Rapport, 7 May 1995).

The causes of campus unrest are deeply rooted. Student bodies do not have to look
very far to find disgruntled students to demonstrate and protest their cause. Factors
which are cited as possible reasons are adaptation problems to tertiary studies and the
academic culture, b puage-related issues, poverty and the scarcity of bursaries (Die
Volksblad, 24 February | 455). Expectations created by the 1994 elections have also
contributed to dissatisfaction with the perceived slow pace of change.

In commentary in The Cicy Press (7 May 1995) on student violence on the Vaal
Triang!s Technikon Campus during May 1995, the government is urged to make sure
that trazsformatior. on tertiary « ampuses transpires speedily, while rroublemakers, who
prevent siudents from continuing their studies, should be deait with firmly. The
undemocratic nature of halting aciivities on campuses (o ensure that demands are met,
is criticised strongly. In this particular case, racial tension was also exploited by
peripheral agents.

The politicised nature of education in South Africa also leads to demonstrations before
demands for change can be studied and considered, thus disrupting regular academic
activities. In The Star (5 May 1995) the behaviour of protesting students is described
as immature. In the same vein, Die Beeld (5 May 1995) states that the reasons for
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unrest on campuses can by no means legitimise the violence and anarchistic behaviour.
It is conceded that where there are legitimate grievances, they should be addressed
urgently. The challenge is issued that cach tertiary institution should ask itself whether
it is keeping pace with the imminent change and whether students are prepared for the
challenges which face them ahead. A call for greater tolerance from all role-players is
also made. Violence can only contribute to greater tension and adversely affect the
country's economic welfare in the long run.

On 24 May 1995, Prof Bengu, Minister of Education, informed a press conference of
measures taken to alleviate tension and make provision for medium-term and long-
term redress of the educational system (The Citizen, 25 May 1995). Although the
government had foreseen that there would be some problems in the transformation of
higher education, it had not envisaged the scale of problems experienced then, with
specific reference 1o the bloodshed, destruction of property, hostage taking and in
some instances, temporary closure of institutions.

At that stage, Prof Bengu announced an ohicial inquiry into the higher education
sector in South Africa. Such an inquiry was necessary, since the quality of tertiary
education affected the country'’s cultural socwml, scientific, technological and
professional life. The National Commission on Higher Education (NCHE), under the
chairmanship of Dr J. Reddy, Vice-Chancellor and Principal of the University of
Durban-Westville, had to advise government within two years on how to achieve
tertiary education based on high gualiry, life-long learning, equity. democracy and
effiisncy (The Citizen, 25 May 1995).

It seems that May is the month of mayhem on campuses, because after the 1995 unrest
had abated, May 1996 came with renewed demands an unrest, and in certain
instances, racial clashes. Prof Bengu, was called upon to pwr his foor down as this
(Pretoria Technikon) institution s refusing io transform (The Citizea, May 1996 &
Rapport, 19 May 1996). At the helm of unrest at this institution was the Pan
Afncanist Student Organisation and the Azanian Students' Congress, who wanted the
mainly white staff and rector to be replaced with black staff and management. Among
demands made were the following: that the predicate system (40% minimum for
admission to examinations) oe scrapped; that English be the only medium of
instruction, replacing Afrikaans; that interest be waived on outstanding fees. Student
unrest also occurred at the University of Durban- Westville, the University of Zululand
and Technikon Natal (Pietermarizburg) during this month.
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The Government of National Unity had contributed R300 million to relieve student
debts n an effort to supply non-academic support to disadvantaged students (Die
Volksbiad, 21 May 1996). The ANC encouraged negotations between all role-
pleyers, whilz condemning conflict which undermines the very existence of tertiary
athient

The unrest of the previous few years is not going to disappear overnight. The
transior ation issue is too pressing and the gap between student organisations and
man. v f of tertiary institutions too wide. One of the major issues is the pace of
transfor ;.uion (Die Volksblad, 20 May 1996).

The following irsues need to be clarified urgently so that they can be addressed
speedily.

a commonly accepted defmition of transformation;

alternative management structures, while transformation is taking place;
non-racist language and admission policics,

access and academic support 1o educationally disadvantaged students;
financing (Die Volksblad, 20 May 1996).

The potential of technical and vocational colleges in providing bridging or adaptation
possibilities to students struggling to make the transition from secondary to tertiary
education should be considered seriously . This is, however, not a short-term solution,
but should rather be deemed as medium-term, constituting a period of perhaps one to
two years.

1.2 PROBLEM STATEMENT

It is clear from the previous information supplied that the issues at stake are of great
relevance to tertiary education in South Africa. Education in South Africa is in a
transitional phase. The disparities of the past need to be a Jressed urgently. Part of
the long-term solution for the equalisation of education for all the children in South
Africa is the accessibility of education for all and the proper training of teachers for

One of the current issues which needs to be addressed is the difference in skills of
students from different educational backgrounds. The needs of educationally



Stellenbosch University https://scholar.sun.ac.za

s

disadvantaged students have to be addressed th: .. :h appropriate modes of support
and development, dependirg on the post-secondary or tertiary context. There is no
way of correcting the deficiencies of their secondary education, therefore tertiary
institutions ought to ensure that the transition and adaptation to study on tertiary level
are aimed at improving and developing cognitive skills. The provision of non-
academic support is also indicated in many mstances.

Tertiary educational institutions are accessible for all matriculants, regardless of race,
since restrictions are no longer placed on admission policies on the pasis of race or
makes the situation even more problematn  Educationally disadvantaged students may
now have access to these institutions, but this does not imply that they are proficient in
critical thinking, problem-solving and the effective organisation of ideas and facts. To
a certain degree, this also applies to students from more privileged educational
backgrounds, since independent and creative thinking have not always been regarded
as important. The legacy of teachers who fill pupils like empty vessels is very obvious
in the inebi’#ty »f many white students to think independently and critically. Academic
support can therefore also contribute to correcting deficiencies identified in such
students.

Educational or academic support and development should not only address the needs
of students, but should also be addressed in staff development .« ssions. Lecturers need
to be supported and developed by means of such session to enable them to become

active participants i this process.

On tertiary level, specifically at historically white English universities, and more
recently at certain technikons in South Africa, research has been done on aspects
related to academic support and development. Deperding on the context and the time
frame, the focus has shified from isolated facuities at a handful of tertiary institutions
to an increasing number of institutions adopting such programmes. These have then
been adapted to meet the needs of these institutions and the students they serve.

This study is aimed specifically at the post-secondary level of technical and vocational
colleges in the Western Cape. Very little is known about academic support
programmes at technical colleges and according to Agar, Hofmeyr and Moulder
(1991:8), if such programmes exist, they are probably ad hoc and in the initial stages of
development. Integration of the student body at technical colleges is, however very
slow (Agar, Hofmeyr & Moulder, 1991:3).
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The problem that is addressed in this study, is the above in terms of technical and
vocational colleges.

1.3 MOTIVATION FOR STUDY

With the role of colleges becoming more important as a possible entry level for
students on the road to tertiary institutions, academic support and development of
‘ucationally disadvantaged students, are essential. Technical and vocational colleges

1ld provide students with personal and academic skills to ensure that they are also
© w0 face future educational challenges and to enhance the notion of life-long
kaming. Higher institutions should transform students from mere imitators ot .Jdeas
and regurgitators of facts, to innovators and creators of new insights (Smit, 1990:90).
The college lecturer, as other colleagucs i higher education, should strive towards
generating new ideas, methods and movements to improve their teaching.

1.4 OBJECTIVES

o To provide the coatest, approactes and application of academic support and
development and bridging programmes, both locally and internationally.

e To assess the status of academic support and development of lecturers and
students at government and government-funded technical and vocational
colleges in the Western Cape.

e To determine directions which training of college lecturers need to take in
future.

o To provide a basis for possible future research in this respect.

LS  TERMINOLOGY

1.5.1 Technical and Vocational Colleges

Colleges are called either technical or vocational, but for the purpose of this study the
definition supplied incorporates the activities of both.
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According to Fourie in the SAAVSE Newsletter (1996:4) the mission of technical

colleges is to offer convenient. high-quality, relevant, affordable and accessible
education and training to a broad spectrum of the community.

This type of education and training is aimed at developing human resources up to
middle management jevel It could potentially contribute to the success of the
Reconstruction and Development Programme (RDP). Through the provision of skilled
and motivated employees, economic growth can e improved. Entreprencurial skills
are essential for self-employment, while they also improve students' career
Against the backdrop of its mission and aims, the technical college milieu provides:

e Structured vocational education and training programmes, based on prescribed
national or provincial syllabi. Courses are offered on a full-time, part-time or
distance education basis. Upon completion, students acquire nationally
accredited qualifications, such as certificates or diplomas.

o Specialised education and training programmes in accordance with the needs of

o Education ana development programmes with life-long learning as focal point.

Adult Basic Education and Traming (ABET), bridging and support

o Development and enrichment programmes to empower individuals and their
community (Fourie in SAAVSE News, 1996:4).

1.3.2 Education, training, development and integration

These concepts are often interchangeable and overlap. For the purpose of this study a
distinction is necessary.

e Education

The National 7 raming Board (1997:2) defines education as the planned transfer of

knowledge, insighis, codes of conduct and values. This action generally occurs within
educational institutions. Regardless of whether its aim is general or vocational, it is
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mainly directed at developing the student as an independent, intellectual being. This
ultimately also benefits the mtellectual and cultural levels of the comununity.

¢ Training

In the Manpower Training Act of 1981 this concept is defined as any training which
has as its special aim the improvement of the proficiency of any person for any work
performed in or in connection with any industry. and includes training in labour
relations (National Training Board, 1993:2).

Also incorporated is the transfer or acquisition | i« uucal knowledge, related skills,
values and attitudes to enable the student to develop proficiency and enhance natural
aptitudes to improve that of which he is capable. Training normally takes place outside
il cdnstionnt Sttt

Knowledge, transferred through education and training, forms the basis of the
development of technical, human and conceptual skills. The student in education and
training at technical and vocational colleges should be given the opportuaity to fully
develop the required skills, as illustrated n the following schematic representation
(National Training Board, 1993 3):

Figure 1.1
Training and Skills

FEET e

Technical
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* Development

Developmeni is a total process of which training is only a part. Experience is regarded
as an important prerequisite for development to take place. Unlike training, which can
be relatively short, development takes place over a longer period of time, often years.
Another distinctive aspect of development is that it is normally unstructured. It should
be seen as a process, covering a wide range of knowledge, skills and attitudes.

e Integration

According to the Ministry of Education in the White Paper on Education and Training
released in March 1995, education and training are closely related. For the sake of the
development of a national human resource strategy, education and training should be
integrated. This imphes an approach to leaming which is not based on a division
between academic knowledge and practical skills, and enhances the notion of the
This approach needs to affect qualification structures, such as addressed in the new
National Qualification Framework (NQF). (White Paper om Education and
Training, 1995:15).

153 Academic or Educational Support and Developmeat

Tertiary mstitutions need to mcrease the diversity of their student populations while
providing relevaint quality education in their specific cont >xts, especially with regard to
limitations on human and financial resources. Educatiinal development is aimed at
increasing the recruitment, retention and graduation of black South Africans.
Academic support programmes are Jefined as efforts directed to student needs to help
them bridge the gap between school and university (Pavlich & Orkin, 1993:iii).
According to Agar, Hofmeyr & Moulder (199]:3) educational support programmes
compensate for educational disadvantage and offer enrichment education to
underprepared students.

Academic development programmes are part of the longer-term initiatives. Staff

development, curriculum reform and relevant research in this field are essential to
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1.6 RESEARCH METHOD

A literature study will be undertaken to gauge the context, approaches and application
of academic support and development in higher education surroundings, ranging from
colleges, technikons to universities. On the basis of criteria for effective academic
support and development gathered from the literature, two questionnaires will be
designed:

e aquestionnaire for the Principals assessing the status and needs related to
academic support and development at their colleges:;

e aquestionnaire for Lecturers assessing the status and needs related to academic
support and development in their classroom practice.

Once the concept questionnaires have been designed, they will be subjected to scrutiny
by a college principal, the study leader and an academic support and development
practitioner. Editorial and concep'ual adjustments deemed necessary, will be made to
ensure that the questionnaires are valid and reliable to effectively assess the issues at
stake.

The adjusted questionnaires for Principals and locturers will be prepared for
distribution and application, once permission for the study has been obtained from the
Director of Colleges in the Western Cape. Questionnai =s will be accompanied by
Afrikaans and English covering letters.

The survey is to be undertaken at the 18 technical and vocational colleges under the
junisdiction of the Western Cape Education Department. These colleges have been
selected because of their varied profiles. The differences in instructional programmes,
setting, language of instruction ~d racial compositions of stude_.s at these colleges
will contribute to the broad assessment of the status and needs related to academic
support and development at technical and vocational colleges.

A pilot letter informing prospective respondents of the imminent research and
delineating the area of research, will be handed to the Principals prior to the
distribution of the questionnaires.

Colleges participating in the survey, will be given three weeks to return the
questionnaires by post to the researcher.
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1.7 RESEARCH STRATEGY
The research will be approached as follows:

o Chapter 2: a compilation of the literature study related to academuc support and
development and bridging programmes. This will serve as a frame of reference
for the design of the questionnaire.

o Chepter 3: the aims and method of the empirical research and implementation
thereo! will be described.

o (hapter 4. results which have been obtained from the respective questionnaires,
will be processed statistically to develop a databe-». The results will be
recorded in tabular form, graphically and qualitatively.

o Chapter 5: discussion and interpretation of results. Conclusions and
suggestions applicable to che technical and vocational college milieu, with
regard to academic support and development of both staff and students, wiil be
drawn from resuits integrated with the insight gained from the literature study.



Stellenbosch University https://scholar.sun.ac.za

CHAPTER 2

THE CONTEXT, APPROACHES AND APPLICA {TONS OF
ACADI*MIC SUPPORT AND DEVELOPMENT

2.1  INTRODUCTION

Higher education in South Africa is faced with the dual challenge of increasing access o large
numbers of matriculants now and in the foreseeable future, while maintaining quality
(Saunders. 1992:67). This has necessitated programmes, interventions and ventures which can
encourage, facuitate and enhance entry and adaptation of educationally disadvantaged and
underprepared students who erier tertiary educstion.

The purpose of this study is to describe the context of academic support programmes. These
programmes arc also referred to as educational support and development programmes,
depending on the mstitutions where they are in operation.

two decades, influenced by social and political change in the South African coutext. From the
replicate a model, would want 1o be ensured that it will best serve the needs of its students.
The effectiveness of academic support and development depends on numerous factors, which
are discussed briefly in this chapter.

attitudinal. A short international perspective will show that problems related to underprepared
students are not unique to South Africa.

22  CONTEXT

2.2.1 Description of the field

From the literature study it is clear that there is not one common definition for acedemic
support and development. It is therefore necessary to view different exponents’ views to create
a frame of reference.
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Underprepared students recerve corpensacory and enrichment education through educational
support programmes (Agar, Hofineyr & Moulder, 1991:3). These programmes are not only
apphied in tertiary educat- =, but also in sucondary and non-formal sectors of education and are
regarded as a response to South Africa’s education crisis.

According to Agar et al (1991:5), stadents who have received inadequate secondary
schooling and who are not properly prepared fo: tertury studies need skills, concepts and
knowledge. This can be promoted through educational support programmes. Another side or
aspect of these support programmes is that “hey can give kit rere the opportunity to imp:ove
their lecturing or tutorial skills to enable them to teach: underprepaicd students. Imenda
(1995:178) accentuates the enhancement of academic and professional potential of lecturing
stafl and students in tertiary instiiutions. This empowers them to perform at their maxiinum
potential. It is clear that the support of students and the development of lecturers e
nextricably connected in the termmology, planning and purpose of this field. They should be
regarded as an atertwined unit.

Hunter (1989:68) Jofines acadewrx  support as  structured teaching arrangements,
supplementary 1o the reguls activiies, such as provisioa of lectures and tutorials, of the
university. This special provision s m rew v 1o perceived madequacies of a section of the
student population’s secondary educaiion ek und. [ scademic development is dealt with
properly, it avoids a deficit perception of students, and !ibherates them to comiihute to the
transformation of their own education, that of owr universities and thai of owr society
(Hunter, 1989:77).

Ragaven (1994:3) emphasises the fact that advancement and educational development nced 1o
develop wkills within a total system of education of reconstruction and trancormation.

Ferreira (1995:154) defines academic support as interim strateg'es to bridge the gap between
inadequate schooling and tertiary education. Bridging programmes and remedia! conrses also
fall under the protection of academic support programmes.

Academic support piogrammes are always aimed at specific target groups and ticrefore it is
essential to note that programmes are not always complerely transferal'e. Programimes cater
for the needs identified within the context of the nstitution. The differences between needs of
institutions can either be subtie or obvious, therefore academic support and research in this
field should be inextricably linked (Scholtz, 1991:33).
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Educational support programmes generally have three aims:

o the facilitation and ennchment of learning or teaching;

o increasing the number of black graduates, for professional and leadership involvement,
and

« contributing to mstitutional and structural change in the context of South African
educational and political policies (Agar et al. 1991:5).

Tt se aims vary from sho:t, medium to long term and are qualitative and quantitative. The
quality of students’ learning and the number of black students who subscribe to teitisry
insttutions are of the essence. Educational development initiatives also include fnancial
supporl, access to accommodation, special admission procedures, co-ordinated cutreach to
secondary institutions and regional articulations with colleges or training centres (Pavkch,
Orkm & Richardson, 1995:69).

Cericla (1991, in Walker & Badsha, 1993:59) states that academic support and development
imply quality and relevance of learning and the equity with which it is distributed among the

population.

It is clear that academic support and development have many facets. A distinction is made
between the support of students 1o develop their skills, and the individual and collective
development of lecturers, who are instrumental in facilitating support and development of
students, according 10 Walker und Badsha (1993:62). Academic support and development do
not occur within a vacuum and therefore cogmisance of educational and social change is
important. Research of support and development in practice can contribute 1o the improvement
of a tertiary institution. This in turn can kead to improvement and upliftment of the community
served by the institution.

2.2.2 Factors leading to Academic Support Programmes

Most tertiary institutions want to admit more black students to reflect the composition of the
national population. Unfortunately they are confronted with the legacy of apartheid education.
These institutions want to diversify and grow, but are challenged with maintaining quality at
the same time (Pavlich & Orkin, 1993:1-9). To many who are opposed to integration, this is
the ideal opportunity for an outcry against the possible Jowering of standards to accommodate
underprepared students.
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Each institution will probably be able to cite its own specific reasons for introducing academic
support programmes, as shown by research done for the Ford Foundation (Pavlich & Orkin,
1993). It is normally when nstitutions realise that their students are not succeeding, especially
with regard to language or study skills, which in turn results in learning problems, that
assistance is sought from experts in the field (Starfield, 1990:142),

The following factors are mentioned or referred to by most of the researchers involved in
academic support and development programmes:

Very few black matriculants succeed in passing Maths and Science. This drastically
reduces their eligibility for Science, Commerce and Engineering courses. Those that do
have these subjects, mostly have a symbol of less than a D and very few pass the
subject on the higher grade. Despite the democratisaiion of education in South Africa,
these problems still exist. The pool of black professionals to enter the business sector is
still very limited (Agar et al., 1991:3). According to a recent survey by Nyamapfene
and Letseka (1995:159) problems experienced by students are particularly acute
during the first year. The reason for the these problems in the first year is the
underpreparedness of students, reflecting on their secondary schooling.

Black students have rejected the education system within which they find themselves
and regard it as irrelevant to therr contexts and expeniences, specifically from a cultural
point of view. The ideology of Christian National Education (CNE) formed the basis of
the school culture and curricula, contributing to problems of relevance and credibility
for black pupils (Pavlich & Orkin, 1993:1-3).

Matriculation results from former Department of Education and | raining (DET)schools
cannot be considered as reliable predictors of competence at umiversity (Pavlich &
Orkin, 1993:1-4). In many of the ex-DET schools, learning is based on memorisation
and regurgitation and critical thinking is not encouraged (Pavlich & Orkin, 1993:1-
3). In ex-DET schools, black teac wers are often very young, inexperienced and this
causes them to resort to swrvival reaching: this kind of teaching does not encourage
problem-solving, critical thinking and discussions from pupils (Hofmeyr 1989, in
Nyamapfene & Letseka, 1995:159). Thus black students often have problems coping
with the leaming and thinking skills required in tertiary education.

To many African students, English and Afrikaans are only their second languages and
this limits their ability to cope with material on tertiary level, which is often very
demanding (Pavlich & Orkin, 1993:1-4).
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Through the segregation of education, white pupils have also been disadvantaged.
Norking towards a non-racial society, reflected in tertiary education and the world of
work, white pupils in turm have in certain instances. been exposed to closed cultural
circuits and authoritarian teaching methods (Agar et al., 1991:4). This has left them
underprepared for the society and world of work in which they will find themselves after
completing school Starfield (1990:143) claims that it has been the experience at the
Unaversity of the Witwatersrand (Wits) that some English first-language speakers from a
white education background also do not cope with the demands of academic study,

The recorded high failure rate in especially the faculties of Commerce and Engineering,
contributes to the problem of the shortage of skilled manpower, especially among
blacks (Agar et al . 1991 :5).

Through the relaxation of admussion policies of universities, black student numbers
have rapidly increassd ac some traditionally white universities. Integration on other
levels of the tertiany spectrum s still relatively slow, especially with regard to
technikons and technial colleges. The tendency 1o prefer university education to
technical and vocational education perpetuates the problem of a shortage of skilled
manpower (Agar et al. 1991:5).

The growing diversity of studemt populations has brought the disparities of the
inequality of education to the fore. The separate education department for black
education has left these students with a serious disadvantage in terms of coping with
study at tertiary level (Paviich & Orkin, 1993:1-3). Unequal funding, underqualified
teachers, pupil-teacher ratios and ideological restraints have contributed to the backlog
in black education. The years of studeat revolt, school boycotts and protests have
paralysed black schooling and led 10 even further discrepancies between white and
black education in South Africa.

If, as the consensus in literature indicates, the goal of tertiary education is for students
to think independently and to increase their capacity to learn, the question can be asked
whether tertiary institutions succeed in bringing this about (Schaap & Buys,
1995:128). Skilled and professional workers entering the workplace need analytical
skills and the capacity to deal with new information. Tertiary institutions need to foster
these skills in order to make a contribution to the improvement of the South African
economy, which is in dire straits.
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2.2.3 The gap between school and aniversity

In a survey conducted to evaluate Academic Support Programmes (ASP) at the University of
e Witwacrsrand (WiTS), student perceptions of the problems they were experiencing were
centred on the gap between school and university. Agar (1990:439) indicates three broad
arcas:

e students’ academuc backgrounds;
e students’ past and present socio-economic and political backgrounds;
« the university environment and structure.

The following table, as recorded by Agar (1990:439) breaks down the above interrelated areas
into specific items:

Table 2.1
Students’ Perception of the Gap between School and University

Students’ perveption of the gap brtween schoel and
smiversity cas be expressed in terms of differvaces in:

Size of the inststution

Teachung styles

Individualised sttention

Teacher expectations of learning styles
Educational resources

L anguage

Standards (content - size and complexity )
Socio-economic necoessities and cxpectations
9. Peer group suppont

N s -

The findings of this survey were used as a basis for a follow-up survey which was conducted
on a much larger scale. The primary aim of the research was to wnravel the complexity of

Jactors which might explain the high drop-out rate of black second-language speakers at white
universities in South Africa (Agar, 1990:451).
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The adjustment problems of students in a South African coniext could be related to a variety of
factors, namely:

e set of problems within the student;

e prior educational experiences,

e separate and unequal system of education;

e imutitution geared towards homogenous student intake, and
« policies and practices of the institution (Agar, 1990:453).

13  APPROACHES

2.3.1 Types and functions

Figure |, as recorded by Agar, Hofmeyr and Moulder (1991:5) indicates a classification of
the kinds cf programmes which exist in tertiary institutions.

Figure 2.1
Classification of Programmes
|
| ’ |
for staff for students
central unit or faculty-integrated
1
| |
support bridging
pngl-.. programmes
| |
general specific
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Concepts applied in this diagram need clanfication.

232

A central unit is a bureau or service offered by the (ertiary institution. It co-ordinates
staff development. curricuium planning and mnovation in teaching and learning
strategies. Where assistance 1s needed in different departments , the central unit will
facilitate by lending its knowledge and expertise to lecturers and students in need of
such support. In units on the campuses of large tertiary institutions, the unit could
delegate some of its responsibilities to departments, while keeping a watchiful eye on
matters. In certain cases, a central unit is under the control of a director, co-ordinator
or other specialist.

Faculity-integrated programmes are based in faculties. This approach is more specific
to subjects or disciplines within such faculties. Walker and Badsha (1993:59) state
that UWC employs an infusion model, which puts the problems of students into the
hands of tutors. The onus is thus upon lecturers to provide for all their students, not
only those who have the relevant skills.

Support programmes can be general or specific. General support programmes »re for
the acquisition of skills and knowledge which can be applied across the cuniculum,
such as English language skills, study skills and problem-solving techniques. Sj ecific
support programmes gr ¢ students the skills, processes and knowledge required for
study in a specific department of a specific faculty. The tendency is towards specific,
rather than general programmes (Agar et al., 1991:6).

Bridging programmes are exclusive. Students who are underprepared for a course or
level of study are exposed 10 a preparatory post-secondary year to prepare them for
tertiary study. Although a distinction is made here, the terms bridging and support are
often interchanged (Agar et al., 1991:6).

Models

A comparative study of academic development at South African tertiary institutions conducted
by Pavlich and Orkin (1993) for the Ford Foundation leads to a theoretical model of
academic support and development, which at its very best can only be a broad framework. The
institutions im olved in the comparative study are the following:

the University of Cape Town ;
the University of Natal ;
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e the University of the North:

o the University of the Orange Free State;
e Peninsula Technikon and

o the University of the Western Cape

historically. Table 2.2 summarises this model. which demonstrates trends in the field of
educational development interventions as deduced from the cross-case analysis of the tertiary
institutions (Pavlich & Orkin, 1993:10-3).

It was found that the programmes at the tertiary institutions involved in this study are
moderately effective in terms of access, retention and completion of students involved in the
programmes (Fehne!l in Pavlich & Orkin, 1993:).

The Academic Development Programmes (ADP's) of the University of Stellenbosch are
relatively new and have been instituted to maintain academic standards in a politically stable
environment. The Director of the ADP's, regards these programmes as essential for the
upliftment of educationally disadvantaged students. They also contribute to the viability of the
US in a changing South African context. The role of the bureau 1s described as co-ordinating
and ecnabling the twelve faculties to develop and present programmes to historically
disadvantaged students. The following are some of the functioning ADP's:

recruitment of students in historically disadvantaged communities;

the Gencor bridging programme upon admission;

study leader programme (senior students ading disadvantaged first-year students):
refresher courses for Maths and Science teachers;

a bursary-aid programme, and

o language programmes, both independent and institution-wide (Die Burger, |5 June
1995).

One of the main objectives of the ADP's at the University of Stellenbusch. is to achieve a more
balanced composition of the student body. In 1995 12,9% of the students were black,
compared 6,1% in 1991. The US is still far from being able to claim that its student body
reflects the national population. but the Director believes that the ADP's will enable the
university to achieve this objective (Die Burger. 15 June 1996).
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The Integrated Theoretical Model
A Summary of Findings
INTERVENTIONS TO INTERVENTIONS TO YHE EFFICIENT USE OF
INCREASE ACCESS ENHANCE EFFeCTIVENESS RESOURCES
Instututicns take advantage A e mic Support The scope of resources
of relaved state aparthesd allocated to educatinal
practices (¢ g admisvon Alternstive student sclection development are pnoritised.
through discretionary categores | procedures are empioyed
Fiancial md and public verbal Programme legimacy v sought
support place scoew firmiy
o0 sn institeton s ageods Improved waffing structures and
more drverse profiles are
Alternative sdmission sevured
programmes are iastituted
Teaching and lewrs ng strstegies
F xirs-acsdemic sapport 1 approprisie W gIvens contexts
rendered mtegral 1o murTasng and sumbers are employed
acorss.

Inter- and traprogramme
managrment 1 stream!iped

Extre- scademsc support s The cficency with which resources
wtegrated mto ASP activities ¢ ¢ me used w considered and
reviden e programmes evalusted om an cmgumng basis
Diverssty 1 plansed through A ademm. Development
wpecial adm s e
Stafl devclopment programmes
Refined sdmissum provedures are formalned and cipanded
are applied 1o all incomng
Mudent Anempts src made to diversify
scademic vaff protiles
(emtrally coordinated outresch
progremmes wre developed Crester emphasn o placed vo
resources 1o further curmnculum
Kegrmal and natxmal artscul stion deveiopment
(hoth entry and exit) » developed
Corume tertiary (Ul wons Relevant scademic research o
encour aged

The Education Deveiopment unit of the M.L. Sultan Technikon has identified skills which are
relevant to the disadvantaged student in the technikon milieu. Tutors clinically isolated major
skills that need to be raught. monitored and evaluated so that some minimal standards are
guarateed for the student to adequately cope and succeed in his academic studies (Ragaven,
1994a:3). These skills are of particular relevance, since the student in the technikon milieu, due
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to the nature of technological courses, finds himself severcly limited in the area of
understanding of the environment and social forces relevant to educational structures.

The following basic skills are presented and evaluated by tutors:

reading.

sensory skills relared to language;
computer technology:
technical theory and practice:;
NUMETacy;

application of knowledge:.
journalistic skills.
supplementary resource files. and
tutorials (Ragaven, 19942:3 - 7).

Proficiency in these skills is evaluated and reported by tutors. The main aim is to provide role-
players in the technikon milicu with a comprehensive view of what students should be able 10
do in their respective disciplines. In this approach, skills are intially isolated, but ultimately
integrated into the broader scheme of activities. Research conducted at the M.L. Sultan

Technikon indicated that the educational development programmes have produced positive
results across different facultics (Ragavea, 1994b:10).

The Academic Development (NEED) Programme initis*~d by the University of the Orange
Free State, succeeds in involving different educational mst.utions. The interaction takes place
between the university, technikon, technical colleges, nursing colleges, a college of education,
an agricultural college and a regional training centre in the Free State and Northern Cape
regions (Strydom, 1993.6).

This initiative stems from seven points of departure and pillars of sirength as indicated by
Strydom (1993:4). Of specific relevance to this study are the aspects of social justice, based
on access, redress, affirmative action and a multi-cultural stance; quality assurance, based on
accountability and the promotion and linking of education, training and development in
the interest of the new South Africa.
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The infrastructure to serve the NEED programme is based on technical colieges offering
bridging courses (one post-secondary year) during which personal and academic development
is addressed. Upon succeeding, the student advances to the NS and N6 levels of technical
college training, or to the technikon or umiversity, where academic support coutinues, or to the
vocational college (nursing, teaching or agriculture). Lecturers are exposed to in-scrvice
training to enhance therr abilities to deal with academic support (Strydom, 1993:5

233 Relkevant Research

In a study conducted at the University of the Witwatersrand (WITS), problematic component«
of student learning were identified. 500 disadvantaged students volunteered to compleie the
Leamning and Study Strategies Inventory (LASSI). The Academic Support Programmes (ASP)
at WITS are based on an imtegrative appreach. The LASSI was developcd and tested in
America in response 1o the rising number of underprepared students (Agar & Knopfmacher,
1995:115-116).

The purpose of the study was to gathe: imformation with regard to aspects of learning of the
sample, as well to compile a group learming profik:. The influence of language, gender and
faculty variables was also explored (Agai & Knopfmacher, 1995:117). This research is
particularly relevant, since it was the first of its kind in the Scuth African context.

LLASS is a scale that measures three broad fields which influence leaming and studying:

e the affective (emotional states),
o the cognitive (thinking skills and abilities) and
o the behavioural (study strategies or styles) (Agar & Knopfmacher, 1995:12%).

The analysis revealed that students indicated the most problematic area of learning to be in the
affective arcas of motivation and anxiety (Agar & Koopfmacher, 1995:115). This could
result in weak performances and ultimately, failure. Practitioners in the field of academic
support and development should therefore place more emphasis on the affective component.
The question, however, is how to integrate this aspect into tutorials, which already display the
cognitive, behavioural and language skills (Agar & Knopfmacher, 1995:125).

ihe educational background of most hiack students can be cited as a possible reason for the

fact that the LASSI results also showed high levels of extrinsic motivation and little personal
responsibility for learning (Agar & Knopfmacher, 1995:124).
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The disadvantaged or underprepared student needs guidance and support which spans a vast
array of skills, challenging the lecturing or tutorial skills of the support practitioner.

234 [Paradigms for Support | rogrammes

Paradigms identificd by Ermut (1985b, in Agar et al, 1991:22) are relevant to academic
support programmes. Practitioners need to evaluate the circumstances in their specific
educational institution and measure them against these paradigms to assess the needs to be
addressed in their programmes.

e The defect / deficit paradigr is aimed at compensation for inadequate or inefficient
skills.

e The growth paradigm regards the learmning process and the individual's movement
towards self-actualisation as central foci.

e The change paradigm visuahses the programmes as instruments of social improvement.

o The problem-solving paradigm is geared towards self-evaluation, reflection and
rescarch.

24  EFFECTIVENESS

Hunter (1989:76), Huater and Scott (1990:138), Agar, Hofmeyr and Moulder (1991:13),
Pavlich and Orkin (1993:10-10) and Imenda (1995: 179-181) have identified criteria against
which effectivencss can be measured. Elements of effective programmes identified through
experience and rescarch are a combination of factors, namely socio-political, institutional,
programmatic and educational (Agar et al., 1991:13).

Below is a summary of criteria as identified by the researchers. These elements need not all be
adhere to simultancously in order for a programme to be successful. in a study conducted by
Pavlich and Orkin (1993), some of the tertiary institutions studied were found to be deficient
in aspects of their academic development and support programmes, yet they were succeeding
in changing the status quo and working towards an improved educational milicu.

2.4.1 Legitimacy.
Programmes need to be regarded as legitimate by students, staff and donors (Agar et al,

991:13). To avoid marginalisation of academic support staff and students, active participation
and support should be sought from peripheral participants (Pavlich & Orkin 1993:10-14).
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Extensive discussions between lecturers, students and sponsors, as employed by participants at
the University of ranskei, can go a long way towards ensuring full invoivement of students
and staff in participating departments (Imenda, 1995:181).

242 Power and influcace as related to management

A person who has dectsion-making powers within the broader structure of the mnstitution,
needs 10 be appointed in a key position. Bureaucratic and structural problems can then be best
addressed (Agar et al., 1991:13)

Paviich and Orkin (1993:10-17) suggest that there are paradoxes in terms of effective
management of academic support and development programmes. Un the one hand, they should
be integrated into faculties, and on the other, they should be co-ordinated and monitored by a
central bureau.

Agar et al (1991:17) accentuate the importance of research and ongeing evaluation once a
programme is i place. For academic support and development programmes to be effective,
successes and failures need 10 be recorded and rectified. Policy-making and strategic planning
can be strengthened by rescarch findings.

243 Staff

Experienced staff, who are knowledgeable n the field of academic support and development,
arc essential (Agar et al, 1991:13). Pavlich and Orkia (1993:10-14) claborate on staffing
arrangements. Academic support and development staff should be dedicated and committed
and secure in the knowledge that their posts are permanent, and not only contractual. An
(Imeada 1995:181).

Other issues 21 stake are induction and training of newly-appointed and existing staff, and as
proposed by UCT and UWC, the introduction of post-graduate studies with educational
development as focal point. Staff profiles also need to be diversified in terms of gender and
race, since the success of development programmes can be affected by the profiles of staff.
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244 Language and numeracy skills

These skills need specific attention in academic support programmes. inglish is the dominant
language in tertiary education and, in addition. the language in which mnos' of the knowledge in
the world is stored. Language competence and conceptual de' clopment are closely linked.
Most young adults also lack skills in numeracy, essential to the proper understanding of the
sciences and most of the humanities (Agar et al 1991:14).

245 Time for acquisition of skills and knowledge

Continuity and regular attendance are important for students to acquire new skills and to
practise them. Berliner (1985 in Agar et al, 1991:14) refers to the strong correlation between
time spent on and the success achieved in subjects.

2.4.6 Subject-based support

Materiai should be regarded as relevant to a given subject context. The challenge lies in
changing students from swrface-level processing to deep-level processing, and in stimulating
them 1o become more active, self-directed and critical learners (Agar et al 1991:15). This
can then facilitate changes in leaming styie

2.4.7 Nos-academic / Extra-academic support

Students from disadvantaged economic and educational backgrounds need support in terms of
financial aid, accommodation and counselling (Pavlich & Orkia, 1993:10-18). According to
Agar et al. (1991:15) research has shown that non-academic factors can influence academic
performance negatively. Peer group support from fellow students, such as the buddy system in
the Engineering Faculty at WITS, can contribute to success. To counteract the emotional and
psychological rrauma of entering a tertiary institution, a warm and inviting atmosphere in
faculties can be helpful to the transition from secondary to tertiary education. Hunmter
(1989:76) concurs that the programme should assist students in feeling at home and be
sensitive to their particular problems, especially on a one-to-one basis. Mediation on the vart of

the disadvantaged srudent is therefore also important.
248 Relevant teaching and learning strategies

Major adjustments are required in this respect. All students need to be exposed to innovative
and relevant didactic strategies. As Mehl (1988:19) states: Learning is simply not a matter of
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the transference of knowiedge from the mind of the lecturer 1o the mind of the learner. In
practice, this requires of lecturers to become tutors or coaches 10 help students develop their
own knowledge systems.

The application of appropriate technology. s !f-nstructional material and mastery learning are
useful tools in teaching in an academic support fiame (Agar et al. 1991:15). With regard to
learning strategies, archaic methods need (o0 be discarded in favour of methods which are more
effective, such as small group tutorals and computer-amided nstruction. At the University of
Transkei, academic support inftistives also include semmnar presentations. practicals and
individual consultation (Imenda, 1995:180).

Selecting an appropriate model would, however, depend on the context as idicated by
Paviich and Orkin (1993:10-17). Factors to be considered are types of knowledge and the
aumber of students mvolved. To mumuse lcarmog. appropriate selection of strategies is
crucial.

149 Selection procedures

The disadvantaged educational bickground of many black students needs to be addressed by
alternate selection procedures (Pavlich & Orkin. 1995 [0-13). Instead of assessing a
student's possible future by hasing it on his aducational ba Zround, Agar et al (1991:16)
argue in favour of predicting academic potential to enable a dud-at to be accepted for tertiary
study.

2.4.10 Attendance and credits

Experience has shown that for students to benefit, courscs ~#¢: 7o be compuisory. To furwer
enhance success, the credit-bearing option is advocated. sus.  this directly influences the
motivation of students. If the students conscientiously attend the course(s), they will be given
credit for it, thereby rewarding their mvolvement (Agar et al., 1991°16-17).

2.4.11 Expectations

haenda (1995:181) found that student and staff expectations about academic support differed,
and that the difference in expectations needed to be addressed for academic support and
development to be effective. Students at this particular university felt that the onus was upon
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lecturers to give them notes, because they found it difficult 1o listen and write. Lecturers, in
turn, feit that they were not gong to spoon-feed students.

When there are such conflicting role expectations, effort should be put into improving lines of
communication to align expectations. Accoruing to Imenda (1995:181) student and staff
development programenes are just rwo sides of the same coin.

Resistance to involvement can hamper programmes, since many lecturers feel that they are
already burdened and do not have the relevant skills to become involved. Student
organisations, who are hostike towards these mitiatives, also need to be informed of the
facilitative role academic support plays towards a more egalitarian umversity (Agar et al,
1991:31).

1.5 CHANGE
2.5.1 The Future of Higher Education in South Africa

Access an. yuasiy are major challenges for higher education in South Africa. This is not anlike
challenges facing educational nstitutions mternationally. This should be viewed against the
backdrop of an already burdened economy, with great restramts placed on the educational
budget.

e Access imphes the recruitment and accommodation of an mcreasingly diverse student
jopulation to produce a mixture of graduates and diplomates which properly reflects
the popu'ation and ensures that economic needs are met. Students who cannot cope
with the d=mands of the specific institution should be directed to other instituticns. An
emphasis shift from university education to technikon and technical college is also
envisaged. According 1o Pavlich and Orkin (1993:v) regional articulations between
universities, technikons, vocational and technical colleges should be developed to
~ahance access.

e Primary and secondary school.. ; needs to equip students to enter and succeed in higher
education and vocational tramiag. In the meantime, academic support programmes
need to bridge or compensate for deficiencies generated by the educational system of
the past. The curniculum of education should be based on an open, critical educational
philosophy which encourages enquiry. discussion, debate and lifelong learning
(Saunders, 1992:76).
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e Quality needs to be mantained and developed in order for a country to be successful. It
should be kept in mind that there s tension between access and quality. Therefore the
system should allow reasonable access with the resources that are available. Once exit
quality decreases, the institution(s) can no longer be effective (Saunders, 1992: 78). A
system sumilar to the Califorma Master Plan, which allows students to move from one
nstitution to the next once the necessary ecucational qualification has been received, is
stiongly advocated by Sauoders (1992:77).

e The role of technical colleges needs to be reviewed. More post-secondary education
shouid be supplied in these mstitutions and they, or others, could become bridging
agents between secondary and tertiary education (Sauaders, 1992:79).

e lFaancial shortfalls constitute a considerable burden, since large numbers of
economically disadvantaged students are secking to acquire higher education. Every
effort, whether it be state funded or private, should be made 1o ensure that everybody
who has the ability and moiivation is given access to higher education. With regard to
finencing acadenmuc support and development programmes, Fehmel (in Paviich &
Orkin, 1993:1) states that, despite the limits in available funds, there 1s much that can
be done to create an institurional climate of support, ercouragement and
commitment  that does not require financial suppot as the catalyst.

252 lastitutionsal

The notion that it is the students who have to change to suit the institution and its
requirements, 1s debilitating and stands i the way of appropriate and meaningful instruction.
Institutions have to change by way of modifications and adjustments to their programmes and
perceptions of academic staff, 10 accommodate their students (Imenda, 1995:181).

Hunter and Scott (1990:138) categorised the contribution of the Academic Suppor
Programmes at WITS as follows:

e The micro-level. Enrichment for underprepared students in smail groups.

e The meso-level. Consulting for the developruent of mainstream teaching and curricular
change to suit the diversity of student intake.

o The macro-level. Participating in the total restructuring of university policy and
practice.
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The envisaged final phas «  academic support and development, beyond the bridging and
compensatory courses offered at present. s the consultancy or advisory role to be played by
central bureaus at tertiary mstitutions. The appropriate training of tutors to facilitate support
and development is a matter of great urgency, and will supplement the consultancy role. The
concept of a preparatory two-vear college is mentioned by Starfield (1990:147-148). 5kills
and content should be taught n an mtegrative fashion. Major structural and curricular reform
are of paramount importance and faculties will have 1o take responsibility in this respect, by
have 10 a large extent initiated the reform. now is the time for leadership and management to
respond! Huater (1991:6) concurs that this change requires sensitive and strong ns: du.ions’
kadership to influence other stakeholders.

The call for ultimate mamstream change of the institution must be heard and iesponded to. In
this regard, Hunter (1991:6) advocates that it should be required of all academic staff 1o
improve and devclop skills related 10 a_ademic support, regardliess of whether they are actively
mvolved in tutonals or other support-related activities.

By supporting and developing disadvantaged students, the institution must and can stii strive
towards excellence. Excelience in higher education, as conceptualised by Faatini (1986, m
Smit, 1990:92), contains five key mgredients. It is depicted in the form of an equation:

EXCELLENCE = QUALITY « EQUALITY « EFFECTIVENESS + EFFICIENCY + PARTICIPATION

Excellence mvolves providing quality mstruction and learning experiences to most students
within a democratic society thus cnsuring equality. Quality also reflects on the development
and support of the individual student. Effectiveness entails the attainment of competence and
the relevance or nature of the curnculum, coupled with financial efficiency. Accountability is
thus of importance. Participation of stakeholders completes the equation.

The talent development approach of Astia (198" n “trydom. Bitzer & Venter 1990:119) is
worthy of mention here. This approach emphasizes tie ~ducational impact of the institution on
its students. lts premise is that excellence lies in the instivation’s ability to affect its students
Javorably, to  enhance their intellectual and scholarly development, and to make a positive
difference in their lives.

The institution should ask itself whether it 1s addiing) vaiue 1o the student's knowledge and

academic development of its students as a fundamental aim and criterium. This also pertains to
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the developmen of staff The role of the nstitution lies in developing potential, and not only in
supplying resources and producing results. This approach also encourages the student to take
joint responsibility for his learning

253 Attitudes to Change

I¥ institutional change is to be managed appropriately. it is essential for leadership to
understand change, not only in an educational sense. but also in a wider social context. This
will contribute to devising realistic strategies for envisaged change (Agar et al., 1991:23).

Institutional change does not only imply changes in policy and practice, but also in attitudes.
Fullan (1982, n Walker & Badsha, 1993:60) states that there are three consequential
dimensions to individual change: the application of new materials; innovative teaching methods
and adaptation in views on instruction and lcarning. the latter being the most difficult to
change. This order is, however, regarded as preferential for permanent change to be cffected.
The old adage of starting at the beginning is applicable m this case. Start by changing the
materials and methods and hope that this will prove inspirational to the lecturer, moving him
beyond his old paradigms. Pace and balance of change need *o be considered if one does not
want to alicnate stakeholders (Agar et al., 1991:24).

Tue context in which change is about 10 occur, needs to be taken into account. The issue at
stake is one of an organisational development , relating to the following factors:

« consultation and participation;

» collaboration;

o skilled leadership mstitution-wide, and

e supportive organisational environment (Walker & Budshs, 1993:60).

Academic development, according to Walker and Badsha (1993:61) is an institutional
change, building capacity and developing students and lecturers. It aims to bring together
student learning, staff development. and organisational development in an integrated process
at departmental and faculty level. It exceeds isolated individual efforts and is rather concerned
with a learning organisation which has the ability to bring about long-term improvement. Its
central focus is involvement with the student and learning. For reform to be successful, all role-
players need to develop shared meaning. This can be achieved by gradually incorporating as
many lecturers as possible into the process of change. The implication for leadership, 15 best
expressed by Lieberman (1989, in Walker & Badsha 1993:61):. Tl developer must find
ways to locate talem quickly, and develop expertise among teachers in an environment that
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supports colleagueship uver isoation. working together over working alone. group struggle
over individual frustration Siaff developers like others in the educational establishment,
must define their success not by becoming ver another group of specialists, but rather by
engaging in the buililing of a culture of enquiry and engagement and improved learning
environment for students and teachers

254 NCHE Proposals

The NCHE discussion document which appeared i April 1996 has come in for harsh criticism
- the main point of dispute being inadequate consultation. According to Prof Bengu this is a
catch 22 situation as this commission was appointed to address pressing issues, while those
who had asked for it in the first place. are now demanding an extension of its investigation ( Die
Volksblad, 20 May 1996).

NCHE proposals (NCHE Discussion Document, 1996: 137 - 145) | that are of particular
relevance to academic support and development and related issues, are the following:

e Proposal S 1: A single co-ordinated system. Higher Education in South Africa
should, afier conceptualisation and planning, be governed and funded as a single co-
ordinated system.

e Proposal S 5 A new 'Further Education’ sector. Urgent attertion should be given
to the creation of a community college sector for post-secondary prov_.on Technical
colleges and technikons should be granted appropriate levels of autonomy to provide in
this respect.

o Proposal S 6: The role of colleges in Higher Education provision. Colleges should
expand thew programmes to include access courses for entry to higher educational

e Proposal S 8: Increaseu garticipation in Higher Education. Within the parameters
of capacity, the availability of resources, the enhancement of quality and the general
human resource needs, participation rates in higher education should steadily increase.
This entails the massification of the higher education system and stakeholders should
negotiate in order to eventually accommodate the tensions between social and
sconomic demands and the maintenance of quality in education.

e Proposal § 12: Entry level courses. Entry level courses of up to one academic year
below traditional first-year courses should either be presented at higher education
institutions or at colleges in the further education sector. Close collaboration between
such institutions would be of necessity. This would then provide differential entry
points.
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« Proposal S 14. A single qualification framewert for Higher Education. This
should be developed as part of the National Qualifications Framework, allowing
ntermediate exit qualifications within multiple-vear qualifications. It should consist of a
luddered set of qualifications from basic certificates to doctoral degrees.

e Proposal S 22: Academic development. This incorporates academic staff development
programmes, the establishment a~d mamtenance of higher education development
structures to co-ordinate services, both intra-institutionally and inter-institutionally on
regional and national levels and the establishment of a national curriculum and
academic development agency.

e Proposal S 24: Student support services. Funding should be made available for
services and programmes to support students personally and academically.

o Proposal F 4: Student financial aid  Based or the interim report on National Student
Financial Aid Scheme of 1996, a more comprehensive and long-term policy should be
developed 10 ad students financially. The Department of Education should collaborate
with othor interest groups on this matter.

155 Community College Option

Taking the issues of access and quality into consideration. the question arnises of how post-
secondary institutions are going to deal with increasing numbers of underprepared students.
Inequalities need to be eliminated, while development of growth takes place. Strydom, Bitzer
and Lategan (1995:1) see the college subsector as making a positive contribution. In this way
academic transfer problems and academic development programmes can be addressed by
community or comprehensive colleges.

The community college concept has definite advantages for academic support and development
in the South African context. The financial cost for such support can be lower than is currently
the case at universities and technikons. If the issue of standards is raised, then tertiary
institutions can primarily concentrate on research and tuition, leaving the task of rectifying
shortfalls to community colleges. Higher stan.ards and increased success rates of such
programmes may be advanced if they are offered by 2 single institution (AUT 1992, in
Strydom et al., 199 :14).

The American Associaticn of Community Colleges (1993a, in Strydom et al, 1995:7)
supplies reasons for the success of community colleges in the USA:

e career preparation is part of the core mission and the supply of skilled manpower to
satisfy the demands of the local economies;
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o lifelong learning for adults is dealt with successfully;
e mvestment in support services for students;
e ihe implementation of distance leaming to sustain independent learning.

One of the main functions the community college could perform in SA could be the preparation
of students for university study (TESA !992, in Strydom et al., 1995:9). One of the proposed
aspects of a mission for such colleges would be dimirushing the gap between secondary and
post-secondary institutions, thus playing a preparatory role (AUT 1992, in Strydom et al.,
1995 :15).

26 INTERNATIONAL PERSPECTIVE
2.6.1 Introduction

Saunders (1992:6), n a comparative study of higher education internationally, found that all
institutions share the same goals. The emphasis might differ between universities, four-year and
second-year colleges as in the USA, polytechnical colleges (UK), technikons as in SA,
technical colleges and teacher training colleges. A goal particularly relevant to this study is the
meeting of the needs of society through the education of its citizens in many fields. In a survey
of systems of higher education, Eurich (1981, i» Saunders, 1992:6) found that ther. were
three motives behind national educational goals: higher education systems are asked to
comtribute to economic progress. equality and democratisation, and social bettzrment.

The academic underpreparedness of students entering tertiary institutions is an international
phenomenon and in America such students are increasing (Weinstein, Zimmermann &
Palmer, 1988, in Agar & Knopfmacher, 1995:115).

The underpreparedness relates to the lack of skills and dispositions to engage independently in
autonomous study (Thomas, Bol & Warkeastin 1991, in Agar & Knopfmacher 1995:123).
The impersonal methods of teaching cause many students to lose their nerve, confidence and
ability to persevere. The student who could previously depend on supervision in the school
context, finds himself isolated academically.

In a compasative study of adjustment to tertiary study of Zambian students and students at
WITS, Agar (1990:451) found the prublems of adjustment from teaching and learning
methods most dominant at school to those dominant at university, as being a universal trend.
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2.7.2 American context

Payne (1989:22) states that America’s educational system is also plagued by serious problems,
necessitating panels, committces and commissions calling for excellence in education. The
problem of the underprepared freshman is of particular significance for the community college
environment. The underpreparedness is related to deficiency in basic skill areas: maths, writing
and/or reading and being ill-prepared for college work.

The dilemma is perpetuated in the community and junior college arena where academic
standards have been eroded und academic expectations of teachers, students and institutions
have declired collaterally. According to De Bard (1987, in Payne, 1989:23) the lack of
preparation prevents students from ultimately achieving their academic and career potential.
The major issue at stake here is the gap between high school and college programmes. Payne
(1989:25) advocates strategies for coping with the lack of articulation. The following
recommendations could be adapted to a vanety of institutional contexts:

e Enhancement of communication between high school and college in terms of what is
expected of freshmen on cognitive and affective levels;

o Establishing co-operative efforts between high schools and colleges in the shape of
remedial or developmental programmes to correct deficiencies,

o Researching the gap between school and college 1o identify skills that can be
reinforced. Critical thinking skills are of particular importance.

Generally, community colleges are open institutions, denying no prospective student access.
Jacobson (1993:15) stresses, however, that community colleges, which are plagued by
persistent financial problems, are under enormous pressure to reassess evervthing they do,
which includes remedial education, the latter being the most difficult and expensive part of
their mission. Scepticisin is growing towards developmental education, as the numbers of
underprepared students are inwrcasing. Open access, while maintaining quality, is an elusive
goal. Losak, Schwartz and Morris (1982:21) accentuate the mmportance of curriculum
interventions at community college level as a tool in maintaining the levels of proficiency
demanded by external role-players. Colleges need to address educational mediocrity and the
needs of minority students and should supply access in the rruest sense of rhe word (Bailey,
1985:24). Access implies not only opening the doors of the institution and thereby providing
equal opportunity, but also helping students to ger our.

Budget and time restrictions tax institutions to the limit. Faculty members feel that remedial
education is raking away resources from other parts of the curriculum that they value
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(Jacobson, 1993:16). According 1o Losak and Morris (1986:3) perceptions of declines in
academic quality and lack of financial resources have led to increased scrutiny of the relatively

high-cost programs for the underprepared.

Developmental programmes are medium-term to long-term in the sense that the success of the
course(s) and outcomes in terms of success rate need to be evaluated constantly. Effectiveness
of courses needs to be monitored. These programmes are, however, often perceived as non-
traditional and perhaps even peripheral 1o the primary community college mission (Lossk &
Morris, 1986:4). Values, attitudes and lack of resources are therefore underlying issues.

Black students in the American educational context, constitute a minority and are often
marginalised. Socio-economic factors, such as single-parent households and unemployment,
contribute to acadenmc faulure. Bailey (1985.23) comments on the fact that black pupils are
underrepresented in academic educational courses, compared with their white counterparts.
Vocational courses, which require fewer language and numeracy skills, show an
overrepresentation of black pupils. The vocational courses are for low-paying jobs, which do
not allow for transfer 10 other sectors of the workplace. Bailey (1985:26) calls for equality in
post-secondary education, and aggressive efforts to:

* increase public awareness of appropriate academic preparation;
e improve curncula, and
e ensure equality, quality ana appropnate allocation of resources.

Students who want 10 enter community college for vocational and technical training
programmes are also often deficient in basic skills or are generally underprepared. The
vocational preparation (Voc Prep) programme was instituted at Hawaii Community College to
provide students with competencies and functions that would prepare them for succeeding in
college and society. This programme is based on a collaborative leamning model between
instructors from different disciplines, integrating the curriculum into relevant experiences for
students (Naughton, 1993:309).

Naughton (1993:312) argues that collaborative learning is very appropriate to vocational and
technical training. since it responds to the need for establishing relationships or coherence in
academic and vocational subjects, along with assisting in the understanding of complexity
and interdependence. Assistance is subject-specific, context-related and applied on a problem-
solving basis. Synthesis and integration of knowledge and skills are considered essential to the
development of students. Smith and Hunter (1988, n Naughton, 1993:313) found that the
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learning community model also improved retention of students dramatically. The motivational
advantage of learning communities is therefore beneficial to underprepared students.

Bridging programmes to facilitate transibon and adjustment of low-income and minority
groups at the University of California, Los Angeles (UCLA), have proved to be successful as
demonstrated in the results of research carried out at this institution (Ackermann, 1991:211).
Academic performance and persistence rates are also improved by this kind of intervention.
Preparation involves addressing learning skills and introducing students to campus facilities and
encouraging utilisation of services offered.

The Summer bridging programme is aimed at both freshmen and students transferring from
two-year colleges. The goels and objectives of the programmes are:

* 1o facilitate entering students’ transition from high school and community college to
UCLA;

* 10 increase persistence, retent,on and graduation by mtroducing the social, political and
cultursl demands of university life;

e io facilitate the development of critical thinking and personal and social responsibility:

* o miroduce Academic Advancement services, such as counselling, learning skills and
ntoring to #by e students,

o o foster apprecion of racial, cultural and socio-economic diversity at UCLA;

+ 10 improve the ability to function in the university environment, and

o 10 build and enhance the positive self-image, confidence and self-direction of siudents
involved in the programme (Ackermana, 199]1:213-214).

From the literature studied, bridging programmes appear to be popular, allowing students to be
prepared for university entry, prior !0 the academic year These programmes an: basically
extensive orientation programies and are not necessarily subject-specific or credit-bearing.
They essentially target disadvants red, undernrepared and minority groups.

Richardson and Skinaer (1991, in Saunders, 1992:71) urge that the quest for quality in
education should be accompanied by a change of the vauversity environment to cope with a
changing student body. Their study of various institutions indicstes that it is feasible. Increased
collaboration with high schools, additional support, time and iuming for first-year and
marginal students, ensuring maintenance of exir standards and the acceptance of cultural
differences are prereouisites.
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2.7.3  An Australian perspective

T« ncrease in the numbers of students entering tertiary institutions has led to concern about
the level of preparedness of commencing students. Equality, workforce restructuring and
transferability between institutions have necessitated bridging courses to enbance eligibility and
10 enable students to graduate in t'e minimum time. Such a course has been offered at the
University of Newcastle, NSW since 1990

Collins (1993:101) sees bridging as a term broadly denoting courses and programmes which

are aimed st English second-language speakers, and are also remedial, compensatory,
redirectional, preparatory. coacking. salvage. introductory, revision or even counselling.

The following essential factors should be taken into consideraricn when instituting a bridging
course (Collins, 1993:102-104):

« the motives for offering such courses, such as the role of the institution, financial cost
and failure of students;

o the duration required to rectify shortfalls;

o when bridging should take place, i.c. point of entry, on recommendation of lecturers or
when students recognise a lack in their knowledge or skill base,

o the targeting or selection of students based upon prior educational performance,

o the subjects / skills / attitudes which require attention;

« whether such courses should be credit-bearing or not.

1.7 CONCLUSION

Although academic support as it exists at present is necessary for the improvement of
underprepared students’ skills, Hunter (1991:6) criticises the slow pace at which institutions
are accepting the challenge of structural change. Ultimately academic support and
development should be an institution-wide activity, with all departments and lecturers
proficient in these skills. Every student, regardless of his level of preparedness, should benefit
from the lectwier = skills n the long term, academic support and development should lead to
mainstream change. ‘[he focus should move from the student at risk and certain courses to the
reconstruction of the process of learning. This will empower the whole institution to contribute
to the community it serves.
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In the light of recent developmer ts such as the National “ualifications Framework (NQF)
which implies 4 new approach to teaching and leaming, i.e. an outcomes-based approach,
lecturers in further and higher education will need to change their paradigms. In such an
approach curriculum developers work backwards from mutuaily accepted outcomes within a
particular context. These specify what the learner should be able to understand and apply after
completion of a course. Outcomes are the products of a process of leaming. Among such
outcomes would be problem-solving, critical thinking and co waunicative skills (Lifelong
Learning through = National Qualifications Framework, 1996:25). College lecturers can
be important participants in this process, since colleges fall wiliiin the further education and
training band from which possible entry to higher education can be attained.

Fehnel (1994, in Strydom et al., 1995:33) advocates that academic support and development
programmes should move beyond responding to 1 «sent crises or needs. It should also exceed
the individual tutor or department catering for the needs of individual students. The ideal
would be for programmes where the emphasis is on proactive thinking. not reactive thinking.

To truly understand what will be required, one nceds to understand the difference between
academic support and academic development programmes. Institutions need to change and to
accept and recognise diversity, Only .ben will excellence be sustainable.
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AIMS AND METHOD OF EMPIRICAL RESEARCH

3.1 PROBLEM STATEMENT AND AIMS
3.1.1 Problem Statement

Academic support and development have become focal points in tertiary education in a
changing South Africa over the past two decades. Student populations are more
heterogencous and students from disadvantaged educational backgrourvls are often
less successful than those who have directly benefited from the previous education
system. As the literature study has shown, research and studies have been undertaken
by some tertiary education institutions in South Africa. Very little, if any, research has
been conducted in the field of technical and vocational colleges.

This research is aimed at determining present and future needs of principals and
lecturers at technical and vocational colleges with regard to the academic support of
students and the development of skills of both students and lecturers. An assessment of
the present situation and medium-term and long-term needs can serve as guidelines for
the development of programmes to assist practitioners in these institutions in
implementing change.

3.1.2 General Aims

The general aims of this empirical survey are to:

o describe aspects of the current status of academic support and development, and

e determine perceived medium-term and long-term needs of government and

government-subsidised technical and vocational colleges falling under the Western
Cape Education Board.
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3.1.3 Specific Objectives

The objectives of the empirical survey are to determine:

the nature of staff development;

the level of support and development of students;

teaching strategics implemented by the lecturers;

lecturer attitude, skills and training;

support programmes for the improvement of students’ skills;

medium-term and long-term needs relatad to academic support of students and
development of staff and students.

32  DEFINING THE TARGET GROUP
3.2.1 Selection of Target Group

In order to gather data on the current status of academic support and development in
this sector, all the government and government-subsidised technical and vocational
colleges in the Western Cape were targeted 1o participate in this -1ady. Under the
present system there are cighteen (18) such colleges. They serve all the sectors of the
population n the Western Cape. These colleges offer instructional programmes across
the spectrum of courses, which could give the rescarcher a representative picture of
the current status of academic support and development in such institutions. It is
important to gather information from different colleges, since some are more
technically orientated and others more theoretical. The different locations of these
colleges are also important. Some are located in urban and others in rural areas.

After a conversation with the Director of Community Colleges in the Western Cagpe, it
was agreed that such a study would be feasible and could contribute to the activities of
technical and vocational colleges.

Individuals who were asked to participate in this study were the principals and .. -
lecturers from each of these colleges. The five lecturers were ideally to be sel <. ¢ at
random by the principal himself, from five different departments or diff:rent « “jects,
to reflect as broad a picture as possible.
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The result is that 13 principals and 60 lecturers from 13 colleges participated.
Potentially there were 18 principals and 90 lectusers who could respond to the survey.

3.2.2 Description of Target Group

Technical and vocational colleges under the suspices of the Western Cape Educaticn
Department (WCED) offer a variety of Instructional Programmes, which is ths:
encompassing term for subjects or courses falling under a department at a college. A
full-time iechnical college student registers for a series of subjects, rel . to a specifiv
course and any other extra subjects which he wishes to add to ht . . cation anc
training. This registration enables the student to attend lecturss in specific ubjects and
1o be prepared for national or provincial examinations in June and November of each
year. For the purpose of this study, the following classification was made to categorise
instructional programmes:

Bridging and Orientation
Although these colleges do not officially have such departments with full-time
practitiorers, the category was included to determine whether any such

Business, Commen ¢ and / or Management Studies

This is an umbrella term for a wide variety o courses and most o the colleges
that participated in this study, offer programmes related to these studies.
Courses that fall under this category are:

Business and Entreprenew 2’ courses
Marketing

Management

Financial Management
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Electrical
Mechanical
Electrical Installation
Drawing Practice
Workshops

o Utility Industry and Social Services
Comtuﬂ,p-mm

Accommodation
Clothing Production
Food Service

Haircare

Interior Decorating
Educar=

Care of the Handicapped

Tourism

e Other
Courses that fall in this category are:

An
Agriculture
Music
Maritime Related

These broad descripticns do not incorporate the actual subjects followed by students
when registering for courses, since it would be impractica! to state each. What needs to
be clarified is the fact that instructional p:ogrammes are ofi=red on different levels, ie.
eatry levels, for students. These levels are:

NIC: National Intermediate Ce:tificare which is on the level of Sid £,
NSC: National Senior Certificate which is on the level of Std. 9 and 10.
N1 -N3: Std % to 10 ( ecently replaced by NIC anc NSC).

N4 - N6: Pcst-secondary level, the N4, NS and N6 each rormally
representing = scmesier course which is then examined durng June and
November. Upon suczessful compistion of the N6 certificate. students in
courses such as Tourism and Fducare can, by completing a further
concurrent | 8 month . in practice, apply for a Natioral Diploma in that
particular field.
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Since the focus of this study is on the school-leaver at post-secondary level, the levels
of N4 1o N6 are where the focus of the rescarcher will be. Most of the colleges that
participated in this study offer courses on most of these levels.

Admussion requirements for students wishmg 10 enter techmical college are very basic
and generally consist of recognised/accepted school-standard certificates in the case of
NIC and NSC, and matric certificates in the case of N4. In certain instances. colleges
apply selection procedures for courses in which they can only accommodate a certain
number of students. In terms of most of the courses, all students are sccepted,
provided they meet the basic requirements.

The general aim of subjects, especially those with a more theoretical nature, such as
Communication- and Management-related subjects. s 10 provide students with a
theoretical framework related to the specific field The student should. however, be
able 1o apply this knowledge in the actual field once he has completed his studies.
Skills, attitudes, social and ethical development, and ability to think independently are
important underlying issues which need to be addressed by lecturers in conjunction
with subject material

It is obvious in the college sector that subjects such as Computer Practice, need less of
the above, but that it is still relevant. Whether the student finds himself in front of the
drawing-board designing a cabinet. in the pre-school classroom or in the kitchen of a
busy restaurant, he needs to make decisions »nd apply knowledge.

33  DESIGNING THE QUESTIONNAIRES

After considering several options, it was felt the most appropriate method of gathering
information for this purpose would be the application of questionnaires. As the
iiterature study has shown, very little 15 known about the current status of academic
support and development in ‘echnical and vocational colleges.

study of academic support and development in tertiary educational institutions, such as
universities and technikons in South Africa. Key issues were conceptualised to assess,
evaluate and determine needs of academic support and development in the college
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sector. The questionnaires were based on a design used in organisation management to
determine the current status and future needs of an organisation.

During the design and development of the questionnaire, the Study Leader, a college
principal and an academic support and development practitioner were asked to
evaluate the questionnaires. The feedback received from these persons was taken into
account.

After several discussions with the Study Leader, questior: were refined editorially and
semantically to ensure validity and rehability of responses. A letter requesting
permission to conduct the survey (appendix A) and copies 0. the questionnaires were
then sent to Mr Dave Shepherd, the Director of Community Celleges in the Western
Cape, and subsequent permission was granted by telephone for the study to proceed.

34 PROCEDURE

Pilot letters (appendix B), asking the |8 principals to participate in the study, were
hande: out to them at a committee mecting on 8 June 1996. These letters explained
the nature of the study and the relevance thereof to the college sector. An indication
was also given of when they could expect these questionnaires, iec. during the first
week of the second semester. Only one college did not attend this committee meeting
and was therefore not mformed of the imminent study.

The questionnaires were then printed and copied for distribution to the colleges. The
questionnaires were only available in English, but the covering letter was also
translated into Afrikaans. These letters (appendix C) contained:

o the field and relevance of the study;

the instructions for the principals to distribute and collect the questionnaires;
the relevant date of return of the questionnaires;

the assurance of confidentiality of information gathered, and

the permission granted by the Director of Community Colleges in the Western
Cape.

To achieve the general aim of this study, two questionnaires were to be administered:

e & questionnaire o the principals of technical and vocational colleges, and
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e aquestionnaire cach to five lecturers from different departments in each of
these colleges.

The questionnaires are included as Appendices:
Appendix D: Quec~_onnaire to Princinals
Appendix E: Questionrawre to Lecturers

The questionnaire for the principals was copied on blue paper and that for the lecturers
on green paper. Scparate envelopes for the lecturers’ questionnaires were enclosed to
ensure frank and open responses.  Ali questionnaires from a specific college had 1o be
placed in an addressed envelope and returned by post 15 the rescarchrr.

25 DISTRIBUTION AND RESPONSE

Eighteen questionnaires were distributed to principals for completion and ninety
questionnaires 1o lecturers from different departments at each of the 18 colleges. The
number of questionnaires returned in the self-addressed envelopes were thirteen from
principals and sixty from lecturers. The response can be tabulated as follows:

Table 3.1: Questionnaires distributed and returned

Responses obtained from these questionnaires were processed statistically to create a
database. Results are depicted in tabular form and graphically, where applicable, in
Chapter 4.
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CHAPTER 4
RESULTS
4.1 INTRODUCTION
The results of the two questionnaires are provided separately. The results of all the sections of
the questionnaires for Principals are depicted first and are then followed by the results of the
questionnaires for Lecturers. In all the cases, where empinical results are supplied, the relevant

question ‘s cited. Results are depicted in tabular form and in certain instances also graphically
for greater clarification.

42 DEPICTION OF RESULTS

ACADEMIC SUPPORT AND DEVELOPMENT

QUESTIOSNAIRE FOR PRINCIPALS

4.2.1 Section A: Demographic Data

42.1.0) iCL Appendix D: Section A, Question 1]
What is the classification of your college?
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4.2.1(ii) [CL Appeadix D: Section A, Question 2|
Indicate which instructional progrumme(s) or course(s) are offered
at your college.

The total does not amount to 100% of the respondents, since each college can present courses
in more than one instructional programme

Graphically, the data is depicted as follows

Figure 4.1
Programmes

lastructional Programmes Offered

L BTN

| mgee: wy Uty / Socsl Oxther
| s Tes
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4.2.1(kii) |CL. Appeadix D: Section A, Question 3|
Indicate the levels of courses offered at your college.

The total does not amount to 100% of the respondents, since each college can present
courses on more than one level

Graphically, the data is depicted as follows

Figure 4.2
Levels

Levels of Courses Offered

PR L ]

Ni-N) N4 N Other
=t

4.2.1(iv) |CL. Appeadix D: Section A, Question 4|
How many full-time studenis are enrolled at your college?
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Table 4.4
Number of Students

‘4
4.
1
0
0.
2
l.
1

Ciraphically, the data is depicted as follows:

fpuredd
Enrolsients

Number of Students Enrolled
T adh e

-—am N --a ™

« S0 S01 - oo 1001 - 1500 1501 -2000 2001 -2%0 2501 1500 > 3500
 mpTes
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4.2.1(v) |CL Appendix I): Section A, Question §)
What percentage of your students are African Black?

Table 4.5
Black Earolments

Graphically, the data is depicted as follows:
Figure 4.4
Black Enrolments

African Black Enrolments

"ol N —-—=0 N

Categonies
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4.2.1(vi) |CL Appendix D: Section A, Question 5|
What percentage of your students are so-called Coloured?

Table 4.6
Coloured Enrolments

! | X
3 |
| 8
5 13
3 &
4 30
TOTAL 13 87
Graphically, the data is depicted as follows:
Figure 4.5
Coloured Earolments
So-called Coloured Enrolments

10

0

-ABm A —=a "
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4.2.1(vii) [CL. Appendix D: Section A, Question 5|
What percentage of your students are Indian?

Table 4.7
Iindian Earolments

10TAL 13
Graphacally, the data is depicted as follows:
Figure 4.6
Indian Enrolments
Indian Enrolments

-AE e --—y N

“0 s 0T 80 . 100%
| ategr s
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4.2.1(vili) |CI. Appendix D: Section A, Question §)
What percentage of your students are White?

Table 4.8
White Enrolments

2
|
4
0
- 100% ] |8
e e 08
TOTAL 13 100
Graphically, the data is depicted as follows:
Figure 4.7
White En-olments
White Enrolments
S0
"
1
]
.
.
T 40 59% 0. 80 - 100%

{ ategores
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4.2.1(ix) |CL. Appeadix D: Scotion A, Question 6)
How many permaneat lecturers are employed at your college?

Table 4.9
Permanent Lecturers

S =W OO W

100

-
| =1
-
e
-
-

Number of Permanent Lecturers

—AB A —~-n "

4.2.1(x) |CL Appendix I): Section A, Question 7|
Does the racial composition of your permanent lecturing stafl, reflect the
com pesition of your student body?

Table 4.10
Staff Com

1 8

12 9
SIS ¢ | 0
TOTAL 13 100
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4.2.1(xi) [CL Appendix D: Section A, Question 8|
Please indicate the approximate pass rate of first time first year students
collectively for all the post secondary instructioral programmes you
offer. (Only applicable for N4 and NS students.)

Table 4.11
Pass Rate N4: June 1995
0 0
0 0
3.3
5 38
215
2 15
y 118
TOTAL 13 100

Graphically, the data is depicted as follows:

Figure 4.9
Pass Rate N4: June 1995

Colleges' Pass Rate N4 June 1995

First Time First Yoar Students

“-ama ——=oNn

< 40% 40-49% S0-59% 60-69% TO-79% B0-89% 90 -100%
Categories
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4.2.1(xii) |Cf. Appendix D: Section A, Question 8]
Please indicate the approximate pass rate of first time first year students

collectively for all the post secondary instructional programmes you
offer. (Only applicable for N4 and NS students.)

Table 4.12
Pass Rate N5: November 1995

- W hkD WO O

——

Graphically. the data is depicted as follows:

Figure 4.10
Pass Rate NS: November 1995

Colleges' Pass Rate NS November 1995

First Time First Year Students

"oam A —-—=0 N

< 40% 40 - 49% 50-59% 60 -69% 70 - 79% 80-89% 90 - 100%
Categories
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4.2, 1(xiii) [CL Appendix D: Section A, Question 9)
Please indicate the main medium of instruction at your college.

Table 4.13
Language of Instruction

The total does not amount to 100% as colleges might use more than one medium of
P ;

Graphically, the data is depicted as foilows:

Figure 4.11
Lauguage of Instruction

Language of Instruction

PR R - ]

Afrikaans English Xhosa Other
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4.2.1(xiv) |CL. Appendix D: Section A, Question 10]
What is the lecturer : student ratio of your college?

Table 4.14
Lecturer : Studeot Ratio

foponse S
TOTAL 13 100

Graphically, the data is depicted as follows:

Figure 4.12
Lecturer : Student Ratio

Lecturer : Student Ratio

“ama ——o M

< 1:10 L. s 1:16-1:20 > 1:20
Ratios

4.2.1(xv) [Cf Appendix D: Section A, Question 11}
Do yru have a well-equipped library/media centre at your college?

Table 4.15
Library/Media Centre

3 2
10 77

response 0. 0
L TOTAL 13 100
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4.2. 0 xvi) |CL Appendix D: Section A, Question i2|
Do your students share in decision-muking *

Table 4.16
Participation (v Decision-making

L “ TOYAL 131

If yes, name the levels of involvement:

Academic Board matters. staff appointments and sports, buildings. etc
College Council

Academic Board, SRC

Studenteraad, Akademiese Raad en Kollege Raod
Student Representative Council and Ho.tel Committees
On social level only

Studenteraad. Koshuiskomitee

SRC and Residence Committees

Input to council

Studemt Council. Sport and Recreation

Represemation on SRC

Regular meetings with management

L I D N I IR B I R I

4.2.1(xvil) |CL Appendix D: Section A, Question 13]

Do you offer an organised orientation programme ior first time first

year students?

Table 4.17
Orientation Programme

If yes, please specify shortly what it entails:

o If the student lacks N1 qualifications. he or she follows an oriemtation course that lays

the foundation for N1 and its called NCOR

o Orientation courses N4. Art, Business. Orientation course Pre-NIC, Utilities
o Oriénteringsprogram o | v 'n komitee gedurende eerste week. Behels kursus
voorligting; bekendstelling aan buitemuurse program. bekendstelling aan die dorp en

die omgewing
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o  Cowse orientation, e g what each subject entails. Study programme

o We offer guidance in studv methods. proper note taking, etc

o Inlei‘ende kursus (veor N1)

o Slegs . ientering van ulle akiiwiteite wat kollege aanbied, gebruike. reéls, ens
o For engineering students in preparation for N1 (National Programme)

4.2.1(xviii)  |CL Appeadix D: Section A, Question 14)
Do you collaborate/co-operate with the following institutions in your
region?

Table 4.18
Collaboration: Schools

Table 4,19
Collaboratios: Colicpes

TOTAL 13 100

Table 4.20
Collaboration: Techanikons / Universities

8 62

S 38

ofeponse sl R 0. O
TOTAL 13 100

If yes in any of the three cases, please specify shortly what this co-cperation /
coliaboration entails:
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With schools we organise and run exhibitions. We refer students to

technikons universities for further studies and we upgrade the studies of Maths in
particular

Offering NSC Entrepreneurship as seventh Std 10 subject

Second lecturers to Cape Techirikon to conduct practical classes. Assist Simonstown
High School in maritime related industries

Committee for Technical College Principals, sport facilities, competitions and
specified courses

Visit schoels  promote courses offered at college ' discussions of common interests,
such ar college activities. courses offered. functions, etc

Skole - oorskakeling van kursusse. inligting aan skoolveriaters. Kolleges - kursusse,
studentesake. personeelsake. bemarking administrasie. Technikons Universiteite -
oorskakeling van kursusse. bemarking

Nie met aanbieding van kursusse nie. maar skakeling om dienste bekend te ste!
"Sharing” of students between colleges. bridging programmes with technikons.
Computer literacy. advertisements at other colleges

Accreditation with technikons [/se universities and technikons for teacher training
and development, conflict resolution. Investigating joint ventures with other colleges.

Graphically. the data is depicted as follows:

Figure 4.13
Collaboration with Secoadary and Tertiary lastitutions

AWM A —~=0 M

Institutional Co-operation
Secondary and Tertiary Institutions

Schools Colleges Technikons / Universities
Institutions
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422 Section B 1: Evaluation of Academic Support and Development
Staff Development
4.2.2(i) |CL Appendix D: Section B, Question 1.1)
Staff Meetings

Saf! mortings are administrstive Staff meetings are

of grevance sesoons. devosd of developmental and incorporate
personal Jevelopment improvement of instruction
e I A S WO B . B
Table 4.21
Staff Meetings

1 = very weak, superficial, virtually non-existent 0 0
2 = weak, does exist, yet not efficient 2115
3 = average, still nceds more work, planning. commitment 6 46
4 = very good, coherent, purposeful, though some room for improvement 5 18
§ = consistent, excellent, the very best it could possibly be 0 0
No response 0 0
TOTAL 13 100
Comments:
o Many staff members have obtained post-school teaching diplomas. Some have
left for greener pastures

4.2.2(ii) |CL Appeadix D: Section B, Question 1.2)
Curricalem Development and Improvement

Lecturers we involved on micro and

| ecturens show no mierest in cwrmoulum meso levels with reward 0 cumculum
development and impwos ement o all Jevelopment and imoroyement
DML S s e G W N S MR A
Table 4.22

Curriculum Development and Improvement

1 = very weak, superficial, virtually non-existent 8

|
2 = weak, does exist, yet not efficient 0 0
3 = average, still needs more work, planning, commitment 4 31
4 = very good, coherent, purposeful, though some room for improvement S 38
3
0

5 = consistent, excellent, the very best it could possibly be 23

Noresponse " F 0
TOIAL 13 100
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Comments:
o Many stuff members serve as moderators. examiners and are part of national
commitiees. such as framework committees at national level
o All 75 of our courses have been developed by our team

4.2.2(iii) |CL Appeadix D): Section B, Question 1.3]
Training of Subject Heads and Heads of Department

They are not trained of eguipped o They are highly trained © lend suppon

SuPeort junior locturers in oy iding o lunior lecturers with reeand
10 0

I 1 . T R s

Table 4.23

Training of Subject Heads and Heads of Departments

| = very weak, superficial, virtually non-existent |
2 = weak, does exist, yet not efficient 1 8
3 = average, still needs more work, planning, commitment 2 15
4 = very good, coherent, purposeful, though some room for improvement 4 31
§ = consistent, excellent, the very best it could possibly be 4 3
No response 1 8
TOTAL 13 100
Comments: None
4.2.2(iv) [CL. Appendix D: Section B, Question 1.4]
Knowledge of Academic Support and Development
Lecturers are i1l informed | ecturers are well-informed
about issues related 10 academic about 1ssues related 1o academic
suppon and development suppunt and Jevelopment
W e S e SEET 0NE SR S TR SN
Table 4.24
Knowledge of Academic Support and Development
N %
1 = very weak, superficial, virtually non-existent 0 0
2 = weak, does cxist, yet not efficient 3 3
3 = average, still needs more work, planning, commitment 3
4 = very good, coherent, purposeful, though some room for improvement 5 38
5 = consistent, excellent, the very best it could possibly be B
Noresponse =~ , 1 8
TOTAL 13 100
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Comments:

«  Our Dept sponsors lecturer on a full vear studvieave to obtain a teaching
dipioma. Some staff do not have Sid 10 so cannot enroll. Many of the staff we
developed academically. have left and gone back into industry - for better pay
and prospects. To date we have lost 6 being a one-of-a-kina school and the
lack of promotions

4.2.2(v) |CL. Appendix D: Section B, Question 1.5|
Improvement of Education and Training

Lecturers are constanthy involved
0 improvement of thewr expertise

i T AP RO S T PR B
Tahh 425

Improvement of Edecation and Training

= very weak, superficial, virtually non-existent 0 0
2 = weak, does exist, yet not efficient 0 0
3 = average, still needs more work, planning, commitment I
4 = very good, coberent, purposeful, though some room for improvement 5 38
5 = consistent, excellent, the very best it could possibly be 5 38
No response e S e 0 0

TOTAL 13 100
Comments:

o Some lecturers do not qualify for post matric courses. Staff huve a full 32
howurs a week commitment teaching and are reluctant to give of their time for
meetings, elc

o Lecturers attend seminars offered in the private sector or at technikons and
universities

4.2.2vi) |CL Appendix D: Section B, Question 1.6]

Formulation of a Vision
There is & formulated, effective
There is no formulated and sccepted and sccepted vision dealing with
vision dealing with the academic suppon the academic suppont and
and development of students development of students

5T e g R S L NN S e
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Table 4.26
Formulation of a Vision

| = very weak, superficial, virtually non-existent

0 0
2 = weak, does exist, yet not efficient 3 23
3 = average, still needs more work, planning, commitment 3 3
4 = very good, coherent, purposeful, though some room for improvement 7 54
§ = consistent, excellent, the very best it could possibly be 0 0
Noresponse = s 0 O
5 TOTAL 13 100
Comments:

o We do uplift our low academic students in literacy and numeracy as we go
along. Students do return for further lecturing once they have done more sea
fime

o The college is busy developing a vision The staff know that they have to train
students well. e g well-equipped for the private sector

Graphically, the data obtained from responses in this section, is depicted as follows:

Figure 4.14
Staff Development

Staff Development

am e "N« >

nw




Stellenbosch University https://scholar.sun.ac.za

67

4.2.3 Section B 2: Evaluation of Academic Support and Development
Support and Development of Students

4.2.30) |CL Appendix D: Section B, Question 2.1)
Library / Media / Information Services

We are unabie © offer ary informatson We offer extensive information /
media services (0 asast shadenis media services 10 assist students
n in thewr

1 2 | R wEE s
Table 4.27

Library / Media / information Services

1 = very weak, superficial, virtually non-existent 1 8
2 = weak, does exist, yet not efficient 8 62
3 = average, still needs more work, planning, commitiment 2 15
4 = very good, coherent, purposeful, though some room for improvement 2 15
5 = consistent, excellent, the very best it could possibly be 0 0
B e el £ i e Sl £ O | €

TOTAL 13 100
Comments:

o The shortage of staff for support service is a serious problem  The college
does not receive the necessary staff from the depariment to do this properly

o Students are given course notes printed by lecturers to keep costs down -
books cost R150 upwards

4.2.3(ii) |CL Appeadix D: Section B, Question 2.2|
Identification of Students in Need of Support

No students are spect fically Apolcants ' students are scroencd
identified in order 1o assist them and identified 10 enable

e e e S O S ARE TN S S
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Table 4.28

Identification of Studeats in Need of Support

- %
1 = very weak, superficial, virtually non-existent 1 8
2 = weak, does exist, yet not efficient 2 15
3 = average, still needs more work, planning, commitment 8 62
4 = very good, coherent, purposeful, though some room for improvement | 8
5 = consistent, excellent, the very best it could possibly 1 8
Noresponse =~~~ - 0.0
JTOTAL 13 100

Comments:

o les Weak students receive extra help in the classroom
o Special attention to Xhosa students to cope with new courses

4.2.3(iin) |CL Appeadix D: Section B, Question 2.3|
Approach to Students who show Potential

The student’s hackground is
Seloction for ceran courses tahen into consideration and
s hased on set criteria froem deviation from the norm is
which we never deviate corsdered 1 cerain instances

L SRR e P N A ST

Table 4.29
Approach to Studeats who show Potential

0

1 = very weak, superficial, virtually non-existent 0
2 = weak, does exist, yet not efficient 1 8
3 = average, still nzeds more work, planning, commitment 2 15
4 = very good, coherent, purposeful, though some room for improvement 5 38
5 = consistent, excellent, the very best it could possibly be 3 23
Not applicable 2 15
No respoase IS g » 0.0
TOTAL 13 100

Comments:

o We train employees of shipping companies. Many return for higher levels of

training

o Xhosa students backgrounds are taken into consideration - we recognise the
potential of such students
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4.2.Miv) |CL. Appendix D: Section B, Question 2.4)
Career Counselling

Students are actively assited

o commurucation with indiy idual n making nformed choies
students on thew choxe  conoarm s far @ the selection of &

- ine possibic carcer is concerned
i 1 i ¥ 1 SR RIEE MBS S T
Table 4.30
Career Counselling
1 = very weak, superficial, virtually non-existent 0 0
2 = weak, does exist, yet not efficient 0o 9
3 = average, still needs more work, planring, commitment 4 3
4 = very good, coherent, purposeful, though some room for improvement 6 46
§ = consistent, excellent, the very best it could possibly be 2 15
No response = : . " “RER

TOTAL 13 100

Comments:

o Most students are in their chosen career already
4.2.3v) |CL Appendix D: Section B, Question 2.5|

Methods of Teaching and Learning

Lectures are generally temcher- Lectures are generally student-centered,
centered with the locturer allowing the student 10 discover and

cposing information W students lcarn concepes for himyhersel!

DN teeh N DA N S NSt e

Table 4.31

Methods of Teaching and Learning

I = very weak, superficial, virtually non-existent 0 0

2 = weak, does exist, yet not efficient 3 3

3 = average, still needs more work, planning, commitment S 38

4 = very good, coherent, purposeful, though some room for improvement 4 31

€ = cousistent, excellent, the very best it could possibly be 1 8

No response _ e e _0 0
TOTAL 13 100
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Comments:
o Low academic students require nurturing and guidance. and if they could
study alone. would not come back to school
o Teacher-centered in formai classes, but discovery orientated in non-farmal
courses

4.2.3(vi) [CL. Appenadix D: Section B, Question 2.6|

Study and Academic Problems
Students in nood of study Students have soces: o
and acadermic coumelling vounselling facilities regarding
have o one 10 tum 1o study and academic probicms
P N A R S N S o SRR
Table 4.32
Study and Academic Problems
| = very weak, superficial, virtually non-existent 0 0
2 = weak, does exist, yet not efficient 2 15
3 = average, still needs more work, planning, commitment 6 46
4 = very good, coherent, purposeful, though some room for improvement 4 31
§ = consistent, excellent, the very best it could possibly be 118
(Noresponse === ——al 0.0
TOTAL 13 100
Comments:
o Divisional heads. Heads of Departm: ~t and lecturing staff and student aid
staff.

o Students are guided by class lecturer - we have a good success rate

4.2.3vii)  |CL Appendix D: Section B, Question 2.7)

Financial Problems
No aid / support s found Financial support is sought from
provided for students who sponsors o cnable students o

hems SRR TR DR AN TG T T ARy o Y
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Table 4.33
Financial Problems
| = very weal, superficial, virtually non-existent 0 0
2 = weak, does exist, ye! not efficient 3 N
3 = average, still aceds more work, planning, commitment S 38
4 = very good, coherent, purposeful. though some room for improvement 2 15
5 = consistent, excellent, the very best it co'ild possibly be 215
Not applicable 0 0,
No response oo A e e S 1 | 8
TOTAL 13 100

Comments:

o Most students are emplovees We could prepare more seamen with financial

support
4.2 .M viii) [CL Appeadixz D: Section B, Question 2.8|
Prior Learning Expenience

N effort is made W acguire infrmation about the prioe learming
informats e about prior learming ex~wwiences of students s regarfed
-spenenoes of students -u-ﬂ:dhm'gyt:
T IS 6 W R S e e B
Table 4.34
Prior Learning Experience

1 = very weak, superficial, virtually non-existent 0 0
2 = weak, does exist, yet not efficient 1 8
3 = average, still needs more work, planning, commitment 6 46
4 = very good, coberent, purposeful, though some room for improvement 3 23
5 = consistent, excellent, the very best it could possibly be 3
Moresponse === " 3PN e 0 0
1 JOTAL 13 100
Comments:

o This is discovered in the classroom - and although practically able we have to
prepare seamen academically to undergo written examinations by Dept. of
Transport

Gi: aphically, the data obtained from responses in this section is depicted as follows:
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Figure 4,15
Support and Development of Students

Support and Development of Students

b v —r — "’ ——. |t g Rt Sty P t— ) ———— Poun L omvany
| — -

4.2.4 Section B 3: Evaluation [ Academic Support and Development
Lecturer Attitudes, Skills and Training

4.2.400) [CL. Appeadix D: Section B, Question 3.1|
Understanding of Academic Support and Development

Lecturers have no cxperuse Lecturers apohy scademac suppon
in the field of scademnic and development orinciples to

and € the s of studenty
| 1 i e | - T | s [Na]

Table 4.35
Understanding of Academic Support and Development

| = very weak, superficial, virtually non-existent 7
2 = weak, does exist, yet not efficient 1 8
3 = average, still needs more work, planning, commitment 6 46
4 = very good, coherent, purposeful, though some room for improvement 5 38
5 = consistent, excellent, the very best it could possibly be G 0
Not applicable 0 0
Noresponse @ B LY 0 | O

TOTAL 13 100
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Comments:
o At owr low level - Yes

4.2.4(ii) |CL. Appeadix D: Section B, Question 1.2|
National Educationsa! Initiatives and Priorities

Lecturers are negative Wowards the | ecturers are challenged by the shift
shift in educational policy, ¢ g NOF in national educational policy, e.g
and other relevant documents NOF and other relevant document
T e L R (R R (O T (0
Table 4.36

National Edacational Initiatives and Priorities

1 = very weak, superficial, virtually non-cxastent 0 0
2 = weak, does exist, yet not efficient 2 15
3 = average, still needs more work, planni-;, ~ommitment 6 46
4 = very good, coherent, purposeful, though some room for improvement 3 23
S = consistent, excellent, the very best it could possibly be 2 15
e o it o Asseeoet s ks : 0 0

TOTAL 13 100

Comments:
o Lecturers are fully committed teaching low academic students - claim no time
to develop CBT programmes Dept will not release staff for CBT development

4.2.4(i0) |CL Appendix D: Section B, Question 3.3|
Improvement of Lacturing Skills

Lacturers arc not interestead in Lecturers are commutied to
g their shills and abnlitiey improving their shulls and ablites

T S .l YR [ ISR AR W Sl
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Table 4.37

Improvement of Lecturing Skills

1 = very weak, superficial, virtually non-exste.a 0
2 = weak, does exist, yet not efficient 0

3 = average, still needs more work, planning. commitment
4 = very good, coherent, purposeful, though some room for improvement
5-“u~.~mhicﬂpﬂyh

R S R 2, 19
TOTAL 13 100

{ RV S -
-

Comments:
o Lecturers have many vears practical experience dealing with low academic
seamen

e lecturers are emvolled for further study

Graphically . the data obtamed from this section is depicted as follows:

Figure 4.16
Lecturer Attitudes, Skills and Training

Lecturer Attitudes, Skills and Training

AW E n >

Understanding Initiatives Lecturing Skills
Categones
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4.2.5 Section (: Assessment of Needs Related to Academic Support and Development

4.2.5(1)

|CL Appeadix D: Section C, Question 1)

Indicate which of the following areas you regard as relevant or important
for staff development at your college. Select only those options which you
Jeel are appropriate to your context. Differentiate by indicating areas of
medium-term relevance (the next two years) and long-term relevance
(three to five years).

Table 4.38
Needs: Staff Development

and mmprovement of mstructson, educaton and tradung 19 177 ' S /38
@ curnculum develogenent and mgrovermens 9 & 6 4
raung o improve academsc support sall 9 o 5 38
» shared and sccepted visson ‘or acadermec support am ek Jment IS 3
of knowledge related W scauemic support developon of 23
traineng of subyect heads and beads of depertmeny 23
pertaining 1o national higher education mitistive . 6 148 18 t3)
0 0 0 0

4.2.5(ii) [CL Appendix D: Section C, Question 2)

Indicate which of the following areas you regard as relevant or important
for student support and development at your college. Select only those
options which you feel are appropriate to your context. Differentiate by
indicating areas of medium-term relevance (the next two years) and

lc ag-term relevance (three to five years).
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Table 4.39
Needs: Studeat Support and Development

}\ﬁuﬁd*hﬂdwd“ 1RE - RERE "
| axd 10 students 0 noeds of such support 9 M 4 3
and scademuc counselling service > '®Hi3 B
crunaciling service $ & S

of cognitive skills through workshops, tlorials, classroom sctivities 8 62 4 31

© ' ration with tertiary institutions in the region 2 193848
mvol ement on decswon-mak g level BT RERS

with secondary mstitutions «n ths regon B EEEE
Improvernra or extension of library, media and mformation services s iNiyi@

%. 0 0 0 0

QUESTIONNAIRE FOR LECTURERS

4.2.6 Section A:  Demographic Date

4.2.6() | I A, ‘endix E: Section A, Question 1]
in licate . e iastructional programme(s) or course(s) you are involved in
as lecturer.

Table 4.40

Programmes: Lecturers
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Graphically, the data is depicted as follows

Figure 4.17
Programmes: Lecturers

Instruct-onal Programmes
Lectured by Respondents

L
3
€
'
"
'
€
'
s
Bridy ing Business Engineering Unitiny Social (nher
Programme ( stcgonies

4.2.6(ii) |CL Appendix E: Sectior A, Question 2]
Indicate the highest level on which you present fuli-time courses.

Table 4.41
Levels of Lecturing
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Graphically. the data is depicted as follows
Figure 4.18
Levels of Lecturing
iR
5 Do

4.2.6(i0) |CL Appeadix E: Section A, Question 3|

Please indicate the approximate pass rate of firss time first-year
students collectively for all the post secondary subjects you

present. (Oaly applicable to N4 and NS students.)

Table 4.42
Pass Rate N4: Juae 1995 (Lecturer)

oM wnmN O

e R R e )

W

- -

&

~ TOTAL 60 100
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Graphically, the data s depicted as follows

Figure 4.19
Pass Rate N4: June 1995 (Lecturer)

Lecturers' Success Rate N4 June 1995
Furst Tume First-Y e Students

40
L 200
<
< 180
1
v 120
r
. 50
r
s 40
00

AN DA 0N S0 TO-TEN DB 90 - 100N
Pass Rate ( ategones

4.2.6(iv) |CL Appendix E: Section A, Question 3.2)

Table 4.43
Pass Rate N5: November 1995
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Graphacally, the data 15 depicted as follows

Figure 4.20
Pass Rate NS: November 1995 (Lecturer)

Lecturers' Success Rate NS Nov 1995

Fost Tane Fre-Year Students

iso
e
120
e
1
(1)
‘0
20
o0

- n Al -nan™

< AN 04 9.9 LR Y 0 -9 -1 %1008
Pass Rate ( stegores

4.2.6(v) [CL. Appendix E: Section A, Question 4|
I know what academic support and development is.

Table 4.44
Knowledge of Academic Support and Development

If yes, please use the space provided below to indicate what your uaderstanding of
academic support and development is:

e Assistance to staff and students regarding subject - both from the teaching thereof
and the learning thereof

o To help and support and train both lecturers and students to cope with their work,
both in class and at home, especially now that education has undergone so many
changes

o Counselling of students with academic and study problems and supporting them in the
improvement of their study skills. I acilitating maximim development of siudents
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Identification of students in need of remedial teaching and instruction in study
methods Teaching students work ethics Teaching studeris lifeskills and
communication skills in a Western environment

Study methods. integrate theory and practice. multi-cultural understanding, remedial
work. subsect seminars, workshops for lecturers. facilitation skills

Staff activity to ensure that lecturers are fully equipped to produce fully qualified
students who could be productive from day one in the job market

Perception fairly limited and would welcome anv guidance in the matter.

Assisting students “previously disadvantaged” to reach a level where they ov~ able 1o
further their education and giving ongoing support to mainiain a level of yn oficiency.
To support ard develop all the communities of the RSA. Especially the communities
that were not developed the last couple of years.

Support. guiding students with my knowledge. urging them to be inquisitive in their
field of study and to read and try as much as possible - practical subjects.
Development: Guiding students from easy work to the more intricate and by praising
them all the time when the slightest success has been achieved

To receive and be motivated from a higher level information on subjects relevant to
the subjects taught - the development would follow results

To me it is 1o supply the student with all the necessary support, academic and

other ise, to develop as an individual adult who will be able to hold his own in his
working environment and in society.

Development of curricula. Create opportunities for staff development Create
bridging opportunities = courses

Om leemtes (probleme) by studente te identifiseer. hulp aan te bied om hulle te help
om feitekennis hulle eie te maak sodar dit nuttig gebruik kan word in praktiese

loepassings

Classes for students who are weak in a particular subject.

Academic support is bridging courses to enable students to cope with work or cortain
levels

Development - to further their skills in a specific area

To improve academic levels of lecturers and or students To provide academic
support in all spheres. be it velated 10 lecturers in pursuance of their goals or students
in obtaining knowledge 1o assist them in aspiring to highest levels of employmcat
Academic support - in class and on an individual or group basis. help is given to
students by explanation and extra attention.

Development - encouragement and motivation to help the student to achieve success.
To devise, help and push disadvantaged students to succeed in the field of
Engineering so that they may equally compete in the marketplace.

If a student attends his scheduled classes for a specific subject and still does not cope
with the syllabus, there should be time (set aside apart from normal lectures). to give
the student support. This support could be given by the lecturer or student in a higher
grade
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4.2.7 Section B 1: Evaluation of Academic Support and Development
Staff Development

4.2.70) |CL. Appendix E: Section B, Question 1.1)
Definition of Needs of Students

There s no discussion of immediate The lecturer participates in regular
and fture needs of students at drscussions on immedia.. and future neods

stafl development sessions of stuits at staff development sessions

S 0 5% R W G 1S U, S P,

Table 4.45

Definition of Needs of Students

| = very weak, superficial, virtually non-existent 4 7
2 = weak, does exist, < not efficient 18 30
3 = average, «till nceds more work, planning, commitment 24 40

4 = very good, coherent, purposeful, though some room for improvement 13 22
§ = consistent, excellent, the very best it covd possibly be
Noresponse ===~ - e,

]
s 0
TOTAL 60 100

Comments:

o During informal meeting of School of Hospitality Services we do talk abowt it We
have used Education Support Services at WCED

o Senior staff are more interested in their promotion and empire building than the
needs of students

o Will of lecturers is there. but cater for entrants from an industry which unilaterally
decides what courses content is required by law.

o Private discussions abowut students in an unstructured manner

4.2.7(ii) |CL Appendix E: Section B, Question 1.2)

Sedject Groups for Lecturers
Lecturer never partiaipates n Lecturer regularly partiaipates in
subject study Froups to improve subject study groups 1o improve
shills in his'ner particular field skills in his'her particular field

el SO S5 S T DL G G e
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Table 4.46
Subject Groups for Lecturers
1 = very weak, superficial, virtually non-existent 6 10
2 = weak, does exist, yet not efficient 11 18
3 = gverage, still needs more work, planning, commitment 21 35
4 = very good, coherent, purposeful, though some room for improvement 16 27
5 = consistent, excellent, the very best it could possibly be 6 10
Noresponse bl i et 0 0

TOTAL 60 100

Comments:

o We had a workshop on study method: by Dr Deon de Villiers

e Owr college operates on divide, inform and rule.  Staff is demotivated

o Section meetings are held regularly. If relevant courses are offered. participation on
an irregular basis

4.2.7(iii) |CL Appendix E: Section B, Question 1.3)
Seminars on Academic Support und Development

Lecturer has never been Lecturer has often been
exposed 10 Courses | seminan exposed W Courses | seminan
on asucs reisted 10 academic on isues related 0 acalemic
support and development suppeort and development

A ARE TS S W S Wi SN

Table 4.47
Seminars on Academic Support and Development

_ﬁ;

| = very weak, superficial, virtually non-existent
2 = weak, does exist, yet nct efficient 20 33
3= average, still needs more work, planning, commitment 15 25
4 = very good, coherent, purposeful, though some room for improvement 11 18
5 = consistent, excellent, the very best it could possibly be 313
No re o i O SURE T T R N 0 | 0
TOTAL 60 100
Comments:

o We are exposed to the best speakers on motivation, e.g. Dr Malapo, Kobus Neethling.
o Attended courses when NIC and NSC were first introduced three years ago.
o Are exposed but on an irregular basis
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4.2.7(iv) |CL. Appendix E: Section B, Question 1.4]
Role of Lecturer as Counsellor for Students

Lecturer has never beea truined Lecturer knows how 10 counse!
in counselling students who might students who have academic
have academic and study problems and study problems

B s iyl NS DI SRR oG R

Table 4.48
Role of Lecturer as Counsellor for Students

| = very weak. superficial, virtually non-existent ‘ 10 17

2 = weak, does exist, yet not efficient 13 22
3 = average, still needs more work, planning, commitment 18 30
4 = very good, coherent, purposeful, though some room for improvement 16 27
§ = consistent, excellent, the very best it could possibly be B
. No response E [VHBRTNE SN 0.0

_TOTAL 60 100

Comments:
v We did mind-mapping techniques during the course on study methods
e Rely on own experience related to role of lecturer as counsellor
We try to give our students more than just content of subject maiter - we work on their
personal development and cultural undersianding
o None of our siaff is engaged or trained in counselling
o One of my main priorities is working and coping with students on a mature basis
Never trained in this respect. but years of teaching experience helps

4.2.7(v) |CL. Appendix E: Section B, Question 1.5)
Academic Research on Cognitive Skills

Lecturer has no knowledge of or exposure Lecturer has access o and applies
1o information gieaned from research information gleaned from rescarch on
on improvement of cognitive skills improvement of cognitive skills

SRS T e P R R T e
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Table 4.49
Academic Research on Cognitive Skills
| = very weak, superficial, virtually non-existent 14 23
2 = weak, does exist, yet not efficient 12 20
3 = average, still needs more work, planning, commitment 18 30
4 = very good, coherent, purposeful, though some room for improvement 14 23
3 = consistent, excellent, the very best it could possibly be 1.2
T AT AT TR S SRR I

TOTAL_60 100

Comments:

o A staff bulletin with i eresting articlcs on academic support used to be published
which helped the lecturers by giving pracrical ideas in a maushell

o Lack of time and finances prevent lecturers from reading on cognitive skills.

o Given the amount of course (short) lecturers are required to teach. Little time is left
Jor research on cognitive skills

o Reference books are used to prepare lectures  Attending evening classes to develop
my own skills

Graphically, the data is depicted as follows

Figure 4.21
Staff Development (Lecturers)

Staff Development

N e n <>

Student Nee!w Subgect Groups  Seminars Counsell..  Cognitive Skills
Categories
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4.2.8 Section B 2: Support and Development of Students

4.2.8(i) |CL. Appendix E: Section B, Question 2.1)
Consultation with Lecturer

Lecturer has an ‘open-door’ policy

Students never have the opportunity 1o as far a indsvidual consultation with
consult with lecturer on problems they students on academic | developmental
/ I i3 con
1 2 i R R wE
Table 4.50
Consultation with Lecturer
1 = very weak, superficial, virtually non-existent

2 = weak, does exist, yet not efficient

3 = average, still needs more work, planning, commitment

4 = very good, coherent, purposeful, though some room for improvement
§ = consistent, excellent, the very best it could possibly be

No response e T s
TOTAL

2ogRSw—
- b -
g =3~ |~

g

Comments:

o If students fail lecturers (certain) are given a lecture from the principal
o | am always available for students regardiess of the problem

4.2.8ii) [CL. Appendix E: Section B, Question 2.2

Classroom Climate
The climate during lectures (s Ihe climate during lectures is
very professional and clirical with wencrallv warm and supportive

f'mn.iun-l.Tnzg-{ T - T‘W%
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Teale 4.51
Classroom Climate

| = very weak, superficial, virtually non-existent

2 = weak, does exist, yet not efficient
3 = average, still needs more work, planning, commitment 13
4 = very good, coherent, purposc-ul. though some room for improvement 33 55

—_—
~n o

5 = consistent, excellent, the very b:st it could possibly be 18 30
Noresponse 3 . 0 0

e TOTAL 60 100
Comments:

o The communicative ability of some Xhosa speaking students prohibit them from
bringing problems to the lecturer's attention

o Sometimes | have to be strict - students don'’t always realise that computer equipment
i lmﬂﬁ”

o No stereotypy lessons are given

4.2.8(}ii) |CL Appendix E: Section B, Question 2.3)
Study Technigues and Skills

Students recerve no raning on cffective Ihe improvement of study

study technigues  skills 1o enhance techmgues  skills s fulls intesrated

- c pr w0n_and 3 intn this lecturer's

| Ry I - T 4

Table 4.52

Study Techniques and Skills

| = very weak, superficial, virtually non-existent  NE

2 = weak, does exist, yei not efficient 9 15

3 = average, still needs more work, planning, commitment 14 23

4 = very good, coherent, purposeful, though some room for improvement 27 45

5 = consistent, excellent, the very best it could possibly be 6 10

Not applicable 112

(Noresponse =~~~ i —— SR 0 0
TOTAL 60 100
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Comments:
o During ortemtation week we spend approximately 2 hours on the mind-mapping
technique. We do try to implement groupwork and report back, etc. Time constraint

is a problem
o Duur en inhoud van kursus maak dit moeilik om hier persoonlik acndag e gee

4.2.8(iv) |CL. Appendix E: Section B, Question 2.4)

Career Counselling
No communicabion with indiv ihual Students are actively assisted 1n making
students on their choke | concerns mkwmddmm-!.-hidm
1 of 8 possil i

i 1 I 3} 3 | 4 | 5 ium|

Table 4.53

Career Counselling

1 = very weak, superficial, virtually non-existent 4 7

2 = weak, does exist, yet not efficient 9 15

3 = average, still needs more work, planning, commitment 17 28

4 = very good, coherent, purposeful, though some room for improvement 20 33

§ = consistent, excellent, the very best it could possibly be S 8

Not applicable 4 7

Noresponse = , - e L | 2
TOTAL 60 100

Comments:

o We interview studemts individually for placement for co-operative training
programmes so that they are fully imformed
o When students come to college a career has already been chosen.

Graphically, the data is depicted as follows:
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Figure 4.22
Support and Development of Students (Lecturer)

Support and Development of Stude.:s

AW = N < >

Consultation ClassroomClimate  Study Techmiques Counselling

Categories
4.2.9 Section B 3: Didactic Strategies
4.2.9) |CL. Appendix E: Section B, Question 1.1
Facilitator of Learning

Lecturer merely relies on texthooks Lecturer facilitates leaming W enhance
10 convey content 1o students maximum development of tudent
| . X =1 3 { 4 | s | NA]
Table 4.54
Facilitator of Learning
| = very weak, superficial, virtually non-existent 0 0
2 = weak, does exist, yet not efficient 312
3 = average, still needs more work, planning, coranae - - < 15 25
4 = very good, coherent, purposeful, though sorae roc . for improvement 35 58
5 = consistent, excellent, the very bet it could possit ', e 9 15
Not applicable 0 0
[Noresponse =~ e T 0 | O

TOTAL 60 100
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Comments:
o We had complaints from students that we use too many sources and articles and that
it is difficult for -hem to study They do not have the ability to integrate facts.
o All modern audic visual aids are available

4.2.9(i) |CL. Appendix E: Section B, Question 3.2}

Study guides
Studer » are issued with study
No studyguides are issued to gides to enable them 10
students to canfy oblectives fully un orstand the objectives
of subjects or courses . _ of subjects o courses

B e L n | e e

Table 4.55

Study guides

Ilom‘mmm 15 25
2 = weak, does exist, yet not efficient 5 8
3 = average, still needs more work, planning, commitment 19 32
|4 = very good, coherent, purposeful, though some room for improvement 13 22
IS = consistent, excellent, the very best it could possibly b 6 10
O I e R R T L it 2 | 3
[_ TOTAL 60 100
Comments:

o Study guides mainly available in English, students mainly Afrikaans-speaking

4.2.9(iii) {CL. Appendix E: Section B, Question 3.3]
In-Classroem Support and Development

Lecturer tully supports and

develops students 0 become
Lecturer is erely concerned ' th 1 roductive participants in

DrEDaning siaseats ‘or the the workplace and their

2 g G S WD, Y S S M B
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Table 4.56
In-Classroom Support and Development

1 = very weak, superficial, virtually non-existent Fl2
2 = weak, does exist, yet not efficient 112
3 = average, still needs more work, planning, commirment 14 23
4 = very good, coherent, purposeful, though some room for improvement 33 55
5 = consistent, excellent, the very best it could possibly be 10 17
DR e i o ="1 2
'; TOTAL 60 100
Comments:

e Lecturers' concerns and what time allows, clash
o Students not only prepared for national examinations, but given more background to
enhance successful integration and insight

4.2.9%iv) {CL Appendix E: Section B, Questios 3.4)
Problem-solving / Creative Thinking Skills

Lecturer does not design classroom Lecturer incorporates problem-solving/
activities 1o include development creative thinking into classroom activities
of probiem-sol ving creati ve thinking for o2 mum de~cinpment of students

el e 2 | 3 | e 7T S | NA|

Table 4.57
Problem-solving / Creative Thinking Skills

1 = very weak, superficial, virtually non-existent 112
2 = weak, does exist, yet not efficient 315
3 = average, still needs more work, pianning, commitment 18 30
4 = very good, coherent, purposefi.’. though some room for improvement 30 50
3 = consistent, excellent, the very bes: it couid possibly be 8 13
Not applicaoke 0 0
t-_'!-;geg, B s s N a0 0

TOTAL 60 100
Comments:

e Xhosa speakers rave a problem dong case studies and extrapolating facts from
reading material.
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4.2.9%v) |CL. Appendix E: Section B, Question 1.5]
Studesnt Participation in Class

Lectures are one-way communscation

g e T RS S YT, SN

Table 4.58
Student Participation ia Class

1 = very weak, superficial, virtually non-existent 0

2 = weak, does exist, yet not efficient 2
3 = average, still needs more work, planning, commitment -
4 = very good, coberent, purposeful, though some room for improvement 29 48

gwo

5 = consistent, excellent, the very best it could possibly be 1118
‘No r=sponse TR = 0.0

TOTAL 60 100
Comments:

o Cultwral differences hamper student participation in class
o Some students are shy and take a while to open up
o Case studies are often used to develop self-study and management skills

Graphically, the data obtained from the previous section is depicted as follows:
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Figure 4.23
Didactic Strategies
Didactic Strategies
A
L
e g wdes In4 lawroom ProfecSolving Particspatson
 ategores

4.2.10 Section B 4: Lecturer Attitudes, Skills and Training

4.2.10(i) |CL. Appendix E: Section B, Questioa 4.1)
Educational Background of Lecturers

Levturer s not adeguately Lecturer is extremely well-

clucated | tramed for the courses trained / educated for the

he  she courses he / she presents

| B s 23 0 - JEe N A

Table 4.59

Educational Background of Lecturers

1 = very weak, superficial, virtually non-existent $ 12

2 = weak, does exist, yet not efficient 1i2

3 = average, still needs more work, planning, commitment 6 10

4 = very good, coherent, purposeful, though some room for improvement 40 67

§ = consistent, excellent, the very best it could possibly be 12 20

'No response ; "L b LS TeEEe ey O | O
TOTAL 60 100
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Comments:
o Situation in college is that lecturers are not adequately trained for courses they
present

o Education fully applicable with a broad interest in subjects offered

4.2.100i) |CL Appendix E: Section B, Guestion 4.2|

Evaluation of Leciurers

Students are never involved Ntudents are gven the cpportunin

in evaluation of the skills to evaluate the performance and

and perfurmance of the locturer skills of the lecturer

{ G MR [ 3 e [ 5 ]

Table 4.60

Evaluation of Lecturers

| = very weak, superficial, virtually non-existent 12 20

2 = weak, does exist, yet not efficient 12 20

3 = average, still needs more work, planning, commitment 18 30

4 = very good, coberent, purposeful, though some room for improvement 10 17

5 = consistent, excellent, the very best it could possibly 7 12

No response AR e il 112
TOTAL 60 100

Comments:

o At the end of the semester the students evaluate the lecturer

e Not very regularly. They tend to be subjective

o No formal feedback. Generally successful students say - good lecturer who helped
me. If student fails. then bad lecturer!

4.2.10(i) |CL. Appendix E: Section B, Question 4.3|

Assignments
Students are given routine Students are @Iven assnments
asenments which reguire which improve areative thinking.

mzm; | 3 | 0 s. M’N/A
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Table 4.61
Assignments

| = very weak, superficial, virtually non-existent 0
2 = weak, does exist, yet not efficient 2
3 = average, still needs more work, planning, commitment 20
4 = very good, cobecent, purposeful. though some room for improvement 29 48
S = consistent, excellen, the very best it could possibly be 9
Not applicable 0
Noresponse LRy S 0

60

Comments:
o Case studies and practical assignments are often given

4.2.10(iv) |CL Appendix E: Section B, Question 4.4|
Attitude towards Cultural Backgrounds of Students

Lecturer is indifferent 1o the fact ! ecturer takes into socount
that individual styies of learming that individual «tyles of
1s offen culturally based izarming 1s often culturally hascd
R N T N Y DS Y TS e
Table 4.62

Attitude towards Cultural Backgrouads of Scudents

| = very weak, superficial, virtually non-existent 0 o0
2 = weak, does exist, yet not efficient 213
3 = average, still needs more work, planning, commitment 16 27
4 = very good, coherent, purposeful, though some room for improvement 32 53
5 = copsistent, excellent, the very best it could possibly be 10 17
(Noresponse =~ _ kit O | O
TOTAL 60 100
Comments:
o Because of a full syllabus and little time and lack of skills | do not address the
problem effectively

o Very sensitive towards cultural backgrounds
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4.2.10(v) |CL. Appendix E: Section B, Question 4.5]
Attitude towards Students’ Academic Background

Lecturer does not make provision for Lecturer fully realises the implicaiions of
students’ academic underpreparedness the academic backlog of certain students

{ 1 | 2 | N R .~

Table 4.63
Attitude towards Students’ Academic Backgrounds

1 = very wealt, superficial, virtually non-existent 3 I

-~
2 = weak, does exist, yet not efficient 6 10
3 = average, still needs more work, planning. commitment 9 15
4 = very good, coherent, purposeful, though some room for improvement 27 45
§ = consistent, excellent, the very best it could possibly be 16 27
L _ 0.0
TOTAL 60 100

Comments:

o More bridging needs 1o be made available

o Extremely difficult 1o assc == knowledge level
4.2.10(vi) |CL Appendix E: Section B, Question 4.6)

National Education Initiatives and Priorities

Lecturer is negative towards the shift | ecturer is challenged by the shift in national
in education policy, ¢.g. NOF and other education policy, e g NOF and other
relsvant proposals and develop s relevant proposals and developments

i D e el R R SN N WS OO

Table 4.64
National Educational Initistives and Priorities (Lecturers)

z
Bl
e

1 = very weak, superficial, virtually non-existent 0 0
2 = weak, docs exist, yet not efficient 4 7
3 = average, still needs more work, planning, commitment 23 38
4 = very good, coherent, purposeful, though some room for improvement 22 37
5 = consistent, excellent, the very best it could possibly be 9 15
No response P A i 2 i3

TOFAL 60 100
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Comments:
o [ do not know what the NQF is

4.2.10(vii) |CL Appendix E: Section B, Question 4.7]

Improvement of Didactic Skills

Lectarer s not micrested in improving | ecturer is committed 10 improving

iy ! v ity his / her didactic shills an abilities

i 1 I R - AN | s |

Table 4.65

Improvemeat of Didactic Skills

1 = very weak, superficial, virtually non-existent 0 0

2 = weak, does exist, yet not efficient 112

3 = average, still needs more work, planning, commitment 11 18

4 = very good, coherent, purposefil, thov, some room for improvement 35 S8

$ = consistent, excellent, the very best it could possibly be 13 22

No response e AR 3 .0
TOTAL 60 100

Comments:

Baie vakke v..:rd aangebied (drie, vier. soms selfs vyf). Dosent moet net probeer
oorleef - rain tyd oor om didakties te verbeter
o Always try i0 improve didactic skills and foliow courses

Graphically, the data obtained from this section is depicted as follows:
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Figure 4.24
Lecturer Attitudes, Skills and Trainiag (Lecturer)

Lecturer Attitudes, Skills and Training

AW e an >

Hach grownd | veluatxcn A ey  witare AL adere t mge
B LY

4.2.11 Section B 5: Improvement of Students’ Skills

4.2.1100) |CL. Appendix E: Section B, Question 5.1)
Case Stadies and Field Work

Sudents e cxnosed W the content Students are rewubarty exposed W fiekd
of textho - and are never given the e case widics and oractical aoolications
R of the theory with in !

fp 1 I . 3 | 4 | 5 iN/Al

Tabs 4,66

Case Studies and Field Work

| = very weak, superficial, virtually non-exister.: 2 3

2 = weak, does exist, yet noi efficient 6 10

3 = average, still needs more work, planning, commitment 19 32

4 = very pood, coherent, purposeful, though some room for improvement 22 37

5 = consistent, excellent, the very best it could possibly be 10 17

Not applicable ;1 2

}N&L‘Q_ﬂ! , 0 0
TOTAL 60 100
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Comments:
o Owr main purpose is practical training

4.2.11(0) |CL. Appendix E: Section B, Question 5.2]

Reading Improvement

No attention 13 paid 1o improving The improvement of students’ abilities 1o

students reading skilly read with understanding is a high priority

A S S W IR T N W D

Table 4.67

Reading Improvement

1 = very we.k, superficial, virtually non-existent 15 25

2 = weak, does exist, yet not efficient 11 18

3 = average, still needs more work, planning. commitment 14 23

4 = very good, coherent, purposeful, though some room for improvement 16 27

$ = consistent, excellent, the very best it could possibly be 4 7

I e e Coon e i S in. O | O
TOTAL 60 100

Comments:

o  When doing a case study | try to explain, that's it
o Reading skills not applicable to students in practical subjects

o Only English (second language) case studies are available, thus reading skills need to

be developed continually

4.2.11(kii) |CL Appeadix E: Section B, Question 5.3)
Preparation of Students for Examinations

Lecturer dovs everything within his power
The onus 15 upon students to prepare 1 assist students in their preparation
and qualify for the national examinations v the national examinations

R R N S S L R R
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Tabk 4.68
Preparation of Students for Examinations

1 = very weak, superficial, virtually non-existent 0 0
2 = weak, does exist, yet not efficient 1 2
3 = average, still needs more work, planning, commitment 5 8
4 = very good, coherent, purposeful, though some room for improvement 32 53
5 = consistent, excellent, the very best it could possibly be 2 37
Noresponse et 01 0

TOTAL 60 100
Comments:

National exaras are not central 1o my teaching - but the full development of skills and

attitudes of the students and o train them according to what the industry requires. At

the end of the day the student must be able to do h's her job well according to

International Standards.

o We do more than everything within our power - we pamper. beg. plead, help - just as
long as they at least iy

o Extra classes, revision and tests

4.2.11(iv) |CL Appeadix E: Section B, Question 5.4)

Experts from the World of Work

Students e onh exposed W the Students are regularty exposed 1 experts

turer as conveyer of know from the world of work, ¢ seminans, )

r ] 3 4 gy

Table 4.69

Experts from the World of Work

1 = very weak, superficial, virtually non-existent 9 15

2 = weak, does exist, yet not efficient 14 23

3 = average, still needs more ' .ork, planning, commitment 2 3

4 = very good, coherent, purposeful, though some room for improvement 11 18

5 = consistent, excellent, the very best it could possibly be 315

e b s S L | 2
TOTAL 60 100

Comments:

We encourage them to join Associations and attend such seminars (SA Chef's
Association)
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4.2.11y) |CL. Appendix E: Section B, Question 5.5]

Managers of Learning

No atiention 15 ped 1o the Students are supported and encouraged
method of of students to bevome of their

1 E 1 R P 5
Table 4.70
Managers of Learning
1 = very weak, superficial, virtually non-existent 3tS
2 = weak, does exist, yet not efficient 9 15
3 = average, still needs more work, planning, commitment 25 42
4 = very good, coherent, purposeful, though some room for improvement 18 30
5 = consistent, excellent, the very best it could possibly be 5.8
Noresponse .0 | O

TOTAL 60 100

Comments:

e Praise and motivation are wsed

4.2.11(vi) |CL Appendix E: Section B, Question 5.6)
Rote Learning

Rote ieaming i regarded as scceptable Students are encouraged 10 understand
and unavosdable regardiess of whether and apply know ledge, rather than
students understand the concepts merely memonsing chunks of content

e e WA S W SR N S 7 O

Table 4.71

Rote Learning

| = very weak, superficial, virtually non-existent 0 0
2 = weak, does exist, yet not efficient 0 0
3 = average, still needs more work, planning, commitment 8 13
4 = very good, coherent, purposeful, though some room for improvement 34 57
5 = consistent, excellent, the very best it could possibly be 17 28
No response s = - I 2

CTOTAL 60 100
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Comments:
o Rote learning for culturally and educationally deprived students as they have no other
means of passing
o Students need to apply knowledge whern they execute their practicals
o [Understanding and applying the case studies are regarded as important

4.2.11(vii)  |CL Appendix E: Section B, Question 5.7)
Asseasment

Assessment of students’ masters of Assessment involves a wide ranee of
activities. ¢ moduler ot

1 2 3 4 ] N/A

Table 4.72
Asscssment

! = very weak, superficial, virtually non-existent 7
3

2 = weak, docs exie, yet not efficient

3 = average, still nceds more work, planning, commitment

4 = very good, coherent, purposeful, though som= room for improvement
§ = consistent, excellent, the very best it could possibly be

v (D e
- AN e
~
S

Not applicable 0 0
[Noresponse =~~~ 0 ! 0

TOTAL 60 100
Comments:

o Groupwork and individual tasks. tests and case studies are given 1o improve learning

4.2.11(viil) |CL Appendix E: Section B, Question 5.8|
Information Technology

The lecturer and texthook are Students arc alwanvs encowreed 10 use external

nformat of
ililll 4 s |[NA
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Table 4.73
Information Techuology
1 = very weak, superficial, virtually non-existen® 213
2 = weak, does exist, yet not efficient 12 20
3 = average, still needs more work, planning, commitment 14 23
4 = very good, coherent, purposeful, though some room for improvement 24 40
5 = consistent, excellent, the very best it could possibly be 12
Not applicable l 2
No e PR Ry, e 0 0

TOTAL 60 100
Comments:

o Students are encouraged with applicable practical assignments

4.2.11(ix) |CL Appendix E: Section B, Question 5.9)

Workshops
No effort 1 made 10 involve students Workshops are organised and attended
i the presentation and attendance of by students 10 ensble them o beoome
workshops related 1o subjects mare proficient in the ficld of study

N B 2 | & i ¢ | § |INA

Table 4.74

Workshops

1 = very weak, superficial, virtually non-existent 12 20
2 = weak, does exist, yet not efficient 10 17
3 = average, still needs more work, planning, commitment 18 30
4 = very good, coherent, purposeful, though some room for improvement 9 IS
5 = consistent, excellent, the very best it could possibly be 4 7
Not applicable 518
No resporse L ¥ it i D F RN ) | 3
L TOTAL 60 100
Comments:

o Workshops attended poorly by students
o No time or money available to make use of workshops in the private sector.
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Graphically, the data obtained from this section is depicted as follows:

Figure 4.25

Improvement of Students’ Skills

L

liapi ovement of Students’ Skills

ComSutes Noniey  Tussssess Pages Mamges Rowlosmsy Asw e Todeedogy Warksbogs
)

4.2.12 Section C: Assessment of Needs related to Academic Support and Development

4.2.120)

|CL Appendix E: Section C, Question 1|

Indicate which of the following areas you regard as relevant or important
for staff development at your college. Select only those opiions which you
Jeel are appropriate to your context. Differestiate by indicating areas of
medinm-term relevance (the next 1. 0 years) and long-term relevance
(three to five years).
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Table 4.75
Needs: Staff Development (Lecturers)

Other specified:
o In-service training should be provided on a regular basis 1o up-date lecturers’
understanding and requirements of the changing work environment
o Involvement of staff in decision-making on all levels
Practical methods of multi-cultural education

4.2.12(1i) |CL Appeadix E: Section C, Question 2|
Indicate which of the following areas you regard as relevant or important
for student support and development at your college. Select only those
options which you feei are appropriate to your context. Differentiate by
indicating areas of medium-term relevance (the next two years) and
long-term relevance (three to five years).
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Table 4.76
Needs: Student Support and Development (Lecturers)

of cognitive skills through workshops, tutorials, classroom activities

aid 10 studerss in ased of such support 3s 58 1S 25

and scadermac crunstiing sorvce M4 57T 20 33

€ arcer cnamelig service M ST 19 n
Actrve dentification of tadents m need of suppart 2ad developmert M 57 18 30
b.—-a-ﬁyu—-hﬁun 0 S0 21 35
or extersaon of hbrary, media and formation services 29 48 27 45

ovohvamen on decmaon- meking ool % 4 20 3

with secondan, msttutom 0 they regxe 7 B2 N

I 2. 0 0

Other specified:
e More staff required to decrease workload so that the above can be implemented
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CHAPTERS

DISCUSSION AND CONCLUSIONS

5.1  INTRODUCTION

Chapter 4 supplies a detailed tabular, graphic and qualitative depiction of results as
obtained from the questionnaire survey. These results will be discussed and
conclusions drawn from them in this chapter.

52  DISCUSSION OF PRINCIPALS' RESPONSES
5.2.1 Section A: Demographic Data

The section on demogaaphic data was mcluded to create a profile of the college sector
in the Western Cape. The demographic realitics also often create restraints which
make #t more difficult for institutions o do that which they would really like to
achicve.

Must colleges (75%) are subsidised by the government, implying that lecturing and
administrative stafl salanies, mamnienance of buildings and other items are fully or
pertially funded by the governmer: Students have to pay tuition fees and, where
applicable, hoarding fees. These colleges have an advantage over those that are
completely dependent on the government for funding (25%). The subsidised colleges
generate income and can, depending on the circumstances, co-opt staff and other
expertise they might require to fulfil their missions [cf. 4.2.1(1)).

The respondent colleges ofier the full range of courses [cf. 4.2.1(ii)]. Of significance is
the fact that 50% indicated that they offer bridging or oriemtation courses. The
principals who indicated that they offered organised orientation programmes for new
students, were asked 10 specify what these programmes entail [cf. 4.2.1 (xvii)]. Their
programmes can be categorised thus:

o pre-NIC orientation courses;

¢ introductory courses prior 1o N4,

e orientation aimed at providing information of courses offered, career
opportunities and campus,
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e guidance in study methods and proper note taking

Most of the respondent colleges (75%) offer Business, Commerce or Management
cowses and Utility Industry and Social Services Courss (76%) [cf 4.2.1(ii)). These
~ourses have significant theoretical bases, requiring of students to grasp and apply
knowledge ootained. Very often students have problems bridging the gap between
theory and practice [cf 4.2.9()) and 4.2.%(iv))].

The courses presented on the secondary levels, i.e. NIC, NSC and N1 10 N3 are not of
relevance to this study. The majorty of the respondents (92%) offer courses on the N4
1o N6 level [cf 4.2 1(ui)]. It is on these levels that the academic incompetence of
underprepared students from the previous and present secondary education system
needs to be addressed. (n many cases, these students enter the college from
educational backgrounds which have not prepared them for ntegration and applicat'on
of knowledge. The proposzls made by the NCHE and in the NQF documents stress
that students should be prepared for further tertiary study. Colleges car make a major
contribution in this respect.

The respondent colleges vary greatly in ther student enrolments [cf «.2.1 (iv}]. The
size of an institution should pose no hindrance i terms of the provision of academic
support and development. Colleges with a comparatively lower number of students
have the advantage that the environment is conducive to being warm and supportive.

The response to the racial composition of students [cf 4.2.1.(v)] wus evasive. The
only significant deduction 10 be made from responses s that 46% of the respondent
colleges have less than 20% Black students [cf 4.2.1 (v)] and that s»-called Coloured
enrolments are significant [cf. 4.2.1(vi)]. Although no provision wis made for a nor
applicable option, one respondent indicated that the question was not applicable to the
study. To the rescarcher, through insights gained from the literature study and an
mterview with an academic support and development practitioner, the necessity of this
question is clear. Academic support and development have their roots in the socio-
political struggle against the injustices of the previous dispensation and in particular the
unequal distribution of resources for education. Therefore, not responding to the
question constitutes ignoring the relevance of race as a key factor in the historical
development of educational underpreparedness of students. The data gathered can
therefore not reflect the true picture in this survey, since there was a  significant
number of no responses: 23% [cf. 4.2.1(v)); 30% [cf. 4.2.1(vi)]; 77% [cf 4.2.1(vii)]
and 38% [cf. 4.2.1(vii)].
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The numbers of permanent lecturers at the colleges surveyed vary jef. 4.2.1(ix)]. Most
of the respondent colleges (46%) have fewer than 20 permanent lecturers.

In response to the question whether the composition of the staff reflects the racial
composition of their student body [ef 4.2.1(x)]. 92% indicated that this was not the
case. Those pressunsmg for reform, state that stafl compositions should reflect the
composition o the population and that such changes should be dealt with urgently by
appointing black stefl  mbers [cf 2.5 4] These demands are made with reference to
autonomous tertiary instnucons, such s universities and technikons. Colleges are not
autonomous and receive directives from the Department of Education and the

The rass rate for June 1995 N4 first-year students conectively for all the instructional
programmes offered at the colleges surveyed, indicated that most (38%) had a pass
rate of 70 to 79%. Only one respondent college had a 90 1o 100% pass rate [cf.
4.2 1(xi)). The pass rate for NS November 1995 was slightly higher, with only 31%
indicating 70 10 79%, another 23% indicating 80 1o 89% and 15% indicating 90 to
TO0M: et & 2. 1(xu)}.

The gedcmavs languages of mstruction at the surveyed colleges are Afrikaans (85%)
and/or English (69%) [of 4.2 10i)]. The Blck students at these colleges therefore
receive their education and traming in thewr second, and sometimes even third
language. This could affect comprehension, reading and writing skills.

The majority of the surveyed colleg s (69%%) have a lecturer | s'udent retio greater
than | : 20 [cf 4.2.1(xiv)]. The envisaged ratio which technical and vocational colleges
should have reachcd by the vear 2000 s | : 20. Thirty-one per cent (31%) of the
respondent colleges will, however, still hiave to adapt 10 larger groups.

Mo of the respondents (75%) indicated that they do not have well-equipped braries
or media centres [cf 4.2 1(xv)]. The need to rectify this on the long-term has been
identified by both !“cturers and pricipals [cr. 4.2.5(i) and of 4.2.12(ii)]. This could
also provide students with sources of imformation other than thy : which lecturers offer.
It could also contribute 1o the development of staff, assisting them in planning their
lectures.

In response 1o the question whether students share w decision-making, 85%% of the
respondents indicated that they do [cf. 4.2.1(xvi)]. Further refinement of the level: of
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paiticipation, indicated that the major involvement is on student representative
councils. The total amounts 1o more than 100% since Principals indicated more than
one level of mvolvement in certain instances. Only 15% indicated that students are
allowed input on the academic board. These levels of involvement can be categorised
as follows:

o student representative councils (61%) aod residence committees (30%);
o social (23%).
input to the academic board on swaff appointaents, facilities and services
(15%).

On the issue of inter-nstitutional co-operation or collaboration, 69% indicated
collaboration with secondary schools; 62% with other colleges and 62% with
technikons or universities [cf. 4.2 1(xwviii)]. Respondents were asked to indicate what
this involvement entails. It can be summansed as follows:

o exhibitions and promotions at schools;

« subjects offered in addition to that which schools offer, e.g. entreprencurship
and computer literacy,

assisting schools in specialised mstruction:

formal and informal liaison with other colleges;

marketing of services of colleges at tertiary institutions,

bridging programmes in conjunction with technikons and universities;
seconding of lecturers to other institutions to present practical courses;
co-opting expertise from tertiary institutions, ¢.g. training and conflict
resolution.

5.2.2 Section B: Evaluation of Academic Support and Development

The first sub-section deals with staff development and encompasses critical areas of
training, attitudes and values which are central 10 academic support and development
from an institutional viewpoint [cf. 4.2.2].

Most of the Principals (46%) indicated that staff meetings [cf 4.2.2(i)] are average.
and still need more work. planning and commitment. Following closely with 38%
purposeful. with room for improvement.
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The majority (38%) of the Principals responded to the evaluation of the involvement
of lecturers in curriculum development and improvement as very good ..., while
31% feht that it was average, still needs more work. planning, commitment |cf.
4.2.2(n)).

In response to the statement on the training of Subject Heads and Heads of
Department, 31% of the Principals indicated that it is average ... and another 31%
indicated it to be . the very best it could possibly be [cf. 4.2.2(iii)], implying that they
are highly trained to lend support to junior lecturers with regard to academic support
10 students.

The majority of the Principals responded by indicating that lecturers' knowledge »f
scademic support and development is either weak .. (23%) or average ... (23%) [cf
4.2.2(iv)). Following closely, 38% cvaluated their lecturers to be very good ... in this

respect.

Improvement of education and training of lecturers is consistent. excellent, the very
best it could possibly be n 38% of the respondent colleges and very guod, coherent,
purposeful. though some room for improvement m another 38% [cf 4.2.2(v)).
Therefore, the majority of Principals (76%) indicated that their lecturing staff are
above average in their willingness to improving their skills.

Responding to the question on the formulation of a vision related to academic
support and development, 54% of the Principals deemed it to be very good ..., thus

constituting the majority of respondents [cf 4.2.2(vi)]. The rest of the respondents
indicated that their situation was either weak ... (23%) or average ... (23%).

The average scores of the respondent Principals for the section on staff development,
are:

o staff meetings, a score of 3,2 representing average. still need(ing) more work,
planning, commitment,

e curriculum development and improvement, a score of 3.8 approaching a
value of very good, coherent, purposeful. though some room for improvement,

* training of Subject Heads and Heads of Department, a score of 3,6 placing
it between average ... and very good ...
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¢ knowledge of academic support and development, a score of 3,3 implying
average, still need(ing) more work. planning. commitment,

o improvement of education and training, a score of 4,1 which depicts a
situation which is very good. coherent. purposeful. though some room for
improvement,

o formulation of » vision, 3.3 representing average, still needs more work,
planning. commitment [cf. 4.2.2 fig. 4.14].

This leads one to the ccaclusion that Principals rate the attitudes of lecturers to ¢«
improvement of their skills highly. They perceive lecturers to be actively inve™ d =
matters concerning curriculum development and improvement on micro- and
levels. There is, however, room for improvement in the spheres of staff meeti:
contribute to the professional and academic development of staff. Knowled,
academic support and development and the formulation of an effective and accepted
vision are arcas which could then also be addressed in staff development.

The second sub-section addressed the cupport and development of students. Here
respondents were required to indicate the servicing of and approach to students who
are experiencing academic and non-academic problems [cf 4.2.3].

In response to the question on ’ibrary, media aad information services offered at
the colleges, 62% indicated that such services are weak. dofes) exist, vet not efficient
[ef. 4.2.3(1)]. Most Principals (62%) responded to the matter of identification of
students in need of support as being average ... [cf 4.2.3(11)]. The second highest
score (15%) indicated that the situation at their college is weak ... .

Colleges’ approsch to students who show potential resulted in 38% indicating that it
is very good ... and a further 23% who felt that it is . excellens ... [cf. 4.2.3(iii)]. The
majority of the Principals (46%) indicated that career counselling is very good ... with
31% signifying that it is average ...

In terms of methods of teaching and learning the highest score (38%) was in the
area of average ... [cf 4.2.3(v)]. Thirty-one percent (31%) felt that lecturing staff are

The arca of study and academic problems has the greatest number of respondents on
average ... (46%) with 31% indicating that it was very good ... [cf. 4 2.3(vi)]. Students
with financial problems are not assisted effectively, since 23% indicated that
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assistance is weak . and 38% that it is average .. [cf 4.2.3(vii)]. In response to the
issue of gathering mformation on the prior learning experience of students to
enhance academic support, 46% of the respondents indicated that it is average ... [cf
4.2 3(viii)).

The average scores of the respondent Principals for the section on the sepport and
develonzient of students arc

e library, media and information services, 2.4 indicating that it is weak, does
exist, yet not efficient,

e ideatification of students in aced of support, 2.9 approaching a value of
average, still need(ing) more work, planning. commitment,

o approach to students who show poteatial, 3.9 reflecting a situation which is
close 10 very good. coherent, purposeful. though some room for improvement,

o career counselling, 3.8 approaching very good. coherent purposeful. though
some room for improvement,

o methods of teaching and learning, 3.2 which is basically average. still

o study and academic problems, 3.3 slightly above average. still need(ing)
more work, planning, commitment,

o fimancial problems. 3.3 slightly above average. still neediing) more work,
planning. commitment,

o prior learming experience. 3.6 which indicates a value between average
and very good .. [cf 423 fig. 4.15].

Conclusively, the strongest areas in this sub-section on the support and development
of studeats arc identification of potential, carcer counselling and recognition of the
prior learming experiences of students. Areas which need 1o be addressed and improved
are information services and the identification of students who need support. Teaching
methodology, which is student-centred, should be developed. Attention should also be
paid to the improvement of non-academic financial support 10 students.

Lecturer attitudes, skills and training were evaluated in the third sub-section. This
deals with how informed lecturers are on academic support and development, and
attitudes to imminent changes in national educatioral policy [cf 4.2.4].

The majority of respondents (46%) indicued that lecturers’ uaderstanding of
academic support and development is wverage .. and following closely, another
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38% showed a result of very good ... [cf 4.2.4(1)). In terms of national educational
initintives and priorities 46% felt it to be average ... [cf. 4.2.4(ii)]. On the issue of
improvement of lecturing skills 38% of the Principals deemed their staff to be very
good ... and 31% indicated them to be average ... [cf 4.2.4(ii)].

The average scores of the respondent Principals for the section on the lecturer
attitudes, skills and training are

o understanding of academic support and development, 3.2 which is basically
average. still need(ing) more work. planning. commitment,
« national educational initiatives and priorities, 3.4 which is above average

o improvement of lecturing skills, 3,8 approaching a situation which is very
good. coherent, purposeful. though some room for improvement.

Judging the average score of respondent colleges. an area of strength is the attitude of
lecturers to improving their skills. Lecturers are also generally not fully committed to
the shift in national educational policy. The average scores also show that lecturers
need to be mformed about what academic support and development entail according to
the Principals’ respoases to this ssue.

523 Section C:  Assessment of Needs related to Academic Support and
Development

This section aims at identifying arcas of relevance or importance for staff
development and student support and development. Respondents were asked to
select those appropriate to their contexts, differentiating between medium-term and
long-term needs [cf. 4.2.5]

The responses are indicated as percentages of Principals who indicated which areas
need to be addressed. The options and correlating percentages are arranged in order of
importance in terms of the medium-term needs, since these are issues that need to be
corrected now, according to the respondents.

The first sub-section deals with an assessment of needs in terms of stafl development
[ef. 4.2.5(i)). The most important issue (77%) is the development and improvement of
instruction, education and traming of lecturers. Involvement m curmiculum
development and improvement followed with a score of 69%. The acquisition of
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knowledge, in-service traming to improve academic support skills, and formulating a
shared and accepted vision related to academic support and development are also
indicated by 69% of the respondents. The Principals could also have specified items in
an other option, which they did not do. The area of development and improvement of
instruction, education and training can be regarded as a major one, encompassing the
other options. Therefore, if tme and cffort are spent on the general area of
development and training. the others could be improved as well

needs are perceived by the Principals as particularly relevant for the present.

The second sub-section dealing with student support and development resulted in
the highest score (85%), indicating active identification of students in need of such
support in the medium term. Study and academic counselling and financial axd to
students both collected a score of 69%. Carcer counselling and improvement of
cognitive skills of students are also indicated as fairly important (62%) [cf. 4.2.5(i)].
The medium-term scores are much higher, once again demonstrating the urgency of
these issues. The Principals did, however, indicate that the improvement or extension
of library, media and information services is important in the long term (62%). The
other long-term scores are insignificant. Addressing the medium-term issues, which are
indicated as the most important, would also correct these areas in the long term.

53  DISCUSSION OF LECTURERS' RESPONSES
53.1 Section A: Demographic Data

The information gathered in this section serves the purpose of creating a profile of the
lecturers participating in this study. Most of the lecturers (51%) are involved in
lecturing to students in the business, management and commerce courses offered by
colleges. Generally, these courses eatail a theoretical basis from which practical
exercises are initiated. Lecturers would he expecied to expose students to the theory in
practice, by exposing them 1o case studies, workshops and visits to the industries. A
further 18% are mvolved in the field of Engineering and only 15% in bridging and
onentation courses [cf. 4.2.6(i)].
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In terms of the levels on which lecturers present courses, 81% of the respondents
present courses on N4 1o N6 levels. This is the post-secondary level, dealing with
students who have already obtained a matric certificate [cf. 4.2.6(u)].

The majority of iecturers (35%) had a 90 - 100°% pass rate in the June 1995
examunations and 12% had a 80 - 89% pass rate. To qualify for these examinations,
students have 10 obtain a munimum of 40% in the test series. This should ideally consist
of marks obtained for tests, assignments and any other theoretical and practical
exercises deemed necessary 1o evaluate skills in a particular field of study. The
predicate is then incorporated as part of the examination mark. the latter contributing
60% to the final mark. Students have to achieve a minimum of 40% in both the June
and November examinations to succeed. The reality of the situation is that some
students do not qualify for the examinations at first. The pass rate assessed in this
survey therefore only applies to students who have qualified in terms of the criteria
prescribed by the Department of Education. Thirty per cent (30%) indicated a no
response, either signifying that they did not know what their pass rate was or that they
did not present courses on the N4 level, preventing them from responding to this
question [cf 4.2.5(i)].

In reaction to the question on the November 1995 pass rate, 25% indicated that they
had a 90 - 100% pass rate, with 38% not responding. Thirteen per cent (13%)
indicated an 80 - 89%6 pass rate. It has 10 be taken into consideration that some of the
lecturers do not presen Jourses on the N4 1o N6 levels [cf 4.2.6(iv)]. The questions
on the pass rate’; for June and November 1995 were included 10 ascertam the levels of
success achieved by lecturers in the post-secondary context of the college sector.

In response to the question whether lecturers knew what academic support and
development ar~ 50% indicated that they did not know. A total of 50% indicated that
they knew what these concepts entail. These respondents were asked to specify what
they thought the terms meant. Their understanding of academic suppon and
development can be categorised as shown in table 5.1 The statements are listed in
order of importance.
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Table 5.1
Understanding of Academic Support and Development

development related to subject, didactic strategies and change

of students to become productive participants in their communities
of students from educationally disadvantaged backgrounds
development

[ IV RV R - R

|
;
|
i
i
|

Most of the lecturers who responded to the statement to indicate their understanding
of academic support and development, indicated the counselling of students who have
academic and study problems 10 be the gist of academic support and development.
Lecturers also regard the role of faciltation of students’' total development as
waportant. The support in terms of specific subject matter is also an important issue
related to academic support and development

5.3.2 Section B:  Evaluation of Academic Support and Develpment

The first sub-section deals with staff development as perceived by lecturers
participating in the study and encompasses critical areas which are central to academic
support and development. Training, expertise und roles of lecturers are assessed [cf.
427]. Although a sub-section with the same heading appears in the Principals’
questionnaires, different questions are posed to the Lecturers.

Responding 1o the question on the definition of needs of studeats, 40% of the
Lecturers indicated that & is average, still neediing) more work, planning
commitment. Thirty per cent (30%) regarded their situation as weak ... and a further
7% responded very weak ... From these results it can be deduced that 77% felt that the
discussion of immediate and future needs of students at staff development sessions
shows little commitment and that it is lacking [cf. 4.2.7(i)]. From comments made by
respondents to this question, respondents indicated that discussions about students’
needs are unstructured and mformal It is also indicated that the needs of students are
ranked inferior to developmental needs of staff.
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The question on the improvement of lecturers’ skills in subject groups drew the
following response: 35% indicated that it was average ... while 2/% indicated that it
was very good . though some room for improvement. Collectively, 63% regarded it as
average ... and below this value. Only 37% felt it was very good... 10 ... excellent ...,
indicating that the minority of lecturers are exposed to efficient subject groups which
could improve skills in hisher particular field of lecturing[cf. 4.2.7(i1)). Comments
made in this respect indicate that there is some exposure 10 experts. At other colleges,
however, staffmembers are demotivated and not committed to attending relevant
courses.

Lecturers’ exposure 1o s: minars on academic support aad development is reflected
in the majority of the responses (33%) on the second value, namely weak ... not
cfficient. A total of 76% o1 the respondent Lecturers evaluated their situation as being
as very good .. room for improvement (18%) and consistent, excellent ... (5%) [cf
4.2.7(ii)). In support of this, comments made by certain respondents indicated that
there is occasional exposure to external experts.

The role of lecturer as counsellor for studeats drew the major response (30%) on
the average ... valve, with the very good coherent ... value indicating 27% of the
respondent Lecturers. Collectively, 69% can be described as average ... or below this
value [cf 42.7(iv)]. It can also be deduced from comments made by certain
respondents that lecturers have to rely on their teaching experience, rather than on
formal training in this respect.

The majority (30%) of the Lecturers responded to the question on academic research
on cognitive skills as being average ... implying that access to and apphication of
information gleaned from rescarch on the improvement of cognitive skills, are lacking.
A total of 73% respondents are average .. or below in this respect [cf. 4.2.7(v)). From
comments made by certain respondents, time and financial constraints prevent lecturers
from becoming more mvolved.

Tthe average scores of the respondent Lecturers for the section on staff development
are:

« definition of needs of students, 2.8 which indicates a value of just below
average, still need(ing) more work, planning, commitment;
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o subject groeps for lecturers, 3.1 which is slightly above average. still
need(ing) more work. plunning. commitment,

* seminars on academic support and development, 2.6 between weak ... and
average ...,

« role of lecturer as counsellor for studeats, 2.8 approaching average .,

« academic research on cognitive skills. 2.6 between weak . and rverage
[ef 42.7 fig 4.21].

Evaluating the average responses to the questions relating to staff development,
Lecturers indicated that this is an area which needs to be addressed and in respect of
which there is much room for improvement. [ecturer. need to be exposed more to
develc pment in thewr specific subjects, as well as  knowledge related 1v academic
support and development. This will enable them to :mprove their counselling and
tidctic skills

The secord sub-section surveys the support and development of studeats as
facilitated by the Lecturer. Consultation, supportive climate and the enhancement of
students’ skills are addressed in this section [cf 4.2 8]

The majority of the Lecturers “(47%) regarded the situation in thur classroom in
respect of consultation with lecturer as very good . This indicates that they have
an open-door policy as far as individual consultation with students on academ's and
developmental problems is concerned. The next best score (32%) was for the value
depicting a situation which s _excellent ... the very best it could possibly be.
Therefore it can be assumed that the majority (79%) regard their attitude as either very
good ... or ... excellent ... [cf. 4.2.8(1)].

The question on classroom climate was included to determine whether Lecturers
succeeded in being warm and supportive with appropriate personal involvemem in
students’ development. The major response (55%) to this question was to the fourth
value, implying that it is very good ... A further 30° indicated it to be ... excellenr ..
[d‘l&(ﬁ)].ﬂmhmm”%themnlmormwhommm
involvement as either very good ... or .. excellent ... One respondent noted that
WWWMMMMMWMmﬂ:
lecturer’s attention.

The improvement of study techniques and skills integrated into lecturers’ subject
material showed a major response (45%) to the very good ... option. Twenty-three per
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cent (23%) indicated that they assessed their situation to be average ... [cf. 4.2 8(ii)].
Once agamn, time constraints were noted as problematic.

Asked whether career counselling was practised by lecturers, 33% indicated that it
was very good ... and 28% indicated it as average ... A total of 61% of the respondent
Lecturers felt that thewr efforts were average ... 10 very good .. [cf. 4.2.8(iv)).

The average scores of the respondent Lecturers for the section on student support
and development are

* consuitation with lecturer, 4.0 reflecting a situation which is very good,
coherent. purposeful. though some room for improvement;

s classroom climate, 4,1 indicating 1t 1o be very good coherent. purposeful,
though some room for improvement,

« study techniques and skill, 3 4 between average . and very good ...

o career counselling, 1.2 which s shghtly above average. sull neediing) more
work, planning. commitment [cf 428 fig 4 22].

The average responses 10 student support and development indicate that Lecturers
are committed to supportng students academically and developmentally on an
individual basis. The climate also allows for students 1o be supported by the Lecturers.
There are, however, deficiencies in the arcas of improvement of study techniques and
skills and Lecturers are not generally committed to counselling students on career-
related ssues.

The third sub-section addressed the matter of didactic strategies. Strategies of
particular relevance 10 academic support were surveyed. These included the
facilitation of leaming through the use of study guides, in-classroom support, the
degree of problem-solving and student mvolvement in didactic activities.

Most Lecturers (58%) indicated that they regarded their abilities as facilitators of
learning as very good. coherent. purposeful, though some room for improvement.
This implies that these Lecturers are very good ... at facilitating learning to enhance the
maximum development of their students. A total of 73% assessed their performances
in this area as cither very good ... or ... excellent ... [cf. 4.2.9(1)). One respondent
indicated in the comments that their students found the sources and articles excessive
and that it hampered their ability to study. A possible explanation was given that
students do not have the ability to integrate facts.
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Study guides can be unportant supportive aids to orientate and guide students in
particular subjects, allowing them to grasp the aims and objectives of courses and
modules. In an outcome-based approach, study guides would be essential. Most of the
Lecturers responded to this question as follows: 25% indicated that their situation was
very weak, superficial. virtually non-existent and 32% indicated that it was average,
still need(ing) more work. planning commitment. A total of 65% indicated that their
situation was average ..., weak, .. not efficient or weak, ... virtually non-existent |cf.
4.2.9)).

With regard to in-classroom support and development of students, the majority
(55%) assessed these aspects to be very good coherent. purposeful, though some
room for improvement. Twenty-three per cent (23%) felt they were average ... and
17% .. excellemt, the very best it could possibly be [c¢f 4.29i)]. The very best
scenarios imply that lecturers fully support and develop students to eventually become
productive participants in the workplace and their communities.

When asked to what degree they incorporated development of problem-solving and
creative thinking skills nto classroom activities to develop students optimally, the
majority (50%) indicated that it was very good coherent. purposeful. though some
room for improvement. The second highest score, however, s 30% of Lecturers
responding that it was average. still need(ing) more work. planning, commitment |cf.
4.2.%iv)]. A comment made by a respondent indicated that Xhosa-speaking students
had problems with case studies and the extrapolation of facts from reading material.

A final question in this sub-section deals with student participation in class. The
ideal situation would be for students to be optim'y involved in lectures 11 'y
respect, 48% of the respondent Lecturers indic. © ' ¢~ be very good ... . _U %
average ... [c¢f 4.2.9(v)1 It was also noted by » eswona * that cultural differences
hamper student participation in class.

The average scores of respondent Lecturers in this sub-section, namely didactic
strategies, are higher than the average scores for the previous two sub-sections [cf.
4.2.7 fig. 421 and 4.2.8 fig 4.22). The average scores of the respondent Lecturers for
the section on didactic strategies are:

o facilitator of learning. 3.9 which is hasically a value of very good, coherent,
purposeful, though some room for improvement,
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-

o study guides, 2 8 xdicating slightly below average. still neediing) more work.
planning commitment,

e in-classroom suprort and development, 3.8 which is basically a value of very
pood. cohovent, purposeful. though some room for improvement:,

* problem-solviag and creative thinking skills, 3.7 slightly below very good.
coherent. purposeful. though some room for improvement,

« student participation in class, 3.8 which is hasically a value of very good.
coherent. purposeful, though some room for improvement [cf. 4.2.9 fig. 4.23].

From the above average scores can be deduced that Lecturers rate their didactic
strategies, as specified in the questions, highly. It is only the provision and quality of
study guides which requires more immediate attention.

The fourth sub-section concerns lecturer attitudes, skills and training. It surveys the
educational backgrounds of respondents, their attitudes to *he cultural and educational
differences of the student body and attitudes to shifts in education policy. It also
assesses the attitude of Lecturers to being eveluated by the students in their classes.

The majority (67%) mndicated that ther educational backgreunds enable them to
present thewr courses with confidence. Thewr score reflects a sitvation which is very
good, ... The second highest group (20%) ndicated that it was consistent. excellent,
the very best it could possibly be [cf 4.2.10(1))

in reaction to the question on the evaluation of lecturers, the picture is clearly not as
promising, with 30% responding average ..., 20% responding 1o the weak ... option
ard a further 20% indicating it 10 be weak . [cf 4.2.10(i)). The form of evaluation
referred to here involves students being given the opportunity to evaluate the
performance and skills of the Lecturers. With 70% responding that they are average
s weak ... or very weak ..., it can be deducted that very few Lecturers regard it as
important that students assess their skills and performance as lecturers.

Regarding the nature of assignments given to students, 48% responded that it was
very good ... and 33% that it was average ... Students ought to be given assignments
which improve creative thinking, problem-solving and academic skills in the best
possible situation. The majority of the respondent Lecturers (81%) indicated that there
is room for improvement and that it needs more planning and commitment. Only 15%
indicated that their assignments were ... excellent, the very best (they) covld possibly
be [ci. 4.2.10())].
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The fourth question i this sub-section deals with the attitude towsrds the cultural
background of studeats The majority of the Lecturers (53%) indicated that their
atttude was very good . and 27% judged it to be average ... A mere 17% of
respondent Lecturers assessed therr attitude to be . excellent ... There is therefore
some room for improvement with regwrd to lecturers’ understanding that individual
styles of learning are often culturally based [of 4.2.10(iv)).

In reaction to thew sttitude towards students’ academic backgrounds, Lecturers
responded more positively. The majority (45%) assessed their attitude as very good ...
and 27% thews as ... excellent ... One wonders about the difference between these
responses and the majority of responses 1o the previous question. In this instance, the
mayority of Lecturers realised the mphications of the academic backlog with which
certain students have 10 cope [cf 4.2 10(v)]. It was noted in the comment section that
bridging should be offered and that assessing students’ prior knowledge is difficult.

The proposed national changes envisaged for the college sector, institutionally and
didacticel™» can only succeed if they are accepted and implemented in the college
classroons. The question on aatiosal education imitiatives and priorities was
mcorporated. « assess Lecturers’ attitudes to these changes. The majority of
respondent Lecture:s (3¥ average .. option, with 37% selecting the very
good ... valve. It can th «d that most respondent Lecturers are reasonably
chalienged *+ the shiff w . .aal edecation policy, for example NQF and other
relevay Loopo als and developments [cf 4.2 10(vi)].

To support o ~~ges taking place, lecturers should be committed to constantly
improving iheir didactic skills and abilities. in response to the question on
improvement of didactic skill, 58% mdicated that t was very good coherent,
purposeful, though some room for improvement. A further 22% of the respondents
indicated that it was consistent, excelle:t. the very best it could possibly be [cf.
4.2.10(vii)}. Time constraints was once agamn noted in the comments.

The average scores of the respondent Lecturers for the section on lecturer attitudes,
skill and training arc:

o educational background of lecturers, 4,0 implying that it is very good
coherent, purposefid. though some room for improvement,
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o evaluation of lecturers. 2.8 which s basically average. still needs more work,
planning commitment,

o assignments, 3.8 reflecting a sttuation which is close 1o very good. coherent,
purposeful . though some room for improvement,

e attitude towards cultural backgrounds of students, 3.8 which s basically
very good. coherent, purposeful. though some room for improvement,

« attitude towards students’ academic backgrounds, 3.8 which is basically
very good. coherent, purposeful. though some room for improvement,

« national education initiatives and priorities, 3,6 which is between average

e improvement of didactic skills, 4.0 indicating a general situation which is
very good. coherent purposeful. though some room for improvement.

Conclusively, it is clear that [ ecturers are generally positive in thewr attitudes to the
meny issues surveyed in this sub-section. The evaluation of Lecturers by students
needs 1o receive more attention, since the situation s obviously far from ideal. It has to
be kept in mund that Lecturers are i general perhaps not always objective m their
evaluation of their own skills and attitudes, and that students could perceive these
differently.

The final sub-section in Sectio. B assesses the improvement of students’ skills. This
deals with issues that can be regarded as particularly relevicst to the technical and
vocational college sector. Lecturers’ efforts to expose students to practical applications
of theoret'cal knowledge, improvement of reading and leaming skills, assessment of
students’ acquired knowledge and the use of mformation technology, are among the
areas which are surveyed in this sub-section [cf. 42.11).

Regarding exposure to case studies and fieldwork, the majority of the respondent
lecturers lie on either the third or fourth value. Thirty-seven per cent (37%) indicated
that their onentation was very good, coherent, purposeful. though some room for
improvement and 32% average. still needs more work. planning. commitment. It can
be safely assumed that students are often or gencrally exposed to field trips, case
studies and practical applications of the theory dealt with in courses cr subjects, since a
total of 86% scored average ..., very good ... or ... excellem ... This is an
encouraging indicator. The nature of subjects taught in the college sector requires
Lecturers to expose students to practical applcations of theory to improve their insight
into and understanding of course material. Obviously, lecturers put effort into this area
of improvement of students’ skills [cf 4.2.11(1)].
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In response 10 the question on reading improvement, 27% indicated that their
situation was very good ... A total of 66% of the respondent lecturers, however,
indicated their situation to be average ... weak ... or very weak ... The predominant
situato. can therefore be assessed as being weak and that very little attention, if any, is
paid to improving students’ ability to read with understanding [cf. 4.2.11(i)]. The
college lecturer could encourage students to concentrate and apply certain practical
skills when reading an examination paper, assignments and case studies.

An important part of college activities revolve around the departmental national or
provincial examinations during June and November of each year. The next question
wants to assess the degree of commitment of lecturers to preparing students for
cxaminations. Once again, a promising situation is depicted in the majority of
responses: 53% indicated it to be very good .. and 37% . excellent ... [cf 4.2.11(iii)].
There is a strong tendency that some lecturers regard the preparation of students for
the examinations as central to their teaching. It then becomes an objective in itself,
rather than part of the process of truly understanding content and being able to apply it
in any situation.

The degree of exposure students receive to experts from the world of work was
included 10 assess whether the Lecturer is the only cubject expert to whom students are
exposed. This solates students from theory in practice and could prevent them from
taking knowledge and msights from beyond the classroom to the world of work. The
majority of responses to this question can be summarised as follows: 37% average ...,
23% weak ... and 15% very weak ... This implics that 75% of respondent lecturers
regard their situation as average ... or below [cf. 4.2.i 1(iv)].

Responding to the question on whether students are supported and encouraged to be
come managers of their learning, 30% mndicated it to be very good ... and 42%
average ... It can 1" us be deduced that students need to be taught new and innovative
methods of learming to enhance their development and encourage them to become life-
long learners [cf 4.2.11(v)).

Closely linked to the previous question is the question on rote learning, which is a
particular style of learning based on memonsation of facts regardless of whether the
student understands the concepts dealt with in the theory. Ideally students should be
encouraged to understand and apply knowledge, rather than merely memorising
chunks of content and regurgitating them when required, for example in examinations.
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The danger of this kind of learning lies in the fact that the content is soon forgotten.
Lecturers responded to this question with the majority indicating that their situation
was either very good ... (57%) or . excellemt ... (28%) [cf. 4.2.11(vi)]. The majority
(85%) thus indicated that they discourage this kinal of learning and that they encourage
students to apply knowledge to internalise it eventually

For students to qualify for the national or provincial examinations, they need to be
evaluated regularly. The next question deals with the kind of assessment of leaming.
which is apphied by lecturers. It can be deduced that most lecturers (70%) expose their
students 1o a wide range of assessment activities, such as orals, assignments and
modular tests. The majority (42%) mndicated that ¢ was very good ... and 28%
indicated it 10 be .. excellenr . [cf 421 1(vii)].

The application of or exposure to external sources of mformation to broaden the
student's knowledge base, s assevsed in the question on information technology. The
majority (40%) indicated that 1 was very good . and 23% indicated that it was
average ... It can thus be assumed that there is still room for mprovement [cf
4.2.1 l(vm)).

To enable students to be come more proficient in the specific field of study,
workshops related 1o the subject could either be attended or organised by students.
The majority of the respondents (67%) assessed ther situation as average ... (30%),
weak . (17%) or very weak ... (20%) [cf 4.2.11(x))

The average scores of the respondent Lecturers for the section on improvement of
students’ skills are:

o cae studies and fieldwork. 3.5 which hies between average ... and very good
coherent, purposeful, though some room for improvement,

o reading improvement, 2,7 which is below average. still need(ing) more work.
planning, commitment;

e preparation of studeats for examinaticns, 4.3 very good coherent,
purposeful. though some room for improvement,

o cxperts from the world of work, 2,7 which is below average, .. .

o maeagers of learning, 3.2 which is slightly above average ...

e rote learning, 4.2 representing a value shght above very good. coherent,
purposeful. though some room for improvement:
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e assessment, 3,8 approaching very good coherent. purposeful. though some
room for improvement,

¢ information technology. 3.4 above average .,

o workshops, 2.6 below average,

Areas that need to be addressed urgently, are the improvement of students’ ieading
skill, exposure tc external expertise, encouragement of students to manage their own
learning, and the organisation, presentation and attendance of workshops. Areas that
are very good are the preparation of students for examinatior - and the discouragement
of rote learning In all the areas of sub-section five there is room for imnrovement if
the institution wants to move towards excellence. These areas, if improved, can
cuntribute to the enhancement of students’ skills. The arcas that are weak can be
considered for future development.

533 Section C:  Assessment of Needs related to Academic Support and
Development

This section aims at dentifying areas of relevance or importance for staff
development and student support and development. Respondents were asked to
select those appropriate to their contexts, differentiating between medium and long-
term needs [cf. 4.2.12).

The responses are indicated as percentages of Lecturers who indicated which areas
need to be addressed. The options and correlating percentages are arranged in order of
importance in terms of the medium-term needs, since these are issues that need to be
corrected now, according to the respondents.

The first sub-section deals with an assessment of needs in terms of stafl development
|ef. 4.2.12(1)]. The two areas that received the highest scores in the medium term are,
in order of importance, in-service training to improve academic support skills (53%)
and acquisition of knowledge related to academic support and development (5U%).
Appropriate training of subject heads and heads of department (47%) was regarded as
the third most important item in the medium term, followed closely by development
and improvement of instruction. education and training (45%).

The most important issue in the long term. as ndicated by the respondent Lecturers, is
mvolvement in curriculum development and improvement (57%). The appropriate
training of subject heads and heads of department shows the second highest score
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(42%) for the long term. The respondent lecturers indicated this as being an important
area of development both in the medium and long term. Other areas identified by
individual respondents are exposure to knowledge related to dealing with change;
involvement of staff in decision-making on all levels and multi-cultural education.

When one compares the respondent Principals’ and Lecturers' responses to this
category, it is inferesiing to note that to the Principals the development and
mprovemerd of mstruction, and education and traming of lecturers are the most
important areas (77%), followed by curriculum involvement, knowledge related to
academuc support and development, and the formulation of a related vision, each on
69%. To the lecturers, the areas of development related specifically to academic
support and development, are the most important.

The second sub-section dealing with student support and development resulted in a
high score of 78% for the improvement of cognitive skills through workshops, tutorials
and classroom activities in the medium term. Respondent lecturers indicated the need
for financial aid 1o students (58%), followed by active wdentification of students in
needs of support and i ..k, ment, career counselling and study and academic
counselling (57% cach) as servives which should be offered by colleges in the medium
term. Only 43% felt that students should be involved on decision-making levels in the
medium term and 33% in the long 1erm, indicating that the majority of respondent
lecturers do not really want students to be nvolved on these levels [cf 4.2.12(n)).

The highest long-term scors was for the improvement or extension of library, media
and mformation services (45%). The other long-term scores are not high enough to be
of significance and are therefore not discussed here.

When comparing the Principals’ responses and those of Lecturers to the section on
student support and development, there is correlation between the two groups. The
Principals indicated the active identification of students in need of support and
development as the most important area, followed by support services and the
improvement of skills. One can therefore deduce that there is general consensus among
Principals and Lecturers as to which issues need to be addressed most urgently.

From the assessment of needs related to staff development [cf 4.2.5(i) and 4.2.12(i)]
the most urgent needs on the medium-term identified by both Principals (P) and
Lecturers (L) are prioritised in the following table:
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Table 5.2
Priorities: Staff Development

and i of i bledintisainks

training to improve academic support skills 2|1
of knowiedge related to academic support/development | 2 | 2
a vision related to academic support/deveiopment 216

training of Subject Heads and Heads of Department 4|3
in curriculum development and improvement

"
-

The area of in-service traming to improve academic support skills 1s regarded as very
important by both Principals (2) and Lecturers (1). The next similarity s the area of
acquisition of knowledge related to academuc support and development with both
Principals and Lecturers indicating it as thewr second priority. [t 1s, however, interesting
to note that Principals indicated the development and improvement of instruction,
education and training as a first priority, but that most Lecturers indicated it as a fourth
priority. Also noteworthy, is the fact that the majonty of Principals indicated three
areas as equally important, namely knowledge traming and formulation of a vision
related to academic support and development.

From the assessment of needs related to student support and development [cf 4.2.5(i)
and 4.2.12(i)], the most urgent signuficant need in the long term identified by both
Principals and Lecturers 1s:

e involvement in vurriculum development and improvement (Principals 37% and
Lecturers 46%).

From the assessment of needs related to student support and development [cf. 4.2.5(i)
and 4.2.12(ii)], the most urgent needs in the medium term identified by both Principals
(P) and Lecturers {L) are prioritised in the following table:
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Table 53
Priorities: Student Support and Development

_I

identification of students in need of support and deve.opment| |

-

of cognitive skills through \vorkshops, tutorials and

activities 41
aid 1o students in r.red of such support 2 |2
and academic counselling service 213
counselling service 4 |3

Financial aid to students and study and academic counselling are of basic equal
importance to both Principals and Lecturers as demonstrated by the priorities in the
above table. There is disparity between the responses of Principals and Lecturers to
the active identification of students in need of support and the mmprovement of
students’ skills. To the Principals the former 1s inost important, while Lecturers
indicated the improvemen? of skills as most important o the medium-term.

From the assessment of needs related to student support and development {cf. 4.2.5(ii)
and 4.2.12(11)}, the most urgent need in the long term identified by both Principals and
Lecturers is:

e improvement or extension of library, media and information services ( Principals
62% and Lecturers 45%).

54 RECOMMENDATIONS

The recommendations below are general recommendations which have been identified
as imponant areas which need to be addressed in the technical and vocational college
sector and by researchers in future. These recommendations are based on information
gathered from the results of the two questionnaires (Appendices D and E).
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These recommendations do not lay down exact rules or prescriptions on what needs to

be attempted in the college sector, but should rather be regarded as suggestions which

could be adapted to each institution, taking contextual characteristics into
iderati

5.4.1 Demographic Data

This study involved only technical and vocational colleges in the Western Cape, which
display their own demographic realities and racial compositions [cf. 4.2.1(v)]. This
profile does not necessarily reflect the picture in other parts of the country, and it is
therefore suggested that this kind of study be coruucted in other regions and even as a
national study. Taking into consideration that academic support and development have
their roots in the socio-political struggle, the demographic profiles of colleges are
important factors in this type of study.

The majority of lecturers who participated in this study are in the field of Business,
Commerce and Management. It is recommended that the situation specifically in
instructional programmes related to the fields of Enginecring and Utility and Social
Services be examined to assess the status of academic support and development in
these programmes [cf. 4.2.6(i)).

It is clear from the reflection of the pass rates for the N4 and N5 examinations of 1996,
that students’ success rate needs to be improved, with the majority of Principals
indicating it to be 70 1o 79% [cf 4.2.1(xi) and 4.2.1(xii)].

It is very promising that most Principals indicated co-operation between and
collaboration with secondary and tertiary institutions. With the proposed NQF and
accreditation in mind, this will contribute to the successful implementation of such
systems [cf. 4.2.1(xvii1)],

5.4.2 Evaluation of Academic Support and Development

Arcas of development have been identified from the Principals’ and Lecturers'
For.

According to respondent Principals and Lecturers there is generally room for
improvement in the sphere of staff meetings to contribute to the prof.ssional and
academic development of staff. Knowledge of academic support and development and
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the formulation of an effective and accepted vision are areas which should be
addressed in staff development [cf 4.2.2). It is recommended that Lecturers be
exposed to the underlying principles of academic support and development, since half
the respondent Lecturers indicated thet they do not know what academic support and
development entail [cf. 4.2.6(v)]. Lecturers also need to be exposed more to
development in their specific subjects. This will ¢ able them to improve their
counselling and didactic skills [cf. 4.2.7 (fig. 4.21)).

The Principals indicated that information services and the identification o students
who need support have to be addressed and improved. Teaching meis Aokoy v, which
is student-centred, should also be developed. Attention should also be paid 10 the
improvement of non-academic financial support to students [cf 423] The
respondent Lecturers rated their didactic strategies highly in terms of the support and
development of students. It is, however, recommended that students be granted the
opportunity to evaluate the skills and performance of their lecturers regularly to
determine students’ perceptions of the effectiveness of the teaching-learning situation.
Students’ learning approaches and levels of motivation are often influenced by their
perceptions of the lecturer's efforts to construct a didactic situation which can enhance
effective learning. Although Lecturers rated their skills highly, they indicated that they
do not generally grant students the opportunity to evaluate them. One respondent
indicated that students would be too subjective in their evaluation, but the same could
apply to the Lecturers in their evaluation of their own skills.

The respondents Lecturers indicated that there is generally a positive attitude towards
the changes taking place. but that time constraints and the shortage of financial
resources resirict possibilities [cf. 4.2.10).

5.4.3 Section C: Assessment of Needs Related to Academic Support and
Development

As indicated before, it is clear that there is consensus between Principals and Lecturers
on the needs that should be addressed to improve academic support and development
for staff and students. The urgency with regard to the acquisition of knowledge and
training related to this field and the identifi=ation and academic and non-academic
support of students, is reflected in the fact (hat most respondents indicated these needs
to be of medium-term importance rathe:r than long-term. Colleges also need to
formulate a shared and accepted vision 1o e “cwer Lecturers, since efforts being made
at present are on an individual basis. rather than a collective effort.



Stellenbosch University https://scholar.sun.ac.za

133

Areas that need to be addressed in the longer term are involvement in curriculum
development and improvement, and the improvement or extension of library, media

S5 CONCLUSION

The analysis. based on the data accumulated in this research, of the status of academic
support and developren: in technical and vocational colleges in the Western Cape has
shown the? there are arcas which require more astute planning and commitment from
all the Principals and [acturers. The need for knowledge and skills related to the
practical implementation of academic support and development principles has also
been determined. The determination of medium-term and long-term needs has shown
that Principals and Lecturers have corresponding needs, which ought to be addressed
now,

For academic development and support to be regarded as legitimate, an appropriate
vision should be formulated and accepted by all members of staff, in particular
Lecturers. This would ensure involvement by all the role-players and affect the
teaching and learning climate in the institution, making it conducive to academic
support and development.

The important role that is envisaged for technical and vocation colleges i the
proposed higher education system makes it imperative that these institutions align their
missor with other higher education institutions. It poses many challenges, which
colleges will have to accept as part of their \ask to address the soc.al und econoinx
reconstruction of all the people of South Africa effectively.

Certain areas of research ave been Wdentified through the empirical survey:

o cempirical studies concerning didactic skills of adult education, specifically in
relation to academic support and development;

« empirical studies concerning studcnts’ assessment of the degree of support and
development they experience in the college milieu;

o empirical studies surveying ihe strategies applied for in-service training of
Subject Heads and Heads of Department to enable them to provide support ar !
developmental opportunities tc “wi‘or lecturers;
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o the development of a model to provide in-service training to improve lecturers’
academic support skills;

o the development of strategies of intervention or modeis for the identification of
students in need of academic support and development;

o the development of a model appropriate to the college sector to improve
students’ cognitive and academic skills.
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33 Buitekring

STELLENBOSCH
7600
Tel: (021) 8833946
5 June 1996

Mr. Dave Shepherd

DIRECTOR

Non-School and Community Education

Western Cape Education Department

Pr. ;ate Bag X9114

CAPE TOWN

8000

Dear Mr Shepherd

SURVEY: ACADEMIC SUPPORT AND DEVELOPMENT

I hereby wish to request permission to issue quest ~nnaires to all state-funded and state
vocational and technical colleges in the Western Cape. | am currently involved in an
M.Ed. study on the status of Academic Development and Support in technical and
vocational colleges in the Western Cape.

The main aim of the questionnaire is 10 determine atritudes and know-how of
principals/rectors and lecturing staff at colleges with regard to this crucial issue. (The
principalrector will be requested to select five lecturers, preferably from differem
departments, to complete the questionnaires. )

Academic Support and Development have become esscitial to the improvement of
standards ard qualifications issued by tertiary institutions. Since a large proportion
of student: come from disadvantaged e¢ducational backgrounds and are often
underprepered for tertiary study, it is deeund necessary to determinc the need for
such action.

Academic Support snd Dev:lopmeni also imply neccssary staff development. The
lecturer needs to facilitate Jearning aod thus a paradigm shift is envisaged - from
teachirg to learring - to aid students to think critically, independently and to be
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creative in the processing, organizing and communicating of facts and ideas.
Students who qualify from technical and vocational colleges should be able to adjust to
a constantly changing world and become productive participants in their communities.

The results of these questionnaires could serve as a basis for the development of
programmes which would specifically suit the vocational and technical college student
in need of such support. | aim to carry out the study during the first few weeks of the
second semester. The respective questionnaires are of a reasonable length and should
not take more than half an hour of each respondent’s time. The questionnaires are self-
administered. | enclose copies of the questionnaires, which have already been
approved by Prof T. Park of the Department of Didactics of the University of
Stellenbosch.

Although this is merely a pilot study, | am convinced that it could make a positive
contribution to the innovation required to make our institutions truly world class. The
information gleaned from these questionnaires will be discussed and evaluated in a
thesis on the topic. The questionnaires are not meant to embarrass or demean any of
these institutions, but to determine if any such needs exist. Confidentiality is
guaranteed.

I sincerely hope that this study will be accepted as legitimate and | intend to inform
you of results and progress in due course. | would appreciate it if you could give me a
letter of approval as soon as possible to continue with this part of the study.

Please do not hesitate to contact me should you have any contributions or suggestions
which could be of use to this study.

Yours faithfully

Laetitia Botha
LECTURER: STELLENBOSCH COLLEGE
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33 Buitekring
STELLENBOSCH
7600

Tel: 021-8833946
7 June 1996

Dear Sir / Madam
QUESTIONNAIRE: ACADEMIC SUPPORT AND DEVELOPMENT

| am currently conducting an M.Ed. study (University of Stellenbosch) which concerns
everybody involved in tertiary education, specifically at technical and vocational
colieges. The study deals with the provision of Academic Support and Development
to students who have been historically disadvantaged in therr education. No research
has been done on the need for academic support and development at technical and
vocational colleges in South Afrca.

This rescarch will be done only in the Western-Cape and | am therefore completely
dependent upon your support and goodwill in this regard.

You will be 3ent questionnaires dealing with this issue. One questionnaire is to be
completed by the principalrector of your college and the others by five of your
lecturers from different departments/courses, if possible. It would be greatly
appreciated i¥ you could nominate staff members to complete these questionnaires and
complete the other one yourself The questionnaire has not been designed to demean
or embarrass your institution, but should rather be regarded as an effort to determine
the status quo and possible needs in this respect. We are, after all, dealing with stark
realities in our educational transformation at present.

The questionnaires are not lengthy and will therefore not be a burden to complete.
They have also been designed to stimulate thought and, possibly even, debate on the
topic.
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The success of the study depends largely on your attitude and response to the
questionnaires. | hope to have the questionnaires on your desk early in the third term
and trust that you will be able 1o assist me in this respect.

Please do not hesitate to contact me should you have any enqueries regarding the

research.

Yours fathfully

Laetitia Botha
LECTURER: STELLENBOSCH COLLEGE
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L.M. Botha

Temphone 021 083 3046 (1) 887 4889 (W)

33 Buterrirg
STELLENBOSCH 7800

15 July 1996

«First Name»
«Address Line 1»
«Address Line 2»
«City»

«Postal Code»

Dear Sir / Madam
ACADEMIC SUPPORT AND DEVELOPMENT

| am currently conducting a study on Academic Support and Development. The study
forms part of an M.Ed. n Leadership Development and Management at the University
of Stellenbosch. The field of study s Academic Support and Development in state
and state-funded technical end vocational colleges in the Western Cape. My
study leader is Prof T. Park of the Department of Midactics of the University of
Stellenbosch. Mr Dave Sherpherd of the WCED has given permission for this study.

Student populations are becoming more hoterogenous and students from historically
disadvantaged educational backgrounds are often less successful. Several studies have
been conducted at South African universities and technikons during the past two
decades. Several tertiary institutions in South Africa already have programmes, which
they adapt according to their needs. No significant research and studies have been
undertaken with regard to the situation at technical and vocational colleges. A
determinstion of such needs at technical and vocational colleges could serve as a
basis for the design of academic support and development programmes in future.

Two questionnaires have been developed - one to be completed by the rector/principal
and the other by five permanent lecturers from preferably different departments or
courses. The blue questionnaire is for the rector/principal and the green questionnaires
for lecturers. These questionnaires have been developed to gather demographic data,
10 evaluate academic support and development and to assess needs related to this field
of study.
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It would be appreciated if you could hand the questionnaires to willing lecturers and
also complete your own as soon as possible  The instructions for the completion of the
questionnaires have been set out very clearly on the questionnaires. To ensure that
lecturers are as frank as possible, they should place their completed questionnaires in
the AS envelopes which have been provided. These envelopes should then be returned
to the principal and placed in the addressed A3 envelope, with his’her own completed
questionnaire.  Please return questionnaires (o the researcher by Tuesday, 30 July
1996.

These questionnaires should not take more than half an hour of each respondent’s time.

Your cooperation and prompt completion of this matter would be greatly appreciated.
Once the study has been completed, you will be informed of the findings. [f you
expenience any provlems or have any enqueries, please do not hesitate to contac! me.
Thank you for participating in this study.

Yours faithfully

Laetitia Botha
LECTURER: STELLENROSCH COLLEGE
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L.M. Botha

Telwfoon 021683 3046 (M) 867 4600 (W)

Butenrvg 33
STELLENBOSCH 7800

15 Julie 1996

«First Name»
«Address Line 1»
«Address Line 2»
«City

«Postal Coden

English letter enclosed
Geagte Meneer / Mevrou
AKADEMIESE ONDER* TEUNING EN ONTWIKKELING

Ek is besig met 'n studie oor Akademiese Ondersteuning en Ontwikkeling as deel van
‘n MEd in Leierskapsontwikkeling en Bestuur san die Universiteit van Stellenbosch.
Die presiese terrem van die studic is Akademiese Ondersteuning en Ontwikkeling
in stast en stastsondersteunde tegniese en beroepskolleges in die Wes-Kaap. My
studieleier is prof. T. Park van die Department van Didaktick van die Universiteit van
Stelle:hosch. Mnr. Dave Shepherd van die WKOD het toestemming vir hierdie studie
vereon,

Studentepopulasies word al meer heterogeen en studente uit histories benadecide
onderwysagtergronde is dikwels minder suksesvol Gedurende die afgelope twee
dekades is studies in dic verband reeds in Suid-Afrika gedoen ten opsigte van
universiteite en technikons. Verskeie tersiére instellings in Suid-Afrika bet reeds
bestaande programme, wat aangepas word na gelang van behoeftes. Geen beduidende
navorsing en studies is egter ten opsigte van tegniese en beroepskolleges gedoen nie.
‘s Bekoeftebepaling by stast en staatsondersteunde tegniese en bervepskolleges
kan as basis dien vir die toekomstige ontwerp van akademiese ontwikkelings- en
ondersteuningsprogramme.

Twee vraelyste is ontwerp - een wat deur die rektor/prinsipaal ingevul moet word en 'n
ander wat deur vyf lektore elk uit verkieslik verskillende departemente of studierigtings
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ingevul moet word. Die blou vraelys is vir die rektor/prinsipaal en die groen vraclyste
vir die lektore. Die vraelyste is ontwikkel om demografiese data te verkry, akademiese
ondersteuning en ontwikkeling te evalueer en 'n behoeftebepaling in die verband te
doen.

Dit sal waardeer word indien u so spoedig moontlik dic vraelyste aan bereidwillige
personcellede kan uvitdeel en die vraclys, wat vir u bestem is, sal invul Die instruksies
vir die invul van die vraclyste is baie duidelik uiteengesit in die vraelyste. Ten einde
eerlike response van die lektore te verseker, moet hulle elkeen hul ingevulde vraelyste
in diec AS-koeverte, wat voorsien is, plaas en aan die prinsipaal terugbesorg. Alle
respondente s¢ vraclyste word in die geadresseerde A3-koevert teruggestuur om  die
navorser teen Dinsdag, 30 Julie 1996 tc bereik.

Die vraclyste behoort nie meer as 'n halfuur van u en dic ander respondente se tyd in
beslag te neem nie. Dic vraelyste is anoniem en konfidensialiteit word verseker.

U samewerking en spoedige athandeling van hierdie saak sal hoog op prys gestel word.
Wanneer die studie voltooi is, sal u ingelig word oor die bevindinge. Indien u enige
probleme ervaar of navrae het, is u welkom om my te skakel Baie dankic vir u
bereidwilligheid om aan hierdie studie deel te neem.

Die uwe

Laetitia Botha
LEKTRISE: STELLENBOSCH KOLLEGE
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QUESTIONNAIRE FOR PRINCIPAL
Designed by L.M. Botha

INSTRUCTIONS

This questionnaire must be completed by the rector or principel of the college and returned in
the addressed A3 envelope to reach the rescarcher by 30 July 1996

Different responses are required, depending on the format of the question. Where different
options have been provided, please indicate your response by making a cross (X) in the
block(s) supphied.

Anouymity is ensured. Please be frank and honest in your response to all the questions.

This questionnaire consists ¢ f 12 pages.
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SECTION A

| DEMOGRAPHIC DATA

B What is the classification of your college?
Completely dependent on the government for funding

2. Indicate which instructional progranme(s) or course(s) are offered
at your college.

D Bridging / Ori "
O Business, Commerce and/or Management Studies

O Engineerng
[0  utility Industry and Social Services
O  Other

3 Indicate the levels of courses offered at your college.

D NIC (National Intermediate Certificate)
[0  NSC (National Senior Certificate)

O NwNs
O NewNe
O  Other

4 How many full-time students are enrolled at your college?
DDDD (a number per block)

5. What percentage of your students are

African Black a0
So-calku Colouwred (]
Indian a0
White 0o

6. How many permanent lecturers are employed at your college?

aoo



81

10.

1.
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Does the racial composition of your permanent lecturing staff reflect the
composition of your student body?

O wn O ve

Please indicate the approximate pass rate of first time first-year students

collectively for all the post secondary instructional programmes you
offer. (Only applicable 1or N4 and NS students.)

Né:  Jume 1995 NS:  November 1995
O Lessthan 40% 82 [ Lessthan 40%
0 0% (0 0%t 49%
O so%tw59% (0 s0%t059%
O 60%1w069% O  s0%w069%
O 70%10 79% O 70%mw079%
O s0% 10 89% O  s0%w0s9%
O  90%10100% 0 90%t0 100%
Please indicate the main medium of instruction at your college.

D Afrikacs

[0  English

O xnom

O  oOher

What is the lecturer : student ratio at your college?
1: 00

Do you have a well-equipped library / media centre at your college?
O w O Y



12.
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Do your students share in decision-making”

O w O Y

If yes, name the levels of involvement.

a

b.

c.

13.

Do you offer an organised orientation programme for first time first-
year students?

DNo D Yes

If yes, please specify shortly what t entails.

14,

Do you collaborate/co-operate with the following mstitutions in your region?

14.1  Schools O wN O ve
142  Colleges O N O ves
143 Technikons/Universties L[] M- O vYe

If yes in any of the three cases, please specify shortly what this co-operation/

collaboration entails:
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SECTION B

| EVALUATION OF ACADEMIC SUPPORT AND DEVELOPMENT |

INSTRUCTIONS

Carefully study each statement made under each item. The statement on the left defines level 1
on a five-point scale, and the statement to the right, level § on the same scale. Mark with an X
the level on the scale which, according to you, best reflects the situation in your college. The
N/A (not applicable) option is only relevant to certain questions.

Generally, the numbers reflect a continuum:

weak, does exist, yet not efficient.

average, still needs more work, planning, commitment.

very good, coherent, purposeful, though some room for improvement.
consistent, excellent, the very best it could possibly be.

not applicable in your college

Make any additional notes to support your evaluation. Perhaps you would like to comment
why the situation is as it is at present.

PR R

/A

This questionnaire should be regarded as an sid to create greater awareness of the issues at
stake and to encourage the debate on academic support and development specifically at
technical and vocational colleges. If the need for support and development can be

determined, suggestions can be made to put such programmes in place.
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1. Staff Development

1.1 Staff Meetings

or grievance sexsions. devoid of develoomental and incorporate
personal development improvement of instruction
it e e N TR R O N R
Comments:

1.2 Curriculum Development and Improvement

Lecturers are involved on micro and
Lecturens show no interest in curmculum meso levels with regand © curmiculum
development and imorovement af all develooment and imorovement

LD A S RN A6 106 ] 5 S

Comments:

1.3 Training of Subject Heads and Heads of Department

They are not trained or eguipped to Thev are highlv trained 1© lend support
SuppOn junkor lecturers in providing 10 junior locturers with rexsrd
i 1 | R R TR T I 5 i
Comments:

1.4  Knowledge of Academic Support and Development

Lecturers are ill- informed Lecturers are well-informed
about issues related 1o academic about issues related 1o academic
support and development support and development

iy O (S Y MR TS R e LR

Comments:
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1.S Improvement of Education and Training

Lecturers are constantly involved

‘n improvement of their expertise
Lecturers are not interested by attending seminars. enrichment
i 1 I s | R OV Ty S |
Comments:
1.6 Formulation of a Vision

There is a formulated, effective
There is no formulsted snd acceptod and sccepted © ision dealing with
visicn dealing with the scademic sapport the academic support and
and development of students development of students

o B e D TREE TN N R G SR

Comments:

2. Sepport and Development of Students
2.1  Library/Media/Information Services

We are unabic 0 offer anv information’ We offer caensive mformation /
modia services (o assist students media services 10 sasist students
i 1 | 5 -l 3% 4 . | 5 |
Comments:

2.2 Identification of Students in Need of Support

Ne. students are speci fically Apolicants / students are screencd
idmtified in order 10 assist them and identified to enable
with academic support and academic support and

5 o W 9N O N I W e 5

Comments:
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23  Approach to Students who show Potential

The student’s background is
Selection for certain courses taken into consideration and
is based on set criteria from deviation from the norm is
which we never deviate considered in certain instances
Ao e S SRRy S E
Comments:
24  Career Counselling

Students are activelv assisted
No communication with individual in making informed choices
students on thewr choice | conoens as far & the selection of a
L; : l 5 3 x5 8 I s '
Comments:
2.5  Methods of Teaching and Learning
Lectures are generally teacher- Lectures are generally student-centered.
centered with the lecturer allowing the student to discover and
cxposing information 1 students learn concepts for him/Yerself
D SR . 0 SRS BN S D I S
Comments:
2.6 Study and Academic Problems
Students in need of study Students have sccess 1
and academic counselling counseiling facilities regarding
have no one 1o tum 1o study and academic pmblems
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2.7  Financial Problems
No aid / support is found / Financial support is sought from
provided for students who sponsors 1o enable students to
cannot pay their fees improve their qualifications

R O T I O R e Y

Comments:

28  Prior Learning Experience

No effort is made W acquire Information sbout the prior learning
information sbout prior learning experiences of students is regarded
evperiences of students & cssential for academic support

Jo N ik S R T VAo BN W S0 e

Comments:

3 Lecturer Attitudes, Skills and Training
3.1  Understanding of Academic Support and Development

Lecturers have no expertise Lecturers apoh academic suppon

in the field of scademic and development principles o

i 1 I . B | 3 B 5 N/A
Comments:

3.2  National Educational Initiatives and Priorities

Lecturers are negative Wowards the Lecturers are challenged by the shift
shift in educational policy, e.g NQF in national educational policy, g
and other relevant documents NQF and other relevant document

A YR et G T R R A R

Comments:
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33  Improvecest of Lecturing Skilis

|Lecturers are not interested in Lecturers are comunitied 10

v e v o
Comments:
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SECTION C

ASSESSMENT OF NEEDS RELATED TO ACADEMIC SUPPORT AND
DEVELOPMENT

Indicate whichk of the following areas you regard as relevant or important for staff
development, as well as student support and development, at your college. Select only those
options which you feel are appropriiie to your context. Differentiate by indicating areas of
medium-term relevance (the next two years) and long-term relevance (three to five years).
Make ticks in the blocks supplied: block marked M for medium-term and block marked L for
long-term.

1. STAFF DEVELOPMENT

i1 Developmert and improvement of instruc-ion education and (raining
1.2  Involvement in curmiculen: development and improvement

1.3 Appropriate training of subject heads and heads of d-partment

1.4  Acquisition of krowledge relatad 10 academic support development
1.5 In-service training 10 improve academic support skills

1.6 Formulsting a share ] and accepted vision related to academic support
and developmen’

1.7 laduction pertaining to nativnal higher eduzation initiatives/policy

08 8- 0 13 0 0 0%
2 S a2 8 O

1.8 Other, please specify:
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2 STUDENT SUPPORT AND DEVELOPMENT

2.1 Improvement or extension of library, media and information services
2.2 Active identification of students in need of support and development
2.3 Career counselling service

24 Study and academic counselling service

2.5 Improvement of cognitive skills th:ouzh workshops, tutorials and
classroom activities

2.6 Financial aid to students in need of such support
2.7 Student mvolvement on decision-making level
2.8 Co-operation with secondary institutions in this region

2.9 Collaboration with tertiary mstitutions in this region

B 28 0 8 ) O
= O A e S s G o (8 o SRR e I o B e B

2.10 Other, please specify:

Please collect the completed questionnaires in AS envelopes from participating lecturers
and place them in the addressed A3 envelope w' ) your own questionnsire.

THANK YOU FOR YOUR TIME AND CO-OPERATION.
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QUESTIONNAIRE FOR LECTURER

Designed by L.M. Botha

INSTRUCTIONS

This questionnaire must please be completed by a permanent lecturer of the college and
returned to the rector/principal by 25 July 1996

Different responses are required, depending on the format of the question. Where different
options have been provided, please indicate your response by making a cross (X) in the
block(s) supplied.

Anonymity is ensured. Please be frank and honest in your response to all the questions.

This questionnaire consists of 14 pages
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SECTION A

DEMOGRAPHIC DATA

31

;
5
g
§
|

:
g

Business, Commerce and / or Managemeni Studies

Uility Industry and Social Services

00000
'

5
1
2
:
£
3
;
g
‘

NIC (National Intermediate Certificate)
NSC (National Senior Certificate)
NltwoN3

N4 1o N6

Other

O000o0o

Please indicate the approximate pass rate of first time first-year
students collectively for all the post secondary subjects you present.

(Only applicable to N4 and N5 students.)

N&:  June 1995 32 NS:  November 1995
[0 Lessthan 40% 0 Less than 40%
O 40% 10 49% O 40% 10 49%
O s0%1059% O s0%w0 59%
O 60%1069% O  60%t069%
O 70%1079% O 70%10 79%
O 0% w0 89% O s0%1w089%
0 90%10 100% C1  90% 10 100%
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I know what academic support and development is.

O w O Ye

If yes, please use e space provided below to indicate what your
understanding of academic support and development is.
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SECTIONB

= EVALUATION OF ACADEMIC SUPPORT AND DEVELOPMENT |

INSTRUCTIONS

Carefully study each statement made under each item. The statement on the left defines level 1
on a five-point scale, and the statement to :he right, level § on the same scale. Mark with an X
the level on the scale, which according to you, best reflects the situation in your
classroom/college. The N/A (not applicable) option is only relevant 1o certain questions.

Generally, the numbers reflect a continuum:

very weak, superficial, virtually non-existent.

very goodl, coherent, purposeful, though some room for improvement.
consietzit,  excellent, the wvery best it could possibly be.
not applicable in your college.

Make any additional notes to support your evaluation. Perhaps you would like to comment
why the situation is as it is at present.

Z“‘UN-

A

This questionnaire should be regarded as an aid to create greater awareness of the issues at
stake and to encourage the debate on academic support and development specifically s\
technical and vocational colleges. If the need for support and deveiopment can be
determined, suggestions can be made to put such programmes in place.
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1. Siaff Development
1.1  Definition of Needs of Students

163

There is no discussion of immediste The lecturer participates in regular
and future noeds of students at discussions on immediate and future needs
stafl development sessions of students st staff development sessions

-

L R I |

e e e Y

1.2 Subject Groups for Lecturers

Lecturer never participates in
subject study groups 1o improve

Locturer regularty participates in
ubyect study groups o improve

shills in hivher ficld skills i hisher particular field
| 1 i 2 I 3 | 4 l s I

Comments:

1.3 Semioar os Academic Support and Development

Lecturer has never been Lacturer has often been
cxposed W COMPREs | seTnans exposed 10 courses / seminars
on issues related 10 academic on 1ssues related W academic

and development support and development

S R T Y

LS

Comments:

1.4  Role of Lecturer as Counsellor for Students

Lecturer has never heen trained Lecturer knows how 10 counsel
in counselling students who might students who have academic
have acadernic and study problems and study problems

T e R PR AR

N B N e B

Comments:
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1.5  Academic Research on Cognitive Skills

Lecturer has no knowledge of or exposure |Lecturer has access to and applies
10 information gleaned from rescarch information gleaned from research on
on of skills improvement of cognitive skills

o (v (S R OO RN OJeN TE N

Comments:

2. Support and Development of Students
2.1  Comsultation with Lecturer

Lecturer has an ‘open-door’ policy
Students never have the opportunty o a far @ individual consultation with
consult with lecturer on rroblems they students on scademic / developmental
: / 13

1 2 I i s i
Comments:
22 Clarsroom Climate
The crimate during lectures is e climate during lectures is
verv professional and clincal with ecnerally warm and supportive
i 1 | g 3 VY s i 5 i
Comments:
23  Study Techniques and Skills
Students receive no training on cffective The improvement of study

study technigues / skills to enhance technigues / skills is fully integrated

N/A
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24  Career Counselling
No communication with individual Students are scu cly assisted in making
students on their choice | concermns informed choioes s far as the selection
i 1 i ¥ 3 | i 5 N/A
Comments:
: Didactic Strategies
31  Facilitator of Learning
Locturer marely relics on textbooks Lecturer facilitates lcaming © enhatice
i 1 I NER B | 4 I 5 in]
Comments:
32  Study guides

Students are issued with study
No study puides are issued o Puides w cnsbie them 1o
students o darify objectives tully understand the objectives
of subjects or courses of subjects or courses

T R M ISR SO L R i

33  In-Classroom Support and Development

Lecturer fully supports and

develoos students W become
Lecturer is merely concerned with productive participants in

prepanng students for the the workplace and thew

B 2 S ) WS P 8 208 5
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34  Problem-solving / Creative Thinking Skills

Lecturer dues not devign classroom Lecturer incorporates problem-solving/
activities to include development creative thinking into classroom activities

of thinking for optinium development of students

| 1 i X R 5 S | NA|
Comments:

3.5  Studeat Participation in Class

Lectures are one-win communication Lectures are planned and designed
activities during which the lecturer w0 ensure optirnal involvement and

R, S S R el N . Y Y
Comments:

4. Lecturer Attitudes, Skills and Training

4.1 Educational Backgrousd of Lecturers

Lecturer is not adeguately Lecturer is extremely well-

aducated / trammed for the courses trained / educated for the
/ /

i Y R R W i 5 i

Cow wms:

4.2  Evaluation of Lecturers

Students are never involved Students arc given the opportunity
in evaluation of the skills 1o evaluate the performance and
and performance of the lecturer skills of the lecturer

Comments:
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43  Assignments
Students are given routine Stid s are piven assignments
assignments which require w* b improve areative thinking.
— -

1 Bed e 4 s N/A
Comments:
44  Attitude towards Cultural Backgrozads of Students
Lecturer iy indifferent to the fact | ecturer + b sooount
tha mdividual styles of learming that individual styles of
are often culturally based tearming are ofien cultunlly based

Reatc P .ob fogug o9y

4.5  Attitude towards Students' Academic Backgrounds

Lecturer does not make provision for Lecturer fully realises the implications of
students academic underpreparcdness the scaderuic of cenain students
et S0 R S N POTT O i 5]
Comments:

4.6  National Education Initiatives and Priorities

Lecturer | negative towards the shift Lecturer is challenged by the shift in aational
in education policy, e.g. NOF and other wducation policy ¢.g. NQF and other
relevant proposals and developments relevant proposals and developments

T ol P T RS R NeE M N SR

Comments:
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4.7 lmprovement of Didactic Skills
| ecturer is "ot interested i Mo INg Lecturer is commitied 10 impros ing
1 el R 5
Comments:
s. Improvement of Students’ Skills
s.1 Case Studies and Field Work
Students ye exposed W the consent Studensts are regularty expose? 1o field
of textbooks and are never @iven the tnos. case wudics and oractical spolications
of
[ 1 | AP ] 3 4 5 N/A
Comments:
52  Reading Improvement
No attention is paid 10 improving The improvement of students’ abilities 10
-.’q& read with isa
b3 | 2 | W e i 5 |

53  Preparation of Students for Examinations

| ecturer does cverything within kis power
The onus is upon students 10 prepare 10 assist students in their preparstion
and qualify for the national examinations for the national cxaminations

SEL T ok B Sl RS SIS R R on

Comments:
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54  Experts from the World of Work
Students are anly exposed 10 the Students are regularty exposed 1o experts
lecturer & of t-nma-wu.‘.mm

NG T LA RS R P R e

Comments:

55  Managers of Learning

No stention is ped 1 the Students are sunported and encouraged

I 1 I ¥ -1 -1 4 | 5 ]

Comments:

56 Rote Learning

Rote learning s regarded as scceptable Students are encouraged 1o understand

and unavordable regardiess of whether and apply knowledge, rather than

students understand the concepts merely chunks of content

! i ¥ a4 i . =3

Comments:

5.7  Assessment

Asscsument of students’ mastrrv of Asscsument involves » wide range of
1 2 3 K 5 N/A
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58 Information Technology
The lectures and texthook are Students are alwavs encouraeed 10 use external
‘ 1 | Sk 3 i 5 N/A
Conwnents:
59  Workshops
No effort is mats W involve students Workshops are crganised and attended
in the presentation and attendance of by students 10 enable them to become
workshope related w swvects more proficient in the ficld of
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SECTIONC

ASSESSMENT OF NEEDS RELATED TO ACADEMIC SUPPORT AND
DEVELOPMENT

Indicate which of the following arcas you regard as relevant or important for staff
development, as well as student support and development, at your college. Select anly those
options which yox feel are appropriate to your context. Differentiate by indicating areas of
medium-term relevance (the next two years) and long-term relevance (three to five years).
Make ticks n the blocks supplied: block marked M for medium-term and block marked L for
long-term.

1. STAFF DEVELOPMENT

1.1 Development and improvement of instruction, education and training
& it in curriculum development and improvement

1.3 Appropriate Laming of subject heads and heads of department

1.4  Acquisition of knowledge related to academic support/deveiopment
1.5 In-service training to improve academic support skills

1.6 Formulating a shared and accepted vision related to academic support
and development

1.7 Induction pertaining to national higher education initiatives/policy

.80 30 00 ON
= 3w [ o SRR o B o A R e N o L

1.8 Other, please specify:
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2. STUDENT SUPPOR’T AND DEVELOPMENT

2.1 Improvement or extension of library, media and information services
22 Active identification of students in need of support and development
23 Career counselling service

24 Study and academic counselling service

25 Improvement of cognitive skills through workshops, tutorials and
| ethebt

2.6 Financial aid 1o students in need of such support

2.7 Student involvement on decision-making level

2.8 Co-operation with secondary institutions m this region

30 SR A o g o (B @ R o R o e
00 O 88 . Ovg B 0

2.9 Collaboration with tertiary institutions in this region

a
a

2.10 Other, please specify: . .

Ouce you have completed the questionnaire, place it in the AS envelope which has been
provided and return it to your principal/rector as soon as possible.

THANK YOU FOR YOUR TIME AND CO-OPERATION.





