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ABSTRACT

The question of how to address diversity in the pradess training of clinical psychologists is

of concern in South Africa and elsewhere. This contseparticularly salient in contemporary
South Africa, where much of the sociopolitical discoursgties on issues of race,
transformation, relevance and redress. This reseainHine with current debates, and set out to
explore the self articulated racial identities as well agntipact of those identities on the work of
trainees in the second year of their clinical psychologstena degree, at three universities in the
Western Cape province of South Africa. Trainees’ garoas of the role of the universities in
facilitating the working through of challenges identifiedriminees’ racial identities and in

facilitating multiracial competencies, were also exploreithis study.

Individual interviews were conducted with nineteen traipsychologists. A minimally

structured questionnaire was used in this qualitative ipgtire theoretical framework
underpinning the methodology used in this thesis endeawith a critical lens as background, is
primarily supported by the “interpretive” or “hermenietiapproach to psychological theory.
Critical theory offered further support to understandinme of the complex issues in working

with racialised discourses.

Whilst all trainees identified themselves in racial terms, cacdinues to be a complex and, for
many, a painful construct. For many, the family hastibe primary source of racial
socialisation, largely premised on essentialist, stereotygisaburse. With regard to the impact
of their racial identity on their work, many indicate thatithace significantly impacted on this.
They reported a particular concern with working inssroacial dyads. Racial difference was
sometimes reported to enhance the clinical process,dsufar more often experienced as a
difficulty. The trainees were unanimous that the ursities at which they had studied had fallen

far short of what they would have wished in termsagflitating multiracial competencies.

The findings suggest that whilst legislation has chanigegolitical profile of South Africa, the
process of transformation within the psychological stadied, is cause for concern. The
dissatisfaction with the training provided, for many tegis centres around issues of relevance to
the South African context. Despite efforts by some umities to diversify the racial profile of
trainees, in the attempt to address the needs of peopddoot, trainees believe efforts to be

insufficient. While this study did not collect data, thatildocorroborate or question the opinions



of trainees, results clearly suggest that traineehmdggists do not believe universities are
currently doing enough. The implications of the tragi@&ws are discussed and implications
considered for trainees, trainers, the users of mdggltal services, and for the role of

psychology as a discipline in civil society.



OPSOMMING

Die vraagstuk oor hoe om diversiteit in die professionpleiding van kliniese sielkundiges aan
te spreek, is besonders pertinent in hedendaagse Suid Maiar die sosio-politiese diskoerse
menigmaal sentreer op kwessies van ras, transformelgeansie en regstellling. Hierdie
navorsing gaan akkoord met huidige debate en het digesmttikuleerde rasse identiteite, sowel
as die invloed van hierdie identiteite op die werk adente in hul tweede jaar van kliniese
sielkunde opleiding op magister-graad vlak aan drie usiteite in die Weskaaplandse provinsie
in Suid Afrika, ondersoek. Die studie het ook ondersng&stel na studente se menings oor die
bewese rol van universiteite in die fasilitering vand#erwerking van uitdagings wat
identifiseer was in studente se rasse identiteite en irediesiglling van meerrassige

bevoegdhede.

Individuele onderhoude was met 19 student sielkundigesey. Hierdie kwalitatiewe ondersoek
het ‘n vraelys gebruik wat minimal gestruktureerd wadiéndata insamelingsproses. Die
teoretiese raamwerk wat die onderbou van die studierigelvet, was primér ondersteun deur ‘n
‘Interpretiewe/ Hermeneutiese’ benadering tot sielkgadeorie met ‘n kritiese lens ter
agtergrond. Kritiese teorie het verder hulp verleendigbegrip van die komplekse kwessies

teenwoordig wanneer gewerk word met rasse diskoerse.

Tewyl al die studente kon self-identifiseer in rasse ¢gtoly ras ‘n komplekse en vir baie ‘n
pynvolle konstruk. Vir meniges was die gesin die prinfkom van rasse sosialisering wat
hoofsaaklik op ‘n essensialistiese, stereotipiese diskmets het. Met betrekking tot die invioed
wat rasse identiteit op hul werk het, het baie aangediiudaas ‘n beduidende impak gehad het.
‘n Besondere bekommernis was gerapporteer wanneaeirderuis-rassige pare gewerk word.
Rasse verskille was soms gerapporteer om die kliniesepte bevorder, maar was meer male
ervaar as ‘n probleem. Studente was eenparig van gidairdie universiteite waaraan hulle
studeer ver tekort geskiet het aan hulle verwagting detrassige bevoegdhede daar gestel sou

word.

Die bevindinge stel voor dat die proses van transforniasie sielkudige konteks wat bestudeer
was kommerwekkend is ten spyte van ‘n veranderdégsa profiel aan die hand van
veranderde wetgewing. Die ontevredenheid met die opteidat aangebied was, het vir baie

studente gewentel om kwessies van relevansies tot @ieA8ikaanse konteks. Pogings is deur



sommige universiteite aangewend om die rasse prafiestudente te diversifiseer om sodoende
die behoeftes van anderskleuriges aan te spreek,stuai@nte glo dat hierdie pogings
ontoereikend is. Hierdie studie het nie data ingesamealieanenings van opleiders nie, maar die
bevindinge dui aan dat student sielkundiges oortuigtisli@ betrokke universiteite nie
genoegsame pogings aanwend nie. Die implikasie tualeiste menings wat gewerf was in
hierdie verband is bespreek en die implikasies vitesite, opleiders, verbruikers van sielkundige
dienste, en vir die rol van Sielkunde as ‘n vakgebiedarsdmelewing is oorweeg.

Vi
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CHAPTER 1: INTRODUCTION

Cry, the beloved country, for the unborn child thahisinheritor of our fear.

-Alan Paton
Locating myself, locating this study

Many have argued that research within the social sefecannot escape the personal
dimensions, the personal biases and concerns of t&rcber (Bhavnani & Haraway, 1994;
Tolman & Brydon-Miller, 2001). Qualitative research igesin particular places the researcher in
quite a central role. More specifically, research focusimgensitive issues like race emphasises
the centrality of the researcher within the researclkegdand challenges traditional views of the
neutrality and silence of the researcher’s voice énpifesentation of her findings (Denzin &
Lincoln, 2000; Holt, 2003; Suzuki, Ahluwalia, Mattis, & Quiz®005; Tolman & Brydon-

Miller, 2001). This is in line with the view that no resdais value free (Burman, 2001; Fine,
Weis, Weseen, & Wong, 2000; Sandelowski & Barraso, 20@8gn myself with a movement
which argues that debates on professional ethical issustsh® grounded in the relational
dialogue between researchers and the researchedeSdscher’'s own subjectivity is viewed as
having an inevitable influence on the research gengscess and outcome (Bhavnani &
Haraway, 1994; Bryan & Aymer, 1996; Suzuki et al., 2005ai®y Gibson, & Gelman, 2002;
Williams, 1991). Awareness of the inevitability of timfluence allows researchers to guard
against undue biases that may direct processes inrfa¥oesearchers’ needs, but also make

explicit a level of complexity and challenge which may laielan in other research forms.

In keeping with the contemporary focus on the centralithefresearcher | wish to describe how
| came to engage with this particular research topic. Tdaereneeds to know that | am a South
African, born in the Western Cape, a woman of colbistorically classified as Cape Malay, a
first generation graduate in my family, and a clinical psyafist by profession. The confluence
of my racial identity and the myriad of race- relatedleinges faced during my training as a

clinical psychologist served as the initial impetus fonthiging of this dissertation.

My interest in issues related to race had arguably hdéwated as soon as | became aware of
difference during my formative years. It is generafigexted that being born of colour
determines being born into politics (Biko, 2004) andipalarly so in South Africa. Furthermore



being born to mixed race parents (my father and motieee classified as Cape Malay and white
respectively) contributed to bringing politics into thenfly home. These racial differences often
led to complicated communications that commonly vacillhetgheen pro and anti whiteness.
Racial awareness was important, even at a mundane Fevedxample, the very practical
guestion of getting to and from primary school withoutdeait necessitated knowing one’s race
in order to get on the “right” bus or knowing whermove to the top section of a double-decker
bus. During my earlier years the racial discriminati@swxperienced as frustrating but was

largely accepted as the way of life in a racially stredifSouth Africa.

During my high school years which overlapped with the m@W known 1976 uprisings and
political turmoil in South Africa, my racial awareness andigi@ation in aspects of resistance
was substantially more deliberate. | actively participateorganised political protests during
this period. The political tide of people of colour was shdftiowards a single, all encompassing
black identity as espoused by the prominent political atthieve Biko who later died in police
custody. The unified black racial identity was envisioned pslitical shift away from the
divisive policies that divided all people of colour. Tirary categories of white and the new
collective black simplified the liberation struggle amirenched the black-white divide.
Adoption of the black identity implied denunciation of otltemtities such as being Cape Malay.
Ironically, the advent of democracy in South Africa fisggied the revisiting of racial identities

and their associations with relative privilege.

Policies of political redress require South Africans to idgntiemselves in terms of historical
racial labels so that the state may implement policies totdite resources equitably. This
remains a contentious issue for many. Additionally, maoyth Africans of colour who during
the liberation struggle had adopted the collective blaaktiiyehave reverted to historical labels.
Pride in their racial identity is commonly expressed lanynwho view the shift as embracing
that which defines and differentiates them without discrimigadigainst others (Erasmus, 2000;
2001).

My own racial identity has also become more contextuhliyen, “a dynamic aspect of social
relationships, and inscribed with unequal power relatijps” (Bhavnani & Phoenix, 1994, p. 9).

It is, as most feminist writers, for example assert, flushtiadictory and ever changing



(Bhavnani & Haraway, 1994; Bhavnani & Phoenix, 19®8pending on the context | can be

Cape Malay, black or coloured but never white.

My racial consciousness and its implications were defgtlyas | was confronted with racial
discrimination in the workplace prior to my training @aclinical psychologist. Institutionalised
racism was designed to favour white colleagues, leavtmgrorelatively powerless to challenge
the system. After a period of 10 years | resigned fmoymwork in the banking sector and
embarked on full time study in the mid 1990s. | enrodled university in the Western Cape
whose history includes having been established foplpeof colour and having been at the
forefront of the South African liberation struggle. Digsphe institution’s embeddedness in

racial politics, the psychology department during myryed study appeared ironically silent on
racial matters. The theoretical content selected for trgiwias primarily of European or North
American origin, and it was this imported material whiclvinfed the way we worked as
clinicians. The relatively small class of seven trairirelsided three classified as white and three
black/African trainees. | was the only coloured/Capaay person. Whilst interactions within

our group at times appeared to reflect racial complaxitiee issue of race was not acknowledged

or deconstructed. As a racially mixed group we all ca@tudith being “colour blind”.

The three white classmates brought experiences into dlup ginat attested to upper middle
social class involvement which included, at that time, extermierseas travel, living in plush
white neighbourhoods, and appearing eloquent anddmmntfiAll had prior personal and/or
familial exposure to psychotherapy. The three Africasstizates had very different experiences
as compared to the white peers which included rural bagkds living on campus in university
hostels, had been through the inferior education sydeised for African people known as
Bantu education and did not have English as their &irjuage. As the only coloured person in
the group | contributed experiences that spoke to b&sg than white but better than black”
(Erasmus, 2001). | lived off campus in a relativelgialy mixed (mainly coloured) middle class
neighbourhood, had done most of my schooling in schiesignated to coloured, children

except for two years that | attended a school for tletusive use of Indians in Kwa Zulu Natal.

| was relatively quiet in class discussions. | had mar gxposure to psychotherapy. Despite our
vastly different experiences we did not address ractass or elsewhere despite the fact that the

university promoted itself as a training environment whegepttiitics of race would be



discussed. | certainly did not volunteer experiencesntiaaked my coloured identity nor did |

raise/verbalise my awareness of racial differences.

In class, the dominant western model of insight orieptggthotherapy informed our
professional identity, encouraging us to consider nwieyts - primarily people of colour - as
less sophisticated and less psychologised than would befodélaé brand of treatment on offer.
Additionally, we were often confronted by clients ofaxor whose impoverished social class
rendered us helpless whilst we struggled to determine iwayBich we could apply our

traditional theories.

At the time of my training, South Africa had just cekgied two years of democracy. Historically,
the organising principle of South African society ligdermined that most positions of power
had been occupied by whites. When as a trainee psyisolavas first presented with a white
client, this reversed without preparation the longstandingrgéiy accepted principle of South
African racial hierarchy. The strangeness of the salea white person seeking the professional
assistance from a person of colour, was eclipsed loyi@nal challenges and thought patterns |
identified as internalised racism. In the presence ofetivawvhite clients | treated, | recall feeling
paralysed by perceptions of my own incompetence ghdusted by my desire to prove my
worth as a clinician. It is probably true that all traipsgchologists feel incompetent to varying
degrees and anxious to prove their worth; like otfznees of colour, though, | bore the added
burden of a racial identity which inscribed incompetente me quite apart from any of my
personal strengths and failures (Christians, Mokut&a%koe, 2002). None of this was

discussed in my training.

Similarly, whilst | was conscious of having opted fgerafession that within South Africa was
perceived to be designed for white people and whesearetical language was largely unfamiliar,
it was important to excel at courses presented by whiterérst Whilst unable to acknowledge it
at the time, | recall having felt triumphant when my resfritquently eclipsed those of my white
peers. Despite my academic competencies | was rejasileht during class discussions and
observed the ease with which my white counterparts edgaigje the theoretical material and
lecturers. My internalised racism, that is that | hadamsciously accepted the differences in the
way different racial groups were valued or seen todmepetent, that defined my lack of worth

relative to white persons consciously and unconscialsped my experiences during training



and contributed in shaping my professional identity (W&t 2004). My inhibitions were
noticed but not probed by staff. My supervisor descrime as a “bud waiting to flower” but did
not probe further. Moreover, | observed the silencaslibfell my black peers and understood
the limitations placed on our colonised minds and the weifcarrying the burden of

responsibility for one’s race.

Feeling responsible for and accountable for one’s raagpasson of colour, referred to as the
“burden of representation” carried by “monoritized satg” (Mercer, cited in Burman, 1994, p.
157), is well documented (Biko, 2004), a responsibllityas often confronted by my white peers
levelling criticism at lecturers of colour whilst praising thieite lecturers. This was no more felt
than when my white peers were determined and vocifeénoileir outrage at the perceived
incompetence of a senior lecturer of colour, demanklimgxpulsion. I, not unlike the rest of the
class, also questioned the lecturer’'s competence anihappat but struggled in my expression
of outrage primarily because he is black and as & Iplaxson representative of all of us, his

incompetence, | felt, reflected my incompetence.

Additional to being representative of one’s race, agsopeof colour one also carries the burden
of racial embodiment of the institution of higher leaghihattended a historically black
university; having protected myself from what | thougjould be disappointment by not
applying to the two historically white universities within thestern Cape. Part of the, once
again, unspoken communication amongst us as traimeethat the clinical psychology
programmes at historically black universities must lberior to those at historically white
universities. The white students registered for the trainiagremme were perceived as reluctant
candidates who were turned down for selection at tmefeped historically white institutions.
Our contact with such institutions, though minimal, wasdghauOur course required us to share
case discussion meetings periodically with trainees ateheest historically white university,
and there appeared heightened anxiety at the prospguaiting in general over-preparedness for

the project.

Discussions in our class, amongst us as class mendliergifig such presentations almost
always focused, in an over-compensatory fashion, owieurthat the presentations by trainees
at the historically white university were of a “lower stardf than the presentations we gave. In

retrospect, | can see that our comparisons, which fdausevhat we viewed as the superior



quality of theoretical input and quality of lecturers at oniversity, were attempts at removing
our collective and unconscious yokes of racism. Thetankive question, that of which
university provided better training in general, and in Wwtdceas specifically, remained, because
of our positioning, impossible to disentangle from our @rvader psychological experiences of

the politics of race.

It has been 10 years since the end of my training &asté had a multitude of life experiences
that has shifted and continue to alter my insights angestiéferent aspects of who | am.
However, what remains constant is that when | lookraddwcontinue to see race. | also continue
to struggle with the many silences around race. | furthexmontinue to vacillate between pride
and shame in relation to my racial identity, all the whiéing aware of the continuing burden of
responsibility | feel towards people of colour. | am ofseirprised by the intensity of rage | feel
on occasions when | reflect on how my race in theltgafrican context has placed and
continues to place restrictions on my life experiencespite my personal efforts to alter that
which | have control over. | also continue to vacillateny responses to white people, from not
holding whites personally responsible for apartheid atescand complicity in present day racial
and class differences, to feeling resentment for theile presence at times, causing me to
guestion my abilities, worth and beauty. These feelihgssome may argue represent an
unresolved relationship with regard to race had beeonrafern when | considered doing this
research. Having spoken on the issue of race in vaftousis post-qualification, | found that my
consciousness with regards to my relationship wightdipic facilitated a confidence that | could
sufficiently contain my feelings and potential biases otunduly influence the research

process.

It was only after | qualified as a psychologist thatustered the courage to take my experiences
into public spaces, the first time being at national pslpgical conference. Having had no
success in trying to draw peers of colour into assnet reflective discussion of issues of race
and psychology, | made my first, and, profoundlyiatyxprovoking, public presentation sharing
my reflections as a clinical psychologist of colour, witie@ling of being very much alone. My

presentation was well received and opened up invitatiageak in other forums.

My motivation behind my first presentation was not unlikeahjectives for writing this

dissertation. As a woman of colour with a degreernilpge given my educational pursuits, |



carry a responsibility to other persons of colour ttkena difference: specifically, | wish to
contribute to shaping professional training policies dnectures for clinical psychologists that
would help students in addressing and speaking ofameematter of course. | wish to add to the
corpus of men and women of colour who continue to th&eisks involved in raising public
awareness of discrimination. With much reluctance,d atknowledge that this thesis represents

an important vehicle in my personal struggle to bentaaiously as a person of colour.

From my contact with trainees before | embarked on thiysitiseemed that the onus remained
on individuals at universities to determine the extemttich, if any, a consideration of racial

matters will inform their teaching.

This impression is supported by the national professioai@ing framework for psychologists in
South Africa. There is currently no mandate from thégasional body governing psychology in
South Africa (the Professional Board for Psychology, gamiof the Health Professionals
Council) requiring clinical psychologists to be trainedrialti-racial competence (Wood,

personal communication, July 20, 2007).

My investment and personal experiences with regardchave undoubtedly influenced the
research exploration, the choice of sample, the direcfiguestioning and the interpretation of
findings. The immediate presence that | bring to beahis research is my investment in the
outcome. As stated above, my childhood experiencesitlagnany South Africans of colour
during the apartheid era, had been informed by exprrgeof race. Given that South Africa
attained democracy status as recent as 1994, manyyikelf, had lived most of our young
adult years in apartheid South Africa. One of the madwerse consequences being exposed to a
macro system of governance that systematically assigogti based on skin colour, is the
internalisation or embeddedness of the assigned valtersyAs a person of colour, it means
that, at times | struggle to rid myself of the low waaisigned to my designated racial group.
Similarly | observe the struggle to engage with, anaaggiish feelings of superiority accorded

many, even well-meaning, liberal white South Africans.

The arrival of the long awaited democracy in 199Hilst being directly responsible for a
multitude of changes to the political and social landscageeas largely impotent in its ability
to rework and repair internalised feelings of relativetiuoFhe persistence of internalised racism

defies the intellect. Despite my intellectual awarenesgpargbnal exposure to racially different



parents, of the arbitrary, contradictory and tenuous litkdxen colour and worth, | continue to
inhabit race and thus racism. | inhabit the race mywklassigned, as that had been the law,
similar to the “one drop rule” of the US. The call ondilgeople to “free your mind from mental

slavery” (Biko, 2004) whilst desired, is simultaneoudiysieve.

At present we find ourselves in a free country. Ekgion has irreversibly changed a system
based on segregation to one stressing integration. Howdmasgpite the political changes, the
intra-personal and the inter-personal relations remainlyglsegrred. For many, our experiences
appear, though not exclusively, inextricably linked to elgmees of racism. It is surprising that
we do not speak more often or openly about the interdadigperiences. Perhaps we avoid
talking about that which is painful in the hope that it waidntually go away. However, we
cannot assume that the internalised experiences will aiteljanly because legislation has
changed. As psychology teaches, we cannot heal thalh wi@icannot name. Thus, as

psychologists, if we cannot see these scars then aowe do the work?

This brings me to the personal, and as feminist writerddvargue, the indistinguishable
political, motivation for this research endeavour. The dyhg aim of this thesis is to explore
the extent to which trainee psychologists feel they aiitééed by their training institutions, to

work through the challenges inherent in their/our raciaititdes.

To this end, this thesis explores trainees’ self-artiedlaacial identities, their personal accounts
with regard to race, both during childhood and aduwithd also explore their perceptions of the
impact of race on their clinical work. | conclude this thegth the attention on some training
experiences, including supervision that inform their @sifenal identities and shape
competencies. | locate this thesis within the broad fransétaal theory and aim to demonstrate
the applicability of a branch of philosophy, in particuldlti2y’s (1976) hermeneutics. Working

reflexively is recommended and has been adheredthisigualitative inquiry.
Auto-ethnography and reflexivity as part of the regarch exercise

This thesis is not only or primarily an auto-ethnogragptccount. It does, however, deal with
issues of enormous personal salience for me, anébit ikis reason that | place concerns with
auto-ethnography and reflexivity in the beginninghef thesis, for it is through the lens of
engaged subjectivity (Humphreys, 2005; Suzuki et al.52@0lliams, 1991) that | have
undertaken this work, and through which the work wilatly be judged.



Post-modern approaches to social science researah tagjithe recognition of the salience of
the subjective position of the researcher enhancegs thtdre detracts from academic rigour and
credibility. Understanding where and how the researishercated in the research endeavour
provides the reader with a context within which to evigllae research product (Holt, 2003;
Humphreys, 2005; Suzuki et al., 2005; Williams, 199he concern regarding researcher bias
may be more easily evaluated when the subject positidreaksearcher is known and explicit,
rather than hidden under a mask of objectivity. Subjesitipas of researchers as well as auto-
ethnographic accounts are deemed valuable resourteslthto understanding the multiple

landscapes that form part of the research outcome, (2G98).

It must also be recognised, though, that there is @ bbliterature which is critical of auto-
ethnographic accounts. In this view, the auto-ethnogrgpbiess is too indulgent of the
researcher, leaving little or no account for assessofeigour and applicability (Coffey, 1999).
Auto-ethnographic accounts are seen as operating onafggns of what is deemed scientific
(Holt, 2003). However, researchers operating withirt-pzsdern traditions assert that some of
the criticism levelled at qualitative designs, which inclade-ethnographic accounts, is the
result of the research design being judged againstitnaali designs. They add that the criteria
used to judge more conventional investigations shoulth@oncritically applied to auto-
ethnographic accounts (Christians, 2000; Clarke, 20@4zD & Lincoln, 2000; Holt, 2003;
Humphreys, 2005; Marecek, Fine, & Kidder, 2001).

The criticism that auto-ethnographic accounts areitaiely hampered by the subjectivity of the
researcher and are self-indulgent problematises tlyenature, not only of auto-ethnographic
studies as a sub-genre of qualitative research bubfthe reflexive turn in postmodern social
science as a whole. In response, researchers fagaauto-ethnographic accounts as part of the
social scientist’s set of tools and skills argue againgtethective dualistic (i.e. self-other
distinctions) interpretations in the research. These r&se@ argue that “auto-ethnography is not
necessarily limited to the self because people do moihaglate their experiences in a vacuum”
(Holt, 2003, p.16).

The question of how to weigh and value subjective g&pee in the process of knowledge
production is not new. Similar charges were raisealiiihout the nineteenth century in an

unrelated field undergoing similar shifts. Robin Waterfie(d'898) bookProphet: The life and



times of Kahlil Gibrardescribes the criticism levelled at writers labelled Rdiogrwho
expressed their personal experiences through their. Wailil Gibran was strongly influenced
by the Romantics, some of whose work have been haikedood as Shakespeare”. One such
writer, Maeterlinck, described the evolutionary shiftémd Romanticism within the literary field
as “the new movement in art and poetry heralded the davafia more spiritual age”, and

furthermore, that

No writer or thinker, however great, works in isolatiois. $oul is the flower of the
multitude. That is, no revolution can happen until the huraea as a whole, or some
significant portion of it, has subliminally, in the Overs@ui collective unconscious),
prepared the ground. (cited in Waterfield, 1998, p. 43)

Personal narratives confront traditional forms of reprg®sn. “Auto-ethnographic manuscripts
may include dramatic recall, unusual phrasing, and gtnoetaphors to invite the reader to
‘relive’ events with the author” (Holt, 2003, p. 12).ikig personal narratives as methods of
obtaining authoritative knowledge about people’s lived ggpees represents a radical paradigm
shift from the more familiar forms of data gathering ylapised by quantitative methodology.

For those schooled primarily in conventional methodeséarch design Holt (2003) advances

five criteria for evaluating personal narrative.
The criteria by Holt (2003, p. 12) are presentedabl& 1.
Table 1

Criteria for Evaluating Qualitative Research.

Substantive contribution Does the piece contribute to odenstanding of social life?

Aesthetic merit Does this piece succeed aesthetically® kexih artistically

shaped, satisfyingly complex, and not boring?

Reflexivity How did the author come to write this textHioas the
author’s subjectivity been both a producer and a proalthis
text?

Impactfullness Does this affect me emotionally and/otledtially? Does it

generate new questions or move me to action?

Express a reality Does this text embody a fleshed msesef lived experience?
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Additionally, the researcher is regarded as a valuabfree to elucidate the complex nature of
the research undertaken. Making the researcher tigemplicit also acknowledges and embraces
the political nature of research (Best, 2003; Wong, 19@4 & Inham, 2007). Traditionally,
obscuring the subjectivity of researchers (and resdarncters) in research products has
contributed to a situation in which researchers "owe’rigsearch. The selection, presentation
and dissemination of research information have bedaruhe control of researchers.
Participants and the public have generally not hadsadeeinformation regarding the researchers
that many now believe is critical to understanding and etititig researcher bias. Suzuki et al.
(2005) argue that this information should include mdy ¢he social identity of the researcher but
also analyses or her understanding of the ways inhwiec identity inform the research process,

i.e., the conceptualisation, methods and interpretation.

The above account firmly positions me as researchérangtrong interest in the area of inquiry.
| undertook and understood the responsibility to crifiaaflect on my subjectivity throughout
this research process. The following presents an ewemnf the chapters which form the body of
the thesis.

Chapter 2 starts with an historical overview of race formation imtBoAfrica, continues with a
consideration of the legal system that underpinned thethayichideology, and is followed by
reflections on the contemporary status of race andredagons. Included in Chapter 2 are
theoretical reflections on the multiple ways in which oeniities have been shaped by body
politics and sustained by various socialisation proce3$eschapter concludes with reflections

on new constructions of identities in post-apartheid Sofriicad

Chapter 3 focuses on the impact of race on psychology asf@gsion. Areas covered include
the institutional structures as embodiment of socio/politioatexts and the impact of race on
professional training. The section on training includdkections on the ‘person’ of the trainee
and how this impacts on supervision, followed by the imparace and racism in the therapeutic

relationships. The chapter concludes with the conteitsatiptions of mental health services.

Chapter 4 outlines the methodology followed and details the rebefsamework, the aims,
sample, analysis, validity, reflexivity as well as gahethical considerations pertinent to

qualitative studies.
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Chapter 5reports on the findings detailing the self articulation arenings of trainees’ racial
identities, experiences that shape their racial identitieshenitnpact of their racial identities on
therapeutic relationships. The chapter concludes wiitepéons of the role that the academic

institutions played in addressing challenges reported oimahdlies the roles of supervisors.
In Chapter 6 the findings are discussed.

Chapter 7 concludes the thesis and includes the limitations of ttly stnd recommendations

made.
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CHAPTER 2:
LITERATURE REVIEW
SOUTH AFRICA, RACE AND IDENTITY

First, the risks and challenges in examining race

Fisher (2007), a South African journalist and commentataving recently published his book
entitledRace reported having been cautioned by prominent leagéescting on the risks
involved in such a venture. Desmond Tutu, ArchbisBoyeritus and Nobel Peace Prize winner,

in the foreword to Fisher’'s book on race writes,

When Ryland Fisher approached me a few years agomihohé that he was writing this
book, I thought he was a little bit crazy. This was notatgobe approached lightly and,

irrespective of how you approached it, it was boundoetisome people. (p. xi)

Similarly, Kadalie, another prominent South African ddmmt by Fisher as a human rights
activist, asked Fisher at the time of interviewing, “Rylaan@, you prepared for this journey that
you have undertaken?” (Fisher, 2007, p. 245).

Many people in many countries avoid speaking about(iilcei, 2002a; Cardemil & Battle,

2003; Christian et al., 2002; Clark, 2001; Cooper, 199dclSsz-Hucles & Jones, 2005), perhaps
because of the significant emotional responses the nogy elicit. Fears in speaking out or about
the topic of race include the apprehension of “say@egmuch or baring, for public display, our
own prejudices” (Bhui, 2002a, p. 21). Bhui also arghesraising the awareness of racist
practices “required greater energy and effort themphki pointing out their absence (race’s

absence in academic discourse)” (p. 9).

Speaking about race is seemingly fraught with chglereverywhere. In South Africa, race is
particularly contentious as the construct immediately evtthe image of apartheid. The concept
of “race” is pregnant with complex negative emotions. Wi&nuth Africans carry deep-seated
emotions attached to either having been discriminateidstiga being perceived as having been
complicit in discrimination (Alexander, 2001; Biko, 2004af&, 2001; Duncan, Stevens, &
Bowman, 2004). The levels of emotional sensitivity tpexiences related to race are high, and

interpretations of prejudices are easily made and ingrertantly felt. Arguably, the central
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perceived risk inherent in raising the issue of racBduth Africa is that it is likely to offend
someone. Similarly, not raising the issue of race mayffemsive to some people of all races.
The discourses one uses and theoretical underpinningngages with in the very sensitive area
of race may satisfy some and not others. Challengesdimg authority to speak from a ‘raced’
perspective are usually also of concern, as thereaapipevritten ‘rules’ as to who is entitled to
speak on behalf of whom. Fears of being a “race tfgiBlee, cited in Bernstein, 2005) abound.
The complexity of race may be interpreted as hagimgnmobilising effect, as it is often

difficult to know how to move forward without colliding thiintense emotional back-lashes. It is
apparent, judging from personal conversations and gesecial discourse, that many people

feel very strongly about various aspects related to race.

Voice was given to the above sentiments by a black netleague when | presented, for the first
time, a paper, as previously mentioned, dealing witk ed a national conference. During a break
at the conference the colleague shared his complete a&igmith my thoughts and experiences
and that he had thought, often, of presenting, bueftthe responses of the audience. He said,

“rather you than me frying in your own fat!”.

A further challenge for many taking on the task adradsing race despite the many risks
inherent in the endeavour, is that of how to speak @f aad racial difference. | found it
extremely difficult to find the language that allowed tmepeak of racial difference without
running the risk of being misunderstood. | could be ssetontributing to reifying races, as
reducing innumerable human characteristics to a fewgakece-based features, or equally

disconcerting, as being responsible for re-inscribaugr

The challenges inherent in addressing race are undedsiop many of the contributors to a
recent South African publication edited by Stevens, Hrianed Swart (2006) titled race
against timeand aptly subtitleé’sychology and challenges to deracialisation in Souticaf
Deracialisation is considered a sociopsychological iatper in a society that continues to be
deeply divided. However, efforts aimed at political redreannot circumvent the engagement
with racial categories (Stevens, et al., 2006) leadingrBany Seedat, Duncan and Burrows
(2006, p. 99) to ask, “How does the researcher attemygeracialise without referring to the

category of race?”
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In similar vein, Shefer and Ratele (2006) argue thabmkcucting gender, like deconstructing
race, is challenging, since the categories shareafigiaand intersecting history of oppression,
which deployed and restricted both terms to essentidggny categories. Emphasising their
point, the authors state: “this tension is inherent in &nggle against oppression, which
simultaneously relies on underlining difference in otdestruggle for change while challenging
the very construction of such difference” (Shefer &de, 2006, p. 239).

As mentioned earlier, | struggled with ways to commatgavith readers without running the
risk of eliciting negative judgements of both my racialsmousness and intent. In particular |
struggled with, not only the consideration of the appeteness of racial labels, but also with
which labels would be appropriate. Personally, | wassioowed to using the apartheid inscribed
racial labels of ‘black/African’, ‘white’, ‘coloured’ antindian’, which according to Posel (2001,
p. 51) had indeed “become a habit of thought an@regpce, a facet of popular ‘common sense’
still widely in evidence”. These are also the labelse for the purposes of this thesis. At times |
use the much preferred ‘persons of colour’ intergeably with, black, coloured or Indian, when

the context does not require specificity of racial ifgins.

| am aware that my position differs from those ohmaho, when using the racial labels, would
either preface them with ‘so called’ as in ‘so callecbaokd’, or put the labels in inverted
commas (“coloured”), whilst others would draw a line tlgio the race label, to indicate their
discomfort and distancing from the use thereof. Thegealso many in the subcategories
‘coloured’ and ‘Indian’ who reject their designated labegavour of a more
encompassing‘black’. The positions taken to presermdlr@bels in ways that are meaningful to
their authors reflect personal choices and of coursehanariter’'s prerogative. However,
perhaps due to differing views and differential claimauthenticity (Erasmus, 2001), many who
might in other political circumstances refer to themsehge'soloured’ or ‘Indian’ may be
reticent to use these terms of self-identification, fepsicornful retribution. Concerns such as
these are reinforced when a South African acadenmowneed for his significant contributions

in the field, writes,

| am a black person, who, by the contorted logic@iadourse of apartheid racism, was
classified ‘coloured’. | acknowledge that, for a rae§eeasons, many South Africans, to

varying degrees, have integrated the label ‘coloused various other apartheid inspired
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labels as part of their identities...I find it difficult not teef@ntipathetic towards them.
(Duncan, 2002, p. 134)

There is no general consensus as to which formaslomgld use when making reference to
historically inscribed races. This challenges thoseanebiers invested in transformation, who
may feel constrained by critics who offer few concretielglines as to the vision forward as to
how to investigate race (Dixon & Tredoux, 2006). Howewdrat is emerging from literature is
that the use of race labels is ultimately inevitable, pdaiituwhen one wishes to achieve
political redress on the basis of race (Stevens et al6) 2@0th reference to the challenges that
many social scientists face in their efforts towardaciafisation, Bowman et al. (2006) suggest
that, “we may need to concede to the need to useathgary (race) for progressive and possibly
even liberatory purposes. Stated differently, oulafsing means may just paradoxically justify

deracialising ends” (p.100).

To conclude | need to note that in addition to being ieegent with the concessions reached by
Bowman et al. (2006), | also find resonance with tifiécAn proverb, of unknown source, which
reads, “It's not what you call me, but what | answer tit¢d by acclaimed actress Whoopi
Goldberg in response to her choosing “American” gmepd to “African-American” as her
political identity (Goldberg, 1998). Next we continue thallenging journey by exploring the
historical background to that which continues to perplexilus

In the beginning: a brief history of race formation in South Africa

MacDonald (2006) drawing on the work by historian Gedfrederickson (1995) provides an
account of relations in the mid-seventeenth centutii@grsouthwest corner of Africa as free from
racial organisation in the form we have come to knowointemporary South Africa.
Phenotypical differences between the indigenous San, Kiodoikbrowns”) and Xhosa

("blacks™) were noted, but were not conceived of itiabterms. Foreigners to the continent
during the early periods looked radically differentfrindigenes and were noticed as white. The
historian’s account suggests that historically, idestitiere multiple, their meaning ambiguous
and fluid. Whites viewed themselves as white amongst dalvels such as “civilised”,

“Calvinist”, "burghers”, “settlers”, “Christian”, and “firm Europe”. Whites perceived of
themselves as more affluent than the indigenes whopegceived as “black”, “savage”,

“natives”, “heathen” from Africa” (p. 40). Colour itself an aspect of identities was not given
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meaning or status. Race, according to MacDonald (206 a European conception crystallised

with specific meaning ascribing worth, in the nineteeeiftary.

The precise origin of race as a central social cateigargntested, with the general consensus
being that race as a category of division originatatbitthern Europe sprouted by the science of
anthropology. Drawing on the work of Frederickson98)9 MacDonald (2006) reports on the
“culturalist” categories and “politicist” narrative (p. 39 descriptions of how society was
organised. Accordingly, races were perceived as fevhnd intact” and grounded in ethno-
cultures and races formed communities that were shapfedding political power. In
Frederickson’s description, races were perceivedgagea; however, their meanings were open
to being shaped by the historical context.

Frederickson made the point that races “do not devaleptime, as modes of consciousness,
they are forms of being” (MacDonald, 2006, p. 34).ité#) according to Frederickson, had
perceived of themselves as white i.e. they had raceekder, their relations with indigenes and
the advent of slavery were reportedly established emdsis of the perceived “legal and cultural
vulnerability” of the “Africans and other non-Europeali8lfacDonald, p. 34) and not based on
racial prejudice. Whites, in the pursuit of land and laltbat belonged to hosts, had
systematically employed an arsenal which includedrigss of supremacy. According to
Frederickson, belonging to a perceived white “race” didassume superiority with the
implication of the inferiority of the other until the nieenth century, with the colonisation by
Britain. Initially, supremacy was premised on religion. Stgweas initially justified by the view

that the indigenes were heathens and therefore requinsithation by Christians.

Colour of course played a role. “Race mattered irddtermination of status but was not all-
important” (MacDonald, 2006, p. 35). Society appeaegtegated along racial lines; however,
race was reportedly not the deciding factor. The whoteeupied the top structure of the social
hierarchy but the middle structure appeared fluetupied by whites and some free people of
colour sharing this stratum. This is not to say that whdid not take advantage of colour, but
according to Frederickson “membership in the civil comityl (MacDonald, p. 36) is where
their power originated. As a collective, whites hungecegbdwer, ownership and shunned
physical labour. They fought those who could serthegr needs and sustain their supremacy.

Race thus evolved as the context shifted.
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During the period of control of the Cape of South Affigethe Dutch East India Company it is
noted that those with political voices were noted as vdnitburghers” also used synonymously
as white Christians, although not all “burghers” were whieegan, (cited in MacDonald, 2006),
reflected that, “it is fair to assume that among the glibate class skin colour or racial identity
was not as significant as their shared subordinatiorBgp.

Thompson (cited in MacDonald, 2006) concurs that #hveas no sense of racial identity
amongst Africans”. Africans did not unite under onéaidabel and collectively revolted against
the white settlers. According to history, sectors of indégerpllaborated with whites and acted
against other indigenous groups. MacDonald states thatcaf polities were based on clan,
lineage, and tribe, on kinship, which is why chiefs didmake common racial cause against
whites” (p. 43).

As noted above, black/African people, however, did noagéxconceive of themselves in racial
terms. It was with the colonisation by Britain that the meanfrrgce emerged in ways that was
later to be crystallised as the organising principleiwf and political society in apartheid South
Africa. With the political upheaval in 1828 and protest agdnsish rule, whites in the colony
moved inland to establish republics outside of British.Mlbites having denounced British
proclamation of equal economic right for the KhoiKhaersed their separateness and
supremacy then on the basis of racial superiorityité\ttecame a racialised collective to
maintain supremacy and colonists later “legitimated itrmacy) to their worthiness as whites”
(MacDonald, 2006, p. 37). Colonisation is viewed asrtagiven rise to racial consciousness

and racial animosity not previously articulated.

The discovery of gold and Britain’s quest to gain cdrifaghe newly discovered wealth resulted
in the South African Boer war in 1898-1899. UnderiBhitrule, the Union of South Africa was
established in 1910 and the unification and governanpeehiies were part of the post war order.
The systematic enfranchisement of white men and substygudiite women in 1930 preceded
the disenfranchisement of African males in 1936 and Cetbmales in 1956 (the latter
occurring after the National Party assumed power &4fié8). \Voting rights were reserved
exclusively for whites by the mid 1950s. The segregaiimhwhite supremacy practices that had
been operative were legally adopted and enshrined ihdeliouth African political history.

Self governance and voting rights conferred citizenshiplbwhites, irrespective of class and
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ethno-cultural differences. The white state organisetygiving it could, including all the then
non-citizens, along racial lines. The different racial gaties were assigned worth differentially,
with black assigned the lowest order with minimal bendtitwas therefore not uncommon for
people to make application to be reassigned to ‘higheial categories to escape the restrictions

and limitations placed on their assigned status.

The now infamous ‘pencil test’ is one of the arbitrasgessments done to determine
acceptability for reassignment (Posel, 2001). Pend# fesmed part of the assessment tools used
by ‘evaluators’ to determine hair sleekness, reporteélliyther criterion for suitability for
reassignment to the white group-if a pencil placedenhihir remained there instead of falling

out, the person was deemed probably not white. ‘Passihgfefixed to the race one wishes to
be reassigned to improved one’s chances of ‘a betérTifie reassignment made significant
material differences to the lives of people. ‘Becomiogjoured for a person initially ascribed
Bantu (i.e. black/African) status automatically improveelir living standards with improved
housing, jobs and education, which was significanttyebat the coloured schools. For those

‘passing for’ white the material differences with reassignt were exponential.

It [apartheid] blessed them [whites] with the experiepfdeelonging, validating the feeling that
the country was theirs. Their cultures prevailed; thaniilies were embodied in public symbols,
holidays, and monuments. Their languages were spakaitly, published in print, taught in
schools and favoured. European manners and custorasadepted and flourished; African ways

were snubbed, despised, and invoked as proof of whgeriority (MacDonald, 2006, p. 47).

The psychological differences conferred through thesigament are also inferred as significant.
The personal costs to reassignment included the lasmtdict with families unable or unwilling

to apply for transfer. For many the loss of familidhtien was permanent.

The psychological costs attached to familial losses throeggsignment are not as commonly
discussed as may be expected, but personal commiangatiggest deep fissures had been
created. Whilst application for reassignment needed tduke to government, the officials were
limited in their authority to grant approval of reassignm&he government officials had to
follow custom and white public opinion. Adherence to tlabaerate system of racial stratification

was maintained through sustained governmental muRaldsm was inscribed in the legal
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system and subsequently in the psyche of the pebpéenext section will report on the ways in

which race classifications were legally inscribed in statubmgks.
The South African legal system during the apartheid/ears

Barnard, Cronje and Olivier (1986) The South African law of persons and family tesgcribed
the disorder that existed before 1950 within South Afritegislature with regard to racial
classification. The chaos was in part ascribed to#nus acts adopted in parliament ostensibly
aimed at regulating the different races within South Africarders. However, the acts did little
to streamline processes, according to Barnard et &16]18s the ambiguity and contradictions
between acts created much confusion. During 1950 tpel&mn Registration Act 30 was
adopted. The aim of the new act was to provide a tmikystem of racial classification as well
as spearheading the establishment of a populationeegisd the issuing of identity documents
to citizens. Despite the attempt at providing norms foiatalassification, Barnard et al. stated
that the new act did little to consolidate the numerous defisitof White, Black and Coloured

person as stated in all the acts that preceded it.

The racial classifications as stated by the Population Rafyis Act 30 of 1950 provide the

following definitions of race (Barnard et al., 1986,106):
1. White
Section 1 of Act 30 of 1050 defines a White as someone who

a) In appearance obviously is a White person and whotigerterally accepted as a

coloured person; or

b) Is generally accepted as a White person and is n@ipieaaance obviously not a White

person,

But does not include any person who for the purposbs@lassification under this Act, freely
and voluntarily admits that he is by descent a Black asloured person unless it is proved that

the admission is not based on fact.

The first test laid down to be classified as a White peistherefore appearance: sectionl (1)(b)
clearly states that someone who is in appearance dbyioat a White person, cannot be

classified as White even though he is generally acceptaed\dste person.
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2. Blacks

In section 1(1) of Act 30 of 1950 a Black is defireedla person who is a member of any

aboriginal race or tribe of Africa, or who is generaltcepted as such.
3. Coloureds

Section 1(1) of Act 30 of 1950 defines a Coloured asraqm

Who is neither White nor a Black.

Itis clear that the act does not lay down any positiiter@ for the classification of a person as a
Coloured; everyone who is not a White or a Black,@#ured...A new proclamation, 123 of

1967 provides for the classification of Coloured pessarone of the seven groups, namely:

The Cape Coloured Group “ which shall consist of @essvho in fact are, or who...are
generally accepted as member of the race or clasgrkas Cape Coloureds” unless they are in

fact members of the other groups.

The Malay Group “which shall consist of persons whaitt fire, or who are generally accepted

as members of the race or class known as Cape Malays
The Griqua Group which is defined in a similar way asa(a) (b) above.

The Chinese Group “which shall consist of persons wtiadnare, or who...are generally

accepted as members of race or tribe who's nationakhieim China...”

The Indian Group “which shall consist of persons whiaat are, or who...are generally

accepted as members of a race or tribe whose nationad is in India or Pakistan.

The Other Asiatic group which consists of persons wHadt are, or who are generally accepted
as, members of a race or class known as ZanzibdosAeso known as Zanzibari or Kiwas) and
persons who in fact are, or who are generally accegstedembers of a race or tribe whose

national home is in any country or area in Asia othan tBhina, India or Pakistan.

The Other Coloured group consists of persons whaaracluded in any of the above-

mentioned six groups, and who cannot be classified as \Mnigons or Blacks.

Further to the system of classification cited above, tvemnent tabled various legal

prescriptions by way of Acts that dictated almost all aspdife differentially for all in South
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Africa. The Group Areas Act of 1950 segregated resiglemccupancy and ownership along
racial lines. The Immorality Act of 1949 banned sexuasdias across black and white racial
lines. The Prohibition of Mixed Marriages Act of 194%ded marriages between whites and
non-whites void and thus not afforded legal status.Réservation of Separate Amenities Act of
1953 segregated public facilities use and access admig lines. The Bantu Education Act of
1953 segregated schooling as well as the educational daraiomg racial lines. The Native
Urban Areas Amendment Act of 1952 regulated acce&drk people to urban spaces legally
requiring of Black people to permanently be in possessi proof of identification now
infamously known as the "dompass” [translated: stupg$pd he Industrial Conciliation Act of
1956 provided legal grounds for job reservations alaegl lines. Further legal prescription by
way of various Acts and statutes controlled for exaropfecity to trade for blacks and
coloureds, capacity to engage in sales and creditaittoss, access to skilled work (Barnard et
al., 1986; Posel, 2001).

The apartheid government utilised highly structured Acentiorse the supremacy and
conferring citizenship to white South Africans whilst sima#ausly denying nationality to non-
whites. Connie Mulder, the apartheid government ministefwél relations and development in

1978, conveyed the government’s resolute position eiisues of belonging to the land.

There must be no illusion about this, because if ouryp@itaken to its full logical conclusion as
far as that Black people are concerned, there will nonieeBlack man with South African
citizenship. | say this sincerely, because that is thelidband it. Why should I try to hide it?
That is our policy in terms of the mandate we have lggesn...[E]very Black man in South
Africa will eventually be accommodated politically in soindependent new state in this
honourable way and there will no longer be a moral aibbg on [the South African] Parliament

to accommodate these people politically (Mulder, cited atB®bnald, 2006, p. 5)

The apartheid regime, through implementation of the vadats, was able to micro-govern
thereby ensuring adherence to their discriminatory pslidieansgressions were punishable and
resulted either in skirmishes with the law or more sevaradof punishment. Detention without
trial was also the prerogative of the state. The mightyahewof the state proved largely
successful in generating cooperation. The effectiveogthe state has been attributed to the

government strategy interpreted as the “divide and rudéty The strategy employed by the
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government entailed stratifying South African society belythe binary categories of black and
white. The black collective was further stratified and safea with benefits and limitations
differentially applied. This essentially meant that whitesupied the highest order in the social
rung with maximum social, economic, political and psyobalal benefits accrued. The
government determined a colossal gap between whitethamdst of the people in the social
hierarchy. The coloureds with their multiple ethnic &ats occupied the position below whites
but were precariously positioned above that of blackis gérilous positioning meant that
coloureds were in a much more favourable position rel&tiv®acks with regards to government
policies and policing. The material differences betwedouteds and blacks were significant.
This meant relative to coloureds, blacks were treatedvdisghlittle to no value, had to live even
further away from the city centres, lived in smaller $egiin much poorer conditions, were
largely unemployable and had to endure an educatiomsystsignificantly inferior quality. The
privileges enjoyed by coloureds relative to blackswnat Erasmus (2001) argues make coloured
people complicit with racism. The differential status & ltlack collective ensured deep

divisions within the oppressed collective.

Thus racial tensions were evident between black and abiteell as within the black collective.
Indians originally subsumed under the coloured lalel morphed to a stand-alone category and
they too formed part of the differentiation and enmitysét (2001), reviewing racial
categorisations, stated that, “the idea that South Africaietyocomprises four distinct races -
'‘whites', 'Coloureds', 'Indians' and 'Africans' - hasome a habit of thought and experience, a

facet of popular ‘common sense' still widely in evidéifpe51).

Race as noted above was engineered to be deeplygdetbim South African society. It is worth
guoting Posel (2001) at some length as she gives aksayunderstanding of the reasoning

behind such deliberate engineering:
1. Race and racial difference as self-evident facts of experiezic

The basic epistemological premise of the apartheid systeacial classification was the
idea that the existence of 'race' and racial differeraea self-evident, common-sensical
and therefore utterly uncontroversial ‘fact' of life wug Africa. At no stage in the
parliamentary debate about the Population Registratiomrdntthe (rather muted) broader

political contestations surrounding it, was the existaricaces questioned, other than in
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their narrowly scientific rendition. From the start ther#ipeid exercise built on a
widespread social consensus that South Africa comprisedes of 'races' and that these
differed in fundamental ways - even if there were idgiolal and political contestations

around the appropriate conclusions to be drawn frosnstigial ‘fact’. (p. 63)
2. The ontology of race: a mix of biology, class and culture

Themodus operandif the classification system depended upon a 'bioclitineersion of
race, drawing upon readings of socio-cultural andilpalifferences. Bodies became
signifiers of status, power and worth in a hierarchy thatlpged whiteness (as both a
biological and social condition) at its apex. This sedeatlure of apartheid's racial
reasoning was closely related to the first. There waismce of race; race was as it was
lived, ordinarily and uncontroversial in everyday lifagahis experience had both social

and biological modalities. (p. 64)
3. Race as ubiquitous:

If race was not narrowly a matter of specific biologuiéferences but a more wide-ranging
conceptualization combining social and bodily factors, theas but a small step to
regarding race as an attribute of all experience. We bagn that the second principle of
racial reasoning (above) was applied by classifievgays that permitted any and every
facet of a person's life to become a potential signifidris or her race. ...Anything and
everything could be read as a sign of race, if angthind everything could be read as a
sign of race, then race waseverything - a ubiquitous dimension of everyday lifes t

inevitable adverb and adjective of all experience. 4). 6
4. Race as essential rather than accidental or contingent:

Another of the tacit and unquestioned assumptions thatrginded apartheid racial
reasoning was the idea of race as an essential combiodelements, rather than one
which was contingent, mutable and individually mobileteQarizing one person '‘Coloured’
entailed the presumption that this person had certainidgfcharacteristics in common

with all others similarly designated as 'Coloureds'. 4. 6
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5. Race as the primary determinant of all experience:

If race was a description of a shared essence thdée meople what they were, then its
ubiquity was not simply a descriptive feature of exgrece, but also its primary cause.
Within this mode of reasoning about race, race imasverything essentially rather than

accidentally. (p. 65)
6. Race as the site of white fear:

The impulse towards a racially ordered society, witldriarriers demarcating the
racialised boundaries of experience and interactionyeaed in widespread anxieties
about racial mixing. The vigour with which racial barrieadvere built was an indication of
the intensity of white discomfort at the prospect afabproximity. Rigid, inflexible racial
definitions, which promised to eradicate the prospecadtl mixing, allegedly kept white
women safe from the threat of black male sexuality,@ntected the racial purity of
innocent white children (recurring themes in apartheigp@ganda). ...Conferring the
verdict of whiteness on a person, once and for al, also a protection against the
shameful indignity of being alleged or discovered to Heae racially mixed descent. (p.
66)

The apartheid government's elaborate design of raeissification with its corresponding
economic policy established a social class system wittkblaredictably occupying working
class status. Class divisions became synonymous witi dadsions in South Africa
(Johnstone, 1976). Protests against and resistanttes apartheid order took many forms, both
individual and collective, with many casualties and fatalitgaongst the multiple strategies
employed by the resistance movement, one of the kegsses had been to unite the divided
black collective. Biko’'s “Black Consciousness” was ingdKo establish a united black collective
with a common enemy, the apartheid state. The strugglénération was supported by the
underpinnings of “strength in numbers” as the singlekbidentity was adopted by many
previously identified as coloured and Indian and thedoen chant of “we shall overcome” was
realised. In 1994 the apartheid government ended.e¢Nagain” were the reassuring words
articulated by the man, Nelson Mandela, who was torhec®outh Africa’s first democratically

elected president in his first public appearance sincestd@ase from prison 27 years since his
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incarceration. The historical turn of political events intBoAfrica brought new challenges as

ideologies of race had to be reconfigured, which is thed@f the next section.
Democratic South Africa and race

The new democratic dispensation in South Africa waséd in 1994 after decades of apartheid
rule. Many are still astounded by the relatively smamhsition into the new dispensation.
Stockpiling amongst many whites during the transition waseparation of a predicted civil
war. The expectation of a massive revolt by the nuraknhajority after decades of inhuman
treatment was a logical conclusion for many. There waswilovar. Instead the historically
marginalised generated South Africa’s much acclaimed@austitution of the Republic of
South Africa, 1996. The first paragraph of Chapter Tl Constitution declares the founding

provisions and reads,
Republic of South Africa

1. The Republic of South Africa is one sovereign democsdtite founded on the

following values:

(a) Human dignity, the achievement of equality and the addaeat of human rights and

freedoms.
(b) Non-racialism and non-sexism.
(c) Supremacy of the constitution and the rule of law.

(d) Universal adult suffrage, a notional common voter’s reljular elections and multi-
party system of democratic government, to ensure atability, responsiveness and
openness. (Government, S.A., 1996, p. 3)

The preamble to the Bill of Rights includes the ackndgieg of injustices suffered and
commitments to “heal the divisions of the past” and “iowerthe quality of the life of all citizens
and free the potential of each person” (p. 1). Thege weustrious ideals in a country where the
numerical majority desperately need(ed) their qualittheir lives improved and where the racial

divisions had reached dangerous proportions.

Political and legal transformations aimed at eliminating athfof discriminatory practices and

laws were instituted with haste. Noticeable amongst the wlzgnyges have been the increased
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racial mixing, integrated schooling, and shifts intheial profiling of residential areas and
significant social mobility (Posel, 2001). However, coiodi$ inherited from the older order
remain relatively unchanged. Conditions of social ctasgined relatively stable post apartheid
with the vast majority of black people still living injabt poverty and economic resources
accumulated during apartheid still remain in the hanaehites. The enduring economic
disparity continues to sustain segregated communitfesniore affluent white residential areas
stand in no immediate threat to be dominated by pdackipeople. Similarly given the
educational and vocational deficits suffered by blackspawed to the accelerated training and
exposure of whites primarily ensures that the intali@ocapital for the foreseeable future resides

with whites.

Another aspect that appears immutable is that of rkatialing. Racial labels (white, coloured,
Indian and black) that gained currency during apattheg still heard in social discourse (Posel,

2001). For many, racial profiling remains standareémtiscussing biographical data.

In political and academic discourses, racial label® lteen sources of great controversies and
contradictions. In politics for example, as stated abowe,of the overarching aims of
government is of non-racialism and another of imprgyie quality of life of all people. Therein
lies the rub, as Posel (2001) points out. Improving lgg®fives or redressing inequalities
requires the revisiting of apartheid racial profilingstwutinise suitability for benefits. The
Employment Equity Act is a case in point. Essentiallyatins of redress are predicated on
establishing racial status. Further obfuscation arises velsgPpsel points out, one is to consider
the process involved in determining the race of the palewrttipient of political redress and on
whose authority race is to be confirmed. The diffehéstbrical racial categories have to be
revisited in order to determine the degrees of comsgtéan, challenging associations with non-
racialism. Another critical aspect to determining suitabilitysielection of redress as raised by
Posel is that of social class. Whilst class as noted igioisily race based in South Africa, there
has been a significant rise in social class amongst &heked the ‘new black elite’, raising

pertinent questions of how that affects suitabilitydelection of redress.

Questions with regard to suitability for redress aredwar not only for the South African
government to consider. Social discourse is pregnant witulations of race based

entitlements. The head of state and many of the seminsters in national government in South
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African who are considered black by historical racefitions are astutely monitored for racial
bias. The perception of bias that has attracted pomeédra attention is that of some coloured
people arguing that they are once again being overtbdkee contention by those coloured
people critical of government strategy is that with theregdme they were not white enough and
in the current system they are not black enough for deretion of favour. Some white people
on the other hand, critical of government stipulation afe@sed white racial representation in
many areas including employment, argue that the goverrsrarategy smacks of reverse
racism. On the other hand there is a large contingefnohack people expressing striking
dissatisfaction with what is spoken of as non-delivergdwyernment perceived to have made
significant promises of redress. The apparent essenkigjistin social discourse with regards to
race suggests that the shift from apartheid to nonlisciaequires deliberate interventions
aimed at dealing with the challenges in between. Imatteemath of apartheid it would appear as

if race still matters, which will be the focus of the nexttiss of this thesis inquiry.
Persistent racial divisions in Democratic South Afica

From the time the former president of South Africa hiibited the process of the country’s first
democracy, a feat which later earned him the Nobel Reare South Africa has continued on
the arguably miraculous journey of transformation. fibe dispensation which took effect in
1994 ushered in radical reforms. New legislatiorhsagthe Promotion of Equity Act, the
Prevention of Unfair Discrimination Act and the EmploymentiBgAct were introduced to
eliminate discrimination in the work-place (Roefs, 2008)e South African Human Rights
Commission and the Land Commission amongst other bagiesinstituted to protect and
promote the rights of citizens. Additionally the landmarktfirand Reconciliation Commission
formed part of the myriad of interventions aimed at palitredress (Roefs). Moreover, the
protection and rights of all South African citizens arsheimed in a Constitution globally

recognised as superlative.

Yet despite the political and legal transformations, Bé\tica’s social constitution remains
deeply divided (Potgieter & Moleko, 2002), still holding@told-fashioned South African
racial attitudes” (Durrheim, 2003, p. 248). The deepsitivis within South African society
remain a challenge for the head of state and the n&resident Thabo Mbeki, South Africa’s

second democratically elected head of state, curresiiyng his second term of office, is known
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for his outspoken ire against racism. In his 2006 Sthtiee Nation Address President Mbeki
continued the focus on the racial divide in this coumthen he stated, “we need to speed up
efforts towards the day when they [the SA people] bélliberated from the suffocating tentacles

of the legacy of colonialism and apartheid” (Mbeki, cite/etten, 2007, p. 17).
And in his political column he wrote,

I...will not keep quiet when others whose minds have leerupted by the disease of
racism, accuse us, the black people of South Afritacaand the world, as being, by
virtue of our Africanness and skin colour-lazy, ligmjl-smelling, diseased, corrupt,
violent, amoral, sexually depraved, animalistic, savaggrapist. (Mbeki on line column
cited in Roefs, 2006, p 79)

President Mbeki’'s public expression of outrage at racattimes and references to South Africa
being a “two nation state” (Roefs, 2006, p. 79) ofittracts criticism from the official opposition

political party for what they say is the President’s pamt for ‘playing the race card’.

The President’s view however is supported by recesstareh commissioned by the Human
Sciences Research Council (HSRC) in 2002 that asspsbéd attitudes. The research labelled
South African Social Attitudes (SASA) represents an extemss@arch project covering 1000

enumerator areas, covering up to 10000 househOldin(& Jowell, 2006).

The SASA'’s disquieting findings indicate that racism existgaying degrees among all racial
groups. It seems that nationally, whites are viewedeamtbst distrusted, whilst the figures in the
Western and Northern Cape suggest that black Afriaseme the most distrusted. The provincial
indicators are perceived to reflect the continuing pliejabifeelings against blacks by the large
coloured populations in these two provinces. The figslireflect that a large majority of whites
perceive blacks to be racist and conversely a lamjerity of black people indicated that whites
were racist. A large number of respondents also indidht they had been subjected to
discrimination based on race (Daniel, Southall, & Digaen2006).

On the basis of the HSRC research it was concludédSbath Africans still come across as
deeply conservative-racist, homophobic, sexist, xeabjg and hypocritical in terms of sexual

beliefs and practices” (Daniel, et al., 2006, p. 20).
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These views are followed through by the media whoigoatto report on the racial divisions and
hostility between the races in South Africa and particuliarthpe city of Cape Town (Bunsee,
2007; Harvey, 2007; Jacobs, 2007; Tleane, 2007).

Further support to the idea that there are deep socialatis is offered by Mandaza (2001) who
argues that South Africa is dominated by two contendingdwdews, the one being white and
the other African. In addition Seekings and Nattrass (2606¢luded that historical economic
disparities between black and white remain largely ufetged. The outcomes of research
examining race relations on a beach (Durrheim, 2005)randiversity residence dining halls
(Schrieff, Tredoux, Dixon, & Finchilescu, 2005) as hel the link between language and racism
(Painter & Baldwin, 2004) also shows that informal raciaistbns continue very powerfully. |
conclude this section using Bekker's (2001) quote thedgsulates the sentiments expressed
above, “In South Africa, it (race) was important and éons in our apartheid past, and is still

clearly a major issue in our present” (p. 17).
Contemporary understandings of race

Many would suggest that they do not know what race istéF01993b). Others would add that
race is a variegated concept (Winant, 2000), meaniferelift things to different people. Yet
others would argue against the existence of race éaldar, cited in MacDonald, 2006; Duncan,
2002) or pure races (Kwaa Prah, 2002). In effect Kiadn argues that there is no such thing as
‘race’. Winant (2000) on the other hand says that tlseme other concept or construct that is
more central and controversial than race. There is Wewmgeneral consensus that race as we
have come to identify it is a product of contemporagiaarrangements (MacDonald, 2006;
Posel, 2001; Winant).

The embeddedness of race in both apartheid aneapastheid South African society as well as
the challenges faced as South Africa continues to mowafdras a new democracy suggests
significant local alignment with Winant's (2000) assertidmace being most central. As noted
elsewhere in this text race formation in South Africa chdrigem not being a primary mode of
distinction amongst people to being the primary meaiiéfiegfentiation. Race formation in
South Africa mirrored global processes, “dominated hyelascale political processes” (Winant,
2000, p. 70).
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Early configurations of phenotypic and other differender example religion, were noted,
conceptualised as biologic in genesis with associatbegapremacy and inferiority. Whites were
associated with descriptive labels of sophistication,isation, and Christianity, whilst others
were seen as heathen, barbaric and uncivilised (MaalDp2006). These distinctions over time
came to be seen as biologic or “natural” (Winant, @0 173), with differences seen as
immutable, essential constellations with Biblical justificatidhalitical processes like
colonisation and subsequently apartheid employed biothgurising to substantiate taking
possession of both labour and land belonging to otfiliss, out of political processes
dominated by economic enrichment, “races” as socis faere born. Whilst biology was seen
as a primary determinant of race, Winant argues thagpjication was often arbitrary and at
time illogical. Globally, Jews and Irish alongside peopii colour were deemed as being of
different races from whites.

The assignment of people to the binary categoribased on arbitrary human characteristics of
which colour appears to be “a powerful badge thaséliby observers as a master label” (Bhui,
2002b). Phenotypical characteristics would be assigakr\and sorted into politically defined
race groups. The collective societal embodiment of ratiafification is reflected in what Hall
(cited in Gilroy, 1987) described as “an articulateceemse of social relations structured in
dominance”. The result is that as a society we seeicaltd when we see colour we see race
(MacDonald, 2006; Miyeni, 2006). Bhui (2002c) goeg@uestion what it is about the colour
of one’s skin that elicits such powerful responses. HeasU'is it just the colour of the skin, or is
it its texture, its smell, its history of relationships, itsvedi reflecting light, its softness and its

warmth that fuel the immediate reactions?” (Bhui, p. 10).

The shifting landscape of political processes also caresgiglly shifted views on race. Winant
(2000) thus argues that each theory about racediked by the time and place of its birth” (p.
174). Political events like World War 11, the mass migmatio Europe and America, with internal
demands for reform, and, later, anti-apartheid lotdpywvere some of the significant events that
created stirrings towards global democratisation and tadbemands set the context for a
different evaluation of difference.

Historical world events with ultimate emphasis on political aacial democratisation

culminated in widespread interest in race relations, withresis on racial inequality. Pioneering
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work by earlier writers such as Du Bois in the earl@d<finstigated a following that powerfully
directed global attention to race being a social constrtiegréghan being ‘natural’ (Winant,
2000). Social and historical, “man made” (Bhui, 2002t23) constructs invented by the
Europeans, came to be seen as responsible for agigeianing to phenotypes which in turn

denoted race (Winant).

As the theories about race shifted, so too have sciemivistigations, including psychological
research about race. Earlier investment in ‘proving’etkistences of different races have of

necessity changed focus to social aspects of raceaaist.

The link between biology and race has by and large debunked. The current common-place
view is that race is given meaning and form dependirth@isocial and political context (Bhui,
2002c; Gilroy, 1987). Winant (2000) describes ractaancept that signifies and symbolizes

socio-political conflicts and interests in reference fedent types of human bodies” (p. 72).
(2002b p. 17) offers the following definitions of eac

1) Group of persons, animals or plants connected by contmoent; house, family,
tribe or nation regarded as of common stock; distinctiethstock (as in Caucasian,

Mongolian, etc. race)
2) Descent kindred (of noble, oriental, etc. race; separdémguage and race).
3) Classes of person etc. with some common feature ¢fgoeets, dandies).
The theories underscoring racial distinctions are

1) Ethnicity-oriented, which locate race within a framework siiared -cultural

characteristics;

2) Class-based theories, which locate race as subsunded class and place emphasis

of economic differences and competition;

3) Nation-oriented theories, which favour drawing of gepbreal boundaries and

favours amongst others, citizenship (Winant, 200078).1

Winant (2000) argues however that contemporary thearieimadequate as they fail to explain
the “persistence of racially based distinctions” (p.)1R&cial discrimination and racial prejudice

remain significant foci of interest and concern. Many aedgers are perplexed by the stubborn
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persistence of racial discrimination and prejudice in the & continuing breakdown of anti-

democratic structures and global commitment towards regisdlity.

Winant (2000) believes that any new theory needs to asslde “the persistence of racial
classification and stratification” (as mentioned above)tarithclude recognition of the
“comparative/historical dimension of race”. Furthermore @@y theory should link “the micro-
and macro-aspects of racial signification and racialisetbstructure and should include the

“newly pervasive forms of politics in recent time” (|81).

Further to the challenge of racial theorising is that aeflehges to the recognition of race.
“Unadulterated poppycock” is what Kwaa-Prah (2002,7%), Bead of the Centre for the
Advanced Study of African Society (CASAS), says aboetabsertion of the existence of a ‘pure
race’. He argues against the past or present exéstdrec‘pure race’. He goes on to say: “All
human groups which are currently identified as racegesults of interminable mixtures going

back in the depths of time and the misty origins of anity” (p. 27).

Additionally, Alexander (cited in MacDonald, 2006) argtleat races do not exist and is quoted

as saying,

Ethnic groups do not exist: and since “ethnicity” is antatte reputedly possessed by
“ethnic groups,” it follows “a fortiori” that it is an “irention”. There is no logical reason
whatsoever to argue for the existence of entities caldaks” or “ethnic groups” simply
from the fact of racial prejudice or ethnic awarendssimtever kind. It is anti
scientific...to conclude that because a very large numbgeople in the world believe in
the existence of ghosts and hence behave as thougts glally do exist...[that]
therefore a category called ghosts has to be invemzd:onald, 2006, p. 94)

In South Africa, there is a particular history of racialdis, as these were affixed and inscribed in
law by the apartheid government. There has therdieee in South Africa a strong motivation to
reject all use of racial labels because of the associattbrthe apartheid enemy (Swartz, 1998).
The use of racial labels has also attracted objectiorsilmasthe view that these labels serve to
fix people in racial categories viewed as an essertiabination of attributes without giving
recognition to diversity within as well as overlap betwesaal groupings. The emphasis on
binary categories of black and white in academic mgg;j it is argued, does not account for

within-group differences, nor does it account for racéé&gories that do not fit the binary frame
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like those with bi-racial identities (Gillem, Cohn, & Thro2€01). There is also a strong
contingency of voices that object to the exclusion fifiénces of gender and social class
perceived to be critical in identity development (Man®95). There are also those voices who
object to the perception that race is the primary detemtiof all experiences, and thus identity
development, who argue that identity is also workedranslorked actively through language
and in conversation (Erasmus, 2002; McAdams, citédbiwwvard, 2000).

Bhui says that race, whilst having an “empty” quality, beer, remains important in that it
confers identity, worth and value as well as beingptiweerful way in which humans relate to
one another. According to Bhui (2002b), race comtiio be used to classify ourselves and
others and in so doing becomes a way “of seekimgh@ufamiliar and the less threatening in the

apparently unfamiliar and threatening ‘other’.

The reality of ‘race’ as a social construct takesgrarticular significance in a rapidly changing
society like South Africa, where there is the expectatiahaver a fairly short period of time,
spheres of power and influence, including politicabfessional, and social spheres, will be
deracialised. Miyeni’'s (2006) book title@ihe only black at a dinner pargpeaks to the
automatic scrutiny and evaluation of the other in thigtext. Miyeni speaks of the initial
intimidation felt when being surrounded by an all white grdde describes being “sized up” (p.
52) and evaluated for sameness, a process thatleads feeling “like a star”, special to the
white group. Similarly Miyeni reflects on being in a prinhahite group and having another
black person present where the process of evaluatieeised similar. Miyeni reported his
experience of having been ignored by a high proféelbperson whilst amongst a predominantly
white group, reflecting on having been sized up by therdblack and viewed as threatening his
‘star’ status. He states: “the important black man haah Ilee only black for so long that his

importance was now partially defined by being the ondcklin white circles” (Miyeni, p. 53).

Race, as is apparent, remains a highly emotionallygeldaconstruct with little consensus
reached as to the meaning of race. In addition to theepbof race being highly emotive, and
the more recent theorising linking racism to “abjection”anstbod as visceral, bodily and
psychological manifestations of, for example, feelingewiilsion felt though unconsciously
motivated (Hook, 2004), Lago and Thompson (1996) atigaiethe complexity of race and in

particular racism, is that it is a changing phenomenoaisReés ability to mutate and change
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form, make racist practices less visible, more subtle ardrasult more difficult to notice and
define (Lago & Thompson). Additionally Dixon and Dugiim (2000) draw attention to the
relationship between identity and place. Place-identity éunthjects the historical monolithism
associated with identity instead suggesting the implicit itjiof locating oneself in
geographical locations. | am in agreement with D’Andg2905) that the debates about the
definition about race and related constructs need ttncen with the view of finding
standardized operational terms. | also share D’Andrea&pticism with regard to the possibility
of such an outcome of agreement on a construct teahsdifferent things to different people.
The author argues that the focus of psychologiapliiy into race should be on the socially
constructed meaning of race. D’Andrea confirmingléuok of scientific evidence linking race to
biological determinants has this to say about evidefhdéscrimination against people of colour
in the United States of America.

There is little scientific doubt that persons, who asély different from members in the
dominant white cultural racial group in the United Statspdeially in terms of skin color)
continue to be unfairly treated in our society (D’Aeady 2005, p. 526).

And
A growing number of social scientists have reporteghyrways in which a person’s
physical and psychological health is adversely affelbtadhuse of the phenotypic
differences that are manifested in skin color andrathaalized physical characteristics.
(D’Andrea, 2005, p. 526)

And

Various interrelated racial disparities are well documemedher aspects of the lives of
people who come from different racial and ethnic gsonphe United States, including
the disproportionate number of persons of color wheligled our nation’s jails, who
drop out or are pushed out of our educational sysaechwho are chronically
unemployed. (D’Andrea, 2005, p.527)

According to D’Andrea (2005), it is clear that dischiraiion is informed by the colour of one’s
skin, hence that racism exists. Inversely, that whit@leeexperienced relative privilege, further
suggesting that experiences were race-based. MacD@@4lf) emphasises that regardless of

whether entities exist empirically, the common beliefuch entities remains an important social
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fact. With race for example, whilst the natural and hiegie determinants may no longer be
considered valid, race holds social and political validipr political purposes, to be perceived
is to be” (MacDonald, p. 94).

In summary, race firmly established as socially ascrdmetept, is contentious. It is pregnant
with complex emotions in response to its specific histopeditical design aimed at oppressing
many for the distinct benefit of others continues taltwirrency in contemporary society. Race
had been historically designed to serve political systamtsedded in domination and
discrimination. The political design process involved eoniiig relative worth on the identities

of the oppressed and oppressors will be the focttseafiext section.
Identity and its terms of reference

The development of a positive self and group idetityconsidered amongst the most central
contributors to attainment of psychological health (Massdéyisther, 2006). Identity is shaped
partly by worldview. The American Psychological Assooat{APA) strongly encourages
psychologists to gain a better understanding of théipteilvays in which worldviews are
racially shaped (APA, 2003).

The “know thyself” dictum is perceived as one of tleee criteria for ethical and best-practice
standards in the field of psychology. It is understoed tfrough the reflexive practice of self-
evaluation psychologists should be better positionedftect on their clients in a more holistic
manner and avoid the unconscious re-enactment of jejudthe therapy room. This is
reportedly particularly critical in the US (Ponterotto, 2088d elsewhere where psychologists
are increasingly seeing racially diverse clients or &ounth Africa where much of the debate is
around making psychological services available to pedpielour, long denied access to such

services (Nicholas, 1993).

How then do we respond to the injunction of gettingktmotv thyself”? The common sense
approach would suggest starting with the literature onlraaatity development. This however
is inherently complex since there is little confluencéhm multitude of voices on the topic.
Whilst there is a general consensus that identity is cerslyahplogically speaking for everyone,
significant disagreements exist about how we define outitgeThere are some who question
why one needs to be defined in racial terms, arguiagthis risks reifying race and making

phenotypical difference central to identity (Cokley, 2005
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Black racial identity

People of colour in many countries have been conferigdminority status, and this status has
played its part in maintaining the privilege of Europeanntries and ethnic elites (Bulhan,
1993). Fanon (1967) has shown how in Algeria and sirodantries, cultural imperialism
permeated all facets of living and underscored theradhiopractice of slave labour. Segregation
was supported by fears of contamination by the othgre8ation was later legislated, having
received support from various quarters following “stif&c” evidence, including psychological

reporting that proved the inferiority of the non-Eurapea

Black people have been argued to have internaliseprdiected sense of inferiority and shame.
This has been viewed as the result of exposure to &pbéiyystem that rejected and denigrated
all association to blackness (Bryan & Aymer, 1996; Marygal973). According to Fanon
(1967), whiteness serves as an ideal to which Blackseasppporting the notion that blacks
internalised the idea of being inferior to their white euparts. Kirtman (2001), exploring the
dynamics of racism, reported that the mere presenceofbers of whites negatively affect the

racial subjectivity of blacks.

Further themes of studies indicate the black self-cora@mongst others, unattractive, not
socially valuable, lacking impulse control, aggressiegually uncontrolled, ineffective in
managing people and events, and unable to compétawvites (Couve, 1984; Jones, 1991,
Nicholas, 1993; Whitney, 2004). Researchers havergttka considerable amount of work in
the field of self-concept and more specifically the blac“Negro” self-concept suggesting self-
loathing of the black self (Nobles, 1995).

The system of apartheid was strategically based on thief*tia the inferiority of people of

colour relative to whites. Even academic research iboiéd to a spoiled black identity. Foster
(1993a), for example, reports on South African satance research that depicted black people
as inferior to whites, and that legitimised segregatiorrinfity judgements were extended to all
areas of black experience. Religious and cultural valees viewed as inferior, as were all
aspects of intellectual ability. Indigenous languages weeg as primitive, and phenotypic
features including skin colour were associated with uriditteness. Myths were perpetuated in
the name of science about black people’s sexual pswaesd the length of black penises (Kamin,
1993).
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The negative consequences of sustained exposure fipessive system of such magnitude on
the identity development of the oppressed group ggadty immeasurable. Some of the
negative consequences outlined as the “mark of opprésg-oster, 1993a) include out-group
preference expressed by South African black childrenstudy assessing racial attitudes. The
writing of Steve Biko highlights the recognition of damagéwblack psyche and suggests the
resolution of the damage:

It becomes more necessary to see the truth as it is ifeadige that the only vehicle for
change are these people who have lost their persorfdiifirst step therefore is to make
the black man come to himself; to pump life back intoehigty shell; to infuse him with
pride and dignity, to remind him of his complicity in ttxiéme of allowing himself to be
misused and therefore letting evil reign supreme in thek dduhis birth. (Biko, 2004, p.
31)

South African researcher Mandaza (2001) reflecting atrSafrican identities stated: “the
subject of South African identity has to be considemgainst the background of complex

historical process that spans more than 300 yearg33).

Furthermore Bekker (2001) stated: “Western colonial @xfee, and its enduring effects both on
identity construction and on interpretations of those itieatis addressed in one chapter and is

also found implicitly in all the contributions” (p. 16).

Speight (2007) argues that the internalisation of racigrarisaps the worst kind of injury one
can suffer. Some authors argue, on the other hartidhthpositions expressed above implicitly
positions the person of colour as pathological, and adgoesearching the multiplicity and
continuously shifting nature of identity instead (Bhavr&®Phoenix, 1994; Mama, 1995).

Various racial buffers such as being suspicious ofaatdgonistic toward whites as well as
resisting the apartheid government which was viewed gtiilteate, served to protect some
blacks against oppression (Foster, 1993b). Similarhd®ou2001) argues that the identities of
people of colour should not only be viewed as respens racial oppression but “generative in
their own right” (p. 128).

To summarise then, the view that a person of coloacwl identity is shaped by her or his
responses to racial discrimination has according tsttited literature, been well established.

One of the consequences of continuous, systemaisere to racial discrimination is the
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internalisation or inscriptions of the negative messagesrditically defined as internalised
racism or the mark of oppression (Nair, Carolissen,efjBmin, 2003). Many have argued that
viewing racial identity development as primarily in resgottsdiscrimination, presents not only
a monolithic, pathological view but more importantlyeductionistic view of racial identity
(Mama, 1995). The contemporary views of racial idera#typeing multiple with responses to
racial discrimination being an aspect of racial identity tgaiaed widespread currency. Black
racial identity is also now thought of as having real pos#slof being healthy and positive.
These contemporary views have shaped racial identitfeia and next we will look at Cross’s
and in particular Helms’s revised models, both of Wwhenjoy considerable status, particularly in
the US.

Cross’s black racial identity

Cross is one of the first proponents to empiricallyssbe and direct attention to the multiple
ways in which black people in America have been asdigelative worth through the
abominable system of racial oppression. Cross identifiehtrinsic connection between
internalised racism, identity development and psychologjiealth (Hocoy, 1999; Pyant &
Yanico, 1991).

Cross's original ‘nigrescence’ model dating back toghdy 1970s posited developmental stages
that black Americans go through to achieve a posipggchologically healthy black identity
(Cokley, 2002). The original ‘nigrescence’ model that fiael descriptive stages (pre-encounter,
encounter, immersion-emersion, internalization andniaferation commitment) was revised
following criticisms of its design and the revisedsien emerged in the early 1990s. The revised
model moved away from early conceptualisations of bidektity development occurring
primarily in relation to experiences of discrimination andieg once a healthy black identity is
achieved. The revised model suggests that identity is neyliip. not induced only by
experiences of discrimination. The revised model alsgesstg greater movement between the
various stages which may in turn occur at differentestarough the life cycle of a person.
Cross’s models have been widely exposed to validitinge§Cokley, 2002).
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Table 2

Cross’s Revised Black Racial Identity Model, Adapted fBarkley (20072)

Stages with identified sub-sets

Descriptions

Pre-encounter stage

-pre-encounter assimilation

-pre-encounter mis-education

-pre-encounter self-hatred

Encounter stage

Immersion-emersion stage
-intense Black involvement
-anti White identity

The pre-encounter stage is generally
characterised by identification with white
normative standards and a disconnection
from black race significance.
The first stage’s subset (pre-encounter
assimilation) is characterised by low
salience for race and a strong identification
with being American.
The pre-encounter mis-education is
characterised by internalisation of negative
racist stereotypes of being black e.g. lazy,
stupid etc.
The pre-encounter self-hatred is self
explanatory, signifying extreme anti Black
attitudes.

This stage involves personal experience/s
of discrimination or racism that alters the

person’s thinking and awareness of racism.

During the immersion-emersion stage
persons are engrossed with black identity
that manifests in active black involvement
or as the sub-heading suggests powerfully

engaged in anti-white world-views.

! Please note that tables in this thesis are foetdttr ease of reading and not in the APA tablkesty
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Table 2Continue

Stages with identified sub-sets Descriptions
Internalization stage The final stage is characterised by the
-Black nationalism emergence or internalization of a

psychologically health racial identity.

The Black nationalism subset describes a
non reactionary pro-Black stance which is
described as being a “Black American
interpretation of what it means to have an

-multiculturalist inclusive African perspective” (Cross, 1991, p.222).
The multiculturalist inclusive is an
extension of black nationalism with the
added feature of including at least two
other identity groupings e.g. sexual

orientation, gender.

Helms’s people of color (POC) racial identity

Cross's racial identity model served as a basis for tat@rorkings of racial identity
development. Helms credits, amongst others, Crosiieice on the concept and design of her
later racial identity models. Helms's racial identity modetssocioracial as she fittingly labels it,
describes the impact or psychological consequenee#trapsychic and interpersonal, of
societal racism on individuals (Helms & Cook, 1999kel Cross, Helms’s models had
undergone some modifications, the significant changegtibe shift away from “stages” to the
newly theorised “ego statuses” (p. 84). Ego stataseslefined as “cognitive-affective-conative
intrapsychic principles” (p. 84), representing intrafsycesponses to racial stimuli. The racial
development experience sees individuals moving sugedsshrough differentially defined
statuses, moving from the least sophisticated througietoesolution of fully integrated health
racial identities. Ego statuses higher up the rankraatiow individuals to process and ultimately
respond to race related information with greater degpéeomplexity. It is also important to

note that individuals may experience multiple statusesl&ineously, however, to different
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degrees of dominance. Table 3 shows Helms and Ceukisnary of common themes of
Helms's racial identity models which will be followed by adapted version of Helms’s racial

identity models.
Table 3

Summary of Common Ego Status Themes in Helms'’s RasmditydViodels(Helms & Cook,
1999, p. 86).

Themes

Persons must overcome societal definitions of their sagargroup by redefining

themselves in personally meaningful terms.

Self redefinition involves a sequential differentiation @tumation of ego statuses.
Simplest or least complex statuses develop first.

The seeds of more complex statuses are inherentlieregatuses.

Statuses that are most consistently reinforced in the emvéot become strongest and

potentially dominant.

A status is dominant when it occupies the largest pemgermtithe ego and is used most

frequently for interpreting racial material.

Statuses that are not reinforced recede in importanceeaoane recessive.
Recessive statuses are infrequently used to govepomees to racial stimuli.

Ego statuses are hypothetical constructs that cannotdsuned.

The strength of ego statuses is inferred from theiabielral expressions- schemata.

Schemata typically reflect the themes that are present jpetisen’s socioracial

environment(s).

Environments can be internal (psychological) or exkenvironmental).
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Helms and colleagues subsequently developed the rabbkck racial identity within a people

of colour (POC) framework, as Table 4 shows.
Table 4

Adapted Version of Helms'’s Black and POC Racial IdeMibgels(Cokley, 2002; Helms &
Cook, 1999).

Statuses: Description
Black and POC (Bracketed)

Pre-encounter (Conformity) Pre-encounter is itise df the ego-statuses and
represents the most primitive form of racial identity
development. Individuals in this status devalue and
denigrate all associations with being black, in
keeping with white society’s values. The social ills
experienced by black people are viewed as being self
induced, and not in the least attributed to socio-
political conditions. Conversely all associations with
whiteness are idealised. The person is unaware of
racial or political implications of experiences.

Contact and associations with white persons are
celebrated and reflect their (blacks’) self-importance.
First-hand experiences of racism shifts pre-encounter
black people to the encounter ego status (dissonance
for POC).

Encounter (Dissonance) The awareness that despitasgiseciation and
idealisation of white people and culture, they,
alongside all other black people are discriminated
against. The rejection and lack of fit felt by black
people when they realise that they are not part of the
white group, give rise to a range of affective
responses. The newfound awareness and perplexing

emotional responses facilitate the shift to the
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Immersion-emersion statuses.

Table 4 continued

Statuses:
Black and POC (Bracketed)

Description

Immersion-emersion (Immersion-Black people in the immersion status are said to be

emersion)

motivated to replace the negative perception of black
group identity. The developmental process centrally
involves immersion into black experiences and
culture and the denigration of white people and
white culture. Worldviews in the immersion status
are primarily based on racial stereotypes and racist
thinking.

The recognition of a need for a positive group racial
identity is said to mark the shift to the emersion
status. Individuals in the emersion status surround
themselves and are more involved with members of
their own race group. The worldviews of those in the
emersion status is more balanced and less reliant on
racial stereotyping, with a greater understanding of
socio-political influences on racial identity. The
emersion status is also the precursor to the final,

internalisation status. (same for POC).

Internalisation (Internalisation)
-Internalisation-commitment

(Integrative awareness) POC

The internalisation status represent the more mature
of all of the previous statuses. Individuals in this
final status experience and express positive
associations with their group identity, associations
that are internally defined and not therefore
dependent on societal definitions. The internalisation
status reflects mature, complex and abstract ability

to process racial stimuli, in relation to similar and
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dissimilar racial groupings.

Table 4 continued

Statuses: Description
Black and POC (Bracketed)

This last stage is the final resolution toward healthy
racial identity development and reflects an identity
that is fully integrated with other aspects of the
persons overall identity. The person holds balance
views of all racial groups and responds equally to
perceptions of all forms of racial discrimination.
The latter part of this final stage-Internalisation-
commitment, represents the status experienced by
black people who manifest behaviours reflective of a
commitment to the eradication of discrimination.
Individuals in this status also manifest the capacity
to recognise and celebrate the multiple nature of
their racial identity, without excluding other

oppressed groups.

The revised racial identity models posited by both Croddeims above, give greater
recognition to the understanding of the multiple natureeiftity in that it includes several
stages/processes. However, responses to racial disatiom still remain central to

conceptualisations of identity development of peopleoddur.

In contrast, white identity development reflects the opgpasile of the same coin, that is a racial
identity that has been shaped by the experiences of lmeihg position of power and dominance
relative to persons of colour. This is the focus ofrthet section.

White racial identity

Theories on white racial identity have not attracted #&meeskind of attention as that of black

racial identity. Helms, in an interview with Carter (599reflected on the striking absence of
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theories on white racial identity at the time of her inginto the area. The continued dearth of

literature appears to be the result of whiteness not héngag perceived as a racial identity.

The almost exclusive focus on the experiences of blaeksfuelled by earlier implicit
assumptions that racism was damaging only to the viatfroppression. The position of
privilege and supremacy conferred to whites made trestigation into costs suffered by whites

challenging and, | may assume, appear insensitive toetlevictims’.

Early feminist writers who were considered quite revoluigrfor their time initially were
criticised for not reflecting on the impact and power bfteness on their identity have
subsequently cast much of the ground work for whpears to be a growing trend in the
deconstruction and problematising of whiteness. In kgepith the political and arguably,
academic contextual shifts, white people have been dallezflect on and add to the body of
knowledge on whiteness in general and white racial idemgégiScally (Burman, 1994; Clark,
2001; Tarver-Behring, 1994).

There appear fairly substantial responses to the callsemjuests for critical engagement with
white racial identity. Emerging literature appears repléte weflections on the historical
obliviousness or colour-blindness to race, cultureethdicity by white people (Sue, 2001a;
Tarver-Bering, 1994; Wong, 1994); the invisibility, inding the invisibility of power inherent in
white racial identity (Green & Sonn, 2006; Helms & Cob899); and amongst others, the
unearned material, emotional, psychological and educapondeges associated with being
white (Ancis & Szymanski, 2001; Clarke, 2001; Sue, 2001a;yVd894) as well as advantaged

associations of fairness, justice and equity (Steyn, 2001).

Whiteness is also associated with what Trepagnier (1@8isrto as the “beauty myth” that
specifies whiteness as the standard of beauty, plattiothaers at a disadvantage. The symbol of
whiteness also embodies that which is desired as itsas/the standard of measurement
(Whitney, 2004). Morrison (1999) in her novidhe bluest eydescribes the desire in the
following manner: “A little black girl yearns for the ldweyes of a little white girl, and the horror
at the heart of her yearning is exceeded only by the&fulfilment” (p. 162).

Similarly, when Whitney’s (2004) student asked, “Dorstiywish you had blond hair?”(p. 793),
she was expressing a desire for whiteness as well assskp, what Trepagnier (1994) refers to
as the “politics of white and black bodies” (p. 200). Tégearch community, including
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psychological research into white racial identity, has atsmleriticised for their complicity in
using whiteness as the standard of comparison. Thebkekeial, Calvinist, white male
insidiously and ubiquitously infiltrated research and bectraglobal benchmark of comparison
(Wong, 1994). Wong also argues that white researclaeddytreport or problematise the impact
of their race on their research process and outconfes;img neutrality of the researcher.

Authors are inclined to report whiteness as a racial oagemnly when undertaking comparative
racial studies and even then, would use the relativeljigaily neutral synonyms such as
Caucasian, Anglo and European/American (Wong, 1994)ede@r, authors tend to assume that

white racial identity is monolithic.

In contrast to the privileged associations to whitenesggatporary literature argues that white
individuals have also suffered, and encourages thleetion of the psychosocial costs of racism
to whites (Ancis & Szymanski, 2001; McDermott & Samson,52@panierman & Heppner,
2004). According to Karp (cited in Helms & Cook, 1998istortions that result in negative
association with white subjectivity may include self-deioey self-hate, guilt and shame about
being white. Similarly Clark (2001) supports the viewntfites as wounded by the system of
racial oppression orchestrated by forefathers. Paradlyxittas system may have contributed to
woundedness that includes feelings of in-authenticitystaried sense of racial group superiority
and denial of self as white. Additionally, the system mmaye fostered anxiety in white people

about the expression of race or racial consciousnebkbks (Clark; Helms & Cook).

The perception created of whiteness as being monolishédso being challenged by emerging
research demonstrating multiple group membershipséfdehring, 1994) that includes, but is
not limited to socio-economic status, religion and gedgcapcation. The concept of the
multiplicity and fluidity of white racial identity has also lmeadvanced by researchers who argue
that whiteness is constructed, that is worked and rewdarkeonversation (Best, 2003). It is now

recognised that there is as much diversity within aetis between whiteness as a collective.

In summary, white racial identity was firstly not cons&terMany whites reportedly did not see
themselves as having race, ethnicity or culture. Theucdilindness approach was commonly
reported and eventually criticised as it denied positidqsivilege and power within. Privilege,
power and dominance over those not identified as velnéeconsidered central to white racial

identity development. In contrast, contemporary writinggehchallenged established perceptions
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of privilege and power arguing that those positionsloe&rthe diversity within and between
white people. The modern-day representation advancetiitds racial identity is that of also
having been wounded by the system of oppressiont Wexvill look at Helms’ white racial
identity model which she mused as having been premisedltural shock, with culture (or the
introduction to culture) having been the shock (Helms &K24999).

Helms'’s white racial identity model

According to Helms'’s theorising, white people haverbsecialised and exposed to experiences
that encouraged distorted self-experiences of supgramd privilege in relation to persons not
identified as white, i.e. internalised racism. The systenaaiicrelatively unchallenged exposure
to experiences of privilege and power generates fgetif entitlement to on-going privileges.
Distorted perceptions of reality and colour blind apphas thus represent defences against
threats to loss of privileges. The shift away from whaigial identity defined by racism involves
the deconstructing and replacing of white racial identith a non-racist, positive and authentic
identity. The development of a positive, self-affirmiagial identity includes becoming aware of
the denial of race, learning about the socio-politicallitapions of race and commitment to
white group memberships and striving for non racistesland interactions. Tokar and Swanson
(1991) have also confirmed the relationship betwaam@ced white racial identity and self-

actualising tendencies. Table 5 shows an adapted verfsitelms’s white racial identity model.
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Table 5

Adapted Version of Helms’s White Racial Identity Model (lHe8nCook, 1999)

Statuses

Description

Contact

Disintegration

The Contact status is the first status in the evolution
towards a mature form of racial identity. Individuals in the
contact status display a general lack of racial awagene
and even less awareness of the socio-political implication
of race. Their behaviours are simplistic, crudely dase
racial stereotypes and generally influenced by the
social/familial environment. There is strong identification
with racial supremacy and racist behaviour. Generally,
social contact is restricted to same-group members and
cross/inter racial contact is discouraged, limiting
opportunities for racial challenges and self reflective
thinking. Obliviousness and/or denial also serves to
protect individuals from recognising complicity based on
historical/familial associations with racist behavioutsh
denying them any responsibility. Shifts to the
disintegration status happens as individuals becomeeawa
of racial difference.

Central to the disintegration status is the &vesss of, and
associated moral dilemmas with awareness of unequal
race relations. The internal conflict results in distades
of affect as individuals become increasingly aware of
complicity to racial inequality. Individuals in this status
are in conflict with their personal position that consast
with their white racial-group’s values of sustaining
inequality. Feelings associated with shame, helplessness
and guilt accompany this status of internal strife.
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Table 5 continued

Statuses

Description

In dealing with the tension of this status, individualgeco
by avoiding people of colour, outwardly challengingiah
stereotypes, or by identifying with the view that racism
non-existent. The denial of the existence of racism is
common-place for those with strong affiliation and
investment in maintaining white group acceptance. The

reintegration status follows.

Reintegration

Pseudo-Independence

The reintegration status is marked by the idealisation of
the white socioracial group. Individuals acknowledge
being white, expressed as separate and superior to.others
Individuals in this status manifest behaviours that are
racist, stereotypically believing the supremacy of vghite
and conversely, believe that black people are
intellectually, socially and culturally deficient. The bélie
systems of individuals in the reintegration status may be
informed by ideology that in turn is expressed in thenfo

of ritualistic acts. The representational expressions af the
worldviews serve to protect white privilege and foster
oppression. The belief system is largely fixed, anftsshi

to the next status for individuals in the reintegrati@tus,
generally require noteworthy personal or collective &szen
Next is the pseudo-independence status.

Individuals in the pseudo-indepeadstatus express a
commitment to their white racial group. The commitment
however is said to be intellectualised as individuals, whilst
critically reflecting on racism, still hold views that suggest
whites are superior. There is an expression of libera
efforts to assist people of colour, though still based on

white terms. Individuals also express greater
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Table 5 continued

Statuses

Description

Immersion-Emersion

discomfort when confronted with racial issues and
experience a sense of shame attached to being white.
Individuals show a greater awareness of the sociopailitic
implications of race, though blacks are still perceitced

be the custodians and responsible for addressing issues
related to race. For whites in this status there is the
experience of a loss of a racial home, having discdede
from white group membership and being on the margins
of black group members. Continued striving toward a
mature racial identity shifts white persons to the next
status namely immersion-emersion.

The Immersion-Emersion is a status marked by significant
self-exploration and introspection in the search foom n
racist definition of whiteness. The person in this status
actively engages in the reworking of earlier, distorted
views of white racial identity. Accurate information is
sought as well as forming stronger alliances for whites
who serve as role models, having explored similar
journeys. The active pursuit of a non-racist identity is
evident and reflects an engagement with complex issues of
race, on a much deeper level, than experiencearlatre
statuses. Persons at this relatively evolved status are also
invested in facilitating their racial group awareness and
identity. The final level of white identity, namely

autonomy follows on from the immersion-emersion status.
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Table 5 continued

Statuses Description

Autonomy The autonomy status is the most mature status in the
evolution of racial identity development. This status
reflects the attainment of a white racial identity, freenfro
racist worldviews. Independence of thought shapes his or
her thinking and shows in the comfort with which those in
the autonomy status interact across the racial dividis. T
most advanced status allows for complex, abstract
experiences of white racial identity and responsescialra

stimuli.

Helms’s (Helms & Cook, 1995) model of white racial idensitgrts with individuals oblivious to
their racial identity and the socio-political implications ate&. Individuals move along an
evolutionary process which involves distancing from whdssy through to idealisation of
whiteness, developing intellectual and then finally deepderstanding and awareness of white
racial identity. The most advanced status is the attainnientazial identity unencumbered by
racism. According to Helms and Cook (1999), the statuaeely reflect as ‘pure’ statuses.
Instead, individuals are more likely to simultaneouslyegigmce and express multiple statuses.
The analysis of themes inherent in several samplesiotiandual’s race- related behaviour is
necessary in order to elicit more consistent and strahgeres which in turn are reflective of
more consistent statuses. Next we will continue our rifleon racial identity development, this

time focusing on the socialisation of race.
The socialisation of race

Gilroy (1987) confirms the interconnectedness of dges, the extent to which meaning is made
always in relation to the other, all the while being reioéar by the societal values. Gilroy argues
that: “The positions of dominant and subordinate gr@arpsascribed by ‘race’. It assigns and
fixes their positions relative to each other and witheesfo the basic structures of society,

simultaneously legitimating the ascribed position” (Gilrdb987, p. 30).
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Concurring with the societal reinforcement of raciallgrdeed meanings, theorists argue that
racial/ethnic socialization occurs in early childhood. Ridkan (2005), in her reflections on the
embodiment of social class, to which race can be irdedemonstrates how “personal
interactions of childhood, reified through convenieniaand cultural categories, shape our
adult perspective on the world” (p. 490). In fact esbers Katz and Kofkin (cited in Brown,
Tanner-Smith, Lesane-Brown, & Ezell, 2007) argue theg 1Isocialisation occurs even before the
child acquires language. Race socialization is said ioflsenced by various sources such as

television, books, teachers, neighbours and peers (Betvah, 2007).

The process of identity formation is said to be reflexaral to include the macro influences of
political systems, policies as well as the influence of faneitiucation, society, culture, ethnicity,
gender, social class, religion, disability, etc. (Broetal., 2007; Nair, et al., 2003). Howard
(2000) also asserts that language and place are atmulgiple aspects that shape identity

particularly within segregationist societies that have asdigreaning and power to both.

Brown et al. (2007), whilst acknowledging the multipldiehces on development, argue that the
family is the leading influence on the socialisation pssaef racial/ethnic identity development.

It is through typical familial interactions that lead tostlissions, observations, modelling,
vicarious reinforcement and imitation” (Brown, et @l. 23) that racial/ethnic socialization is said

to take place.

Walker (2006), drawing on the work by Hall (1996), &marn (1998) and Nussbaum (2000) and
others in the field of education offers a descriptbidentity formation that addresses many of
the objections stated above. Walker concurs that idestitigal and states that identity formation
is continually under construction, it is a process obb&ng and not to be viewed as an end
point. The formation or shaping of identity takes plisceontext and is therefore relational. The
relational nature of identity formation thus implies thathbour everyday experiences as well as
the social structure in which we live (itself determibgdarger scale political/historical

determinants) inform lived identities as well as inflciag its future direction (Howard, 2000).

Race is not an isolated variable - it is informed byiatetsects with multiple identities and
processes (Delgado-Romero, Rowland, & Galvan, 2B@%ard, 2000). Nagel (cited in Howard,
2000, p. 375) describes this reflexive practice adidkectic between internal identification and

external ascription” and Bhavnani and Phoenix, (19@4¢dbe racial identity as “the site where
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structure and agency collide”. The influences as stétedgh not exhaustive, are clearly varied
and understood to occur at different stages of a persievelopment, contributing to an identity
that is multiple and subject to change. The relationakeatiidentity development makes us
subject to the influences of the “relations of power diffg¢rence in society” (Walker, 2006, p.

5). As Walker states, we draw on the possibilitied @ptions perceived to be available to us,
filter that through our personal prisms and in so doiragpslour preferences and choices that
inform our identities. Whilst reflecting on how we ma@ademic choices, her emphasis may be

relevant to racial identity formation, where she states:

Our preferences and choices are informed or defobyebciety and public policy so that
aspirations (for higher education) are shaped by whatlyink you can do, how confident
social and educational arrangement have made yowylaaidsociety tells you about the

opportunities are open to you. (p. 5)

The element that Walker (2006) emphasises as keyderstanding identity formation is that the
process of identity formation is influenced by both imdiixal circumstances and social contexts
in which the person lives. To emphasise the point, Wdikes) shares Cockburn’s view in the
following (1998, p. 214) quote, “there is no thinkalpedfication of selfhood that does not have
reference to other people known or imagined”. Whilsttideformation is relational, the shaping
thereof is not to be viewed as only imposed or detemirityeour contexts according to Walker.
On the contrary, our contexts also “create the piatefior change” (Walker, 2006, p. 5).
Similarly, Erasmus (2002) argues for example that wbdkiured people from rural and urban
areas were exposed to white racism as a marginalidledtove, the two groups have developed
identities distinct from the other challenging the notiaat tblentities are necessarily only

externally or “white imposed”.

Further to the challenges of defining identity formation lbeesn the rapidly increasing literature
on bi-racial or multi-racial identities (Cokley, 2005; Gilleet al., 2001; Lee & Bean, 2004).
Literature on bi (multi) racial identity formation suggests midtigpnfigurations of identity
development (Kerwin, Ponterotto, Jackson, & Harr@93; Miville, Constantine, Baysden, &
So-Lloyd, 2005) that include identification with one, othy or what Howard (2000) terms
“border crossing” as well as a ‘mestiza’ identity déss as, at the border. Immigration also

adds further challenges to defining identity, aspieneable identity boundaries continue to flex
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(Howard, 2000). Tilly (cited in Bernstein, 2005) speak “embedded” and “detached” identities
to distinguish between identities experienced in evergtay@gements or not. The notion of
identity as multilayered as exemplified by, though not limitediaacial and immigration
experiences support the assertion that different identitigsbe activated at different times.
Whilst seemingly essential aspects are paraded thesedmestand to be subsumed by
multiplicity of identities. Bernstein in fact says that wlaticulations of identity appear to
reflect notions of essentialism it is imperative to deteemvhether such articulations are
strategic or contextually determined. Bernstein identifiedstrategic use or “deployment” of
identity by activists for political use or transformation. Toenparative style emphasising
difference or sameness to the identified norm commasey by agents of social or political
change is often used to maximise political effect. Theesee is a therefore also an essential

consideration when identities are expressed.

The multiplicities inherent in racial identity formation areh@ps what limit the field of

psychology in producing a theory that defines its bosdAdditionally, authors courageous
enough to offer their insights often attract criticisms a tfeorising is often perceived as
reductionistic and exclusionary, reinforcing McNay’s (20@@)v as referenced by Walker

(2006) that, “there is always room for a struggle dhermeaning of the world” (p. 5).

There has however been a noticeable shift away frorfothes on race to a proliferation of
research into culture or more recently multiculturali®hui, 2002d). Helms (1994), however,
argues that the shift toward cultural studies is premaiodedoes little to address the mental
health problems due to what she aptly terms “socior@delims & Cook, 1999, p. 81).
Furthermore, she argues that turning the psychothatiaggze away from race obscures
therapists’ ability to fully understand their clients (Hel&n€ook). Multiculturalism studies,
according to Helms, are vague in their descriptiomeyg may include a range of aspects under
the rubric of culture and may in fact exclude racdi@e and ethnicity, whilst at times used
interchangeably with race, are distinct from race (Hénslleyrand, 1997). Racial identity,
according to Helms (1994), is generally defined as (inaity of a person’s commitment to his
socially ascribed racial group”. Culture on the otherdhaflects the values, norms and practices
that have been transferred through the generationstlamid alentity refers to the extent to which
individuals share an association or commitment to amietgroup. There may be multiple ethnic

groups with a specific socially ascribed race grougkl(€go 2005).
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New constructions of identities in post-apartheid 8uth Africa

The shift in South Africa’s political landscape in 1994he first non-racial democratically
elected government has heralded renewed interestiah idgentities. The government’s
commitment to redressing past inequalities has recontigetations of power. The sanctioned
mobilisation and upward mobility of people of colour coment with the political ‘de-
powerment’ of the old order of governance for wipigeple have reversed the racial hierarchy.
The new state has thus been responsible for an empdWiarck collective and relative de-

empowered white collective, particularly the white male.
New constructions of black/African racial identity

The striking difference between constructions of blachal identity, pre and post liberation,
appear to be a change in what Durrheim and Mtosg6(20) 156) describe as “the basic
conditions for self-stigmatisation”. The post-liberation pasaw the historical political shift or
removal of political machinery, designed to oppress andec a status of low worth and
generalised inferiority on all people of colour, allafferentially. However, removal of political
machinery did not translate into a parallel process of etmruof internalised racist self-
referents. Instead, the historically stigmatised blaakzAh identity appears relatively
recalcitrant, and is repeated post apartheid. Durrhedriviiose (2006) argue that significant
political change, the repetition of self as having lowrtl, and the continued reference to white
standards as normative, contribute to what the authore,aagconstructions of black/African

identity, now associated with “multiplicity, ambivalence aoadflict” (p. 157).

Further changes noted in the constructions of blaclddidrracial identity have been the claims
to authenticity, contesting who is ‘rightfully’ African. Thdrican label has been hotly contested,
as some believed only persons indigenous to Africa dayldlaim to the title. ‘Africa for
Africans’ had been one of the political slogans usdtiéenearly 1990s to support the claim. The
changed political landscape, with new organising prlasipf racial hierarchies has introduced
claims of moral authenticity, political credibility, resistarmeel subversion associated with being
black/African (Erasmus, 2001).

There is also the much contested reconstruction of lidigckity as emulating white racial
identity. Black individuals who display behaviours, maisms, use of English as language of

choice, adopt an accent that is indicative of white iderdity Jabelled ‘coconuts’, ‘oreo’ (a
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biscuit variety originally consisting of two dark chocel&iscuits sandwich together with white
icing sugar) or ‘wannabe’ (Durrheim & Mtose, 2006; Mat\2007). The coconut label is
particularly applied, often negatively, to young bladople, though not exclusively, who due to
parental choices of migrations to historically white resithl areas and schools, socialise and
school amongst predominantly white people and allegaséadi their black identity for white

ones.
New constructions of white racial identity

The shifting political landscape has contributed to lowgited and anticipated change.
However, whilst many of the changes were anticipatestethas arguably been little in
preparation for the change. One of the radical upset®&an the change of socio-political status
for whites, who moved from long established positidnsuperiority and power to suddenly
being margina{Steyn, 2001). The marginalising of whites, particularhitermales, was

politically motivated.

In keeping with policies of political redress, whites;, thee first time, were in unenviable
positions of relative disadvantage. Recruitment policieseXample, stipulated black economic
empowerment (BEE) regulations, marginalising whites. Thstaintial shift in status for white
people is the subject of Steyn’s (2001) inquiry. Steyplared the experiences of some white
people to understand the meaning they made oflegirstatuses in a changing South Africa and

the following five themes or narratives (Table 6) widentified.
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Table 6

Experiences of Being White in Democratic South Africay{$t2001)

Narrative 1 Still colonial after all these years

Narrative 2 This shouldn’t happen to a white

Narrative 3 Don't think white, it’s alright

Narrative 4 A whiter shade of white

Narrative 5 Under African Skies (or White, but Not
Quite.

-| Don’'t Wanna Be White No More

-Hybridisation, That's the Name of the
Game

Herewith follows a summarised version of Steyn’s 2001ystud
Narrative 1- Still colonial after all these years

This narrative describes those who have internalisedief in the value of the historical old
order that places whites at the helm of authority. Tla@seming this position do not challenge
the belief of white superiority and perceive of thelwse as valuable guides to the evolution of
black people. Steyn (2001) states, “The person stilltoacts whiteness around the belief that
whites are in a position to define themselves and ttieetbmore or less unilaterally, and that

intervention needs to take place on “white” terms, for‘tfumd” of the “blacks” (p. 59).

Steyn (2001) differentiates between “the hardlinermiald and “the altruistic colonial”. The
altruistic colonial is somewhat set apart by the awa®péthe need for change, whilst holding
on to the master narrative of white superiority. The iicihardliners have distanced

themselves somewhat from local politics and associatesthnd European heritage.
Narrative 2 — This shouldn’t happen to a white

People narrating this perception of ‘this shouldn’t hapioea white’ largely hold on to the view

of white superiority. The changed fortunes of whiwkiving the new political dispensation is
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viewed as unfair and misguided. The perception of nsistrent and undervaluing of white

values is deemed as catastrophic for the future of Skfutta.

The binary lens with which South Africans are viewedds questioned, instead it is perceived as
a racial order that is responsible for stability and omdéine country. Interfering with the

perceived good order has created a chaos resptmégcostility and feelings of powerlessness.
Narrative 3 — Don’t think white, it's all right

White people assimilated under the ‘don’t think white, it'siglt’ category are those who
whilst firmly holding on to their white identity, are marecepting of the need for change. They
express a greater optimism about the future in Soutlbadivhilst acknowledging the inversion
of differential treatment based on race. Dissatisfactiith their changed fortune is often
expressed with an understanding of the inequity obtth@rder. Steyn (2001) differentiates two
versions within this category. The stronger categthites are doing it for themselves”, is
distinguished from “We can work it, out” by the relatiteeagth of the respondents’
acknowledgement and owning of their racial identity ag ageto the perceived threat thereto.
“Whites are doing for themselves” expresses a strorgg@radto maintain racial categorisation.
There is identification with the master narrative of whiteremacy but the inversion of fortunes
does not confer victim status. Those identified percefitbe need to engage with the process of

change whilst being unapologetic about being white.

Those identified within the “We can work it out” categaigo identify strongly with their racial
identity but are less inclined to maintain separate raeiggories/boundaries. They support
equality between races and suggest a more reflectiveesédbout the collective racial history.
They are more pragmatic about creating changes amilsgdiswhite guilt” often expressed as
“pointless, unconstructive, and pathological emotion9§). According to Steyn (2001), their
penchant to avoid reflecting on white guilt limits theiiligoto introspect. There is however a

greater tendency toward cooperating in a mutually gicéuway.
Narrative 4 — A whiter shade of white

Steyn (2001) identified various appeals by persons idémgifyith the above narrative,
commonly defined by their desire to dissociate froniteviess. Their new construction of their
racial identity involves distancing themselves from rdaca@egorisation. Whilst this narrative

contains an appeal for an overarching South Africantitye it does little to problematise white
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identity. Furthermore, the shift away from racial categdios also affords the narrator the denial

of race-related privileges gained.

This new construction also involves “othering”, demaraathe white group along ethnic lines.
English- and Afrikaans-speaking whites are seensdisick categories. The historical difference
between whites of European descent and Afrikanerstlid dasis of the new construction of
whiteness. The process of othering within white identitgrms the appeal to politically correct
ethnicity (Steyn, 2001). Afrikaners are conflated withigiacand viewed as the malignant other,
thereby perpetuating the demonisation of Afrikaners asaesponsible for racism. Within this
construction of demarcation, English- speaking whitesabselved from responsibility for

racism.

White South Africans who have spent significant years abatsadreportedly articulate the
appeal for non-applicability of racial categories to thees. Their experience of perceived
comfortable interracial socialisation supports their viewaafal non-applicability. As noted
above however, while shifting the focus away fromalacategorisation may be a noble attempt
at inclusiveness, it does little to problematize whiteness. &umibre it naively conflates racism
with Apartheid.

Narrative 5 — Under African Skies (or White, but Not Quite)

The final narrative as elicited by Steyn (2001) suggeslistinct shift from the previously stated
narratives. The delineating factors are the shift away the master narrative, acknowledgement
and ownership for the racial inequities and a beliefénied for the creation of new
subjectivities. There is a general sense of optimismesspd by those subscribing to this
narrative. Similar to the other narratives described eattiese persons who subscribe to this
narrative are not a homogeneous group. There are ghoaips identified differentially by the
degree of their strength to act on their ideals. Grikeogroups for example defined agust

Don’'t Know What to Do, Being White, whilst subscribingtie idea of reconfiguring their
subjectivity, lack the certainty and direction for theuiegd reconfiguration. There is often pain

associated with the reorganising of racial subjectivitiegtmy remain committed to the shift.

Another group defined as | Don’'t Wanna Be White No &ehilst committed to the racial
shifts, attempts to altogether dissociate from whiteness. dicgpto Steyn (2001), the

dissociation is borne out of a more informed represientaf the historical political landscape.
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The history of oppression engineered and sustainechligswhas resulted in an over
identification with white guilt. The discomfort arising bysasiation to whiteness as well as the

familiarity with other racial groupings encourages a didtemfrom their white racial identity.

The third and final sub-categorisation named Hybridisafi hat's the Name of the Game, whilst
acknowledging and owning responsibility for the ills gfaktheid, do not dissociate from
whiteness. The discomfort felt associated with whitenessderstood and fuels a redressing of
the said ills. White racial identity is seen as an integralgiahiat which shaped their identity,
including the position of accrued privileges. The priydd position not the process of acquisition
is valued and seen as a valuable resource to be smaredised in the service of a democratic
South Africa. There is greater clarity about the way &oior whites in this final stage, which
include the need to own culpability of past atrocitiesetwn about South African political

history and make conscious attempts to add value tardicess of transformation.
New constructions of coloured racial identity

The coloured label continues to carry complexities ofgiged marginality relative to both black
and white labels. The complaint of “not having been wéiteugh in the past and now not being
black enough” has common-place status in social diseo@he complaint reflects experiences
of having historically been “less than white and bettanthlack” (Erasmus, 2001, p.24) which
marginalised coloureds from privileges enjoyed by whitesigh being treated better than blacks
and in the new dispensation not being considered faitgges reserved for blacks. In addition,
for some coloured people who during the liberationggjle had aligned under the collective
banner of black/Africanness the renewed focus on rdistahctions and perceptions of black
racial privileging had created a re-identification withozokd identity.

The re-establishment of identity as coloured has emmthiss“creolized” or “hybrid” status
referring to “cultural creativity under conditions of miawaity” (Erasmus, 2001, p. 16). The
emphasis is now placed on specific conditions of cultuwaiowing in rejections of earlier
notions that coloured identity was a mixture of black ahde, a residual identity lacking

authenticity (Erasmus).

Coloured identity whilst having been shaped by whiteidation is more than that, it is also
defined by its complicity in subjugation of black peoaleonnection that Erasmus (2001) argues

coloured people have to acknowledge and which wouldelbéd if coloured identity is
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subsumed under the collective black identity. Erasmuseardwowever, that whilst coloured
identity has been shaped by colonisation it should eeidwed as its sole definer, to do that
would evade the “condition of its making and remakifpg 22) which defines its ambiguity,

fluidity and place specificity (Erasmus, 2000).

In summary, concerning the new constructions of ligeid identities, it is perhaps fitting to
conclude, that, whilst much has changed, much still ires1the same. New constructions of
racial identities were perhaps one of the inevitablereagssary consequences of political
transformation. Politically, South Africans had shiftedhirbeing governed by a political regime
defined by its system of racial oppression, on one wayaking up in a free, democratic country
the next day. It would, however, appear as if the matiesed psychological constructions,
understood to be products of a shared history ofeggwn and domination, are less amenable to
affirmative shifts. Many South Africans continue todbmllenged by both the old and new
constructions of racial identity, and by the troublimggibility that these constructions are not

that different from one another. The ‘struggle’ congisu

The next chapter will prepare the reader for theavegr the gaze for the empirical part of this
thesis - looking specifically at a small section of the Sdditltan population i.e. the clinical
psychology trainees at three universities in the Westepe @aa specific year. The focus will be
on clinical psychology trainees in their final or praatimternships year with specific reference
to institutional, academic, professional and training issue order to prepare for this focus, the

next chapter explores issues of race in the trainimgwyéhologists.

62



CHAPTER 3: RACE AND THE TRAINING OF PSYCHOLOGISTS

At present in South Africa, the qualification and regigirapf clinical psychologists requires the
completion of a master’s degree. The master’s degra@éwo year qualification obtained at an
accredited university. The course comprises a oneatgmdance at the university, primarily
immersed in theoretical teachings, with limited exposoiinical work. The second year is
spent at an accredited psychiatric placement centrallyisbut not limited to, hospital settings
where trainees further develop and hone practical skillsported by their theoretical
orientations. Trainees are in supervision during the ®ar period, as supervision is considered
one of the critical elements of professional developnmigainees are also expected to complete a
mini-thesis as part of the qualification requirementivigddial psychotherapy is usually
recommended, though not enforced, during traininjo®ing the master’s degree, trainees are
currently expected to complete a stipulated period of ctsopy community service prior to

writing the final qualifying examination for registration.

| obtained my qualification as a clinical psychologist at ohihe three universities located in the
Western Cape. At the time of my training, whilst grapplinth issues of race and professional
training, | queued and voted for the first time, in naylythirties, for South Africa’s first
democratic government. | continued to grapple with issfiesce post qualifications and was
interested in exploring whether the macro political¢farmation had informed training practices
for clinical psychologists, many years later. This ihespresents part of that journey of inquiry
into the impact of race on training. This chapter staitts reflections on the historical positions
and current perceptions of the three universities ithstern Cape, with reference to their
degree of interconnectedness with South African racial galiihe chapter also includes
reflections on professional training of psychologistSauth Africa with the lens on developing
multiracial competence; reflections on the ‘self’ or ‘lgiaf the trainee, widely regarded as one
of the tools of the profession; supervision of tragighe experience of race and racism in the

therapeutic space and concluding with the role of néetth services and racism.
The universities in the Western Cape

The three universities (Stellenbosch, Cape Town and WeStgre) that were selected as sites
for this study, were historically positioned in separatéafacategories. The universities of Cape
Town (UCT) established in 1911 and Stellenbosch establiaht2il 8 were for the exclusive use
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of white, English and Afrikaans speaking persons mrdspdy (Swanson, 2007). The University
of the Western Cape (UWC) on the other hand was initegtgblished as a University College in
1960, and envisioned as an institution of higher legrfor people classified as coloured. UWC
was a site of active engagement in the struggle for libarefiome of the present-day key
political figures have graduated from UWC, many of wharmtheir political teeth at the

institution.

According to De la Rey (1998), the structures @fdsnic institutions as well as educational
content were “explicitly intended to reproduce and mairdaiacially divided political, social

and economic structure” (p. 7).

Whilst both Stellenbosch and UCT were state subsidised ardittavoidably complicit in the
apartheid schema, UCT attracted attention as the merallinstitution. Even as apartheid era
legislation sought to segregate higher education furtieefuxther, UCT offered limited
admission to students of colour, subject to Senate aplaod satisfaction that courses selected
were not offered at the universities designated for bladkcaloured people (Saunders,, cited in
Swanson, 2007). UCT was also referenced as the whiitifios that offered academic courses
with links to socialism and communism considered radaralts time (Lennox-Short & Welsh,,
cited in Swanson, 2007). In addition, the university a@s/e in raising objections to
government policy aimed at legalising complete racial gggien amongst institutions of higher
education in 1957. The Act, ironically titled, the Extensdbthe University Education Act was
passed in 1959 (De la Rey, 1998). UCT's relativelgropdmission academic and ideological
stances not withstanding, the overall institutional prastiemained largely racially segregated.
The number of persons of colour in attendance at W@iamed small until very recently, and

the academic staff remained primarily white (FrankenhE9§3; Swanson).

Stellenbosch University remained exclusively for white, prity Afrikaans speaking students
(Giliomee,, cited in Swanson, 2007). The significance ajuage as a marker of identity at
Stellenbosch has been supported by research (Leibowdtiz, 2005). Stellenbosch University’s
language medium historically, as mentioned, was Afrikaan identity the university has in

common with the historical Afrikaner National Partgtellenbosch University is also seen as

2 The question of language at Stellenbosch Uniyecsintinues to be a hotly debated political questiBy the time
the data for this thesis were collected, masteztgreke students were taught in English.
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having been politically aligned with apartheid politics|eeted in the number of prominent

political figures of the old regime amongst the list of its aluNicholas, 1993; Swanson, 2007).

In summary, the three universities in the Western Capejth many other social structures, had
been structured by and drawn into racial politics. Twthefuniversities had been predominantly
for the exclusive use of white students, with the difieeein language of instruction. The third
university was designed for coloured people. One oflialenges of transformation in South
Africa, as with elsewhere, is the deconstructing afcttiral vestiges of the apartheid era (Robus
& Macleod, 2006). Failing to do so may obscure, albeititiimgly, possible relations of power,

and may potentially risk the re-enactment of racist prest
Race and professional training of psychologists iSouth Africa.

The question of how to address diversity in the pradess training of psychologists is of
concern in South Africa and elsewhere (Suffla, Stevens &&g2001; Swartz, 1998). South
Africa’s notorious political system of white dominatiorsHargely dictated the contexts within
which all professional bodies have operated. In keepitigpolitical mores at the time, the
professional body governing psychology in the apadtlera espoused white racist society’s

normative standards (Duncan, et al., 2004; Nicholas 1993).

Suffla, et al. (2001), in agreement with Nicholas’'s @)9®etailed a historical account of racism
within professional psychology and described the meltiphys in which psychological
structures had served as ‘gatekeepers’ primarily aimaghitaining contextual racialised
political structures. Bulhan (1993), addressing istg®nd South Africa, provides an acerbic
account of psychology’s complicity in racial oppresdigrhaving provided the ‘scientific’
justification for racial discrimination, a tradition to whi€louth African psychology contributed.
Furthermore, the theoretical content selected for prafieabpsychology training and at present
largely still in use in South African academic institutiongpbasises white middle and upper
class contexts (Duncan, et al., 2004; Ratele, 2004; Ste2@0%; Suffla & Seedat, 2004) offering
little challenge to the historical status quo. Painter and TéarecBe (2004) report on the
parallels between the training and practice of psychalo@outh Africa and elsewhere,
particularly the American tradition of psychological reskad practice. Swartz (1999) argues
that theories that emphasise white standards cannot be assuhae universal applicability.

Moreover, the uncritical use of those theories susthiteness, and oppress other bodies of
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knowledge, even if this is not intended (Alexander,08ccording to Cushmen (1995), such

theories tacitly maintain political agendas without dravéttgntion to this fact.

Racial discrimination was eventually legally abolished in 1f@fldwing various forms of local
and global pressure, including pressure from withimpgyehology fraternity (Nicholas, 1993).
The political transformation set the stage for significafarne within professional psychology
structures, with psychologists keenly engaged in issuesgieess (Suffla, et al., 2001). Following
the monumental shift in South African politics and changesmjttofessional psychology, the
South African Journal of Psycholdgy{SAJP, Nov, 2004) editors designed a special focusg iss
with the expressed purpose of examining psychologmatldpments a decade after the first
democratic election. The journal produced a mixed bagsufits with authors largely critical of
the perceived lack of transformation. The findingggast that whilst there have been
improvements noted in areas from theoretical knowlguigduction (Painter & Terre Blanche,
2004) to relative increase in authorships by both perebnoolour (Duncan, Van Niekerk &
Townsend, 2004) and women in particular (Shefer, Shkb&l Townsend, 2004), the authors

were of the opinion that the areas noted still requineifsi@nt sustained attention.

The dissatisfaction noted by the above authors was ét¢homughout with many critical of the
perceived slow progress made in the ten years. AtamddPillay (2004) were critical of what
they viewed as the lack of an action oriented appraactirical psychology training. The
criticisms centred on training issues with concerntiergerceived lack of racial representivity
among trainees and what has been described as itegllipnogress that training institutions have
made in meeting needs of “equity, justice and redres$6@). in the selection of clinical
psychology students (Mayekiso, Strydom, Jithoo, &Ka004). Authors implored the regulating
bodies within the field of psychology to review andisevexisting policies and practices that

govern institutional spaces (Ahmed & Pillay).

In other academic circles the debates with regard tstigms of psychology’s relevance
continues (Macleod, 2004), with attention being directezbtomunity psychology as one of the
possible means to liberate psychology from its perceseeb-political limitations and
individualism bias (Seedat, Mackenzie, & Stevens, 20049.seamless introduction of
community psychology as a discourse of liberation is wvewgot without its perceptual

challenges of stereotypes. Nair, et al. (2003) repotheperception of community psychology
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as black and left-wing psychology, and one assunesftire not likely to enjoy mass appeal
within a white-dominated profession. One of the outcoméiseobroader relevance debate has
been calls for local, indigenous approaches to locdllpnas (De la Rey & Ipser, 2004; Lazarus,
2006). In the absence of suitable direction by authoréatrefessional bodies guiding the
profession with regard to responsiveness to issuegc@tl and other areas of diversity,
psychology and in particular clinical psychology asently practised in South African
continues to tread troubled waters.

As reported elsewhere, there was at the time of writingltkisis no recorded set of
recommendations made regarding multicultural counsedlimgpetencies training by the South

Africa accreditation body governing the training of ial psychologists.
Race and psychology training in broader context

Globally, researchers continue to grapple with issuégifing and share similar concerns with
relevance. Psychological theories continue to be criticaljuated. Sue (2001a) argues that the
use of traditional theories in professional training is ggaowards developing mono-cultural
counsellor/clinical competence. Trainees not exposedfereiift worldviews enter the field ill
equipped to effectively work in multicultural contextsjigg credence to criticisms by
multicultural specialists of inadequate, inefficient andredangerous service delivery by mental
health professionals. Indeed, clinical psychology lesnlriticised and its arrival in the post
World War Il period, described as “the beginning ofsadier” (Sarason, cited in Holdstock,
2000, p. 93). The predominantly individuocentric oriintaand reliance on the medical model
are seen to significantly limit clinical psychology’s peaf practice. The individuocentric
orientation steers the discipline away from primary prégarand the consideration of social
determinants of psychopathology. Clinical psychologyesdfore perceived to be ineffective in
the public and political environment, essentially constngjirthe discipline’s involvement in
public and political policy formulation on a macro leveleTiheffectiveness of clinical
psychology on the micro level, as it pertains to dealiitg the social determinants of

maladjustment has been emphasised by Albee (cited Idstdok, 2000) as follows:

Nowhere is the futility of psychotherapy as obviousm®ng the poor and powerless

whose suffering, crowding, and despair will yield onlystwial and political
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solutions...one-to-one treatment, medical or psychologicals ehot, and cannot, affect

incidence. (p. 93)

In addressing the limitations or ‘minding the gap’ ohidal psychology, it has been suggested
that the discipline must reflect on the theoretical paraditpaissupport its individuocentric,
patriarchal orientations, that clinicians problematise¢faetive nature of their discipline, reflect
on the limitations to working creatively and the poterftalbroader application of the discipline
with regard to promoting human welfare (Callaghan, 2@iéstan, 2002; Eagle, 2005;
Holdstock, 2000).

The more recent dissatisfaction with traditional thenaed practices has grown partly out of the
significant shift in the racial profile of clients visiting ntal health centres, particularly in the
US. It appears that the field of counselling psychologydrdently engaged with and responded
to contemporary training needs, responding to éatlransformation. D’Andrea (2005) argues
that counselling psychology has been pivotal in transfagmpsychology. Counselling
psychology has attempted to liberate the profession frbat ias been described as “intellectual
incarceration” (Parham, cited in, D’Andrea, p. 524) dndnocultural ethnocentrism” (Sue &
Sue cited in, D’Andrea, p. 524). Counselling psychdtmhave successfully lobbied ftine
implementation of more culturally responsive researcthaus, clinical practices, and
professional training strategies” (D’Andrea, p. 524)e¥ have furthermore contributed to the

APA’s guidelines for psychologists (2003), consideréahamark in the history of psychology.

One of the critical themes in the APA (2003) guidelingbésimportance and centrality of
attaining multi racial/cultural competencies by amongfs¢is educators, trainers of
psychologists, psychological researchers, providesgwice, and those psychologists

implementing organisational change. Multicultural competenesdgentially a set of tools that

those in the helping professions, psychology beireg need in order to provide ethically sound

_ -1 Comment [M1]: Check met
refence list — meer skrywers

services to diverse populations (Pope-Davis, Lui, Topd&eBrittan-Powell,

Keystone and Cuttress (1999) assert the importance wiflprg training and process
opportunities designed with the specific purpose of ecing both knowledge and skills in
clinicians working with diversity. Researchers suggedtttaiming needs to be based on theory
and research for optimal outcomes (Smith, Constantinen[PDinehart, & Montoya, 2006).

Awareness of difference allows clinicians with the neamgs%penness and flexibility” (p. 184)
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for accurate assessment, diagnosis and treatmenttI{Z@01b) argues that multicultural

competence is super-ordinate to counselling or clinicadpetence.

The APA document (May, 2003) entitled ‘Guidelines on multical education, training,
research, practice, and organizational change fahmdygists provides a comprehensive account
of the direction institutional and individual practices n&edvolve to mirror the historical socio-
political changes sweeping across the USA as well as atbas. The guidelines to those
associated with the field and practice of psychology tedtas being based on psychologists’
ethical principles (stipulated by APA in 1992) “to be compgete work with a variety of
populations, to respects others’ rights, to be condeimeot harm others and to contribute to

social justice” (APA, May 2003). The guidelines offeseé as follows:

Guideline 1: Psychologists are encouraged to recognise that, asatidaings, they may
hold attitudes and beliefs that can detrimentally influehe& perceptions of interactions

with individuals who are ethnically and racially differérdm themselves.

Guideline 2: Psychologists are encouraged to recognise the imporénuaticultural
sensitivity/responsiveness to, knowledge of, and undelisiguabout ethnically and

racially different individuals.

Guideline 3: As educators, psychologists are encouraged to ensplustructs of

multiculturalism and diversity in psychological education.

Guideline 4: Culturally sensitive psychological researchers arewgaged to recognize
the importance of conducting culture-centred and ethsadimlogical research among

persons from ethnic, linguistic, and racial minority baokgpds.

Guidelines 5:Psychologists are encouraged to apply culturally apatepskills in

clinical and other applied psychological practices.

Guideline 6: Psychologists are encouraged to use organisationadjelmocesses to
support culturally informed organizational (policy) dexghent and practices (APA,
2003, p. 382-392).

In line with transforming psychology are calls for thetal reporting of more complex
definitions of racial/ethnic variables in research. Thtd@uargues for inclusive reporting that

reflects multiple identities (race/ethnicity, religious/spaitleconomic class, sexual identity etc)
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considered as shaping a person’s development. laelbggraphical reporting is considered

essential if researchers aim to:

a) provide a more accurate and comprehensive unddistpof human

development,

b) enrich our knowledge of the types of psychologicalrir@stions that are most
effective in fostering healthy psychological outcomes anpmrgons from diverse

populations, and

c) extend our thinking about the training strategies tfiattively enable students to

become culturally competent professionals. (D’Andre@520. 525)

Another area pertinent to multiculturalism advanceddaynselling psychologists is that of
shifting and transforming the thinking patterns of whitgnee counselling psychologists (Utsey,
Gernat, & Hammar, 2005). The challenge with engagihjeacounselling psychologists and
white trainees in discussions about race has to do witméméest difficulties experienced by
the counsellors and trainees when expected to engdyéhe race related topics. Research
findings suggest that generalised apathy as well astgreed anger (D’Andrea & Daniels, cited
in Utsey et al., 2005) are experienced by white pagitpwhen asked to engage with racial
topics. There is a general avoidance in talking alemeé as white trainees reportedly feel guilty
about the perceived complicity with oppression. Utsey. ¢2@05) implore departments
responsible for professional training of psycholodistsoth be aware and design interventions
that will address the resistance experienced by whitgeteai The centrality of liberating white
students’ minds has to do with the importance of prioduiacially aware and sensitive
counsellors skilled in multicultural counselling. D’Andr@®05), summarising Utsey et al.’s
findings, cautions that omitting to address the comgsues of race with white trainees runs the
risk that it will:

a) adversely affect the working alliance that is importargreate between

counselors and clients and between supervisors andtlpgrvisees;
b) increase the possibility for a therapeutic impasse insmling;
c) heighten the probability of premature terminations; and

d) foster resistance to supervision (D’Andrea, 200534)5
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Thompson (2007), examining attitudes of trainee clinicatipsipgists toward a socio-political
approach within the clinical psychology field, foundttthe average trainee perceived the socio-
political to be relevant to the field. However, Thompsof2007) study adds that whilst the
socio-political approach is deemed relevant by a largeeptage, trainees reported obstacles
with regards to implementation within the field. The awgireported were concerns expressed
about the uncertainty of ways in which the socio-p@litaould be integrated in present practises
as well as the concern for space within an alreadhy tigrriculum. Trainees raised concerns
about incorporating the socio-political as being idgalmstd impractical and also questioned the

appropriateness of clinical psychologists taking on a spaiidical function (Thompson).

In addition to pleas to align professional psycholagining and practice with amongst other
areas, multicultural competence, there are also callséor ®irther expansion of the professional

borders, to include social justice work.

Goodman, et al. (2004) in fact assert that, “multicultcoanpetence cannot be achieved without
a commitment to social justice” (p. 794). The authorth&er argue that it is critical for the
profession of psychology to develop into areas @badcy, community intervention and policy
levels, and advocate the following six principles fazigbjustice work:

a) ongoing self-examination,

b) sharing power,

C) giving voice,

d) facilitating consciousness raising,

e) building on strengths, and

f) leaving clients with the tools for social change (Gwoan et al., p. 798)

The ongoing encouragement given to members of thesetling psychology profession by peers
evident in the literature are laudable. | would argueMidespread promotion of these views and
urge all categories of psychologists to heed the cafidoial justice action. Extensive coverage
given to issues of social justice is likely to maximiselibaefits of such training. The expansion
of the boundaries within the practice of psychologyel as across categories to incorporate
social justice work may protect social justice work fralso assuming marginal status and yet
again, attract renewed calls for shifting the critical wiodkn the margins to the centre.
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In conclusion, there is general consensus that traisgugs in South Africa, as elsewhere, need
to be critically evaluated for suitability and relevancshdting contexts. The strong reliance on
European and particularly North American theories in Soditican training institutions is
attracting critical attention amongst South African scholdmvever, South Africa still appears
to lag behind the robust engagement with redressiofrtganeeds, as suggested by our global

partners, raising serious concerns.

A further aspect to clinical psychology training isttbbworking with the ‘subjectivity’ or ‘self’

of the therapist, which will be elaborated below.
The subjective in training of trainees

It is widely recognised that the psychologist’s subjectself” is a primary tool of the trade. In
view of the primacy of the subjectivity of the healeririrzg institutions invest substantially in
the optimal development of the person. Intensive facutheoretical, practical as well as
personal development underscores training programmesary trainings, especially those
influenced by psychoanalytic thinking and its offshootgremus emphasis is placed on self-
awareness, as this is understood to facilitate working eligénts. The genesis of the emphasis on
personal therapy for psychotherapists alongside supsmmésid academic stipulations, deemed
essential within trainings influenced by psychoanalysigortedly dates back to the inception of
psychoanalytic and Jungian movements (Kirsch,, citddaumann, 2004). Self-awareness, it is
argued, allows the clinician or therapist to discern betvegperiences and or feelings that are
projected by the client and those evoked by cliniciangherapists’ own experiences, loosely
defined as transference and counter-transference.

In view of the importance of self awareness on thekimgrrelationships with clients, clinical
psychology trainees are often encouraged to be ichpslyerapy for the duration of their training
period. In many trainings, including in South Africa, gmeral therapy is strongly recommended,
though not as often enforced as a course requiretaege)y because of the financial costs
involved in personal psychotherapy. The unspokenmgtalaling is that when psychotherapy is
utilised by trainees, the focus is primarily on individuahpédgy and personal growth. The
literature suggests that personal therapy is advisedsashibwn to further facilitate professional
development. Haufman (2004) argues that personalpfetinproves emotional and mental

functioning, allows for the understanding of personal dyosnmterpersonal elicitations,
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provides experience of the transformational poweilita@es empathy and allows for the

provision of a model of doing therapy” (p. 7).

The benefits for the attending psychotherapists reportediyde providing emotional and
mental stamina to work in highly emotional charged emvitents. (2001a) argues that self
exploration is critical in multicultural training where getf to know the ‘other’ is crucial. Carter
(2001), an ardent supporter of self-exploration as dtigecessential steps to getting to know
others and thus to develop multicultural competerrgries for revisiting this psychoanalytic

principle in training:

The goals of cultural education are not solely to eréaerance of diversity but to change
existing structures that perpetuate intolerance, oppressidrinequity. The broader
message is that our society needs to change drasticalthabtbe paths toward those
changes are multiple and must be undertaken in a ted¢centeractive way. By looking

at self, one sees the other. We should each take dasthef understanding self. But we
come to see self through the eyes of others, thusuat implicate ourselves in the
development of the other if we ourselves wish to devélbgs is a call to all [irrespective

of one’s race or culture]. (Torres-Guzman & Carteecin Carter, 2001, p.789)

Many trainees, as stated above, pursue individualghersirecommended by some training
institutions with the assumption being that personal theggiyned at self exploration. It is also
generally understood that most therapists working analijtizvork with what the client brings’,
the client therefore in part determining the agendaefnalysis. | agree with these sentiments,
but need to add a qualifier to that which may be implicEamter’s thinking though not explicitly
stated. | would add that exploration of the racial/cultuttahie identity of the
trainees/analysands should be added to therapeutic goalgsis of the self is not what needs to
be marketed as this is widely accepted as an ainmychpfgists’ therapy. It is analysis of the
multiple identities of the self, with race being one, thegtds to be promoted. This level of
critical analysis is underscored by Bryan and AymeB6)9vho argue that black people, for
example, need to take responsibility for their emanicipaby developing, what the authors refer
to as “a politics of criticism” and “a black psychologypsfychic integration” (p. 116). Similar to

calls urging black people to emancipate themselves/oeséiom mental slavery, the authors
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argue that developing a politics of criticism and aklpsychology of integration, is necessary

for personal transformation, as it enables blacks toadeatge that:
o Itis all right to have survived even with damaged parts

o Some of the strategies we have used have ensuredrgivas but some have been

maladaptive; and

o The possibility exists for us to anticipate and move towargure that is not for all
eternity constrained and limited by the spectre of ra¢igryan & Aymer, 1996, p.
116).

Parallel to the deconstruction of being black in the waslthe call for white people to critically
deconstruct the socio-political meaning of being wiSenn and Green (2006) argue, for
example, for that the problematising of the privilege dominance associated with whiteness,
seen to sustain and perpetuate “disadvantage andzaintppractices” (p. 338). In a similar vein,
Cooper (1997) argues for the engagement in processasdly facilitate the exposure of both
conscious and unconscious defences against anti-ranlghth Additionally, authors argue for
the critical evaluation of institutional practices that furtberve to sustain and perpetuate racist
ideologies (Lousada, 1994).

The racial identities of trainees and the way in whiclr théernalised racial identities may
influence therapy with clients, do not attract much institati@md research attention in South
Africa. The perusal of training experiences by chihigsychologists suggests that there is little if
any direct attention drawn to the multiple ways in whatermay have shaped the therapist's
subjectivity (Kleintjes, 1991; Mokutu, 1998). The pdtahfor racial biases and stereotyped
assumptions as well as countertransferential re-enactmesmtsking with clients may be

inferred as highly likely given the inattention giverrace.

Helms (1994) argues that therapists’ racial identity andlIrsteieeotypes influence the
therapeutic process. Helms is of the opinion that not dods race influence the therapeutic
space but that the racial matching or difference betwlee dyad differentially informs the
process. Conlon (1991) in her work on gender rebezyncurs that race, like gender, contributes
to transferential issues in therapy with clients. AccordinGonlon, both race and gender are

embedded in dominant discourses that have the effecainalising the “other”. The silence
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that ‘race’ attracts in academic institutions further campses trainees’ post-qualification

competence in dealing with effects of race and its nvaniants (Nair, 2002).

Similarly, Olkin (2002) argues for the inclusion of a $&sdon disability in graduate clinical
psychology training stating that excluding disability ooly marginalises students with
disabilities but also leave all graduates ill-equipped & déh disability in their professional
capacities. Disability is viewed as a social construct aades minority status alongside other
variable such as race, ethnicity, gender and sexigdtation (Watermeyer, 2002). Disability
attracts prejudice, stigma, discrimination, oppression aon@lp with disabilities are thus
generally underrepresented and underserved as dl@lkia; Watermeyer). Additionally, Olkin
encourages us to think about the relationship and g@vbdaween disability and other forms of
marginal statuses. Whilst Olkin’s argument above relatesifegally to disability, many would
argue that the same could be said for other areaghfséons or variables that occupy marginal

status, for example religion and sexual orientation.

Marginalisation in general has a rippling effect in suppirgg knowledge production in areas
related to the marginal constructs. Szymanski (2005) stfowsxample, how the apparent
marginal status of gender in turn limits exploratiorieshinist identities and theories thereby

impacting supervision practices and training of psyotwigraduates.

In keeping with the understanding of the centrality efshbjectivity of the psychologist to the
process of psychotherapy, training institutions investhgtyoin developing trainees
professionally as well as personally. An awarenessaiérial or ‘blind spots’ that trainees may
not be conscious of is considered important, as it may interfith therapy. Self awareness is
therefore, usually of high importance on the traininghdgeof clinical psychologists. In South
Africa, with its history of racial oppression and segtiga accompanied by the difficulty many
people have in speaking about racial matters, argualshnge of areas remain unexplored.
Moreover, the difficulty in speaking about contentiggssies, for example, race, disability and
religion, ostensibly compromises the professional devedoy of trainees. Next we explore the

role of supervision in professional training.
Supervision and issues of race
The master’s programme for clinical psychologists isgiesl as an intensive two year

curriculum at the end of which trainees should haveised assessment, diagnostic and
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therapeutic skills supported by a broad range of theatdtameworks. Throughout the two year
period trainees are continuously monitored and eteduas a means to guide and assess
suitability for the profession. An essential part of tleéning process involves supervision, with
the role of the supervisor likened to that of teachmunsellor and consultant. The centrality of
supervision is highlighted by Worthen and McNeil (1996) wibscribe supervision as “the base

of all good therapeutic and professional training” . 2

The premium placed on supervision in the professionadldpment of trainee psychologists
presumably assumes that the supervisors possess ptadegsional and personal credentials.
Good supervisors, according to Worthen and McNeil (1,98 generally those supervisors
who, amongst others, “invited an openness to learnarg’seen as “conveying an attitude that
manifested empathy, a nonjudgemental stance, a seuaédaition or affirmation, and
encouragement to explore and experiment” (p. 29thEtmore, supervisors who self-disclose,
provide a safe environment that allowances for mistakddalures. Supervisors who identified
and facilitated tasks appropriate to the developmentdl é&éeinee have also been identified as
meeting the criteria for good supervision. It shduddhoted that supervisors may mirror
institutional cultures which may unwittingly either facilitateconstrain supervisory dyads
(Neufeldt, Karno, & Nelson, 1996). In a similar vein, Weifr(2004) argues that academic
departments, in general, need to be aware of the wayisich educators may, albeit unwittingly,
be contributing to the silencing of students. The autipresses agreement with Hooks, who is
guoted as saying: “Making the classroom a democretitng where everyone feels a
responsibility to contribute is a central goal of transttive pedagogy” (Whitney, 2004, p.
789).

The increased likelihood of seeing racially and culturdilerse clients has contributed to a
chorus of voices, stressing the importance of devejominlticultural/racial competencies,
placing additional demands on the supervisor (Friediaedlander, & Blustein, 2005; Helms
& Cook, 1999; Ladany, Brittan-Powell, & Pannu, 1997)d&ay et al. defined multicultural
competence as “the extent to which a supervisee hastindedge, awareness and skills
necessary to work therapeutically with clients from mutiplilitures and races” (p. 288). In a
study of foreign medical graduates, multicultural/racial cet@pce training is viewed as critical
for its contribution in the development of “tolerancenfudgementalness and understanding

towards others different from oneself’ (Majumdarakt 1999). It stands to reason that
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supervisors tasked to promote the qualities neededutiicoitural/racial competence in
supervisees have themselves developed competendesanre of race and have mature racial

identities.

Researchers have demonstrated that the racial idemtit\sss of both supervisor and supervisee
play a significant role in the supervisory dyad (Constantiarren, & Miville, 2005; Helms &
Cook, 1999). Furthermore, the same race and the radialyse supervisory dyad, may
contribute to different supervision experiences. Indedite supervisors have been shown to be

less likely to address issues of race as compareeitacthunterparts of colour.

The different racial identity statuses are said to contritauiigteractions that may be identified in
the following ways. The four types of racial identityeiractions identified are as follows:
regressive“in which the supervisee is at a more advanced Irat@atity status than the
supervisor” progressive“in which the supervisee is at a less advanced ratgality status than
the supervisomparallel interaction, “is one in which both the supervisee and supenaseiof
comparable racial identity statuses”. The parallel interadtiatus is further delineated into two
types, namelyarallel-low and parallel high, the former being when supervisor and supervisee
share similar racial word-views and are at the lower idestittuses and the latter describing
similar racial world views whilst both occupying highecied identity statuses. The authors
emphasise that the racial identity statuses, and notymaotal matching (i.e. demographic
characteristics of the supervisory dyad) are prediciweorking alliance and training outcomes
(Ladany et al., 1997).

Additionally, research suggests that supervisors of camiperceived as being more sensitive
to and understanding of racial issues, serve as multiabtodels, and also provide white
supervisees with multicultural experiences. In contrast, velipervisors are viewed as less
likely to raise race related issues, either due to perbtases or lack of exposure or training
(Constantine et al., 2005).

Implicit in the supervisory dyad is the expectation thastigervisee share details as these relate
to cases as well as to relevant personal material. dpengsor relies on material provided by
supervisees, to be used as grist for the supervisoryTh#l expectation that supervisees bring
their clinical case material for supervision is premisedh@ generally accepted belief that

supervisees have the capacity to self reflect (Neufi€ldno, & Nelson, 1996). The capacity to
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self-reflect has implications for professional growth f-Selflection, viewed as essential to
professional growth may inform supervisees’ level itaduency of disclosure during
supervision. In studies done by Ladany, Hill, Corbett Blutt (1996), a large percentage of
supervisees indicated that they often withheld informatiom fsupervisors, with 97.2%
indicating at least occasional non-disclosure. Thedisclosures were described as “passive”,

with neither person in the supervisory dyad raisinggbees.

Matters that were not disclosed to supervisors were eatéallows; personal issues (60%),
clinical mistakes (44%), evaluation concerns (44%), garodient observation (43%), negative
reactions to the client (36%), counter-transference (22%gnt-counsellor attraction (9%),
positive reactions to supervisor (23%), supervision settingarns (18%), supervisor
appearance (9%), supervisee-supervisor attraction §8&positive reactions to the client (5%)
(Ladany et al., 1996, pp. 18-20).

Findings from South African studies suggest that trainemsbe least likely to disclose race
related content, which include difficulties with clients adlvais experiences of internalised
racism (Christian, Mokutu, & Rankoe, 2002; KleintjesS#vartz, 1996; Nair, 2002). The reason
most commonly reported for non-disclosure was féaegative reactions from the supervisors,

resulting in supervisees often using alternative outletsliiwical information.

Given the centrality of supervision to professional dggelent and the position of power
accorded the supervisors within the supervisory relships, it is perhaps worth quoting Lago
and Thompson’s (1996) suggestions, some of whictbkad differently stated in earlier texts. It

is suggested that supervisors consider the following (Kagbompson, 1996, p. 131):
o Power in the counselling or supervisory relationship
o Perceived power and colonial history and its implicationeffective practice

o Countertransference issues between the counsellor and &tid between counsellor and

supervisor
o Parallel process issues between the supervisor ant/sase

o The danger of collusion and over-identification with mseilors and between counsellors

and clients

o The importance of role models and positive images
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o The facts and mechanisms of racism and the effeapmssion
o Black people’s expectations of white people
o White people’s expectations of black people

o Black/white people’s perceptions and expectations afrditack/white people in

differing roles

o Advantages and disadvantages of working in same riads {icounsellor, client,

supervisor).

To summarise, it has generally been established thatvésipa is critical to the professional
development of trainee psychologists. Working with dcidiverse clientele requires additional
competencies from supervisors including mature raogaitity statuses. Central to the
responsibilities that supervisees contribute to the saafesipervision, is the responsibility to
disclose therapeutic challenges. Of note are the significanbers of non-disclosures by
supervisees, based on fear of negative reactionsggy\ssiors, ostensibly limiting opportunities
for growth.

Race and racism in the therapy room

Race and its attitudinal concomitants are, as the literatiggests, ubiquitous. The current
president of South Africa has been at pains to destiréomsidious and divisive nature of
present day racism (Roefs, 2006). However, psyclwdbliterature and theories examining race
in therapeutic interactions appear inconsistent. Race@scapt appears to attract little attention
in shaping therapists’ professional identities. The radeaofers, trainees as well as their patients
as a construct that requires problematising receives litlleyifattention during training.

Similarly, the perception of race as an unexamined agtst evident in contemporary South
African literature that continues to provide detailed glamg statistics whilst omitting to report

on race. Furthermore, race is often not a considaratien clinicians report on critical reflexive
stances in their work with clients that focus on factoas ithiform transference and counter-

transference phenomena.

Carter cited in Strous and Eagle (2004) believes thgiaheity of reflection on race in both
theory and identity development has contributed tdaétle of insight on the part of mental health

professionals with regard to the salience of radhémapeutic interactions.
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The literature is replete with the ‘costs’ incurredtie therapeutic encounter when therapists do
not acknowledge, name or invite discussions about(@ganierman & Heppner, 2004; S.
Swartz, 2007). The reasons for therapists’ silencieissue of race may vary. Some therapists
may experience fear and guilt, thus their own discomédwdut their racial identity and choose
not to invite discussions on issues that may be painfuhtanselves. Therapists’ therapeutic
framework may be supported by universalistic approadtinet rely on a basic set of skills that is
applied to all people, without distinction. Silence in the thewip encounter with regard to race
may also be the result of therapists who have not begaritically engage with the impact of
their racial identity. The colour-blind approach is comnm therapists who do not see
themselves as raced and therefore do not see raaetimettapeutic space. The literature suggests
that therapist of colour are more likely than white thetafigsaddress racial matters with clients,
including with racially different clients (Burkard & Krp2004; Knox, Burkard, Johnson,
Suzuki, & Ponterotto, 2003). The findings are in acauoitth those of De Vos and Banaji's

(2003) research suggesting that ingroup bias, wénchetimes may indicate stereotyping, is
common (Dovidio, Gaertner, Kawakami, & Hodson, 2002

The limitations to not engaging with race in therapyvee# documented. Firstly therapists who
do not reflect on the multiplicity of their identities, of whictce is one, constrain the working
relationship to that which they can tolerate. Moreoverahists who do not invite discussions on
race, irrespective of their frameworks, run the rizkenacting discriminatory practices,
essentialising differences, failing to attend to the seddlients, encouraging non-disclosure by
clients who may perceive the therapists as unwilling t@agegvith race, holding the client
accountable for social determinants of maladjustmentamilitating client attrition, even
unwittingly (Adams, 2002; Burkard & Knox, 2004; Nickensdielms, & Terrell, 1994; Shelton

& Richeson, 2006; Strous & Eagle, 2004; Swartz, 200enison & Jenal, 1994; Wade, 2005;
Wade & Bernstein, 1991; Walker, Burman, & Gowrisunk@0Q2, Ward, 2005).

In contrast, having open discussions about race is aresido strengthen the therapeutic
alliance and promote better treatment outcomes (Burkawak, Groen, Perez, & Hess, 2006;
Cardemil & Battle, 2003). It seems ironic though, thailst many therapists are still engaging in
debates and challenges about seeing themselves intesimial many clients are unambiguous in

identifying therapists racially. Research has showndlexits show preferences for certain
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counsellor demographics, with race being one (AtkinBaston, Furlong, & Mercado 1989;
Helms & Carter, 1991).

South Africa’s long-standing history of racial discriminat@ontributed to race relations often
being premised on large-scale racial stereotypingiaRdistortions are inevitable in a context
where racial mixing was largely prohibited and racial ititylrestricted. Feelings of fear, anger,
resentment and guilt are logical outcomes when relatiendesigned around experiences of
domination and oppression. It is within this very compelitical landscape that Strous and
Eagle (2004) argue for the importance particularly fmut8 African therapists exposed to our
history of racial segregation and discrimination to englageocesses that facilitate the

understanding of ways in which race have has ountitikes.

The authors provide compelling research findings, sttpyy their call for developing an
awareness of the multiple ways in which we, as Sotiticaxs have been affected by race. The
white therapists who participated in the study undersicthre profound impact the experience of
race has on therapists as well as on the therapeutiadtitms. In their work with black/African
clients, many of the white therapists in the study indicetatitheir sensitivity to racial
differences facilitated a positive working alliance. Raensitivity expressed by some of the
white therapists was viewed as facilitating the therapeuwik vany of the therapists also
shared insights into serious complications that beset tlss moial therapeutic dyad, hindering
the therapy process. Some therapist reflected worldwidich Strous and Eagle (2004) label
“whitecentricism” (p.31). Whitecentricism, like the comnoknown Eurocentricism describes a
worldview informed by white, western values. Those withitrapists in Strous and Eagle’s
(2004) study, whose worldviews were informed by “whitdégeism”, grappled with the

following stereotypes in their therapeutic relationshifih their black/African clients. The
stereotypes reported by the Strous and Eagle’s stufg)2cluded, black people as being
culturally encapsulated, violent, deprived and inhuenaimduly entitled and hostile to white
therapists. Additionally, black men were viewed as seldliatk family life as non-facilitative

and hierachical.

The white therapist on the other hand is viewed as (aj ltee victim of overly expectant
clients; b) being ‘landed with the problems of aparthaifiheing placed in a position of

authority whether one likes it or not; d) being theimiodf black hostility towards white
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therapists; e) being the victim of black reluctance tstttcommunity outsiders; and f) being

powerless because of shortages of mental healthroeso(p.35).

In a different context, Tinsley-Jones (2003), a blaokerican woman shares her experiences of
race in the therapy room: “As a psychotherapist, banter racism on a regular basis-I receive it
from clients, feel it toward them, and belong to orgatiins that inadvertently perpetuate it” (p.
182).

Tinsley-Jones (2003) speaks of her struggle with intelthligcism in the presence of white
clients, as well as grappling with internalised steresgywhen seeing clients of colour. She
describes her emotions felt in the cross racial dyadsmmating with societal messages that
continue to define people of colour as having low waetlative to white people. Her automatic
impulse, she recognises is an irrational questioningoptofessional competence. She describes

it as follows:

| feel an almost imperceptible twinge in my stomaclhillmy colour make a negative
difference to them, will I have to alter what | dog(e push myself to look smart) to be

accepted by, to work effectively with them? (p. 82)

In conclusion, the literature suggests that South Africaies/ continues to be deeply racially
divided and if the therapy room is viewed as a microcoébroader social relations, as it often is
conceptualised, then race issues probably ‘sit’dikelephant in the room (Speight, 2007).
Psychologists’ choice to avoid talking about race may beepesd, as repeatedly passing up
opportunities to heal themselves and their clients. The iskthe role of mental health services

and racism concludes this chapter.
The role of mental health services and racism

Trivedi (2002) suggests that mental health servicepraducts of society and as such
contextually driven. The unconscious practices of insbitiai and individual racisms make
mental health services complicit with the prejudicial treattrof ethnic minorities “often
exacerbating and compounding our distress” (TrivedB) The training of mental health
professionals is primarily informed by what have bemed Eurocentric frameworks
contributing to shaping of distinct diagnostic, assessnmmehtteerapeutic tools. This biased

predisposition, according to Trivedi, not only resultshia misdiagnosis of black people but also
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serves to pathologise “in particular our culturally deteed expressions of emotional distress”
(p.78) which of course have critical treatment implicatidimimising or reframing issues
related to racisms may be a consequence of mental Ipeaféssionals who have been taught to

turn their caring gaze away from the discriminatory prastiaf politics.

Trivedi (2002), giving voice to the users of mentaalh services, cautions mental health
workers to critically reflect on their work which acciomgl to Trivedi, reflect the antithesis of
professional ethical standards. Trivedi states thatahbealth professionals disempower black
people when they (mental health professionals) patreg#dgack ethnic and cultural differences.
Furthermore, black clients are disempowered when theidw@ws are not acknowledged and
validated, instead when they are viewed as problemdun expressing the need to talk about
race and racisms experienced. Additionally black dien¢ disempowered when mental health
professionals do not build capacity in the field of mtdiial competencies, instead allowing
their fear of the unknown to dictate professional interastibmiting exploration of racial issues
as it arises, limiting accurate treatment and referral optés well as being not grasping the

complexities and re-enactments of institutional and at@st practices.

Trivedi’'s message is directed at mental health workeadd svould argue for the inclusion of
academics and training institutions as well, as thesénangeiople and places perceived as
actively shaping the professional identity and minds efital health workers. The final section
of the literature review will explore critical theory, whitends itself to the type of exploration

that this thesis is based on.

Critical theory as an approach to understanding rae and diversity in

psychological practice

The complexity of the issue of race in clinical psyolggl practice may be addressed to some
degree by the use of critical theory. Critical the@manating originally from the Institute of
Social Research at the Frankfurt University, Germany re@artedly conceptualised in response
to contextual shifts that underscored continued presesisprejudice and subjugation (Kincheloe
& McLaren, 2000). Kincheloe and McLaren on whosecaptual theorising on critical theory |
primarily rely, argue that whilst no unified approach wditural criticism exists, the objective is
always to challenge the status quo. A critical social thesosgid to be: “concerned in particular

with issues of power and justice and the ways that theoaep, matters of race, class, and
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gender, ideologies, discourses, education , religion et social institutions, and cultural

dynamics interact to construct a social system” (Kincheldéc&aren, p. 281).

The authors emphasise the importance of seeing ctitiealy as a guide to the social field, a
guide that facilitates the design of questions and stestégr exploration.

The conceptual aims of critical thinking, according to Keloe and McLaren (2000, pp. 281-
285), are said to include, though are not limited tdlifating enlightenment and emancipation;
rejecting economic determinism; problematising ideoldgioaver, pedagogical and language
dominance and exploring the relationships between eulpawer and domination. A critical
approach, in addition, views people as social, hisiblieings and also recognises the role of the

unconscious as proffered by psychoanalysis.

Critical enlightenment describes the focus and analysiswépdifferentials amongst

individuals and groups (Callero, 2003; Rodriguez, 2006e specific focus is on the ways in
which the dominant group/s resist challenges to the statuagja way of maintaining privilege.
The aim of critical enlightenment thus is to uncover ambe® the inequitable statuses between

and amongst individuals and groups.

Critical emancipation refers to the uncovering of oppvessrocesses or forces that constrain
those (the oppressed individuals or groups) from ggittie necessary power and control to
determine their own lives. Oppressive powers, it magidied, may be external - for example,

structural - or internalised (mental) forms of oppression

Rejecting crude economic determinism, critical theorigiaafor the recognition and inclusion

of multiple factors, alongside economics, which powgrfdictate everyday living. These

factors, such as, race and gender, may combine witkctite®omic to construct our worlds. The
Marxist view which gives central, and in some versions, stége to economic issues in shaping
lives, is replaced with a more complex understandingufiple processes of domination, of

which economics is one aspect.

Problematising power and ideological, pedagogical and &yggdominance highlights the
multiple ways in which individual and group dominance ismaéned through control of the
respective areas. Whilst power is recognised as beingt@iie positive and intrinsic to social
relations, it is the abuse of power that critical theodststo expose. Critical theorists recognise

that whilst people may be compelled by physical forcgutamit to enforcement of power, power
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may also be insidiously imposed through social psychcébgieans. Domination may also
therefore be achieved by the unwitting cooperation dititisons other than the state. Social
structures such as the media, schools, the church afidntily, for example, have been

recognised as conduits for indoctrination.

Similarly, the critical theorist’s gaze is on dominant idg@s whose purpose is to produce and
reinforce knowledge production aimed at systematicalgribing oppressive meanings onto
people. The exposure of operational ideologies #raesto maintain oppressive practices lead to
the view that the oppressed collective is inherently passidesasily manipulated, being
challenged. The power of ideologies to inform and shaprldviews is recognised. Collusion by
the oppressed with their domination is not a passive acwptd domination but rather a

product of how ideology works — by ‘interpellatingt, calling on people to participate actively

in the very view of the world which excludes and @gses them.

The concept of pedagogical domination makes referenttee privileging of certain cultural
knowledge production and dissemination or teachingtifem particular, cultural theorists
argue that the media, with the financial support epomations is often co-opted into reinforcing
the privileging of certain cultural values. Critical resbars believe that it is essential to study
the complex impacts on individuals of the widespreacutation of dominant cultural meanings

and values.

Language is seen by critical theorists as a powerfubatide agent in the politics of domination.
Language is not neutral. To understand who is alldwepeak, and under what conditions, and
whose constructions of language carry greater cuyrisnto understand the inherent power of
language. This power is also seen to extend into ednahsettings where language’s power lies
in its ability to determine the texts, teachings and valugsiited. Intrinsic to the politics of
domination is the denial of the possibility of multiple megsir one particular linguistic
construction, or master narrative, is seen to dethvessole truth. In this way, language
domination is not only about language in a narrow sdngealso about the insidious propagation
of the view that multiple views and meanings arepustsible. In this way, the dominant
linguistic style, or discourse, becomes naturalized aad as the only way in which to interpret,

and, hence, to experience the world.
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Critical theorists, as a result of their concerns abogudisve domination and control, tend to be
sceptical of an instrumental or technological rationalitpulgh which issues of technique,
procedures and methodology in research endeavonms toreplace and in fact obscure more
fundamental questions about the nature of reality. Whabéas referred to as ‘methodolatry’
(Painter & Terre Blanche, 2004) describes researcloappes which uncritically accept and
reproduce dominant global forms of knowledge productio, effectively silence knowledge
not acquired by a narrow and tightly policed set of meditamical procedures. In this process,
concern with methods overshadows deeper and morg/rgasstions about research aims and
values, and methods are presented acontextualhgsanalue-neutral, and not aligned to the
power held by those in a position to claim privilegtdiss for their particular approaches.
Critical researchers raise the importance of expands&areh boundaries to weigh the purpose
and humanistic value of research against pursuits ofricially established methods, as

indicators of best practice.

Kincheloe and McLaren’s (2000) conceptualisationrdfoal theory also gives recognition to the
importance of the insertion of understanding theestthje and emotional aspects into discourses
of socio-political power. The psychoanalytic understagdif the workings of the psyche allows
for deeper probing of unconscious processes that inopaatd constitute people’s lived
experiences. In particular, critical theorists recognisieghiliman psyche as complex, and in part
being structured by socio-political forces, argue forekgloration of unconscious operations to
shed light on emotional investments in the status quaddiition, they argue for the

consideration of the question of why people who masetthe most to gain from socio-political
change may have much invested in resisting emancipptocgsses and in the compulsion to

repeat destructive patterns.

Psychology as practised in South Africa has been subjecgrowing trend of critical inquiry.
Critical work points out psychology’s continued, thoughtl®) complicity with racism (Painter

& Terre Blanche, 2004; Stevens, 2001). In alignment writical theory advanced by Kincheloe
and McLaren (2000) above, the South African researdlaerone cited in Foster (1993a) as a
lone voice at the time of his work, had as far bachasl970s challenged the status quo with his
research into and exposure of South Africans’ ratigtides. Since the 1980s voices of
discontent with the status quo have increasingly beand. South African researchers

challenged, amongst others, the persistent racial imkedamithin organised psychology. They
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have raised questions concerning political commitmerditibaal hegemonic theoretical,
gender, language and publishing practices and teachairgnt and selection practices that
served to marginalise black psychology trainees (Chmistibal., 2002; Duncan, Seedat, Van
Niekerk & De la Rey, 1999; Nicholas, 1993; Painter &€&dlanche, 2004; Stevens, 2001,
Swartz, 1998; Swartz, et al., 2002). A number of pshpghyoprofessionals have actively engaged
critical theory in various book publications and uniitgrsourses at certain institutions and
conferences (Painter & Terre Blanche).

In line with critical theory as described above, a nermdf South African researchers recognise
the socio-political and gendered constructions of weidevs and gave due consideration to
unconscious constructs of the mind (Duncan et 8891 Painter & Terre Blanche, 2004; Swartz,
1998, Swartz, et al., 2002).

In South African political circles, the popularising of Bi& (2004) philosophy of Black
Consciousness further served to powerfully entremitical thinking amongst many South
Africans. President Mbeki's determined highlighting aée as a persistent signifier of value in
South African society (Roefs, 2006) and the ruling polifi@aty’s expressed commitment to

non-racialism serve to keep critical debates alive.

South African psychology is increasingly viewed throughléms of critical theory, the result of
mounting agitation by trainees, trainers and researcDespite advances made, however,
Painter and Terre Blanche (2004) argue that the crgmathology in South Africa has largely
been the purview of a small number of academics avaiféversities. The relative isolation
from larger political movements, a broader range dbglleaounterparts and other academic
disciplines like economics, as well its restricted raoiggublic representations are considered
further limitations to the growth of contemporary crititt@ory within South African
psychology. The authors suggest that undergraghsgtehology students be targeted as sites of
intervention. The mass appeal psychology enjoys amoagsthumbers of undergraduate

trainees is seen as opportune for interventions thabiwephe possibility of radical changes.

This thesis, as noted earlier, is to an extent undeegitvy critical theory as postulated by
Kincheloe and McLaren (2000). Additionally this thesisn keeping with the views of the ever-
increasing number of researchers in the field of psygjyotontributing to and recognising the

need for the radicalisation of the discipline. This thesiss its critical gaze on, and argues for
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the centrality of the person of the psychologist initimtdto the constituents of her professional
training to the transformation of the field. | argue tifeme that revolutionising the racialised
identities of trainee psychologists is a prerequisite fopghinal transformation of the
discipline.

The next chapter will present the methods used in tindly sit will be clear that a hermeneutic or
interpretive approach, which is in keeping with criticalotlye serves as one aspect of my

armamentarium in approaching this qualitative inquiry.
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CHAPTER 4: METHODOLOGY

Many authors discussing the marginal status affordeditgtive methods speak of the politics
that lie beneath this marginalisation. Almost no literaaxounding the merits of qualitative
methods seems complete without the inverse comparisitsraéthodological other. At a glance
the debates reflect powerful territoriality and jostling fower.

Of late there appear attempts at quelling the ‘debayesidproliferation of articles and books
promoting combining qualitative and quantitative methods k€la€2004; Harré & Crystal 2004).
The integration of qualitative and quantitative method®isgived as affording the researcher
the “best of both worlds” (Clarke, p. 81). The viewhattneither method is complete, and the
combination will allow for compensation of shortcominBarman (2001), whilst not advocating
necessarily for combining of methods, argues that qiakt inquiry addresses the shortcomings

or “mind the gaps” (p.259), as she articulates itjuntitative research.

The irony of these methodological debates is that tksyrae a quality that echoes the historical
racial debates, where “quantitative” to a degree takegléice of “white”, and “qualitative” the
place of “black”. The binary racial categories and thgueng power struggles are common
knowledge. The power struggles resulted in the dominatieme category of people over
another. The subsequent struggle for recognition atahamy by the dominated are familiar to
all. Moreover, reference to the subjugated group (vérethterms of race or methods) is always

in relation to the dominant group. The value and powére‘other’ perpetually diminished.

For the purposes of this thesis the ongoing debates comggustification for the choice of
methodology will not be elaborated on. The choice efhradology however will be discussed

with the expressed aim of justifying its suitability for tliesearch topic.

A qualitative approach which allowed for extensive coasition of personal meaning seemed
the most appropriate to my task. In order to provitextured history for this methodological
choice it is necessary that | return briefly to my owmystand my own motivation for this work.
This reflexive turn, though not conventional, is in kegpivith reflexive approaches to

understanding methods more generally (Swartz et &2)20

My interest in this area of inquiry, as mentioned, started mig personal experiences as a

trainee clinical psychologist. At the time, | experienaesknse of disquiet with the training. It is
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reportedly not uncommon for trainees to feel dissatisfigghl the psychology master’s training,
indeed, it is anticipated in the ‘rites of passage’ tdgasional development (Kottler & Swartz,
2004). However, part of my challenges with the magdtaising felt political. | was peripherally
aware of, though unable to articulate, underlying @sses that maintained political systems of
inclusions and exclusions (Painter & Baldwin, 2004; Potgigt®loleko, 2002; Robus &
Macleod, 2006).

At times | felt excluded. The theoretical contentt@ master’s course, in particular, was
experienced as a site of exclusion. However, the appaase with which my white peers
engaged with theoretical jargon seem to suggest that theyincluded. In casual conversation
with other trainees of colour, it became apparent thasl mot alone. The knowledge that our
experiences were common amongst the few of colowewber, did little to erase inadequacies
felt. We would often joke that theoretical jargon was “a wthibeg”, to cope with niggling
feelings of inadequacies. Feelings of inadequacy weteEylarly pronounced in preparation of
case presentations. Presentation of clinical materiahnsidered standard practice, aimed at
developing clinical skills. Presentations are usually dorte presence of one’s peers but also
include presentations at other universities. Whilst | vaefident about my diagnostic and
treatment skills, the formulation of cases remaineduaceoof significant anxiety. In formulating
our understanding of factors that contributed to the pigdipresenting problem/s, we were
expected to justify our understanding of cases withhpsipgical theories. Therein was the
challenge. In retrospect, | managed to pass througbygiem by latching onto a few “catch
phrases” that was repeatedly rehashed when thetapfigmpresented itself. | felt like an
imposter and it was grounded in my lived experienceeliing at other areas of my training also

served to mask my “imposter” status in the area of frasaulations.

Given the complexity of some of my experiences, sohvehich appeared to overlap with that of
peers of colour, | was interested in empirically invesgtigg the experiences of others
(Ponterotto, 2005). Qualitative research is viewed by maaryest suited to research aimed at
exploring the lived experiences or worldviews of pgrtats. The lived experience include the
socio-political contexts of participants, making this methpdgular choice for the study of race,
gender, class as well as the ramification of the interat&ween constructs (Burman, 2001;
Tolman & Brydon-Miller, 2001). Qualitative researchtloé type | undertake here is descriptive,

relying on words and not numbers, allowing for degithinderstanding (Marecek, et al., 2001).
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The generalisability of research is not a serious coraider instead qualitative researchers
privilege the meaning of data. The qualitative researsh&ren as being part of the research
process and is encouraged to work reflexively (Budm@forking reflexively is seen as adding
value rather than weaken claims to value. The resgaodess has premium status in qualitative
research and researchers are encouraged to keeprd of their personal experiences, what is
commonly referred to as field notes (Best, 2003; C&t®torrow, 2007; Denzin & Lincoln,
2000; Etherington, 2007; Frow & Morris, 2000; Furstegh@007; Hollway & Jefferson, 2000;
Humphreys, 2005; Morrow, 2003; Oosthuizen, 2002; Potiter2005; Ponterotto & Grieger,
2007; Sandelowski & Barroso, 2003; Suzuki, Ahluwaliagrd, & Mattis, 2007; Whittemore,
Chase, & Mandle, 2001; Yeh & Inman, 2007)

Given the subject matter of this inquiry, qualitativee@ch was considered the obvious
choice.As Dilthey (1976) argued “to be scientific- one haust one’s methods to the subject
matter” (p. 6).

Aims

The research was aimed at exploring the racialisediiigsnf trainee psychologists. | was
interested in finding out how they identified themselvesatly and the developmental
experiences that they felt shaped that identity. | was derested in their understanding of the
impact that their racialised identities might have on tiveirk as clinical psychologists (Fine, et
al., 2000). In addition, | wished to explore their pptans of the role their academic institutions
have played in this process. | was interested in thesopal experiences with the view of
understanding the conscious (overt) and gaininghaesef unconscious (covert) material.
Throughout the research process | reflected on mystitity and the ways in which it

influenced the research and participants.
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Sample

The sample was intended to include all students in seeiond and final year of the masters in
clinical psychology programmes at the three universitieke Western Cape. The three
institutions are universities of Cape Town, Western CapeStellenbosch. Two trainees chose
not to participate in this study despite numerous atteb®itey made to include them. Itis my

understanding that they faced particular academidestgds that preoccupied their experiences.

Because the group of respondents is small, the platigear in which the respondents were
completing the second year of their masters degiéaat be mentioned in order to increase

chances that the participants will remain anonymous. Itheagver within the past five years.

Nineteen trainee psychologists participated, reprasgfi% of the total student population
registered for the course. Four males and fifteen fenalgticipated. The racial categories were

reported as follows:

Seven participants identified as persons of colour wittialh@wving sub-categories.
Black/African = 1

Cape Malay =1

Coloured =3

Indian =2

Twelve participants identified as white, which included bwklf identified as Chinese.
White =12

Research Methods

| started by seeking approval from the respectivétiigins for conducting this research with
their students and possibly on the institutional premlisgas provided with contact details of all
participants and initially made telephonic contact. This feliewed up by interviews ranging
from 90 to 120 minutes. Seventeen interviews werelectied in participants’ consulting rooms,
one in the researcher’s consulting room and one ptaate in the researcher’s vehicle at the end
of the participant’s working day. The interview instremts were semi structured questionnaires.
Minimally structured questionnaires are recommended inytpes of study, as these allow for the
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self-exploration of respondents (Kincheloe & McLaren,@0@articipants were asked to
complete a form giving their biographical information whiocluded asking for their racial
identification. The form was also used to obtain condeatticipants were furthermore made
aware that whilst the data would be treated judiciously diig consideration to confidentiality
and anonymity, it might not be possible to protect theirtilea from all the readers given the
specificity of information. Ethical procedures of the Departhwd Psychology at Stellenbosch
University were followed (more detail on this issue isvided later).

The questions covered two broad areas of participhigsiry. The first area explored the self
articulation of their racial identities and the historicsjfghological experiences that shaped their
racial identities. The exploration of historical factorsupmorted by Dilthey’s (1976) view of the

historical/social nature of humans as follows:

From the world of objective mind the self receives susteménom earliest
childhood. It is the medium in which understanding tieotpeople and their
expressions take place...The child grows up within thercaidd customs of the
family which it shares with other members...Before it ledoglk it is already

immersed in that common medium. (p. 221)

The second area required participants to reflect omtpact, if any, their racial identity has had
on their work as trainee clinical psychologist anditipait from their institutions of study with

regards developing competencies in their area of rattesrapy.
The delineation of the questions asked is as follows:

Participants’ self articulated racial identity was usethagoint of entry to the interviews.

Following this:
1) They were asked to reflect on the meaning of tiaeial identity.

2) Participants were then asked to provide a histosicadunt of significant factors that shaped

their racial identity.

3) The impact of their racial identity in working with fatts/clients of different and same races

was also explored.

4) The extent to which their respective academic institataalequately prepared trainees in

working with racially diverse clients were also explored.
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5) The role that supervisors played in mediating expeeig when dealing with race was

assessed.

The above direction taken follows on from Dilthey (19%&®)p stated: “We must start from the
culturally shaped human being, describing the conmestivithin his mental life and highlighting

its most important manifestations as clearly as possibévéry artistic means (p. 76)”.

The autobiographical accounts offered by participamtise recorded and transcribed. The
transcriptions were read several times to encourage é&aityilivith the content and limit
omissions. The written texts were examined in anticipaifdhemes to be extracted. Thematic
analysis involves the grouping of themes followed byé&tampt to trace the internal shape of
experiential awareness”, referenced as “phenomenolaogiozediacy”, (Parker, 2005, p. 99).
The process of transcribing, according to Parker, ireglevels of analyses as decisions made
during the transcription already inform the directionhaf research. Verbal texts are converted
by the researcher to written texts, a process that prbljiétevolves analysing the suitability of
texts for abstraction. Parker states Ochs’ (1979) poihtridwascribing “is already a kind of
theory”.

Thematic analysis

| personally transcribed the tape recordings asmewended by Parker (2005) who also
suggested that one listens in the anticipation of elgithemes. | initially identified multiple
themes without considering overlap. The detailed decatitruof data into multiple themes is
also recommended to limit researcher bias toward esksingaThe themes were then reread
and details extracted that allowed for collapsing of layging content into sustainable themes or
structures (Myers, 2000; Parker). The process of sganthemes into a structure that

highlights the content is recommended (Castanedd, icitearker). Themes were then grouped
for further analysis. In addition to the core busir@ssnalysis of themes Parker (2005) indicates
that is important for researchers to pay attention to difieées reported and the implications
thereof.

Parker (2005) further cautions against viewing th@awts rendered by participants as a true
reflection of their stories. Firstly, participants’ accountsr@ndered through language which is a
particular account of their experiences. Secondlyjgipaints’ stories are shaped by the

interaction with the researcher. Parker states that &starie crafted for an audience, and you
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should not get drawn into the performance” (p. 619tdad it is advised that the researcher
reflects on the version of the story and conditions theat have shaped it (Gaskell, 2000). This
was of particular relevance in this research, especidlymy being a woman of colour and

engaging in discussions around race in a historicabtéirthat is relatively race sensitive.

Thirdly, the experiences of participants are subjectideanly allow a reasonable approximation
to understanding. The participants’ account of eventsiaveed as subject to temperament,

character as well as historical circumstances.

They are, inevitably, subjective and one sided evengihthey contain genuine insight they can
only be facets of the truth (Dilthey, 1976, p. 23).

Research Framework

The theoretical framework underpinning the methodolaggd in this thesis endeavour, with a
critical lens as background, is primarily supported by‘iferpretive” or “hermeneutic”
approach to psychological theory as advanced by Dil{ti®y76). This thesis inquiry is aimed at
exploring an aspect of the “lived experiences” that ispédiate concrete experiences of
individuals (Tappan, 2001). Individuals, according ittHey’s theorising, are perceived as
having the capacity to think, feel and act and as doatescapabilities of self reflecting,
interpreting their situations and making purposeful planshfeir future. Furthermore individuals
are termed psycho-physical beings to denote the inteecteuness and mutual influence of a
person and their environment (Dilthey). The inquiry itite lives of others and the relatively
common shared basis as fellow human beings allow fiat Wilthey describes as “immediacy of

insight”, though also creating susceptibility towards pregidic

Academic rigour is central in Dilthey’s theorising andhsidered essential for best practice. He
defines a number of processes that may be assumedasgarcher. The key elements for the

achievement of objective or scientific findings need tduide:

1) Detailed description and thorough analysis of a rang®wiplex phenomena that could

include written texts, and in the case of this thesisstrptions of auditory tape;
2) Studies that focus on individuals in the contexts of thadial-historical reality;

3) Interdisciplinary collaboration to facilitate a fuller umsiianding of humans;
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4) Incorporation of human behaviour and activities thaeheaditionally been overlooked,

for example, facial expressions or seemingly randoadlifttg etc for analysis.

Typically, the commonly known “Freudian slip” would belmded for interpretation. Dilthey
argued that individuals convey meaning through a rahbelmaviours that include gestures
(smile, frown, etc) and actions. In fact Dilthey, silling the salience of the inclusive range of
behaviours that include the conscious and unconscitips 6f the tongue) communications or
symbolic representations of lived experience, refewdatidse technically as “expressions”
(1976, p. 8).

5) Processing or analysing the meaning conveyed by “exprssshat would facilitate an

“understanding” of the mental state of individuals.

“Understanding”, technically refers to the process byctv expressions are understood or “the
interpreter gains access to the “mind” or” ‘spirit” of &mer (Palmer, cited in Tappan, 2001).
Understanding is critical to the process and Diltheyrestieat the undertaking of understanding
needs to be methodologically sound. For Dilthey, undedstg involves processing the
cognitive, affective and the will (e.g. impulse, desireesolve) of individuals, that is,

recognising a mental state or inner content from the signeped.

6) Methodically bringing together the basic acts of un@ading that leads to the
understanding of the complex whole or “permanentesgion” (Dilthey, 1976 p. 10), a

process Dilthey called “interpretation” or exegesis.

This methodology of interpretation Dilthey located withie fleld of hermeneutics.
Hermeneutics has added significantly to the human stinjienaking available a methodology
that allows for the interpretation of written texts, tap@rded interview narrative (Tappan,
2001), verbal expressions as well as “other sociehpmena as if they were texts to be
interpreted” (p. 10).

7) Recognizing that any whole or fixed expression is mgwef parts and that there exists
an interdependence between the whole and its partd@ndersa, labelled the

“hermeneutic circle” (Dilthey, 1976, p. 11).

The hermeneutic circle is critical to interpretation ash@y (1976) argues that the circularity of

relationships is central to the human world. In otherds in order to understand the specific one
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needs to have a sense of the general and by undéngtdhe general allows one to respond to
the meaning of the specific. This circularity of meartimgs rejects notions of absolute starting

points or basic certainties;

A part of the historical course of events can onlybéerstood completely in terms of its
relation to the whole and a universal-historical survethefwhole presupposes the

understanding of the parts united in it .
And

To understand the whole of a work we must refetstauthor and to related literature...|
can understand hatred in terms of the injury to life wimised it. Without this
relationship | could have no idea of the passions. Tikga@nment is indispensable for
understanding (Dilthey, 1976, pp. 261-262).

Dilthey’s (1976) hermeneutics firmly positions individuailscontext. The historical and
psychological surrounds are inextricably bound to tedliexperiences of individuals and to
understand the individual one has to understandrha@romment. Tappan (2001) adds that
interpretation must take cognisance of the historical apchpgogical contexts of the lived
experience of the individual whose experiences areggbietarpreted as well as that of the
individual responsible for the interpreting. Individualsspite their independent existence, are
also products of their position in time and space anglititeraction of cultural systems and
communities” (p. 181). Understanding someone else rditgpto Dilthey, is made possible by
the shared experiences or features that all humarssigréo have in common, in other words,
that which is expressed also forms a part of the intenprilthey does however maintain that
there is also significant variability amongst individuals. Thenmonalities we all share are
amongst others that; the mind has an innate structuoh\gtves rise to typical connections
between mental processes. For example, perceptionsgivi® memories, memories awake

desires and desires prompt us to action.
a. Our mental life is purposive.
b. We are aware of affecting the environment and beirectdt by it.

c. We express, both intentionally and unintentionally, oantal states by physical

manifestations.

97



d. We not only perceive the world around us but evaluatetérms of the feelings it

arouses and the way it affects our purposes.
With regards to differences it is stated that:

The individuality of each person is determined byghigsical make-up and personal
history and his thinking is shaped by cultural and hisabfactors such as his
education and membership of a class or nation...Becagiseerpartly alike and
partly different understanding is possible but oftdfiadilt. (Dilthey, 1976, p. 15)

The commonalities allow us therefore to see ourseivethiers or as Dilthey (1976) puts it,
understanding is “the re-discovery of the | in the Thig. 15). Familiarity is also further
advanced by what is described as a “common spheninof (p. 18) which essentially means
the body of knowledge that we people have access i®boldy of knowledge includes, for
example, the rules of mathematical equations, languagkstal practices, traffic regulations,
ideologies and political systems etc. The sphere, a ptadgeated by people, also extends further
and is made manifest in objects such as books, buildilegand in turn given meaning when we
become consciousness these. Of note, Dilthey (19768)thetithe common sphere of mind is
also what can be referred to as a source to bridgditite for example between people from
different cultures separated by different beliefs aleblogies. So, for example, one of the ways
of getting to know the other, experienced as diffelierty search for ways in which one can
engage with the texts, literature, looking at architecttrglying the lifestyles of the other etc.
with the view of gaining a better understanding of ttheen Introspection, according to Dilthey,
is not enough to get to know. We further need to erghistory, which provides us with a
collection of what “man has done and thought”, offgnirs the “range and potentialities” of
human nature (Dilthey, p.18). In exploring historgwever, Dilthey argues that one needs to be

mindful of the relativity of all historical convictions refked when doing historical comparisons.

The above establishes our historical and psychological eme@ots which include the
“interaction of cultural systems and communities” (Dilthe97@, p. 181) as being central in
shaping our realities. Awareness of time and the plaaa mdividual as well as awareness of
familial influences is essential. The family, as conduitwfural norms, political ideologies and

values, is described in the following manner:
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The child grows up within the order and customs of &meilfy which it shares with
other members and its mother’s orders are accepthdisinontext. Before it learns to

talk it is already wholly immersed in that common medi(idilthey, 1976, p. 221)

Whilst the emphasis is on the socially constructed naturelfidiuals it is also acknowledged
that individuals are not merely the products of theuiremment but that people also exercise
free will. Dilthey (1976) describes it as the “individstdnt which colours the personal
knowledge” (p. 179) but also argues that the larger aomityncollective has a powerful

influence over individual will.

However, he adds that whilst individuals are “all condiéid by climate, race and
circumstances”, they are able to “inhibit and control thesactions” (p. 112). When such a

person expresses her lived experiences, interpreteebke at best, to make probable inferences.

Next we look at the conditions under which such infees would be deemed valid.
Validity

Complexities regarding validity as a concept continuestoqualitative researchers. The
challenge is centered around convincing the researmmainities primarily steeped in traditional
quantitative approaches of the credibility of a differ@pproach. Whittemore, et al. (2001)
suggest that the traditional research community isetgdld by a research modality that
incorporates subjectivity, rigour and creativity. Turéque contribution that qualitative research
made, necessitated distinctive designs measuring validhynvthis approach. Whittemore, et al.
however cautioned against the “a slavish attachmehtlanotion to method” (p. 526) which they
termed ‘methodolating’. Yet another author radicallysiismed the validity concept within the
gualitative paradigm if interpretation is by nature subjecfTappan, 2001). The criteria defining

validity currently do not enjoy general consensus.

For the purposes of this thesis | based the validity assas on the hermeneutic and interpretive
traditions. The hermeneutic approach advances that¢harbe no objective truth and as such
data can never be measured against “facts”, andhitus tannot be a “correspondence theory of
truth” (Tappan, 2001, p. 50). The objective shoulddoerovide accurate accounts that are
descriptions and explanations of independent reality @@pd he accurate descriptions however

are not viewed as independent from the researchaeidke. The researcher and the researched
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are seen as essentially interrelated. The hermeneutie describes the circularity of processes,
i.e. the researcher’s understanding and interpretatioftialy informed by her/his subjective
perspective. The interpretation, however, remains tpegview and reconstruction as the
process of engaging with the material and awarendsiasés and blind spots unfolds. To
evaluate validity, Fish, cited in Tolman and Brydon-Mi{{2001) advanced that the interpreter of
gualitative research produces or constructs meaningl lossker subjective perspective.
Interpretation is therefore subject to the researchestidview and cannot be seen as ‘true’
meaning. The subjectivity of the researcher is contenht and interpretation is therefore
shaped by the institution or community she is immensebhterpretations are thus made by an
“interpretive community” (p. 51). The process of intetptien he concurs is never value-neutral
but includes the interpreter’s political and ethical catmmants. Tappan argues that: “There is no
such thing as an isolated individual working alonenterpret a text in some unique and

idiosyncratic manner (Tappan, 2001, p. 51)".

Tolman and Brydon-Miller (2001) quote Fish’s position thiaterpretive agreement” must be
sought from members within the interpretive commurtigrsg similar biases, assumptions and
prejudices. This serves as an evaluation of validitgeeking interpretive agreement | engaged
colleagues and friends, two coloured females with advacikd in psychology and one Indian

male who shares an interest in psychology.

Having read the transcribed texts several times | wWiastalidentify several themes. In re-
reading the themes initially elicited | was able to gElthemes that shared significant overlap.
A selection of themes that | considered sensitive to alieeniaterpretations was selected for
‘outsider’ assessment or interpretive agreement. liadoded texts that deviated from the

overall responses that | needed dis/confirmed.

Another technique that facilitates interpretive agreerigetite citing of verbatim texts that allows
the reader to evaluate interpretations in relation tatial spoken word. It is suggested that the
researcher provide “thick descriptions” of texts allogvfairly detailed analysis by the reader
(Tappan, 2001, p. 52). This is also the approachrtaddn with this research.

Analyses
Following on from Dilthey’s (1976) application of hermetieghilosophy, | followed the

interpretive approach to analyses. Dilthey’s historicalextth§ both influenced by environment
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and internal (mental) processes. | was interestegdtablishing the ways in which trainees
defined themselves in racial terms and the impact af tbgpective environments in shaping

their understanding in that regard.
Dilthey argues:

We must analyse the individual connections within the congrgive context as
accurately as possible and take the analysis @sfae can; we must explain the origin of

things we can analyse and describe accurately thesmmnot. (p. 16)

This approach to research is also supported by the igrnommunitarian model that advances
interpretive sufficiency as the objective of social scief@teistians (2000) describes interpretive
sufficiency as, “Taking seriously lives that are lodeéth multiple interpretations and grounded

in cultural complexity” (p. 145).

Furthermore she argues that ethnographic accounts ltBpossess that amount of depth, detail,
emotionality, nuance and coherence that will permit a criticasciousness to be formed by the
reader” (Christians, 2000, p. 145).

In dealing with subject matter that embodies such complsexsestudying the racialised person,
a combination of theoretical approaches were indicdtee direction for analysis indicated by

the above approaches lends itself to the employmeargyaho-dynamic theories, also used as the
theoretical underpinnings in this research endeavalditionally social identity theories were
also used to shed light on group identities, and crita@hl and feminist theories offered

explication into the dynamics of race.
The question of reflexivity

Burman (2001) argues that reflexivity is of critical imamce when doing research. Reflexivity
is considered essential given the subjective nature opietation as it proposes that the
researcher reflect on that which informed her interficeta as well as reflecting on the impact of
the process on her person. Reflexivity allows the reagaghihinto the subjectivity of the
researcher, allowing for independent assessment aiftdteesearcher bias. The judicious
transparency that is advocated in qualitative inquirysigiaificant shift away from traditional
approaches that promoted the neutrality and anonymitysefarchers. The transparent stance

exposes not only the identity of the researcher Isat @xposes the multiple ways in which the
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researcher is located within the research (Etherin@@®i7). To this end | continue to reflect and
have stated my conscious positioning at the time of writpnglournalling one’s experiences
during the process both whilst interacting with participastsvell as experiences elicited outside
of the context have been recommended. This was foartidydarly useful in understanding, in

part, the protracted period of disconnection from thesh@sject.
Ethical considerations

Ethical issues, like the issue of validity, are compéad there are a range of differing views.
The moral directive of ensuring that the interestgarficipants are safeguarded is incontestable.
However strict adherence to prescribed ethical guidelivieen researching psychosocial subjects
has been contested. Christians’ (2000) reflection®oialsand feminist researchers and Snyman
and Fasser’s (2004) paper on the ethical responsibiitipsychotherapists argue for the need to
revisit the question of ethics. According to the redleairs, the changing contexts having
facilitated and redefined the boundaries of researclpeaulice, have necessitated a
reconsideration of traditional ethical practices. The fidldocial science has shifted direction to
include raising consciousness, historically contained witbiitigal spheres. The aims of which,
like those shared by this thesis project include conscigiaiiswith the ultimate view on
transformation. The trajectory and contemporary stdtossearch in the social sciences points to
the need for a radical revision of the established etbieito one “in which human action and

conceptions of good are interactive” (Christians, p.129)

I generally followed the conventional format of ethicahsideration in the field which required
consideration of informed consent, deception, privaay@nfidentiality and accuracy

(Christians, 2000). These considerations are discusgbd following section.
Informed consent

The guidelines followed in this project were to ensuré hgticipants were not coerced, neither
physically or psychologically, into agreement of parétipn. Furthermore, it was important that
those participants were reasonably informed of thereatithe study. | had made initial
telephonic contact to register their agreement to participafiois was followed up with signing
of consent forms. The challenge | faced was how nmiclisclose about the nature of the study. |
had indicated that | was interested in exploring the @paints’ racial identities. | followed

Hollway and Jefferson’s (2000) lead by not discloshgyformulated ideas | had so as not to
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prejudice the research by allowing planned responseisti@hs (2000) reported Punch’s (1994)
argument that “divulging one’s identity and research psego all and sundry will kill many a

project stone dead” (p. 139).
Partial disclosure of the purpose of the study (Deception?)

There is general opposition to deception within socighee. Deception is considered morally
reprehensible by most social scientists. It is considen@gstifiable, unnecessary and of no value
to academic pursuits as reported by review of literatur€hmstians (2000). However the
challenge facing researchers in pursuit of knowledgfgeisimitations placed on research by
complete disclosure particularly within psychology. Téuggests that deception by omission is a
necessary part of the endeavour. Christians’ quoteloie$ work captures the essence in the
following manner, “If the knowledge to be gained frdeteptive experiments is clearly valuable
to society, it is only a minor defect that persons masidxreived in the process” (Christians, p.
139).

| share the view that if the direction of my inquiry Heekn spelled out in great detail to
participants they would have had time to discuss pramsd&mploy strategies that would have
altered the stories in unintended ways. For the “minor tefadll take this opportunity to
apologize. | refer to Hollway and Jefferson (2000pwke deception as “part of the human
condition” (p.97).

Whilst | had intended to share the findings of this neseas well as the partial disclosure at the

outset, this had not been possible due to various fadord)ich time constraints had been one.
Privacy and confidentiality

Promising participants privacy and confidentiality is centrathical considerations. Ethical
principles generally outline the non-negotiable natura@fiding assurance of protection to
participants of their identities as well as research loeati€hristians, 2000). There is general
consensus that participants should be protected from leantrarrassment and exposure. The
criticality of confidentiality is captured in Reiss (197@)ted by Christians considering it as,

“The single most likely source of harm in social sceemquiry” (p. 139).

Despite the flagship status occupied by these laudablapescHollway and Jefferson (2000)
and Christians (2000) report on the difficulty in megtiheir requirements. Firstly, disguising
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information offers little guarantees that the details will®tecognised. There exist inevitable
discrepancies between researcher and participarigswas to which material should be treated
as confidential, offering further challenges to perceptimibetrayal by the latter. The
responsibility to share knowledge with the general publigriter challenging when studying
educational institutions. What constitutes confidentialrimi@tion remains contestable:
“Encoding privacy protection is meaningless when them@isonsensus or unanimity on what is
public and private” (Christians, p.140).

Furthermore, Hollway and Jefferson (2000) point out pinevacy may be impossible to maintain
where the nature of materials studied are unique aoginésable. The question with regards
confidentiality on the one hand and serving wider publiaéstewith the overarching aim of
influencing transformative practices, on the other, remaimssolved. The unique presentation
of this research venture proved particularly testingnadesaling with privacy and anonymity. |
had informed participants at the time of seeking consantithilst every effort would be made
to treat confidentiality with sensitivity, anonymity ddwnot be guaranteed. Participants seemed
to understand this. In some interviews, reference wag iteaa discomfort with the sensitive

nature of the material. For example:
I'm quite glad that you will be publishing this only aftey mternship[laughter].
| don’t know if | should go in the detalil

Accuracy

This principle implores researchers to ensure that infiomanade available provides accurate
accounts of participant stories. Fabrication and frauduteaterial however obtained is

considered unethical.

To conclude Christians (2000) advises that “Codeshi¢®should serve as a guideline prior to

fieldwork but not intrude on full participation” (p. 139).

The next chapter will detail the findings.
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CHAPTER 5: FINDINGS

The self reported meanings of trainees’ racial idetities.

All interviewees reported negative associations regartiieig tacial identity. The associations
with racial identity for the respondents appear deagdyed in South African politics of
oppression. Ethnic identity superseded racial identityhiose who expressed strong affiliation to
their ethnic identity. The negative responses were diffetted depending on which side of the
colour line respondents were historically identifiedcuksory glance however suggests a sense
of hurt, shame, defiance and reclaiming of a positieetity by those labelled as persons of
colour. Of significance is the absence of expressgdrdelt by those persons identified as

persons of colour toward white people.

For those identified as white there appears a uniforseseinshame and guilt, and a strong
desire tadissociate from the identity as white. There also agpa@aambivalent desire to

(re)claim a positive white identity. The detail of the reswitsbe outlined below.
Persons of colour

Black/African

The interviewee reporting her racial identity as bladit&n describes her understanding of
black/African racial identity as rooted in enormous difiies. The experiences of being
challenged are seen as the result of oppression lig pddple. She reports a struggle in the form
of a quest for acceptance as equal to white peoplealShexpresses a struggle with dealing
with external and internal consequences of having begresged as a people. Being black is
described as being part of a collective. The senbeinfj part of and responsible for the
collective is deeply entrenched. The sense of redgibtysmanifests in the deeply felt injunction

to assist other black persons, in particular the famihe ifterviewee described this as follows:

Being African was associated with struggle and deprivatiore thing that | learnt is

that white people are dangerous and you as an Afrieasgm you have to work, you

have to look after your family. There are certain thigga have to preserve. You are also
socialszed from a young age that the little privildgg fyou’ve been given you have to

use it to uplift other people.(Thandeka)
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The collective identity, or burden of responsibilityitais often referred to, creates a level of self
awareness that the interviewee views as absent inimdivédualistic Westernised cultures. The

constant accountability to the collective is describethieyinterviewee in the following manner:

Being an African you constantly ask the question what galdiwe is it the right
thing.(Thandeka)

The interviewee described a long standing histofyasing been critically aware of the injustices
of the oppressive South African political history. She aetssely involved in student protests

that saw the killing, maiming and in her case expulsiomfsenior school. She had been exposed
to rural living on the one hand and relative opulenceeahtiuse of her mother’s white

employers on the other. Her quest to move beyond tHaegrof life as prescribed by Apartheid
policy had been present at a young age. She repdwaglsaexpressing a desire to have a career,
money and travel opportunities. She entertained the ideanfng within the advertising

industry long before this was a popular choice foclblgeople. She is adamant that her drive and
determination to achieve is the result of personal cha@indsiot symbolic of an African identity.
She stated:

My choices in life was mainly about ME.(Thandeka)

Similarly her determination to help or “save” her fanid viewed as her personal choice. She

described feeling anger that the African identity is vidae defining her. She stated:

Well my sister had this dream that probably being the yeusigter at home and | was
sort of the intelligent one, I'd be able to save the famid | carried that identity more
than | carried being an African. | mean saving theld/it was more about wanting to
save things and improve things at home and doirtg tigngs and correcting
things.(Thandeka)

Her views are in contrast with a popularly held vigattall African people interested in bettering
their situation will ascribe this desire to overcome colecAfrican experiences of apartheid

within anubuntuframework.

Ubuntu literally means “humanness”. The Xhosa sayuigifitu ngumntu ngabantu” which
means “ a person is a person because of other pespta¥ up the “ubuntu” concept of

interlocking mutual responsibility and caring
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Cape Malay

The interviewee identifying with the racial identity Cady@alay reported a stronger association
with the religious than with the racial aspect of beiegp&Malay. Cape Malay was the “racial”
classification given to a cohort of people who were fodoswof Islam. Cape Malays whilst
sharing similar histories as slave descendants wereglighred from those labelled Coloured

people, many of whom are Christian.

The interviewee reported a mixed parental lineage f&ther is registered Chinese and his
mother Cape Malay. The family is described as followirsgmother’s Islamic religious path and
being religiously conservative. He reports that hedswout follower of Islam and views the
religion as his primary identification. He reports not sgéimself in racial terms. He provided a
detailed description of his religious affiliation and gigest to further align himself with his
religious principles. His dissociation from a racial itigris reflected in the absence of racial

associations. He states:

Cape Malay you might call it racial identity, that is reathy religious identity that

dominate, the racial identity is quite incidental.(Salie)
Coloured

The three interviewees who indicated their racial idatifon as Coloured reported identities
that are also deeply intertwined with South African raciditips. The identification with their
identity had mutated over time reflecting the changing pdliicadscape. The common
internalisation and initial experience of being Coloured & @fi'less than”. The unspoken

emblem of comparison determining inferior status is White.

The interviewees reported what was described asméuphistory of oppression, of being
excluded and the withdrawal of privileges. One of tiierviewees reported her relative recent

experience of being excluded. She interpreted th@nsgpby the owner as racially motivated:

When | was second year at university, first | wasdliag in and out (from home) and
second year | tried to find a flat and when | phonedokspto one person and the person
said fine you can have the flat you can just come anckdheut and | went to actually
go and check out the flat. When the people met us#iesorry there was a confusion

and the other person spoke to you and the other pesoke to someone else and we've



actually given the flat to someone else, and | thought tlvaseonly one reason the flat

wasn't available | still think its because I'm colourésharon)

One of the interviewees reported having gone thr@ugériod completely rejecting racial
identity as coloured. She reported wanting to have bééte Wwom the age of 15 years. Her fair

skin allowed her the option to partially adopt a new widieatity. She reported:

| adopted a white identity, rejected things coloureds i @aces they went, listened to

white music and hung out with white friends.(Shona)

Her desire to be white was born out of a strong seihsiegaone about what the coloured identity
signified. She attended a previously exclusively wiiteosl and the negative projections of
coloured identity appear to have been reinforcederstihool environment. The messages that
shaped her desire to be white were:

Coloureds were viewed as bad, foul mouthed, inferimmalistic, aggressive and

unsophisticated with kroes (unattractively curly) hair.(S&on

Another interviewee reported that being coloured was takheut being sandwiched between
Black and White and having to deal with the relative prij@kethat come with the precarious
positioning.

| think first of all for me coloured is always having feeling of being in the middle
where previously where the whites were at an advantdag to apartheid and black
people were far less advantaged than coloured peoplerewere always in the middle
so that is part of it we weren’t threatened as muchnioarte accepted than maybe a black
person but also not so accepted as much because ngtukite so being in the
middle.(Deidre)

All interviewees described having only recently, (for asgecent as 3 years ago) shifted toward
acceptance of their racial identity as coloured. It ggegted that the shift is work in progress as

interviewees reflect on the need to reclaim a positiemralentity.
Indian

The interviewees who identified with being Indian diff&re their experiences of their racial
identity. The older of the two had been more involvdith wacial politics and described her racial

identification as having mirrored the South Africa’s Blackn€giousness movement. During her
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formative years the older interviewee attended schoosetaol for designated coloured
children. It is at the school for coloured children tha wtas made aware of not being coloured
but Indian, by fellow students. Her initial introductionrézial politics was described as painful
as she was “othered”. Her relationship with her Indéemiity moved through periods of
dissociation and adoption of the black identity and cuiyexttteptance of an Indian identity. She

describes this progression as follows:

It's been a complex process having shifted from awaseoglndian to not coloured to
black and back to Indian.(Shamalah)

The younger interviewee had less exposure to politiadat and also spent most of her
formative years in schools dominated by children framilar religious and racial backgrounds.
Despite the relatively uniform racial environment in whible sperated, she described her

struggles with regards her racial classification in the Wallg way:

I've never classified myself as Indian I've always sadNOT Indian | was not born in
India I'm more South African. I've got the Indianritege yes but everything else in me

comes from a South African basis.(Yogas)

She rejects being “boxed” into any specific racial clasation and does not identify with the

historical adoption of a unified Black identity.

The racial categories in South Africa had been implementedpport a specific political

agenda. The system of racial categorisation left little rtmmeople like the above interviewee
to opt out of the racial structure. It is further compliddtg the apparent general adoption of the
imposed racial classification system. The segregated)larrangements that entrenched
exclusivity contributed in making it difficult for those whejected the assigned categories.
These difficulties are evident in the self reporting gy interviewee who opted to see herself as
South African as opposed to Indian. She made frequeaarerafes to her abhorrence in being
classified as Indian but would also describe ways in wliehprides herself with practices that is
shared with the community identified as Indian. Her shégpeppered with descriptions of

herself as Indian and South African respectively, wittheBpicting separate categories.

White people
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Eleven interviewees indicated their racial identityvdite. One person indicated Chinese.
Chinese had historically been allocated “honourary whstatus within South African politics
and is thus included in this subsection, but in full re@ggnof the arbitrary quality of apartheid

racial categories.

All twelve of the interviewees had difficulty with the questithat asked of them to list their
racial identity. During the interview process they egmed hesitant in writing their response and
some needed clarification as to what the researcher wadoor. Interviewees appeared

discomforted by the racial reflection and their body ements reflected their unease.

Some interviewees noted their dis-ease by annotating “wiite"quotation marks on their
response sheets, or by talking about their “uncomfortébhith the category. Others reported

on the difficulty in answering the question. The parslassified Chinese said:

There was a little hesitation to write that (Chinese) lseal know it's difficult | mean in
this country categorizing race | mean | spent a lot oétttrinking about that I'm so used

to filling in forms where there isn't a block for Chinesmple.(Michelle)
The participants classified as white had the followingay:

I'm not sure really, | know usually on forms they askréme erhm sometimes it's difficult

for me.(Karin)

| suppose the hesitation to answer is about the categgamy, the history of SA and |
suppose there is some kind of naive wish that it calobe away with that.(David)

| felt I had to confront whiteness again because | fomgotten about it. It really wasn’t
an issue while | was there [UK]. And | was really frad&d coming back and being
reminded that | am white...Yes | do feel guilty erhm | ssppny main concern is that |

don’'t want to be racist, | don’t want to be the raeigtite person.(Daniella)
| don't really like to classify people or myself in ternfiskin colour.(Maria)

Ek dink omdat dit nie altyd belangrik is nie, my ppsse is dit maak nie regtig saak
watter groep jy behoort nie ek kyk na die individu ediek nie dis eintlik iets waaroor
ek dink nie. (Translated as: | think because it isalatays important, my perception is
that it does not really matter which group (race) yolobg to. | look at the individual
and | don't think it [race] is something that | reallyitik about).(Marie)
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| would much rather not be white- there’s a lot oduste attached to it and it's shame and
resentment | suppose because | do feel that this is mydmmneam attached because of

my skin colour to the history of the country so thegaly what it is.(Rene)

| think for many years | felt extremely guilty. | stiéfa little guilty about yah simply
being privileged by a system that erhm that actuallyrufisnated so severely and so
terribly against people. And being privileged by that knaw, having a good education,
erhm having the benefit of a good education, getting pged jobs and being able
therefore to financially take reasonably good care of my®éddl it was those kinds of
things, that was simply because of my skin colour anddsgluieel guilty about, | haven't

done enough, not actively part of the struggle, not rdelyjing done enough.(Justine)

The trainee who indicated that she is both of Portugokgi and white reported to having
actively protested against being “Portuguese” and reficstake part in practices that were
deemed Portuguese. She refused to learn the languaigh,shke felt would link her to a culture

that was seen as -"backwards”.
I think for MY generation we are South African, we ot Portuguese.(Simone)

Two of the interviewees indicated that their struggle in ackedging their racial identity had

more to do with aspects of themselves that accorditigeto supersede being white.

One, an orthodox practising Jewish person, suggestédithreligious identity was his primary
identification. He reports to having been raised with steligious principles that were
continuously foregrounded within the familial setting. Hisvish identity formed an integral part
of his being, having been actively inculcated sincé&lbbiod. The orthodoxy is defined by
cultural and religious practices that form part of lsidiest memories deliberately shaping his

identity. He said:

Jewish probably would be the most | mean in terntsaifoeing an orthodox and devout

practising Jew.(Nathan)

The profound identification with the Jewish religion wailent in the ease and with which and
insightful manner the interviewee elaborated on religinatters. The research question however

focused his attention on racial material. The profoundygle with the racial content is
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suggested by the conversely disjointed and relativalticulate manner he reflected on the

matter.

The fact that being white, Erhm automatically or not autiicadly but in terms of my
case, Erhm..no | well | suppose Erhm..I suppdsiinno..this is hard to Erhm..I think
being white Ehrm in a sense Ethm having grown wpwithin a privileged in terms of
socio economically background Erhm in terms of finalhcErhm secure and Erhm
obviously | suppose political overtones of what it mearsetwhite and in some way
having an association with the previous apartheid govemim....yet in terms of identity

| mean | see myself as a white person, | guess tmatisputable.(Nathan)

Another interviewee similarly reported that her significamggcal disability from birth was the
primary identifier. For the interviewee her physicatinegons dominated her life as it set her
apart from everyone else. Her lifestyle and envirentmequired modification and constant
attention as she attempted to integrate into a societydodesigned for able-bodied persons.
Like the above interviewee her attention was eventuadiywdrto matters racial. She struggled to
define herself racially and reported that she was taioesbout whether to refer to herself as
white or European. She mused about the importancagfidge when reporting on race whilst
she settled on white.

Another interviewee noted his racial identity as white buifed that it was difficult to answer,

as he puts it, he does not see colour:
Colour of skin white sometimes pink. | don’t see theurBeter)

The considerable struggle white interviewees expressédhgir racial identities appear deeply
rooted within racial politics. Whiteness is reportedlyauieocally synonymous with apartheid.
The complicit status of whiteness with apartheid resulgsparticular meaning for whiteness that
is with the perpetration of, or at very least, the bengfirom atrocities. The interviewees
expressed their need to distance themselves from apawhéithus whiteness in the following

ways:

White is seen as wealthy, privileged and being judgmentather races.(David)

[Daar is ook die hartseer kant in dat, dat die blan&mVin Suid Afrika geassosieer word. -~ {fﬁ;{‘;::;ﬁﬂ;)')”““




en miskien le die ongemaklikheid daar en ek wil my nienge& vereenselwig nie ek voel
ongemaklik met daardie deel van ons geskiedenis andnA&ika voel dit nog 'n
sensitiewe topic vir my. Ek voel ongemaklik want ek wai¢ deel daarvan nie maar my
ouers en voorgeslagte was deel daarvan. (Translatiberd is also the painful part that
white people particularly in South Africa, are associagth all the injustices that took
place with racism specifically during the years of apaid rule and maybe that is where
the discomfort lies and | do not want to be associated wiltlagid and | feel
uncomfortable with that part of our history and in SouthicA it still feels like it is a
sensitive topic for me. | feel uncomfortable because | weasrra part of it [apartheid]

but my parents and forefathers were a part of it.(Marie)

| suppose it has a lot to do with SA and apartheid ymdknow being associated with the
oppressor and | suppose there is some naiveté thatdagod can we just get beyond
that.(Daniella)

Apartheid has thus assigned whiteness a dominant, oféems&aning. The potential multiplicity

of meanings for whiteness is overshadowed by the ioNmgroffensive quality. The singular

association with whiteness suggests that it lacks depthyéesd culture. Interviewees report on

the ambiguity of the association with their racial idenfigr some, though, whiteness informs

both a sense of pride of being as well as a deep sésbame and a general sense of fear

associated with any expression of desire to furtheloexpheir white identity. The fear of

reprisals limits expressed desires to understand andrexpeir white heritage.

| feel comfortable with the label but discomforted by tbiiipal history of

oppression.(David)

There’s a part of my history that | would like to go k& find out more about but it's
always complicated because | do feel I'm an AfricaBpath African that is my primary
identification but | am also white and | do have a tribe &ndme from another country
and I'm curious for those reasons as well and how they tkemselves to my particular
psychology as that trickle through the generation. Ofnthe things of my ancestral
history brings is an enormous amount of alcoholismynfamily, my Irish ancestors, and

it's things like that, that are kind of immediate, that rimghe family tree but there are
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other things you know a love of music a love of paatit's complicated if I'm doing

that am | saying that my identification is not primarily as aitS8dAfrican.(Simone)

The meaning of racial identity for all those interviewpgears to be challenging and largely

unresolved.

Next we look at early experiences that shaped theirl ideiatity. The areas covered are

experiences within the family and schooling.
Experiences that shaped trainees’ racial identities

Black /African
Childhood

The interviewee spent her formative years in a rued.eShe lived with her mother and her
extended family. Her father was a migrant worker andtspeended periods away from home.

She described her history as follows:

| thought my parents got divorced because my fathemtshl months of the year in
Stellenbosch my mom 11 months of the year alone antb maghage make the decisions
and then my father comes home and be pampered g be that he has these fat cows
and my mom has slogged the whole year and | just #nidisome of the things | really
feel if my mom was helped with her depression and thimgszan who cares about an
African woman and those are the things that I'm stilligregoout and they get totally
complicated about the fact that I'm African and that defil® | am.(Thandeka)

Following her parents’ separation her mother left thedntorseek work as a domestic worker in
a city. During her childhood the interviewee had vistted father in the migrant labour men’s
hostel which catered only for men and which was knaven though many of the men were
married, as “single quarters”. She also visited her exahher place of employment. In both
cases she needed to be prepared to give appropsptses when questioned about the
legitimacy of her visits. She had always been expaseadlitical discussions particularly related

to the hardships of African people.

The interviewee described her migration to the aity ene first year at junior school when she

resided with an extended family member.
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Eight or seven (years old) it was very difficult timethink my dad managed but there
was so much suffering with us. | remember my fathesuse he was a migrant labourer
he um he lived in single man’s hostel and my fathquite a hands on man and every
time he came from work he’ll come and check me whétteeyou know, and sometimes
he used to smuggle me into this single man’s hostel andld sleep with him and that
was the only way he could make sure | had eatenslleoked after where | stayed
because my father paid my aunty and he came tkcheeveryday after work. Only
problem was in the morning he had to be at work at 7latdrted school at 8 so he

couldn’t manage that process.(Thandeka)

She reported having lived with her mother on her empsoyeoperty for a while. She was

unable to remain with her mother as there were noatelior black children within travelling

distance. She was eventually enrolled at a school wittdlmggfacilities and would stay with her

mother during school vacations. The school was exdliysfor black children and she recalls

being given a school pass to be used by students othisidehool premises.

Every time we came back on holidays we had to calrgad@asses to show that we were
at school but these young white kids used to terraiss@ hey used to go. “Hey, hey

kaffir (derogatory/racist term for black Africans) comedieand we used to be scared of
them and ‘what are you doing here?’ and we used t&obecared of them. We were very
well trained, you must never ever tell where you live, yost mways pretend that you're
lost because if you tell where you live, the place mighaided because we were not
supposed to live there. So we're always looking for cather, we don’t know where our

mother is.(Thandeka)

So being an African was always about struggle, | meaimost confirmed what my
parents’ were saying, the things | was hearing whemas younger, you struggle, you

work hard you know.(Thandeka)

She described her senior school, which was exclysfeeblack children, as “highly

politicised”. The school was at the forefront of politiaativity during the State of Emergency in

the 1980s. The school children were actively involvegalitical bodies, with some serving on

executive committees. The scholars’ political involvemeatda lot of attention from the police,

with many having to go into exile every year. The policutality in response to, also resulted in
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many suffering permanent disabilities. The learnergafit on strike as part of their political
activism and were all expelled. Whilst some learners wetnstated at the school, the

interviewee opted to complete her final year at a diffesehbol. She said:

We were quite in touch with what was going on in fach ¢vat year it was 1985 we were
one of the few schools that were operating in the Bagape. We used to call our

netball fields the freedom square, it was difficult.(Thandeka)

| did half of my standard 10 (grade 12) then we wepekad and | decided to finish
school in another place.(Thandeka)

Adulthood

She reportedly wanted to study law after completing aichter sister disapproved of her
intentions to do law fearing that she would “end up intjsli and encouraged her to study

social work. She struggled with her sister’s steadfastard after much deliberation registered at
University of Cape Town (UCT). She was unclear atithe what direction of study to take but
was certain that she would not be able to study law at.\38& shared the general perception at
the time that black students were restricted from certaimseof study and law was considered
one of them. She further reported that her researcldrditmed that even if black students were
admitted, the failure rate was particularly high amongstistudents pursuing degrees at that
the university (UCT),

Yeah and that was our belief and you know so | wagrirtg to do law at UCT because it
meant failure. It was clear at UCT when you black it takau how many years to do law,
I mean we had done all this investigation that so manylpgblack African had
failed.(Thandeka)

Cape Malay
Childhood

This interviewee described a family background dat@d by religious practices. The family
followed his mother’s religious direction (Islam) with litéenphasis on racial awareness. He

said:

I come from pretty much traditional conservative religibaskground, so that has been

pretty much my life experience.(Salie)
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The interviewee describes having attended a histgrieddite school. He talks of not having
been conscious of himself in racial terms but of beingnded by peers of his otherness. He had

been quite isolated as there were few activities at sthabfocused on religion.
Adulthood

The isolation shifted when he did his undergraduateegegt UCT where he joined the Muslim

society. He reported:

You could say | actually immersed myself so much iMtieim society there, to the

almost complete exclusion of other racial groups, like wistdie)

The interviewee describes having felt quite isolategtellenbosch University. He suggests that
this isolation may be viewed as the result of racial diffees but adds that race is unimportant.
He understands the isolation he felt from peers andsyehplogy department as religiously

determined.

I think the main thing is that the Islamic lifestyle ig josmpletely different from other

lifestyles.(Salie)

And
Typically what you find that religion don't play all that @anportant part in their life and
here | was where religion in my case was perhaps fimgpertantly, my life. So | think
there was an extreme juxtaposition of a religious wdifeoind an irreligious way of life
and that exacerbated my feelings of estrangement.(Salie)
You know because of being estranged | often hadittéeyto say in the classroom.
Sometimes | felt that my views on particular topics wilktesidered too controversial,
they would rock the boat and once or twice it did.(Salie)

Coloured

Childhood

All three interviewees reported early exposure to ragjattices. Older members of the families
had been vocal about their experiences of racism. Qrke g the family’s repeat stories of
forced removals. Similarly the older members of theilfamwould talk with bitterness about the

ways in which they were discriminated against in otherswa



| think that growing up we heard so many stories alhaw they were removed from the
places where they stayed, how the parents were renaowkd lot of the anger and the

actual rage and the bitterness from that in the tellifthe stories.(Deidre)
Another spoke of her parents’ experience of havegnitaunted because of their dark skin:

I know, both my mom and dad, growing up they weraased because of their colour. |
think my mother’s nickname was chocolate something. t &aow, my mom suffered

quite a bit when she was growing up.(Shona)

She reported anecdotes of her father being totally oxexfjat her birth as she is of very light
complexion. Her light skin however offered little protentagainst other sources of shame of
being coloured, like having frizzy hair. She recalls discontent with being the only member of
the family with frizzy hair. Her disquiet regarding hairmwas intense enough for her mother to
agree to have her daughter’s hair professionallygéttaned. This interviewee’s process of

rejection of symbols of her coloured identity began aly @a junior school:

| remember being five years old and asking my mothet was wrong with my hair
because it was all knobbly, ‘what was wrong with my’hand yah | wanted straight
hair (laugh) and | hate my hair. Not that | hate it, Irtkil grew up with all the prejudices
about hair and certainly having straight hair was bettesin kroes (unattractively curly)
hair.(Shona)

Issues of discrimination were brought home to anotheni@wee when the family witnessed
the financial disparity between her father and his cgllea. Her father was employed by the
South African Police services and it was painfully appatteat he was being paid much less than

the whites within the same rank:

Even though they were on the same level, they wedespalifferently because of being
coloured. We were initially staying in a small house ang theuld be staying in this
huge house with a swimming pool and it was difficult fordifé¢cult as a child to
understand. Why are we living like this? And the onlpoeavas because they were

white, that was explained to us.(Sharon)
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Race related issues were experienced daily. The ptaureds juxtaposed against the rich
whites were part of their daily observations. One inteve@described being part of an extended

family that embodied the stereotypical working class aeldimage.

My mother’s family most of them work in factories. Mifghem wasn'’t allowed, didn’t
finish school, went up to Standard 5 (end of junior s€hand they’re still living in
townships, living a life that | would associate with beintpared. Not too poor and not
too rich having just enough and being very much about you dress. They feel they
have to dress a certain way, my brothers for exampdgy, i very interested in the hip
hop culture and they used to dress like that and watotbe like that. And also the very
strong element of religion for my family, and most caduiamilies that’s Christian, to
go to church as regular as possible. That is how kehaeen reared. | think initially, even
some of my family are involve in gangsterism. Some s and some are associated

with crime, that is also part of the things people agdeavith coloureds.(Sharon)

In addition to being exposed to the older generatiorpgeence of trauma associated with
apartheid, the interviewees recall their personal expegiof being discriminated against.
Memories of being excluded and “othered” are soméaeif childhood experiences that remain

deeply etched:

My earliest memories of being coloured was probabéygmhool and going to the beach
and not being allowed especially like Strand, Gordordyg Bome of those beaches you
weren't allowed to go | remember that our neighbdbiesy were quite light of complexion
they could almost looked white they would often go thedetlzeir one daughter she was
like my colour she couldn’t go with and | remember thase were some of the
discussions when we went out that we couldn’t go twede remember asking why can’t

we go there? “It's because we’re coloured it's for whitedy”.(Sharon)
And

| remember going to Kimberley. My father’s brother hes warking at a hotel and we

went to go visit him and there was this family with tlekitdren and they came out this
children just shouted at us “Hey, Kaffirs wat maak jusar”’ (Hey Kaffirs what are you
doing there), and that was because | never experietinadiving here in Cape Town. |

remember it was the first time we visited that town andatiyer and mother just trying
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to protect us just pulled us away and my uncle tookessae and no one actually said
anything just walked away and there afterwards whenwatgh television and people it
would always be that there’'d never be any coloured lge@md schools, the way schools
looked-it was the same way in my life in my experiémeelassrooms didn’t look the
same it was much bigger, the children didn’t have tasispecifically. In my experience
from what | was seeing on television and what | wagggpcing because in our school
there was obviously only coloured children and the talaviwas only white children and
our school we could wear anything | mean | would maeachool dress and some of the
children couldn’t afford a uniform could wear anything gessey or tracksuits and on

television they’d all wear the school uniform.(Sharon)

All three interviewees described their immediate familiegleasis on the children “getting an
education”, as a means to overcome the limitations plagegbartheid. Thus tertiary education

for the children became a political act, an opportunitetivess injustices suffered.

My parents discouraged us from speaking in slang awedwaged us to study; my

brother is now a qualified doctor.(Sharon)

All three interviewees attended high school during tH&0%9a period of significant political
unrest, as has been mentioned. Many learners of catiwnding historically coloured, black and

Indian schools were involved in mass actions duriag pleriod.

The protest actions drew retaliatory responses frorméimabers of the police. Transgressions
were deemed punishable offences; as a result mametsarere arrested and or beaten and
some even killed. No learners of colour were proteciau the brutality of those experiences.
One of the interviewees recalls having been very gamd refusing to take part. She described
her discomfort with the level of violence and disrupsioviewing the learners as responsible for
the mayhem. At the time, she believed the police to baea justified in their actions of
violence against the learners. Her view has howevetedhiind remains a source of significant
discomfort:

| remember as well when | was younger my father beipgliceman and during the 80’s
there was riots in Bonteheuwel on how he was involvedthathand they would have to
go and protect the school and shoot rubber bullets braiit gas at the children and that

time | thought it was right because it was violence andiitryot supposed to be violent
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school children wasn't right and looking back NOW arslsometimes difficult to think
that he was a coloured man and yet he was part ofejiene that was fighting against

those children so that is something that | also remer{fiasiron)

She recalls not having had any personal choice witlrdetp participation in protest action.
Participation in protest action was thrust upon all childteaffacted schools and excluded white

children.

Going to high school and having to march in the stré®stime all the coloured schools
and you wouldn’t ever hear of white children and whkitkools children joining in the
march- it was always just us and coming from scheaidforced to take part and
staying at home for weeks because | didn’t like to taketpavoid going to school and
marching in the streets and coming out of school andaliegpwere all standing there to

prevent the children and my father being part of it.(8har

Another interviewee at school during the same period aattbvee interviewee reported her
experience at one of the schools ‘unaffected’ byptls¢est actions. She attended a Model C
school. The Model C schools were formerly white schadieh with the relaxation of apartheid
laws in the 1980s were permitted to admit children of absaEor many parents enrolment at a
model C school was perceived as an opportunity atriedtecation. Model C schools were much
better resourced and were seen to offer superiditygaad quantity of sport and education, The
social integration into the Model C schools by childreoabur was however not considered in
detail. An experience that profoundly affected the inésvee’s experience at the Model C

school is elaborated upon below:

It happened just after | had written an exam my friesked my how | found the exam
and, | said, “I wrote kak (shit)”. I didn’t realise the teler, a white teacher, was
standing behind me and my friend couldn’t hear arelssid “What?” And | said it
louder, | said, “I wrote kak”. The teacher like looketlme and he said,.”You know, you
people will never change” and that sent me to a placerevhcompletely rejected my
racial identity. I'd been left with the feeling that coleds were bad, inferior, coloured is
animalistic, coloured is unsophisticated, um, coloured iBBAd from that day onward |
was, | must have been about 15 years old and thejed¢ted my racial identity. |

certainly went through some very strange behaviours evhegjected the things
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coloureds do, the places they went to, | also onlyneldo white music, | hung out with
white friends, | wanted to BE white because white war® mophisticated, white was
more intelligent, white had global identification, and colalpeople they can’t express
themselves through written language, they act out, thegjgeessive. | wanted, yah |
wanted all those things that | certainly thought being wimiézant.(Shona)

The interviewees’ reports of events during their dfolod suggest that race awareness was

brought into sharp focus for all those of colour. ifle&periences of racial awareness were

reportedly advanced into their adulthood.

Adulthood

Race, more particularly the experience of themsedwnelsothers in racial terms serves as the

backdrop to all adult exchanges for the interviewebsrd appears a constant comparison

between themselves and others, with race being gis dcomparison:

Moving away from a historically black university to a higtally white institution that
was a huge, huge shift. The transition was very diffitééit absolutely displaced. The
psychology department was managed by mainly whitievetaf had so much

power.(Deidre)

| went to Stellenbosch (university), erhm, yah | nevermember my interaction. |
remember before you have the orientation classes | ovetitis church camp. It was nice
but there were only two people of colour, myself and ehnolder woman and | made
friends, obviously the friends that | made were alltetdtven meeting their parents on
the first day and the way they took us, and that wasstliike this fairy tale | was a bit
shocked because they were actually nice to me | dédtpict that the acceptance would
be. Then afterwards when the camp was finished gaiok fo university classes started
ok we were all busy with classes. | remember by thettig: term we didn’t even greet

each other when we walked past each other.(Sharon)

| remember in the first years, | didn't make any neenfils all the coloured people from
Cape Town we travelled in every day and we all stucktheg, we'd do everything
together. In honours it was a much smaller group andtrabmy coloured friends did
other things and | was forced to make other friendstaed it actually became more

sincere friendships, and we’d talk about things aboutdpebloured and white, but from

122



my side, it, the sort of pride about being colouredpithem (whites) who was very rich
lived in grand houses and travelled extensively and lecisom Cape Town totally
different family, one was working as a policeman-I'm profideing coloured because
look where | come from and | worked hard. A lot ofgéeavould say this often “coloured
people are thieves”, that we're not all like that, ahdugh my parents didn’t go to
school they tried to give us the best and they gave asalud they gave us an education
what they weren’t allowed to have.(Sharon)

You'd speak to your coloured friends in normal Capeslang and when you are with
white people you try to speak suiwer (pure) Afrikaaas ihalways something that
bothered me its strange because all of us do it andafierwards you say, “But why do

you do it".(Deidre)
Indian
Childhood

The interviewees both described having been relgtiveaware of racial differences whilst
growing up. Their formative years were spent largathiw the family circles. Family members
are predominantly Indian. There appears to have dgeavailing sense of pride in the Indian
identity. Young adults were encouraged to socializesatett marital partners from within the
Indian community. Fathers were described as particutanrgervative with regard to racial

preference.

| think that ideally he’d [father] want us to marry liaeh men, he’'d want us to assert that

Indian-ness to know the language.(Shamalah)

Whilst the interviewees described having been relativebware of racial differences and
politics at large, they both had encounters at schootdisgd issues with regard to their identity
as Indians. Before being transferred to a junior scfowdndians, one of the interviewees was
registered at a primary school for coloured childrewas during her stay at the school that she
was made aware by fellow pupils of not being colouresti& differences formed part of

playground squabbles.

The other interviewee described her early senseashelattached to the Indian identity. The

religious overlap between her and the others meanttthahildren were either identified Indian
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or Malay. The derogatory statements that circulated dbdigns informed her sense of shame

being associated with the racial signifier:

| was ashamed to say that | was Indian, they used thelohecks in class to see who was
Indian and | would look around who all is putting upitheand before putting up my

hand. | would check if any of my friends would put w@irthands it is only much later
when | would say, “Yes, | am Indian”. | think | wasstandard 5 when | was comfortable

to say, “Yes | am”.(Yogas)

For both interviewees the political struggle was broughtfintas during their high school years.
Both attended schools that participated in the 1980s @blitirest. For one of the interviewees
the political unrest did little to shift her political awareneds 8escribed her parents as not
having been politically involved. The political discussidniseld were shared only amongst the
adults in her home. She described having lived a “skejtered” life and was generally
politically unaware. She describes having been in schaoigithe 1985 political student

uprising but was unaware of the significance or direatioihe unrest:

| just knew school was evacuated and | got to go hodidn't identify with what was
going on at the time, and the struggle. | knew whatsthuggle was about but it wasn't a
struggle for me. | don’t see myself as having beemesspd. | haven't lived in that time,
[apartheid] by the time | became aware of everythimgf was going on it was quite

late.(Yogas)

Whilst being disengaged from the political situation with rdgdo race, the interviewee was
powerfully engaged with her ascribed racial identity. Sheggled with the perceived negative
associations with being Indian. Her protests took the fdraihoosing friends, activities as well

as dress codes that would not likely be associatedimdthn.

She reported having formed friendships with only noriandriends. Her associations with
friends described as coloured and of the Christidh feeralded a shift towards standards that are
described as Western. She watched popular English laaguagjes and listened to

Western/English pop music:

| was then sort of shoving aside the one part of megaiming an identity there and
becoming a new person. At times it felt that | had diffgoergonalities at different stages

in my life.(Yogas)
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She also made significant efforts to neutralise the Indi#tnral features of the family when her
friends visited. Her parents were told to “behave”, Wwhinplied suspending their needs for
Indian music or delicacies during the visits. Her mothpreferred traditional Indian dress code
had to be altered on the day, as per her daughéspgest. Similarly she dressed in Western

fashions:

| stayed completely away from ANY Indian detail whilengng up | didn’t dress at all
the punjaab (dress with a matching pants underneath)wtiae outfit it wasn’t for me.
Some children would wear their Eid (religious festivaljfib to school the next day and
would be made fun of. | wasn’t going to put myself thinathgt. | found every reason not

to be drawn into the clothes thing because the clothesented who you were.(Yogas)
Similarly she distanced herself from the Indian langusggeken by her parents:

| feel robbed that | was too ashamed to say that | walgarn (Indian language) when |
was younger, now | realize how difficult it is to learn sthrimg completely new at my

age.(Yogas)

The elaborate attempts to disguise her racial identityokad in an attempt to “fit in”. She
perceived the Indian identity to be rejected and vdifiy whites, as well as other persons of
colour not identified as Indian. Her difficulty regardingr racial identity persisted into

adulthood when she describes having experiencedta shif

The second interviewee also described an initial unangaseof the political issues at hand. She
ascribed her initial obliviousness to the limitations of yourtth laer parents’ apolitical stance.

The participation of the school in the protests facilddter political awareness:

Mostly, | was oblivious, | think, during my high schoehss but just when the political
upheaval came up then that became important, but | Hriolind racial categories | was
very oblivious. My parents didn’t emphassze race whiergbeople, my Indianness
wasn't foregrounded as exclusive, as different. Thoisg$ weren’t made an issue in my

house.(Shamalah)
And

High school was, again | felt | lived in a little bitafcocoon, you went to the school, you

didn’t have an opportunity to go into the world, so yeuiot terribly aware of what was
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happening out in the world, so | didn’t spend too mtirtle thinking about it. Just when, |
think, the 1985 riots happened, (protests) that threwamtareness for you so the notion
of what being an Indian means came up, an Indias lnedding the struggle, and |
happily went along with it all. It wasn’t an issue for nidime. What was foregrounded
was that you identified with being a black South Africanthatls exactly how |

identified myself.(Shamalah)

She participated in the student unrest and was corbferéaopting the unifying black identity as

espoused by the political movements during the samedper
Adulthood

The first interviewee, having experienced the tensiorejecting her Indian identity and not
replacing it with the collective black identity, reported ingwshifted toward an acceptance of her
racial identity as Indian. The shift is reported to hemee about in recent years. She expresses

pride in the association with Indian:

Now going to Ster Kinekor (cinema) to watch an Indiavie, previously I'd watch it on
video (at home). | listen to the music now. I'm noaidfto listen to the music in my car
and have my non-Indian friends in the car. Now it'ggtouyou don't like it learn
something from it, learn that there are other cultuvéser than your own. If you going to
ask me what culture | come from I’'m not going to ssia®y I'm not Indian. I'm gonna

say Indian I'm comfortable with being Indian.(Yogas)

Her shift is noted in the expression of pride in baiiggved as Indian as well as seeing herself as

separate from practices that she disapproves of.

The second interviewee’s identification of black congimiinto adulthood. She is aware of certain
family members’ identification as Indian. Her father intjgatar espouses Indian values and has
expressed the desire for his children follow his ideg@tfon. She appears to deal with the
disparity between her racial values and certain faméynivers by acquiescing to some cultural

rituals and not others:

| mean there’s a lot of little rituals that | do because amify does it and | just go along
with it. Oh there’s a lot that he wants me to do, but$mme of my cousins have notions

of being Indian that | don’t.(Shamalah)
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There is also the expectation by her father that eleetsa marital partner from the Indian
community. She reports further that her father harbprejudice against other races. She reports
to being unaffected by the expression of prejudiceexwctlisivity. She does report that to date
her siblings have all selected marital partners fromrid&h community:

| think that ideally he’d [father] want us to marry liaeh men, he’d want us to assert that
Indian ness, to know the language. Some of it mightit&weerits but none of us have

taken it on or measured ourselves in relation to otheugsaShamalah)
White
Childhood

All of the trainees who self identified as white descritheslr early awareness of experiences
within the immediate family, extended family, neighbaoti and school environments that
spoke to issues of race and racism. Their experigaoged from overt racism to more subtle
forms of discrimination, for example, being exposegddoents who eschewed apartheid ideology
and actively promoting non racialism but who expresssguiet when their child got

romantically involved with a person of colour. The traineesvhom ethnic/religious identity

and dis/abled body statuses were primary signifiers,|rasi@reness remained peripheral and

primarily out of conscious awareness throughout theidlexperiences.

Trainees who described greater exposure to racisvioelmayenerally had a parent or parents
whom they would describe as having been or contintirige racist. The behaviours that trainees
described as racist on the part of others includedgthaere not limited to, expressions of racial
stereotypes that depicted people of colour as havingvedh than whites. Further expression of
racist behaviours were interpreted from the way irctwiparents, mothers in particular, treated
domestic workers in ways that were perceived asidigtatory. The experiences of African
black domestic workers at the hands of family members wezalled with alarm and shame. For
example, domestic workers were not allowed to uséatindy eating utensils, and were instead
given utensils of inferior quality kept separate forékelusive use of the domestic workers.
Another trainee described the relationships with farmkess not dissimilar to relationships with
domestic workers. Transporting farm workers and ttegnilies always meant farm workers
traveled in the back of the trucks belonging to the whaitaers, even when space was available

in the cabin of the vehicle. There was also an untprest acceptance that the farm workers
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were not allowed into the house of the farmer, evebldek community priests were not

allowed inside the homes of white farmers. When farnkersrwere ill they needed to share
their complaints with the farmers, who made the decisidretlver their case warranted the
attention of a medical doctor. Farm workers would eithdrdated with remedies administered
by the farmers or transported to the medical doctds dlso was never questioned. Of racism on

the farm one trainee saliswas in your face”
Other participants had the following to say about expoturacism:

| was not allowed to have boyfriends that wasn’t white.. wWaayldn't outright say it's
because of his colour. It would be more the kinds of ifawixing] it's the negative
things that go along with people of colour in their mindstsotypes], which is that there
would be something lower class about him [colouregfiend], yah lower class would
sum it up, really. Somehow his morals were not riglat, thvas taken advantage of, that

I'd come to harm [be abused or taken advantaged lbfhase kinds of things.(Maria)

I think as | got older | protested quite a bit ang stepfather he was terribly racist, he
used to use the k [kaffir] word and it used to feel,likased to hurt me it sounded so
offensive, but at that stage | don’t suppose | knew it felt horrible. Yah, he’d make
comments at the television or in the car, or whatever ssppose | grew up in a very
racist household. There was ABSOLUTELY no space tabalit [racism], it [the home]

was absolutely dictatorial.(Michelle))

Another trainee reported that it was commonplace fofdiker and brother to make racist jokes,

for example:

Ag that guy can’t drive because he’s black and thegsdsblack people are running the

country.(Marie)

Likewise, trainees who described their family home adgrakor those whose parents were
actively promoting interracial mixing amongst their childrepting to send their children to
racially mixed private schools over state owned segeegones, described unprotected exposure
to extended family members and neighbours who publgppeased racist values. One of the
trainees whose family home was located in the northéyarbs of Cape Town, an area described

as racially conservative, said that whilst she was not atldwese racially derogatory terms in
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the family home, it was not uncommon for racist behavémd utterances to be exhibited by

neighbours:
They used words like you know, kaffir and hotnot@thers.(Karin)

Additionally, trainees who reported to having had some-iateial contact during their
childhood as is the case with many white children livangarms and having children of colour
on the farms as playmates, described cross-raciagengats that did not challenge the power
differentials, nor were any maintained beyond the chiddh@bmmonalities of play. As one

trainee stated:

The books, the toys they were mine. | decided whatayed or whether we

played.(Rene)

Another trainee described the contradictions she wassegto by her parents who ostensibly
had been ardent and active supporters of racial egu@lie was raised in an environment where
issues of race were openly discussed amongst the achdtghildren were raised with an
awareness of inter-racial sensitivity. In contrast to thradrvalues with regards to race, however,
she and her siblings were sent to a racially consgevatihool in a neighbouring city. The trainee
and her siblings were expelled from the school, a schbimhnshe reports emphasized strong
Christian and racist ideals, which the nuns at the h@med as complementary ideologies.
Once expelled, the children were sent to a racially rated private school, something the
children had reportedly had to “beg for”. The intewee perceived further contradictions in her
parents’ views: despite their liberal views as acadeamdswriters who shared strong
relationships with persons of different racial and gewndientations, they responded negatively

to their daughter expressing romantic interest acrossolber line.

The trainees, for whom religious affiliation and /or ifity status,as opposed to race, were the
dominant signifiers, described day to day activities reinforced their awareness of themselves
in those terms. For the disabled trainee, negotiatingdijastment to the world with the disabled
label meant that all of her attention was directed tcstegus in relation to a world that favours

amongst other things, able bodies.

Her parents have reportedly been instrumental in faailifder adjustments and encouraging her

to achieve despite her physical limitations.



The trainee whose ethnic/religious affiliation is centdhis sense of self described generally
having been unaware of himself in racial terms. Hevgtehimself as different, only to the extent
that his religious applications differed in orthodoxy frdrattof his (white) peers. He reported on
a racially related incident relayed to him by his matfée incident occurred when he not older
that five. He was in a lift (elevator) in Minneapolis, U8Ae family was there while the father
was on a research visit) when a black man entereldtthaccording to the trainee’s mother, the
trainee asked his mother why the man was so black. Theapgarently took umbrage and

commented on the child’s lack of manners.

In later years the trainee’s main focus had beereligion and race remained unproblematised.
As far as he is aware, race is not a problem, andbhigyf presents a healthy model of cross-
racial interactions. Of his family life the trainee desatibiee inter racial contacts the following

way,

My mother and these colleagues have a very strdatgiaeship now for a long time and

at my engagement party erhm two nights ago they werg &bbuse present, you know my
mom'’s assistants. So we've kind of you know alscehta in that sense a model or kind
of a template from our parents in terms of relating teeotheople erhm with respect and

with appreciation almost.(Nathan)

Another trainee, who espouses a colour blind racialdviaw, described his parents as very
liberal and also very happy that their children mix with ptiaees. He does however
acknowledge that on occasion his parents made racisintes. He qualifies this by saying that
they grew up in a political and social environment thas wacist, implying that they should not
be held accountable for those occasional racist resnBskway of example, the trainee indicated
that when his mother was mugged she made referenige thaffir’ that mugged her. Similarly
his father reportedly would often make comments ablaickb being really lazy or would
generalise about the swearing and perceived vulgaritoeindy supporters of colour at soccer
matches as “the way they are”. The trainee concltitiichis parents do hold stereotypical views
of the coloureds and blacks but “other than that these happy for us to be exposed to different

races”.

Trainees further reflecting on experiences with regtrdace in adulthood directed their

attention to experiences at universities, during travelairide workplace. Some trainees
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reflected on experiences at universities in some casgtea of continued oppression. Certain
universities were described as holding onto vestigésenf past participation in and alignment
with apartheid practices. Some trainees viewed the histgrighlte universities as having made
marginal shifts which for example reflected shifts in stud’ racial profile whilst maintaining
white only staff compliments. Whilst some trainees expreasedteness of progressive positions
assumed by certain universities, they still perceivedittieersities to be bonded to their
conservative pasts. These were depicted in the follomiagner:

Kind of struggling through the first three years at Stédlesch University erhm really
struggling with erhm Afrikaner culture and becaused¢hgasn’t even, you were

surrounded like it was nowhere to escape to.(Karin)

It was a feeling of wanting to be invisible because yalitha feeling of being stared at. |
don’t think I ever wished that | was blond [white apoged to Chinese]. | never wished
that | looked different. Sometimes | think | did devéta kind of pride in thinking , well

you don'’t really know who | am so make whatever judgsnou need to.(Michelle)

As compared to the University of Cape Town (UCT), Stdltesch was described as havilegs
of an African feel, though there are efforts to be quitet anore progressive.(Karin)

Stellenbosch University was also described as the placewhetrainee reportedly attended her
first political meetings, which in turn reconfirmed heciion to dissociate from her racial
identity as white Afrikaner. Thereafter she registerethi@tUniversity of Cape Town for
postgraduate studies where she was confronted byfstladents for being white Afrikaner. The
period coincided with public political protests. She rexch#ing in class amongst predominantly

Jewish females who directed their anger at the polititatson toward her:

| was asked a few times to defend or explain (laughg)euple (laughs) and their
actions. And | just, erhm, | did a whole like, “No Irdibassociate with those people at
all. I hate them. | am not an Afrikaner. | don't calyself an Afrikaner. | denounce my

Afrikanerdom”. | did that actually for quite a few yeafier that.(Karin)

Another trainee describing her experiences at UCT tbestit as a shift from school where she

had friends across the racial spectrum to an exclysngte circle of friends:
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| feel like | went a bit backwards. | only associatgth white people. That wasn't a
conscious choice (reflected on her choices for thetfiret) it just sort of happened that

way.(Simone)

However, it was during her studies and exclusivenftéhips with white students that the trainee

reported feeling marginal as a Portuguese white perslative to her friends:

All the friends that | made there were white but then it wesesting because | mean |
felt, the white people | knew were from the Southeboids and kind of from the UPPER
middle class which | definitely don’t come from, andtually experienced myself as
really just, | don’t know not good enough and how Igima sometimes how coloured
friends of mine might have felt being in that positidmese other people were better than

me they are better educated, live in better houses,ghegnts are educated.(Simone)

For others, having gone to racially segregated junioisandbr schools, university offered their
first exposure to racially mixed groups:

Well | suppose going to university was a big milestom@&s a big turning point because
it was then for the first time that | got to mix with peogdleaour. | remember my first
year geography class there was actually a Moslem wamndr suppose | was
completely intrigued, you know what their lives were lidqe] what they believed
(religion) ya, | remember being quite friendly with heot enough that we went to each

others’ homes.(Karin)

For another trainee her first contact and peer relatipngitih a person of colour was established
whilst she travelled overseas the year after schoobdtalso during her travels that she was first
made aware of South Africa’s racial politics when steng with the rest of the group that
travelled from South Africa, was excluded from certaavel sites. She reported having been
jeered during parts of her travels and judged byngte skin as racist. In Australia she was
expected to answer questions about South Africa’s politicet®n and, having been relatively
unaware racially speaking, the release of Nelson Marmgbglartunely became the basis of her

newly formed ambassadorial role.

Of her overseas travel experiences another reflectbeoyear-long course she attended at a
psychoanalytic clinic in the UK. She recalls initially feelihgt the theories covered were not

suited to South African clients as they were presented defaimhtext. The theories were
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viewed as too individualistic for South African applicati®mne reports however eventually

settling in and overlooking the perceived lack of appiicar.

| remember at the start of the year thinking, “this iseregoing to work for me this
doesn’t apply to where I'm from”. But by the endlwd year | had forgotten about context
and was quite happy to ignore it [contexts] and that,ttiileg about England there’s not

a lot, in my experience, of people talking about social is@€asn)

The university experiences of the trainee having abftie colour blind approach, suggests
adult experiences that do not reflect much critical amess of race. He reports to having had no
contact with people of colour as he maintained friendshigh whites, established at high
school. The science course he registered for wasibled@as having very few “non whites”

which he understood as a consequence of “non whifgsgigofor easier courses. He proceeded
with post-graduate studies in sports psychology at andistiearning institution and final studies
at Stellenbosch University which he referred to as a wifiikaans institution, his tone implying
his displeasure.

The costs of racial segregation in South Africa aneveliere are immeasurable. Racial
segregations have amongst others contributed the imrsaksef knowledge that people have of
each other as well as contributing to racial distortibeenclude this section with an account
given by one of the trainees that | think capturesattiécial distance created between people,
which will be followed by the next section looking at waysvhich the trainees’ racial identities

may influence their work with clients.

| said to her (mother) look | saw him (her boyfrieridcolour) cut his skin and when it
opened up it was exactly the same inside like the bloddhenvessels, when he cut
himself the blood and everything the flesh it all looked#x#éhe same (as that of white
people). And this somehow for some unknown reagnean my mom is an intelligent
woman and this really struck her, was it exactly theesafnd then it seems that colour
seems so shallow, so thin, so much on the surfacewHit@hess or that blackness is a
thin layer of cells and underneath it was all the sameal alightbulb moment for my
mother. | mean she would say terribly racist things, dikee | said, | mean she really
grew to like him and | think the experience was regdigd for her. | said to my mom

“God I'm busy making supper and he’s damn-well eatirfgige big sandwich” and my
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mother saying “they like those big sandwiches (laughey tike those big door
stoppers”. Oh God (laughs).(Karin)

Whilst expressing her disbelief at her mother’s sur@igbeir alikeness, the interviewee shared

the question that puzzled her at the start of their rekttipn

There were things, there were bits of me that wondehexdher his bum was black.
The impact of their racial identity on their work with clients

This question addressed whether the racial identity dfdieees and/or their clients impacted, if
at all, on the therapeutic working relationships. All but ofhthe trainees of colour indicated that
their, as well as the racial identities of the clients, mlaysignificant role in their work and three
of the white trainees initially said race made no diffeesi-or another, his religion rather than
race affected the work. Another initially suggested tleatéligion and his gender, rather than his
race impacted on the therapeutic alliance, however wheegfleeted on the question of gender
he “stumbled” upon the possible significance of radhéntherapeutic work. In using the
analogy of a female client who had been abused dtahéds of a male perpetrator, for whom
working with a male therapist is experienced as re-tedising, the interviewee figured that the
race of the therapist may, at times, have similar effetdsconsequently reconstructed his earlier
assertions and concluded that race must be a factioe therapeutic alliance. A third thought
that her struggle with language (and not race) thaeislimited proficiency in Afrikaans and no

knowledge of Xhosa, rather than her whiteness playetéa
Black/African

The black/African trainee was emphatic that her being Afriglayed a role in the work she does.
She reflected on some of the challenges of interpratatithe hospital setting that is primarily
centred on the Western model of treatment. She alluddek tcommonly mentioned differences
in body language between white and black people-fompie black clients may avoid eye
contact as a means of showing respect rather thaisiga white people may interpret as
discomfort, depression, or rudeness (Swartz, 1998 ado noted difference in terms of body
image, where an acceptable body shape for herselAfiivain clients might be interpreted as

overweight by white people.
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She also struggled with being the only black psychologibizamomatically viewed as an
interpreter. She took umbrage at being seen as the pensowould assist with language
difference between staff and patient and to be the ssigreed all Xhosa speaking patients. She

felt the role would limit her experience as she desdrikanting to work with all race groups.

Her desire to work with all races notwithstanding, shernilass treating white patients as a
significant source of anxiety. Her being black andrk&tive lack of proficiency in English

compared with some clients is the source of her disoamf

| am quite conscious about seeing a white patient. I'nscious about is this patient

gonna accept me, how am | gonna be viewed in the?fdmndeka)

She recounted an occasion when a white client assigriest toitially refused to be treated by a
black psychologist. She was given a choice whethewsiméed to continue working with the

client. She opted to continue, interpreting the situatiomaspportunity to learn.

On another occasion she was in consultation with theemgispychiatrist when a white client

entered the room and immediately hurled racist insuhemat

She was very manic and speaking a lot of thingsrnkasns then she walked into the
room and | was sitting there with another doctor andsdid in Afrikaans ‘I vote for
AWB'’ (Afrikaanse Weerstand Beweging- a far right wiagith African political party
propagating racial segregation) and | looked at her ahé said "l don’t speak to

kaffirs” and she said to me “you black kaffir". She swoteree and walked out and |
thought the doctor would engage me on that or like swegra you know but he just kept
on writing and I, | and then | sort of said "I guess shgick”, and | continued what | was
doing.(Thandeka)

A further area of challenge relates to her African naiieite South African slave masters, like
other slave masters in history changed names ofsslatreeir names were non western and
perceived difficult to pronounce. As Ggola (2001) writeSlaves don’t have opinion&he
faces of the oppressed are ‘blanked out’ and theergastistory is posited as the definitive
history” (p .46). The trainee described the challengesd with regard to her name in the

following manner.
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It was strange because one they couldn’t pronounceame and they didn’t even try to
pronounce my name, which turned me off immediately. feopde say what's your
name and | say, and they say oh my God I'm not goihg able to say that name and
shut out immediately. They just shut down the ideasy¢hegt interested and then I'm
not interested either and especially with some people thkg gt feel like you're being
impossible like you're being “oh one of THOSE” (black pled like you're trying to
change the world. | find | almost have to fight for §pace for my name.(Thandeka)

The challenges that the trainee above described ahareerlap with that of the other trainees of

colour listed below.
Coloured/Indian/Cape Malay

The experiences of the trainees identified as colo@afde Malay and Indian share significant

overlap and are therefore grouped together.

The majority of trainees spoke of their comfort inisgelients of colour. For many, the

similarity of race offers the client the experience of yad@id perception of automatically being
understood by their therapists. Trainees feel thewlareless likely to stereotype clients or judge
the person who, for example abuses alcohol or whatdidmplete school given their familiarity
with family members in similar circumstances. Additionaltgirtees share the opinion that being
able to speak the dialect used by the clients enhadine¢serapeutic alliance. The dialect referred
to by trainees is a particular style of Afrikaans comrmothe Cape Flats, a dialect of Afrikaans
that according to Haupt (2001) “has stereotypically mssociated with notions of the

‘authentic’ working-class coloured” (p. 173) wherepoper’ Afrikaans is historically associated

with being white:

Most of the people that we see are coloured people lac#t bven though | hadn’t
actually seen black clients so that being coloured for assbleen important because
often when | speak to people they would say things‘Maj know how the white people
are, (implying common racial stereotypes) the white peagldilee this or that,” and I'd

have an understanding of where they’re coming fromdi2ei

And
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At first also they would try and speak properly. Usutilly person try and speak proper
Afrikaans and | would start and | would be comfortablth just speaking and afterwards

they’ll feel comfortable because | think the languageais of being coloured.(Sharon)
And

| think it will still be easier for me to work with a blackfiiéan) person because there is
the initial potential for understanding where they come feord why certain problems
like their economic problems prevail and alcohol abuse things like that mostly
prevalent amongst our two racial groups so there waeldhat initial

understanding.(Thandeka)

In general, trainees reported greater comfort, frem froncerns of racial stereotyping, when
working with clients of colour. Working with white clients the otherhand, reportedly evokes
notable discomfort. Trainees believed that racial stgping informs the process. The
discomfort they described included feeling intimiddbgdhe client, feeling inferior, anxious,

feeling scrutinized and assessed for competencies.
Of their working relationships with white clients traineed h#e following to say:

| felt very intimidated, she used these BIG BIG Englistde; | felt inferior to her. It was
quite intense | always wondered whether she trustSheestereotypes were tested
unconsciously but we could never speak about it, tasvire end | think a relationship
was established the client gave me a gift at the end afffi@alled Madam and E¥e

we never spoke about the gift.(Shona)

I would expect when working with whites it will be untamable. | wouldn’t expect them
to be similar even though | had the experience mudmabeixperience where I'd be
shocked. I'd expect most of them to have that bed¢hagéhad that initial boost. |
suppose if | should see someone like that, like nsteraotypical white person that |
have in my mind, | WOULD expect that person for mysédfetioa bit questioning my
competence. Will this person, will this person, conekBad mean, initially, | mean even
some of my own family still TODAY prefer to go to a wdhdtetor still take their child to

a white doctor (medical) so | wouldn’t suppose thethitak differently.(Sharon)

® Madam and Evés a popular South African comic strip focusingtbe relationship between a white employer and
an African domestic worker. Much of the humour cemms racial stereotyping.
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| had a white client and that was strange for me becausé&aving the idea most of the
white people that I've come in contact with are middéess and sophisticated and more
sophisticated than coloured in our community or my ownurelb members that | know
but this woman that | saw she finished matric (grade L2¥yhe was living with someone
renting a room having been a maid yah even being aifurtes Issues they had were so
HUGE: father being in prison for attempted murder, tlanigat, I, OK, you hear on the
TV and stuff, about the boeremag those that have aicedase but you don't often hear
of the white person murdering someone and most timéy iaxperience you heard of
the black person or coloured person and this woman aaitheall this COLOURED,
NON-WHITE issues. (Sharon)

Oh I think initially 1 would not be wary but anxious, ghrthat | would think I'll be going
on the old fear of judging myself as not worthy toHsed with a white family that I'm not
superior enough, are they [white family] going to viewase&ompetent, are they going to
view me as worthy enough, how do they view me? I'mINGR'd be able to set my

fears aside an see them as | would any one of the fatmdlies or individuals coming

into the room and putting the colour of their skin asidet ihaomething | HOPE I'll be

able to do.(Yogas)

One trainee described ways in which she copes with te@tefelt in relationships with white

people,

In the presence of white people | become quiet. Thatisl lieal with difficult situations,
by withdrawing. | usually get on well with white staff at thaitations | worked, but you

feel you're in a different domain, that you are being sdeng racial lines.(Shamalah)

In contrast to the above, the trainee of colour whonteg stronger identification with his
religious as opposed to his racial identity specified théédls greater comfort working with
white clients as opposed to clients of similar race. Addlitily, the trainee pointed to having
considerable difficulties in dealing with clients who presarallenges to his religious doctrines,
for example dealing with homosexuality or sexually psioaous Muslim clients. None of these

issues, according to him, was addressed during hisngain

I think most of the non-white clients that come hereh@gdhbspital) are not professional

people and maybe being a professional makes me @glfitersscious of the fact, because
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you know how it is customary for a non-white persaning out of the gutter so to speak,
and my accent as well, when I'm sitting with a non-whitentliém very aware of my
white accent. What are they going to think of me lipgdike a white person? | think the
difference between myself and another non-white perbordaes have those feelings
(intimidated and inferior) is that they most likely did notwg up in the environment that

I did. I think why it's easier for me to be with whiteople because even though they're
not my people I'm a lot, more comfortable because thay of life is something I'm a lot
more familiar with given my background. | never grewrug non-white

community.(Salie)

The above trainee had been the only person of celihirwhite classmates during his two- year
programme. Describing some of his interactions in classigsion he talked of having felt quite
disillusioned when class discussions “caused a lotgafraents” which resulted in him “keeping
quiet” when he differed in the approach taken witladipular community intervention. He was
of the opinion that the community members lived in abjecepy as a result of “the political
mess” and that psychological intervention offered rlaevin that situation.

The interviewee also felt that there was little orspace allowed for religious understanding or
theorising of psychological phenomena. The dominantthalereligion assumes in his life, a
position that he felt separates him from his colleaghes, resulted in his limited participation in

class discussions:

It really makes me extremely uncomfortable. | foundtti@tvay we think about cases, |
find that we actually forget the role of God that there Kkn@wer greater than all of us
and that Knower has the power and will ultimately decidetwba do with your life. |
find that is a reality that is completely ignored. | can ersand why my peers ignored
that, | can understand because it is not relevant to TH&Mt's difficult for me to bring
it up. Religion has been discredited time and time agaihthat situation has not
improved so personally | feel awkward to bring religiossies even in supervision

because | can already know the reception it will geti€¢pa

Another trainee who reported religious challenges smdkhe difficulties in negotiating the
therapeutic norms that relate to inquiring and addressingpersonal details like the sexual

and/or financial life of clients. She also spoke of hetenstanding of religious/cultural norms
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that determine and prescribe the role of a young wiedaMuslim women in relationships with
older and married people. These norms are violated Wieeunmarried woman is in the

psychologist’s role. In dealing with those situations she: sai

| prep myself the night before so that | don’t come s&i@s too intrusive or too blunt that
I'd rather do it the long way round than ask directly drmpe and pray that it comes from

them that | don’t have to ask about it.(Yogas)
Whites

Many trainees pointed to the complexities of race éntlierapeutic relationships. Mostly, white
trainees reported difficulties in working with clients of colda relation to racial as well as class
differences. Some white trainees suggested difficulti@giking with white clients who are
perceived to manifest behaviours deemed stereotygficacist whites. One trainee in particular
reported difficulty in working with white Afrikaner maleBhis she saw as the result of
unresolved feelings in relation to her estranged Afrikéattier. Some felt race played no role in

the therapeutic encounters.
Here are their accounts:

| tried to ignore the racial difference between me and(black/African) client because |
didn’t want to make an issue of it. It was just like ather (white) client. And | realized
after a year I'm still seemingly unwillingly doing that. | svactually not looking at some
of the prejudices that | hold. So | was robbing mysie#n opportunity to really look at
what the difference meant. | was saying that there difference but there is a
difference. In South Africa there is a difference andhaee to look at the

difference.(Rene)

| remember starting the M1 year (first year of the n&dst@ourse) thinking I'm tired of
having this guilt about being white especially becausellaen away and I've come back
I'm sick of this I've had this all my life. I'm so siokfeeling guilty | just want to be free
of it.(Karin)

Phew, it impact in, | guess in my, if | meet a family ferfttst time and they’re all white |
will have certain ideas and assumptions and if they're celdlill have different

assumptions and if they’re black I'll have different agstiom”.(Simone)
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I'm ALWAYS aware of my whiteness what are they thinkiogtaME and if I'm white

and they’re not white does that mean that they thirdnlunderstand them less.(Simone)

| wonder if it's more race or is it class that I'm womnii@bout because what | have
noticed this year | mean what | realised is the uneymknt but | had no idea the
ABSOLUTE poverty so | think that is the thing that struclantealso people don't have
access, one women in one of the previous wards, @nchiid had been shot in front of
her by a stray bullet from one of the gangs and shetladhost severe post-traumatic
stress disorder and coming here was so excrucidtinger because she used to go home
on the weekends and come back on a Monday andithecefood in the house. Her level
of guilt of having two meals a day (in hospital) anedréhwas nothing for her children so

| think that's... and then, | suppose it's almost kinchaf t'm white and even times when
I had no money in my life there had been people arowendine had... who could bail me
out and just, | suppose, that what's surprised megbate people have nothing and they

can't get from anywhere.(Maria)

It is challenging because one cannot help stereotypauple along racial lines, for
example, wondering how psychoanalytic therapy will watk wlients of colour from low

socio-economic background with little or no educationtéPe

The above trainee’s experiences in relation to client®lmiur were corroborated by another

trainee who had seen a client of colour after the ciefased to be seen by a therapist of colour.

Having had no prior knowledge of the trainee’s abilitibs, client remarked on his preference for

her, which she interpreted as having no basis otheriteawhiteness:

And

“The other psychologist was completely incompetent andgak like you know what
you're doing”.- | felt very uncomfortable, erhm, withat statement and | was actually
quite angry with him for saying that and I'm afraid iaged out | openly started
challenging him (on the presenting problems). He tsighal and sexist, and erhm, |
think the fact that | was white was actually diminished sdntieegpower imbalance for
him a little bit.(Karin)

I'm not that comfortable with it, but on the other handht know. | think with some

people.. but | get the sense that people feel they gettetter deal or they're getting
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something of value because I'm white, and maybe theleoado have been oppressed-I
don’t know how it works- maybe someone who'’s bepresped may think, “Someone is
listening to me, | am being taken seriously”, and anoff@son may think, “What does

she know?” | don’t know.(Karin)

The challenges in working with clients with racial and ldi§ferences presented trainees with

ongoing difficulties with little reassurance offeredthgir psychological expertise and access.

I've been told there’s a problem with being an actiwist) lose a lot of your
psychological skills you bring to bear, and | thoughbut that and I'm not, | can see that
we are trained to do something particular, but | still thihkt then alliances need to be
made as well so that you're not just sort of whistling thembreeze or wind...I come
from that generation who believes that the only way woiggto achieve things if you
bring everybody in on that grassroots level and yowvallk in the same

direction.(Daniella)

Working with white clients deemed unconsciously racigeeling entitled also presented some
trainees with different sets of challenges. One told ofg@bngs of anger felt when “white
clients draw me (therapist) in as co-conspirator whetud&ng issues related to race”. He also

reported feeling “extreme discomfort with the Cavendishsewife?. Another said:

| think what concerns me most is that | know I'm v@npathetic with women, erhm,
much more than with men, and especially if they are w#fiikaners (laughs) | won't
take shit (laughs). | won’t give them the same spadeyanh, it definitely will impact on
my style of therapy and everything. | would just be nmiate confrontational and

challenging.(David)

I think one thing that has come up for me that has maglslightly cringe has- not
working directly- but on the ward we have a climate mgetihere people give feedback
on what the conditions are on the ward and often héswhite people that would say,
“Can’'t we get MNet?” (private paid television channel) or “Cawe get better food?”

and, | want to cringe. And, oh God, there’s some pewalo don't get three meals a day,

* These are perceived as privileged white women avagolitically unaware and unconsciously racist®alish
square is an expensive shopping mall.
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and here you are. “Why can’t we get gopddamm MNet ®ftdn cringe being a white

person, spoilt, and | think don’t do that!(Karin)

Of note the trainee who identified as Chinese repdetelihg considerably more comfortable

with patients of colour as opposed to white clients. $hesadds is:

Strange because it's not like | went, | mean | went@himese, | mean white school and

a white university.(Michelle)

She reports to having been very anxious seeing whitagli8he reports that the “race thing was

much more present, like an extra layer around me”aRiegg a client she said:

Because it was how she was going to perceive me,kivithof assumptions would she
have of me, will people think I'm competent, based obeaimg) Chinese. | don't think |
really worried as much about | look young, are they'oing to think I'm young, as much
as will they see me as Chinese and think that | wamdble to understand
them.(Michelle)

And

| think to a large extent people of the coloured pofotaand the black population had
felt marginalised, and they are aware that there werartneid laws against Chinese
people as well, that they would feel in some ways teahust have been marginalised
too and that being different, not being of the white majdinigy, | will also understand
some of the things that they had been through. So ndsncomfortable | feel less

intimidated, | don't need to prove myself.(Michelle)

In contrast, trainees that perceived race not to heaae any difference share interchanges that

in some instances may be interpreted as race in fadnhma difference to their clients:

| can’t say I've experienced that it impact | think tiadten you're really doing therapy
and its really just two people but sometimes peoplesdarae that | know less people do
want to spell things to me, to explain to me that | donkibot | think | mean | also think
that that's maybe hopefully less to do with me and oo with their experience of not
being understood in the past or whatever you knowbeiténded not to be offended by

that.(Rose)
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From age twelve, | never had to speak Afrikaans. |taiasby the programme
coordinator don’t worry about it, don’t let anybody fiegou out, you'll be fine. | think
language more than race is very huge and it does isglat. | think for some of the
patients it's very frustrating for them. They feel I've gutre to say but | can’t say it or

that they don't really understand what's going on becdwsmn't explain it.(Rose)

| feel that a sense of the person to person interactiso &rong that | experienced that
the cultural or racial differences tend to fall away almétally, | have never had
patients, erhm, bringing so far, really, erhm, their gén into it or the racial aspect into
it at all. That has really felt to me as being quite a, erhaman to human
interaction.(Nathan)

He added, though, that being revered on the basiis o&ce happened in the group/clinic setting:

| definitely felt in that context (clinic setting) that wedhsetimes people (of colour) were
just calling me doctor and obviously, the question is, dowhey know if | am a doctor,
and, erhm, it seemed that the fact that | was whitem, was considered or meant a lot to
them that | was a doctor or somebody professional.thei language, both in
mannerisms and verbal, partly language, almost kiral wdry, erhm, sometimes even
seemingly almost reclusive, erhm, submissive almasgtines from what it seemed,
erhm, also you know, “Yes Doctor, Yes Doctor, Yedd@b{Nathan)

The trainee whose white race she expressed as segdadhe primacy of her dis/ability status
illustrated that her body not her race is the first asglents notice when they see her for
therapy:

When people come see me OBVIOUSLY they don't EXPESEE€ sbmeone like
me.(Justine)

And rather than reflect on her whiteness and its @ssatcprivilege, she says that clients are

more inclined to project sympathy into her person asotstrated below:

“This (session) had been so motivational coming to seeayalil really think now that
all this nonsense I've been talking about, | really hvsort myself, out look what
YOU'VE had to deal with”.(Justine)
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Another client (an older Afrikaans speaking colouwnaaiman) responded to her disability by
hugging and kissing her at then end of a sessionedlimdy her in a reassuring tone that she (the

patient) loves her (the therapist) and that Jesus loves her

Her work in a centre for people with alcohol problemsngeed positive feedback, as clients
reported having had powerful experiences working witherapist who, like them, was imperfect

and also was perceived to have difficult personal s#heg she was dealing with.

Finally the interviewee who reports to not seeing the ratieeoflients and asserting thus that
race does not play any role in the therapeutic relatipnappears to regularly engage with race
though in an unproblematized manner in working with clidntseflecting on his work as a
therapist the trainee shared his views on the percewastraints the socio-economic status
(SES) of the clients places on the therapeutic probhesgver SES is only a considered a

constraining factor when the client is black.

I'm less inclined to invest in what socio-economic stateamns for this case [black client]
and what it means in terms of the barriers that I'm fas#ti, and what it means in terms

of what | can do for this person. (Peter)

| think a lot of the time my white clients have gotenamderstanding and the value that it

might have for them, how it can help them, than my hiekts have had.(Peter)

Although | do often, | think | do often think that fostamnce white people, | stereotype
white people as not knowing, not understanding, not giiinengage with other racial
groups. But the difference between a black and a ykitson because | have one or two
white... | mean in this setting obviously | have many vefigats that are... that have a
similar experience, but | won't think about... | wohihk about that as much as | will, |

won't think about my inabilities or my erhm the barrierattham faced with.(Peter)

I mean | think its, it challenges most of my... my calsesya are for me, but | kind of...
So I'll kind of look at mood and look at you know, tla i which this person is thinking
about their situation. And trying to change that with the hibyag, that will then influence
how they respond to the situation, and what they daisibd/hich | think a lot of the
time, my white clients, have got more understanding lamddlue that it might have for
them than my black clients have had. Here | am, soekas been referred to me, and

they are depressed, erhm, according to the diagnibgishas been made. And they are
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coming to me, because they think | can help thembenttyget a disability grant, maybe
to help them to find employment, erhm maybe to help tberawd the practical things in
their lives so that they don’t have to feel this way bez#hst's why they feel this way.
And | think while a part of psychology will alwayyseell, it's about the way in which
you think about your circumstances that will determine flowrespond to them and how
you feel about them. | think a lot of the time black peaple | have seen or the very few
that | have seen, | think that their circumstances andtimgs that they are faced with, |
think will always will, will there is such a kind of primi needs that they need to have
met, that psychological wellness and you know, if hglgiem to feel better is, it's a
concept that's almost intangible at that stage in theregience from, yah, that's my

experience of their experience. And that's my experitréeter)

| think the stereotype that | also do have about afiddack people especially in this
setting is that they have traditional views and they havg httle exposure to the western
way of thinking, the human psyche what it's about arvd ihean be understood and how
it can be treated. | immediately start questioning whetiheaot the intervention is going
to be worth my time and effort, should they rather begpitesd anti-depressants if they

are depressed, how difficult is it gonna be to workwiem.(Peter)
With regard to clients’ possible projection onto him beeafshis skin colour he said:

| am the therapist and my patient comes from a totaffgrdint background privileged,
and because of that | don’t understand. | have hadxgerience like that but | don’t
think it had anything to do with race. | don’t knowhink, | mean it's difficult for me to
answer from their perspective for instance. erhm,rklas a psychologist you are put in
a certain position, erhm and you are, you're defiyitelealised. | think maybe | don’t
know if it would be accurate in saying maybe more by dl@iced population than by the

whites. I’'m not sure. It's difficult for me to say.(Peter)

With the many challenges that trainees faced with tetgathe very complex issues raised,
concerning race in particular, but also religion, biiltg, language and social class we now look
at their responses that reflect on the extent to which thegujtorted by their institutions of

study with regards their challenges.

The universities and their role in facilitating multiracial competence
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The trainees studying at the three arguably very diffietertiary institutions were unanimous in
their response to the question of whether the universiiggacilitated multiracial competence.
The answer was no. Some indicated that whilst issues eftyogocial class, sexuality and

gender, in particular, were addressed, no delibergmpt was made to address race. Issues such

as religion and disability were also not on the acadegeoda:

We had a two-hour workshop on identity at the end ofé¢lae which was way too short

and right at the end anyway.(Deidre)

| don’t think given my training that I've been well paged for the challenges-
particularly the racial challenges- because | think ré&an EXTREMELY important
discourse in this country and | find in the course it waisequncomfortable and
unsettling to explore race and, to be honest, abouséhieusness of it and | find that

people actually prefer to look the other way.(David)

Nope. They've ensured a class of diverse people, diffexeial identities and huge
cultural differences but it was never spoken aboutiiie up as an issue in our support

group but never from the course content or the lectu(@ene))

No, it wasn't actually. | don't think it was addressed. Wége a multiracial group but it
was strange for me to go and see those who came nobldclauniversity, | mean it was
a black university and still so difficult for me , it wdifficult for me as a coloured. |
applied at Stellenbosch | wasn’t accepted there, TWICEt teePretoria and wasn’t
accepted there either, and you always feel, | don’tkifidt makes you feel better, it's
because you not WHITE therefore you can'’t get in anddaegri’'m going to go to UWC
and apply there and then getting accepted and seekgly,akout half of the class is
white. Race and how we deal with it was NEVER addresssn where we had things we,
WE never initiated it either but certainly not from the cewegher. It was, there was, not
that discussions- that issue wasn’t addressed. Otherssgere addressed working in a
group, working in a school, working in a community, wotking in a Black community,

a Coloured community.(Sharon)

No. Part of the curriculum during the first-year massgprogramme candidates were
expected to working within a marginalised communityrggtiffering psychological

services. There | realised that the psychology we lgahere doesn’t it can't work in
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broadest Africa. | kept thinking how | can help thisman, we are worlds apart. She’s
got no concept of therapy of how to use therapy. lehathole lot of prejudices and at the
end she just kept saying ‘this has been so helpfulcgonot believe how helpful this has
been'. So it does work, | think. Maybe. | expectedftess her and in that way | just
listened so | didn’t put any pressure, whereas | supjifdswas a white woman, the same
case, maybe | would've expected more emotion assapekthink that the traditional
African world is so scary to me, this dark scary pléderie)

No, to be honest- 98% of the lecturers we had last weae white, most of the
supervisors were white and maybe it would have begfiuiéd think a little bit what it
might have been like to be a black client with a whiteabist it might have helped to
think about it before the time than in the room with the tlietmink there are quite a lot
of gaps one realises | mean | do think this course éssanse like Jack of all trades and

master of none.(Simone)

No, the university is still very segregated. Theredisamough academic input addressing
issues of difference. The university offered a divewgiiskshop and it was supposed to
continue but it never did, suggesting that the universitpiserious about addressing
the issue. There was only one person of colour doingahmee course and he raised
issues of race.(Peter)

We were lectured by mainly white people. It's not sgasly a problem but its potential

a problem because it's a white person, from my owergxpce.(Thandeka)

It's easy to ignore something if it's not directly a problfemyou, like | remember there
was one person who felt the lecturer was a bit racistlareler actually noticed it but
then one day she made a comment about Portuguese jp@opBOY did | notice it, and |
thought, you know, | notice what affects me, and raciem fvhite people towards
people of another colour | suppose, | don't suppos#gésn’t hit a nerve, in the same
way that racism toward white people hits a nerve so ibvily I'm not that sensitive to

it, so in the same way | think lecturers or people teachiight not be as aware.(Simone)

In conclusion the trainee reflects on her disappointméhtthe course with regards to race. She
believes the university had raised false expectationsregtard to this issue. She states that

certain expectations had been raised in the proceks stlection of trainees. At the interviews,
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she was asked to state her reasons for wanting toneeg@sychologist, and in particular, what
she perceived the role of psychologists in South Atadae. The inference she drew from that
line of questioning was that the course was designedfapr candidates to position themselves
as psychologists in South Africa with its challenging pdaitlandscape:

| kept thinking it would happen this year (internship)ttteere’d be some sort of
preparation about how to deal with community issuesahwbcacy and what our roles
are, because we were all told, why do you want to jpgyahologist and what do you
think the role is of psychologists in South Africa, andumyerstanding from that was
that they are asking us to be committed to what's gai@ppen. So it was a big
surprise that there wasn’t built into the course, that inseé to be a kind of complete

requirement.(Daniella)

The trainees were also asked about their experientiesupervisors with the view to seeing

whether they had been able to address some of thadieispes in the supervisory alliance.
Supervision

With regard to the role of the supervisor in relation talleimges experienced, two trainees
indicated that race was spoken about in supervisiarbéth trainees, their supervisors played an
important role in facilitating a space to talk about raflenochallenging trainees to reflect on
their experiences. Some trainees, however, reported thattled their personal therapies to deal

with the difficulties experienced with clients:

Yes race issues are addressed as about half the sttdflnabout is my feelings my real
feelings, about my clients and invariably that part of whien to hold a sense of my
client’s identity, race is very important somehow. It is cliftfi to talk about white on
white prejudice. | think I'd like to tell you that | am (afortable) but that would not be
true, I think. | wish | can explain it in more prectgems, but I think it still speaks to my
own anxiety about my own position. | just want to preétiiat something don't exist, that
| recently I'm a lot more willing to talk about it becauseelveen feeling an
INCREDIBLE amount of irritation. | feel angry when lbmought in as co-conspirator,

that makes me very angry.(David)
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The thing is race has never been brought up in amgyo§upervision groups ever. | never
felt comfortable, | never knew that what | was feeling vedisl or is my stuff really, or is

it actually valid and should it be brought to supervisioro8t | be the one to bring it up
or should the supervisor be the one? And that it ves®nbrought up and if there was
something there, it was never spoken about, and ivegshard for me.(Yogas)

The race of the supervisors also reportedly impaateitainees’ experience and use of
supervision. The potential challenges with cross-racipervisory dyads and reflections of racial

fit between supervisor and supervisee were not addressed.

A white trainee recalls having had an altercation witkealdAfrican supervisor which she
concluded may have had elements of racial prejudieeshpervisor had given feedback that
reflected her having a negative attitude toward worlcofding to the interviewee, her
supervisor had totally misinterpreted earlier requestsddy time off from work, which he

understood as a negative attitude toward being at wbknatter was not resolved. For another:

My supervisor is black- that raised questions aboutawial stereotyping. | was
concerned whether he’d be good enough whether Fédequate supervision. Lots of

anxieties around, would | be able to understand him. ldetsally very good.(Shona)

For another trainee of colour who received supervisiom footh a white supervisor and a
supervisor of colour, the impact of race was appafim.reportedly felt anxious in supervision
with the white supervisor, feelings that were absent imther supervisory dyad, which was

racially matched. Of the two supervisory relationshhes declared the following:

I'm checking my files continuously wanting to over-ex@itimg to impress wanting to
be seen as competent, as everything good that goeswitingeeing the white
supervisor. My ward supervisor is an Indian female gesl | do want to show that | am
competent in the area, but there’s more ease that §bhas on my toes that I'm not as
nervous as | am in the other setting.(Yogas)

The white supervisor has reportedly picked up on heeiwisee’s anxiety but had not ascribed it

to the race dynamics nor has the interviewee rafsefldg.

Other trainees spoke of other issues like religion asabdity that were not addressed, and

arguably, like race, remained relatively unprocesdedpite their training fast drawing to a close.
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One such experience that is worth mentioning in sortal dethat of religion and the impact of
not speaking about it on one of the trainee’s profesktmmpetence. He describes his
worldview as being increasingly shaped by “theo-cehfraligious) principles, and he says that
the absence of focus on religion during his trainingeviadifficult to talk to anyone about areas
of conflict, the areas where his religious values wepglds with what he was taught in

psychology training:

It's very difficult, sometimes for instance | found nifyséh clients engaging in deviant
sexual practices, premarital sex that goes againstetigious beliefs. Fortunately it's
never a life and death situation. It's not a case of ifi'ddo something the client will
die. | apply what I've been taught through seculargbices and trust there’s a supreme
being that will ultimately decide the outcome. You caritsag bit of a cop-out. It's very
difficult but you can’t do two things at the same tintis.difficult, | sometimes am
concerned that | may be condoning certain lifestilesl’'m aware | can’t prescribe to

people.(Salie)
And

| see a lot of kids sometimes they tend not to revereghsints in a manner that I've
been taught, that's not to say the client is the proldeail, that the child is the problem.
Sometimes | find that the manner in which they relatediv parents even though their
parents are the problem is not the way | believe. YowkKkor me you respect your

parents till the very last, no matter what the problem betwhe two.(Salie)

An area of particular concern to the interviewee @&@ragclients who are in same sex

relationships:

There’s a particular type of client that | haven’t seeryasthat is the one where the
conflict between my religious beliefs and therapeutic bediefg¢he strongest and that is
homosexual clients. | did see a homosexual client lastlyg that was at the university

and that tension was particularly difficult for me.(Salie)

In response to the question of how he imagine hefubres$to clients who practised

homosexuality, the trainee responded, “I honestly daroiv”.
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| don’t have a problem with homosexual feelings. | thimltshrsomething quite natural
like if a guy sees another guy and think wow, that's @aohe for a woman. What | DO
have a problem with is when people act on those fedliags when there’s a

problem.(Salie)
A further difficulty experienced is when he sees clighéd share his religious background:

| first identify with being a Muslim and see my clienadwother in Islam so it's difficult
to distance myself. It’s difficult to be a therapist and ashn. It's difficult to maintain
that hierarchy in the situation even though | know Iudtidor the client’s sake and | also
find that Muslim clients are a lot more familiar, they relé me almost as if I'm not
really their therapist and just a Muslim so maybe the brbibed relevant in Islam

overpowers the traditional hierarchical stance of westeaition.(Salie)

When asked to elaborate on the difference between bdilpw Muslim and a therapist in the

therapeutic setting he replied:

| think the danger is that | can become judgmentg} easily. | would say, no you can’t
do that it's not allowed. You can’t say to a person’smhbetter off fasting or you better
make sure you go to mosque, for heaven’s saken't say that but it's in the content. |
find that | become more judgmental, it's kind of like dhéld sits with a parent, the
parent is judgmental and yet the parent will be closeh#ochild because they are
familiar. | find that being a fellow Muslim, it gives me au&tically the right to comment

on rather than just to reflect.(Salie)

Given that he did not address these complex isaw@sgdraining | then asked how he deals with

these areas in his work. He concluded:

It's not easy, not easy at all but | guess the way tdr because | have to face the fact
that | can’t prescribe to people how they should their life, the way | get around it is to
consciously remember these are behaviours and ndteztien of the state of the
person’s soul. | try to remember that we are all atliustruggling Muslims and non-
Muslims alike. We all have the Divine inside us. | tripear in mind that we're all from
Allah.(Salie)

152



In summary, there was a wide range of thoughtfulemndtive reponses to the questions asked.

The discussion of the findings will be explored in thetrohapter
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CHAPTER 6: DISCUSSION

In keeping with the format of this thesis | again opt to sttt my experiences as these remain
central to my interpretations and the thesis process.drtouk this thesis as the result of my
personal challenges during my training as a clinical psggfist. | had concerns about the
awareness of the centrality of my race and questiatedher my classmates had similar
experiences. As a group we were mostly silent aboetdaspite the awareness that our lived
experiences spoke loudly to race. In retrospect, ibrgdal that | and many others who had been
psychologically affected by apartheid, had at that tsen registered at an institution renowned
for its contribution to political emancipation, indeed ie ttepartment which was ostensibly
positioned as a home for liberators of psychologicatidia. Since then, | had embarked on
journeys that had facilitated much clarity and contribiitehy readiness to take on this project

whilst feeling confident that | could control for any undoffuiiencing on process.

My confidence and relative experience, however, did nttedy protect me from the process,
and during those times | had to work harder at keppiy subjective position from influencing
the work in a negative way. |, for example, had totione to respectfully engage one of the
white participants who, despite having had a great deatas-racial, contact shared personal
views that to me seemed deeply problematic and indemst. His sweeping generalisations
about black clients as not being suited to psychothenagyia regular recommendations for
medication as preferred treatment suggested views diegigigd in racist thinking. This
discussion was one of the many areas in which | hadrtain my feelings of alarm and be
aware of not unduly influencing the telling of his woilklvs. The recommended reflexive stance
of engagement with qualitative research has significantijribuited to my awareness of
separating feelings that belonged to me and from tivbggh belonged to participants. On one
occasion, however, | had unconsciously disengagexl ihe writing process for a protracted
period. In retrospect the period of disengagement magapeuring the time when my family and
| searched the property market with the view of purcigaesidential property, and the story of

this period in my life is not irrelevant to this thesis.

As a consequence of apartheid, all the better retsidianeas, where there are significantly larger
houses and land in tree lined suburbs, were reseovatdhites. After 1994 it has become

common for many people of colour who are able tordfto do so to move into historically
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white neighbourhoods. The demand for properties suaggrbople of colour who had the means
vied for homes in significantly improved suburbs. Mavtyite people took advantage of their
good fortune brought on this time by the new dispensati®many significantly hiked the prices
of their properties to sell to eager buyers of coloue &ktent of the price hikes were in many
areas quite astronomical, putting many properties oatohomic reach for many persons of
colour. At the time, social discourse was pregnant thigories of racism, that white people were
strategically inflating property prices to maintain theaarfor white use. The view of racism on
the part of white property owners was further reinfdradaen large numbers of white people

emigrated.

In searching for a home | became aware that whilst ¢idacas Nelson, Englar-Carlson,
Tierney and Hau (2006) say “is undoubtedly onenefgrimary avenues by which upward
mobility is made possible” (p. 1), this education was notghdo level the playing field for
people of colour in South Africa. | was livid. Theustice of it all felt overwhelming, and for a
while | felt despondent. | realise this was partly beeduuld not get the relatively modest
house in the tree lined suburb | had so desired brg yecause it felt at the time as if the long
awaited democracy had made no real material differenpeople of colour — if anything, it had
seemingly ironically been to the significant finandiehefit of whites. | stopped the property
search, contained my anger and continued functionispases alongside white people, an
experience that people of colour routinely managenedbe accused of having a “chip on our
shoulders”, attesting to Du Bois’ notion of dual adossness (cited in Dennis, 2003). |
refocused my attention on this thesis (albeit many montég Bnd became more resolute to tell

the stories of the trainee clinical psychologists.

My experiences during the process of this thesis arecioraevith the fluidity of different racial
identity statuses that we are seen to inhabit (Helms ékCt999). The notion that one can
occupy multiple statuses, and depending on the contexgamapy earlier, less evolved identity
statuses, resonate with my lived experiences. Retrtvgplgc | am able to recognise the
evolution of my racial identity. Early experiences, jgatarly during high school that coincided
with the State of Emergency in the 1980s, had lafdgegn dominated by experiences that
probably fit in with the Immersion-emersion status (He&Sook). | had been aware of the
need to reframe the negative associations with beingf,dad collective protest actions further

facilitated as positive group identity. At the time the posigik@up associations was primarily
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defined by the “struggle”. The courage and selflessrof the group identity was highlighted, and
celebrated. However, whilst being immersed in pro-blagleggnces, there had always been a
part of me that idealised whiteness for its associatitihall that was positive. The desire for
whiteness often manifested in rejection of whitenessaesqf course, of a psychoanalytic
defensive structure labelled “reaction formation”, calipdn to protect the psyche from
unacceptable impulses. My subsequent experiences whiakdéngursuing academic studies,
increased interaction with people from different racesaakwand of course, the maturation

process that accompanies getting older.

The dominant status that resonates with my currentiumiog appears to be closer aligned with
the Internalisation or Integrative awareness status. Kehidatatus is the more mature capacity
to integrate different aspects of one’s identity, esaljnseen as multiple. In the integrative
status one has a more balanced view of the differerd,raxperience positive association with
one’s group identity and a commitment to the eradicatiatisgrimination. The person in this
advance status, does not rely on racial stereotypidgsa a result does not draw on essentialist
thinking. This is the point of departure from the Intéigeastatus. In my experience, given my
socio-political history, the two positions are not mutuakglusive, they simultaneously inhabit
me and has become as Posel (2001) says, “a habdwgftti. The apparent contradictions
inherent in occupying a position that admire as muchdetéists, perhaps has to do with there
having been no deliberate attempt or intervention atrigetiie scars of apartheid. | intuit that the
contradictory occupation in my racial identity reflectsl &in response to the contradictions in
South African society, reinforced globally. My internal exipnce mirrors living in a land of
contradictions, where principles of democracy occygaces alongside the apparent, daily
perpetuation of injustices and racism. Perhaps the dotmacial identity status | occupy needs
reformulating to fit the specifics of the South Africeantext.

My subject positioning, inclusive of the loosely defimadial identity status, provides the
context of this research. Throughout this researedldeen mindful of the risks to stereotyping
and the importance of what Weingarten (1995) describ&adisal listening”. According to the
author: “most voices and stories are authentic onlynvamel where they are authenticated by
respectful, accepting, listening —an authentic stanaenslcoming one, it is non-judgemental
(Weingarten, p. 17)".
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These represent some of the very practical considarhtieeded to give, in an effort to make
this an ethical and valid study, whilst simultaneously makiegntribution to social change. |
have provided the reader with “thick descriptions” to alfomtransparency of researcher’s
interpretation. I'm in agreement with the hermeneutic apgrdaat suggests that one only has
access to an approximation of the truth and that speé&shion their narratives to the audience

(Dilthey, 1976), further supporting the need for dethdescriptions of participant responses.

Further to the hermeneutic stance | shall now revisittiteria noted at the start of this thesis
(Table 1), with the view to lending further support tdidity of findings.

The criteria by Holt (2003, p. 12) are presentedablé 7
Table 7

Criteria for Validity

Substantive contribution Does the piece contribute to odenstanding of social life?

Aesthetic merit Does this piece succeed aesthetically? kexhartistically
shaped, satisfyingly complex, and not boring?

Reflexivity. How did the author come to write this text®whas the
author’s subjectivity been both a producer and a prooluthis
text?

Impactfullness Does this affect me emotionally and/ofledtially? Does it
generate new questions or move me to action?

Express a reality Does this text embody a fleshed msesef lived experience?

In my opinion this piece has contributed to a furthetarstanding of social life. This view was
supported by some of the responses by participants, gfigggesting that the interviews had
facilitated an awareness of matters that they had not pidyigiven any attention. This piece
potentially aims to contribute to facilitating further undensliing by educators and trainers

supporting claims to impact on social change.

With regard to reflexivity, | have demonstrated the reflexstance undertaken in this study. |
believe the reflexive stance facilitated the rich, dgemful and meaningful conversations
participants felt safe enough to share with me. This allbparticipants to engage with the many

challenges they face with regard race seemingly wittieubheed to offer socially desirable



responses. Whilst participants often invoked speedtstiygested an identification with myself
as researcher, it reflected experiences that sugdestet things in common, as opposed to ‘the
same’. Whilst the commonly referred to “you know wikeey are like” was used by participants,
irrespective of race, to reflect common understandirexperiences, participants did not appear
deterred from expressing perceived points of diffezefnem the researcher. For example, white
participants were able to share with the coloured rekertheir awareness of racist thinking.
Whilst some were visibly uncomfortable when | asked therhaoessome of the racial
stereotypes they have, they nevertheless couragedshdsthem without needing to protect me
or themselves. Participants of colour also engagédteatitally with some sharing their
disconnection from politics, a position scorned upon inynstio-political circles. Whilst others
shared their complex experiences with regards to thealidentities, that, at times, vacillate
between desiring whiteness with its perceived posittrébutions and feelings of a strong sense
of pride in being persons of colour All of which &didto the depth of social experiences shared,

with regard to race.

| continue to benefit from the impact of this reseanchmy person. The findings have given
support to my experiences and confirmed that my aingdle with race are a common experience
and does not reflect “a chip on the shoulder”. A follogvto the initial interviews would be
necessary to determine the impact on participants; henveany indicated shifts in their

thinking which | can only assume is lasting.

With regard to expressing a reality, the findings suggigsificant overlap in experiences,

lending support to this thesis expressing a common reality

Evaluation of the aesthetic merit, | leave to the read@ngbmindful of the dictum that states,

"beauty lies in the eye of the beholder”.

To conclude this section, | wish to draw attention todésirability of the advanced statuses of
the racial identity statuses and experiences as put foraarongst others, by Helms’s (1999)
theories on the racial identity of white people and peoptmlour, and Steyn’s (2001) narratives
on white racial identity. The advanced stages free fiamism and incorporating multiracial
inclusivity as suggested by the theories, | would argughat we should aspire to. In particular
those are statuses that | recommend trainers facilitagtufdents of psychology, which suggests

not only that psychology’s boundaries be expandedd@kpolitical activism but that the view
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of people, include the whole person. Implicit in teeammendations, of course, is the
understanding that trainers, educators, supervisarpalicy makers in the field of psychology,
themselves embark on this journey. For how else canbthexpected to facilitate those changes

in their trainees?
The section below will delineate and detail the experientésinees.
The self reported meanings of trainees’ racial idetities.

The results suggest that all participants identified therasetvterms of race. The question posed
had been leading, in that participants had been askedifrat all, they defined themselves in
terms of race. The underlying assumption had beemérttipants who did not view themselves
in racial terms would be free to indicate alternative® @ther concern had been that of ‘social
desirability” that participants would tell me what they thdughanted to hear; however | was
sufficiently satisfied as three participants initially iratied that they do not see themselves in
terms of race whilst others had been able to sharejmweitbdible discomfort, the extent to which

they still use racial stereotypes popularised duringtiapial:

The findings of this study of South African clinical peplogy trainees during their final year
masters course at the universities of the Western Gagléenbosch and Cape Town at least
seven years post the first democratic elections argreeement with extensive literature that
argues that race is central for everyone. Furtherniveejata support the view that people who
share a strong identification with their ethnic and/or religimentity view their racial identity as
secondary although race remains central to their livpdréences and the way others are seen.
Similar to people with strong affiliation to their ethnidaneligious identities, people with
physical disabilities that significantly shape there lifpaexience also view race secondary to
their dis/ability status. Moreover, the findings sugdleat racial identity in the South African

sample is intrinsically associated with apartheid’s ra@étips.

All trainees who indicated their racial identity as whhargd their awareness of the white race
being intertwined with atrocities of domination and oppressigpeople of colour. The
association with apartheid is what trainees describduearsdifficuly in identifying themselves
as white. One trainees articulated her difficulty witharelgto her racial identity as white in the

following manner;
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I would much rather not be white - there’s a lotlohe attached to it and it's shame
and resentment | suppose because | do feel thasthiy home and | am attached

because of my skin colour to the history of the countthats really what it is.

Only one white trainee indicated a racial identity thaniguously positioned between
awareness of his racial identity as white and beingueddtnd. In response to defining his racial

identity the trainee had this to say:
Colour of skin white sometimes pink. | don’t see theurolo

Some have argued that when white identity is unmarkeaarienced as colour blind then it
leaves no room for deconstructing or problematising wtéatity (McDermott & Samson,

2005). Unexamined white identity thus conceals the nmeebprivileges and power (Green &
Sonn, 2006; Holdstock, 2000; Swartz, 1998). Small (198f))es that colour blind perspectives
which may even be presented as unbiased, impartiahardanti-racist often deny the real
evidence of racial discrimination, and are in effectrifisimatory. Unexamined whiteness
therefore increases the likelihood of re-enacting eggive behaviours based on race. Relative to
other trainees, the trainee with the colour blind viéwaoe noted above, appeared more

predisposed to racial stereotyping shaping his wattk patients but more about that later.

The general awareness of themselves as being whiggpesssed by trainees, challenge the
commonly held views advanced that white people genedallyot see themselves as belonging
to a race. However the findings suggest agreement véthsvof whites being wounded. There
are feelings of shame and guilt about being white, waititigic reference to the historical
association with politics of oppression and discriminat©iark, 2001; Helms, 1994; Steyn,
2001). These findings also support that of Gallagheited in McDermot & Samson, 2005)

study asserting that college students display high leveé&@l consciousness.

At a glance most of the white trainees would be considesexperating within Helms’s (1994)
Pseudo-Independence status and in Steyn’s (2001) NarBtsub category, | Don’'t Wanna Be
White No More. The Pseudo-Independence status and t B&arina Be White narrative are
marked by critical self reflection and significant discorhiwith issues relating to race. The
discomfort experienced is linked to the awarenessetomplicity of white with racism. The
negative feelings associated with whiteness also culmimatelistancing from the white race,

leaving many, according Helms and Cook, (1999), witloacial home. White persons
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operating in this Pseudo-Independence status are coetsialerisk of being isolated from some
in their white racial community whilst also not necessaridily embraced by the black
community. For Helms, white persons sufficiently comeditto personal ideals of non-racialism
continue along the trajectory of racial exploration adiragnto the Immersion-Emersion status
(Helms & Cook). In this South African sample none of thtevtrainees articulated experiences
that would suggest operating in the Immersion-Emerdiatuis. On examining the data, | agree
with Helms that commitment on the part of the white indialds necessary as a basis for
change, though commitment is clearly not a sufficientireqnent. The socio-political climate in
South Africa appears a significant determinant of whabssiple with regards to racial

exploration as captured by the following trainee:

There’s a part of my history that | would like to go ké&e find out more about but it's
always complicated because | do feel I'm an AfricaBpath African that is my primary
identification but | am also white and | do have a tribe &ndme from another country
and I'm curious. If I'm doings that am | saying that mgntification is not primarily as a
South African.

The self-articulation of racial identity as noted abovélgdts the burden of shame and pain
associated with white racial identity for the traineethia study. The negative feelings
associated with their self-articulated racial identity appeeedricably linked to apartheid and
present-day racism. For many the discomfort felt resulésdistancing or dissociation from
identifying as white. This, in turn, results in further commjiles as white trainees report feeling
cut-off from other sources of cultural heritage thataslimked to racism. The absence of public
directives from influential political and/or social bodiesifitating a safe milieu in which to
traverse the complex contextual racial identity configions appears to constrain those white
persons ready but afraid to actively engage with tiaeial identity and moving beyond the

futility of guilt and shame.

In stark contrast to the dissociation of white trairfees their racial identity is the strong
identification the black African trainee has with her ah@entity. The only black/African
trainee in the sample strongly identified with self artiedablack identity. Her racial identity as
black was powerfully tied with South Africa’s historicakral politics that positioned black

people at the bottom of the racial hierarchy. Her racaitity as black was also associated with
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an expression of the non-western identity that empleasisecollective ideals above that of the

individual interests.

Whilst the black/African trainee expressed feelings of insigciimat suggest her having
internalised negative messages about black people beidggoate, she also exhibits a high
degree of confidence. She reported her involvemethieipolitical struggle whilst in attendance
at a school that prided itself in its active involvemerpatitics, as well as her successes in the
advertising industry, which at the time was consideretlitevdominated field, with much
enthusiasm and confidence. Her social circle is alsateghéo include people from different
races as suggestive of her comfort with both beingkldad sharing spaces with other races,

particularly white people implying that she doesn’'t hapeablem with race.

On the other hand, she reported being challengedgdtire training by a white peer who would
joke about her pronunciation of certain English worde &tknowledged that whilst English was
not her first language and the taunting not perceivedadisious, she still struggled with not
getting it right as an African. In the example cited, whilsglaage or more specifically the
enunciation of the spoken word was being contestati, frarties were engaging racial
inscriptions as members of the dominant and subordgrates that determined who the
custodians of certain practices are in relation to the ¢@ioy, 1987). The dominant and
subordinate racial groups are then defined and giveaming through their relationship with the
other. This view is further extended with coloured identitle®se meaning is fashioned by the
in-between status, being position between the dominaite wioup and the subordinate African
black identity (Erasmus, 2001).

The trainees who identified as coloured expressehaneness of the relationship of coloured
identity with racial politics that precariously positiored privileged coloureds above blacks

but neither above nor equal to whites (Erasmus, 2001).

The coloured trainees articulated views concordant thi@himplicit belief that coloured identity

is lacking worth relative to white identity. The traine¢so expressed multiple representations of
coloured identities that are in keeping with Erasm(&091) view that coloured identity is not a
fixed category. Coloured trainees gave expression tditigsrihat are “linked to feelings of
shame (Wicomb, cited in Erasmus, p. 17) and discointbey expressed pride associated with

cultural values and practices, that whilst they acknowl@dtgaot being unique to coloured
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people, are considered as prominent features ofi@ddamilies, they also shared contradictions
of within-group bias based on for example degreesudkreess and relative sleekness of hair. The
trainees’ articulations of their coloured identities fit weith Erasmus’s (2001) assertions that
coloured identities have multiple configurations that shemm varied sources whose design is

perceived of as fluid and not simply white imposed.

The shame attached to coloured identity had been quetevbelming for one trainee as she
described distancing herself during her teens frorogmions of the vileness associated with
being coloured. The above trainee’s more obviousrtigtg from her identity as coloured
persisted into adulthood. After our interview, she rieggbexperiencing “a reversion- a return to
the point of entanglement, the point of difficulty” (Gliesacited in Erasmus, 2001, p. 24)
following her attendance a few years ago at a presamiat which | had spoken about my
experiences of being a professional woman of colodnilstho longer desiring whiteness she
reports to at times still being challenged by historicahglexities and contradictions in her
experiences of being coloured. An interesting thougdtsuaprising observation had been the
similarity of sequences of disconnection and reversioreghaith trainees who identified as

Indian, shown below.

Trainees who self-identified as Indian also struggledeatify with their racial identity. Those
trainees reported particular difficulty with the negatigsaxiations with being Indian and the
perceived ridicule by white people as well as all otlwr-Imdians. As in the case of coloured
trainees, the negative perceptions centred on being kssvtiite, but also included reference to
Indian culture, including dress code that is viewed akward, dirty. Indian men are perceived
as only interested in money and as a result un-trugtwdemales subservient to men and

“barefoot and pregnant”, as captured by a trainee.

In order to escape from her identity as Indian, orth@frainees reported having assimilated into
the coloured culture. She socialised primarily with colddrends, having worked very hard at
keeping her racial identity separate. This process obdigection required elaborate attempts at
keeping any reference to being Indian off limith&r coloured friends. This meant that she did
not invite friends home and when on the rare occdsiemds came to visit she would be acutely

aware and remove any reference that might be integbeet stereotypically Indian. For example,
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her mother was asked not to dress in traditional Indiiags and no Indian music was allowed

during the visits.

As with many post-apartheid identities, many have tedeiErasmus, 2001) to historical racial
identities. The Indian trainees thus reflect on the multgpeesentations of being Indian, the
considerable within-group differences, the fluidity anel ¢bnstructiveness (Reddy, 2001) of

their identities.

It's been a complex process having shifted from awaseotlndian to not coloured to

black and back to Indian.

The accounts provided by trainees identified as blamkuced and Indian, in other words, all
trainees of colour, appear to corroborate Mangany®33) argument that blacks as an oppressed
collective have internalised feelings associated wittrimriéy and shame projected onto their
beings by a political system that systematically rejecteddisparaged all associations with

being black in this world. The findings also suggkstyever, that internalised racism is not the
only subject position occupied by people of colour. Thisoes with Bhavnani and Haraway's
(1994) expressed concern that the view that internalesggim is all that defines people of colour

contributes to their being pathologised.

The coloured and Indian trainees collectively put fodadentity positions that may well be
considered as being in the latter part of Immersiorersions status in Helms’s model of racial
identity development for people of colour. People in the latierof the Immersion-emersion
status are believed to have a greater consciousnéss sdcio-political impact and design of
racial identities, and less dependent on racial stgwgmyn valuing associations of everything
black and devaluing of whiteness. However, the Imioeremersion status suggests that the
developmental tasks of persons in that status is inetep@s the final status namely the
Internalisation-commitment of Integrative awarenesst s known, for people of colour still
needs to be achieved. The Internalisation-commitment siigoals the successful attainment of
a healthy, fully integrated racial identity with unbiasedwsef all racial categories.

Next we will look at categories of identities such as ettmeiligious and ability/disability that in

instances eclipsed race as primary markers in theiladpealhd self awareness of some trainees.

The trainee who self identified as Chinese when agielder racial identity had difficulty with

the question. Whilst Chinese have been accorded hgnwhdte status in South Africa’s
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apartheid’s arbitrary classification system, the traineendiddentify as white, a position within
whiteness, that Burman, cited in Mercer (1992), descebdke notion of “different degrees of
othering” (p. 161). She shared her awareness asdsbg her grandparents of initial
discrimination suffered at the hands of the apartheicctnment. She exhibited experiences that
suggested feelings of perceived inferiority relativpaoceived white standards as well as
negative associations such as all Chinese people areagomattial arts, maths and love money.
She also acknowledged the constitutive nature of Chidestities as well as the tendency of

many Chinese people to hold racist views.

The Jewish trainee had great difficulty in identifyirignkelf in racial terms. He supported his
primary signifier as Jewish by offering an articulagatively comprehensive account of his
religious affiliation. He demonstrated a thoroughly intergdimelationship between his religion
and his daily routine activities. However as he recomsitithe question, he directed his attention

to race and appeared significantly less articulate asoclemfortable.

Similar to that of the Jewish trainee, the trainee th&idehtified as Cape Malay and the trainee
with a physical disability both indicated that their race wacondary to religion and bodily

status respectively.

The trainee born with significant bodily impairment desed her life experience being
dominated by her body. This places her in a categayigrstrikingly different from the

numerical majority able-bodied persons. Her sustainedaiousness of her body as different and
the constant negotiating of her body in a world predomipaietsigned and biased towards able-
bodied persons reportedly results in her feeling mafigied. This marginal position, she reports,
makes it hard to identify with associations of white priy@end power. She initially struggled to
define herself racially and deliberated on the differdreteveen the labels “white” and

“European”, eventually choosing white to describerheral identity.

As noted by the Jewish trainee, further reflections erlitted experiences of trainees noted
above suggest encounters that are also indisputalglg.rilext | reflect on the trainees’ account
of significant events and/or people throughout their lthes have shaped their awareness of race

and informed their racial identities.
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Experiences that shaped trainees’ racial identities

Whilst the historical accounts are always retrospectiveingelyn memories of events, the
confluence of trainees’ accounts provide reasonattisfaction as to the accuracy of accounts.
Dilthey (1976), an ardent campaigner for the acceptahtiee truth value of such accounts
argued, that all accounts, in any event, are always gippaiions of the truth.

The accounts given by all trainees irrespective of saggest that their awareness of race and
factors that shaped their racial identities are multifacét@eng occurred throughout their life
and are on-going. The findings provide agreement eikarch that positions the family as the
primary source of influence. Research suggests muitifiteences including the media, books,
and film. A further influence that contributed in shapracial awareness for some had been the
public participation in political protests, particularly in ##80s and 1990s. Many school
students participated in protest actions drawing attentiandaaising issues of oppression. It
was however, primarily children and adults of colour wdak part in the resistance movements,
with strikingly fewer white people actively positioning theelves in anti-apartheid campaigns
for example. This skewed racial representation in dsgdresistances against apartheid possibly
fuelled assumptions that racial matters were only of @onto people of colour, that white
people were not affected by race. The accounts prdvidghlight the active involvement, albeit
to different degrees, by trainees of colour and thigperal awareness for some and conscious

engagement for others, differentially shaping their radeitities.
The impact of their racial identity on their work with clients

The contextual nature of race notwithstanding, tHiigel nature of race continues to challenge
many in contemporary South Africa. New constructiohoial identities have added further
nuances to an already complex experience of beirglrdde relatively cosmopolitan status of
democratic South Africa has had a limited effect oratdotegration. Some have even argued
that racial integration may in fact fuel racial disquiettae inequities between the historically
dominant and oppressed groups may be more visiangheir closer proximity (Small, 1999).
Race, racism/s and their political inscriptions continueetoead from the colour of people’s
skins. The literature is replete with the psychologicalimdedness of people of colour and later

wounds experienced by white persons (Helms & Cat&9]1).
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Many of the trainees were emphatic and in agreementheétliterature suggesting that racial
identities play a significant role in the relationships withntbe For some trainees of colour, the
impact is felt often even before seeing the clients, anwiey were referred white clients. The
colour of the clients’ white skin reportedly has the pt& of emotionally destabilising the
trainee and may affect therapeutic competence. The ifismthaacism associated with being of
colour is elicited in some cross-racial dyads, regglitinfeelings of intimidation, fear, low self
worth, anger, critical self consciousness and questioeaplertise. In contrast, according to
trainees, when they see clients of the same race r#ioét identity facilitates feelings of

comfort, rapport and safety for both client and thestapi

For white trainees their race at times facilitates the wagrkiliance as some clients of colour
appear to respond well to being taken care of byitevprofessional. This probably has its
genesis in the meaning of race relations in South Afhiaahas elevated white people and
attaches all positive attributions to white people. On therdiand, the deleterious race relations
and power imbalance leave trainees who identify as wiétestrung by guilt in working with
clients of colour. Trainees have reportedly avoidedidgalith issues of race, fearing for

themselves and their clients.

White racial identity also impacts on work with white clerfome trainees have reported on
their unresolved feelings in relation to clients whoaeeeived to be racist, racially oblivious or

those expressing feelings suggestive of entitlement.

The universities, supervision and their roles in failitating multiracial

competence

Trainees categorically asserted that their institutidrséunly did not adequately prepare them for
working in multi racial contexts. Institutions were criti@dser questioning during the selection
process that implied their commitment to dealing with issdieace and social justice and then
not delivering on this commitment. Responses by traialsessuggested that the three
institutions embodied South African racial politics. The ursitg that was historically for the
exclusive use of white Afrikaner students and relativéhé other, had stronger ties to political
figures of the apartheid era, appeared to attract mi@sen of association with continued racist
practices. The other historically white university appdao be viewed in more liberal terms,

partly in response to the perception of a significanblement increase of students of colour.
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However both universities were equally criticised foirtherceived slow responses to racial
transformation. The trainees researched reflected tiseortent with academic teachings that
were described as Eurocentric and illustrating little relegao South African society. Issues of
racial and class differences in particular, and to &tesgent gender issues were raised as
causing particular difficulties as trainees felt hamstrunfpbgxample their inability to
operationalise psychodynamic theories taught. Traineesemgeuly critical of the continued
predominantly white staff profile, perceived as reflectwogrly on commitment to racial
transformation.

The university historically designed to cater for thadsmic needs of people of colour who were
denied access to white universities, and which was insttahin liberatory politics also came
under fire. Trainees were critical of the university'sgaéred lack of emphasis on race. Similar
to those at historically white universities, trainees wetéatiof the perceived lack of relevance
to the South African context of academic teachingainEes were also disparaging of the
university’s selection of proportionately large numbsra/hite students for training in the face

of established disproportionate ratios of psychologisfsopulations. Trainees felt aggrieved that
the historically black university did not privilege traineésaour for selection, and, similar to
historically white universities, the university stands aedusf not having committed to

advancing the interest of the politically marginal.

All three universities were perceived of as having madeesattempt at preparing students to
work with racial diversity. The trainees reported hawdege some of their training with
historically marginalised communities. However, whemtes discussed the work, they
reportedly did not discuss race. Similarly, trainees pedahe relatively mixed racial profiling
of the class as deliberate attempts by some universitieffer experiences that speak to
diversity; however, overt discussions with regardsdmee racial differences were not
facilitated. Race, as reported by trainees, did nob foart of open discussions at all three
universities and as a result trainees primarily reporéeth avoided dealing with racial matters
with clients. The silence around race also reportedignebed into other training areas like

supervision.

Supervision is widely regarded as central to professideatity development. The significance

of the role of the supervisor in contributing to trasideowledge, awareness and skills
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development in working with diversity is without questiblawever, adequate preparation of
trainees specifically working with racial diversity requisepervisors that fulfil certain training
requirements. Amongst the requirements suggested agialskmrsatisfaction of training needs
are supervisors who invite an openness to learnrddial identity statuses occupied by
supervisees are also considered critical in determining leomeptarity in the supervisory dyad,
a criterion that surpasses simple racial matching (Helr@®8k, 1999). Trainees reported
uncertainty with regarding whose responsibility it is teeaiace related matters. Helms argued
that the power differentials within the supervisory dyadoted with racial differences most
decidedly puts the trainee on the back-foot. The palifgerential may make it difficult for

trainees to raise matters they may perceive as controvergeaen embarrassing.

Supervision was described as helpful in dealing with raggters by only two trainees. The
larger majority, irrespective of race or institution afdst, found the process unhelpful, with
some uncertain, as to whether race must be raisedtamdhould initiate the discussion, in
supervision. Race as it pertains to the identity ottiest, trainee or supervisor was reportedly
overlooked in supervisory sessions. Likewise, other magnies such as religion and disability
were also sidestepped, forcing the responsibility fosic@ming these issues in the hand of
trainee incumbents, leaving training gaps that some tragueemue to struggle with. One can
reasonably assume that the restricted discussion @fsityy in supervision as reported by trainees
would have limited trainees’ professional developmenegaly and with regards working with

racial diversity specifically.

Professional development of trainees has been deseadbadite of passage with trainees moving
from being anxious neophytes to reasonably configmfessionals having traversed and
conquered many developmental challenges in betweetléK&tSwartz, 2004). The results of
this thesis confirm the master’s course as challengingrais and demanding. It shows
furthermore, that trainees enter the masters course aiying degrees of previously acquired
occupational competencies. One can reasonably asthamheat the time of entering the course,
following stringent selection processes, trainees coamorably equipped to take on the
challenges inherent in a course at master’s level. Haywgien the range of specialist,
professional competencies that trainees are expectatjtore by the end of (only) a year, after
which they are tasked with the serious responsibility afting psychiatric patients on a

significantly larger scale, it may also be reasonabéssume that the anxieties perceived, may

16¢



be contextually driven, rather than necessarily justdiedites of passage. In general
conversations about their work, trainees expressed asaiout coping with the volume of
academic work, patient load as well as their needtoptete their theses during the same period.
In addition to the training demands, which, accordingre trainee, “makes you a Jack of all
trades, but a master of none”, trainees also, indeptndgrappled with serious challenges
brought on by racial, religious and disability issues. Téises questions as to the basis on which
trainers determine professional competence and whethasshesments are in alignment with
trainees’ lived experiences. | would argue that, gitenstringent requirements for acceptance in
the master’s programme, and (here | am stating thi@a$) trainees ‘proven’ capacity’s to cope
with academic rigour,- all having, at a minimum, two ursitgrdegrees,- that coping with a
master’s degree, in the main, is a given. Furthéithportant to note that like identity,
professional competency is multilayered. If, as in #eeof this thesis, the trainer’s lens is on
multiracial competence, then the results reflect poorlirainees and their respective

institutions.

The shift in professional foci of mental health proi®sals from viewing psychological health as
simply the absence of mental illness but expandingepsidnal responsibilities to facilitate
empowerment that increases the likelihood of sustained meodal health necessarily creates
new training imperatives. Additionally, the increased adeymf seeing the client as a whole
person- that is considering the multidimensionality afppe when assessing, diagnosing and
treating and/or applying assessment tools- automaticgligreds the boundaries for best practice
and therefore has training implications. Implicit in thétsh professional focus is the awareness
of new demands being placed on the person of thehpkygist. The injunction to psychologists
to ‘know thyself’ as suggested by the APA (2003) hasnljropelled to essential status, as
psychologists are now expected to be more mindfureftective of themselves and the many
contexts of their work. Psychologists are also expectee mmfortable with having open
honest discussions about race. It has also becomeiakgarpsychologists to become aware of
their internalised racism/s both for personal processingetisas controlling for potential
unconscious re-enactments of discriminatory practiceisstgahite clients as well as clients of
colour. The demands placed on therapists reflectitheging socio-political context.
Psychologists are ideally suited to respond to the chgrdgmands given their/our accessibility

to a range of professional skills necessary for sunctertakings. Responsiveness to the new
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professional demands, potentially holds significant peifesl benefits for psychologists as well

as for civil society.

The conclusion, limitations of this study and recommendsitiaitt be explored in the next

chapter.
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CHAPTER 7: CONCLUSIONS AND RECOMMENDATIONS

South Africa’s political history has as elsewhere beeneshap global politics. Colonialism and

subsequently apartheid form an indelible part of our pdliticsdory.

Both political systems were responsible for seriouscites towards people, using primarily
skin colour for the justification of innumerable injustiegminst persons of colour. Biblical
inscriptions were used to support the State in determipnoggcting and sustaining white

interests. Familial and cultural reinforcement largely bdgdlitical injunctions of the time.

South African apartheid politics required sustained ta&si® from liberation movements and
individuals before it was possible for the country todsee democratic. Though our democracy
is young, we have policies and processes of transtiom including a very progressive
constitution, which have given the country the image astzagflagship in terms of
transformation and the establishment of a human riglitare. The challenge that remains here
and elsewhere, however, is that of repairing the dambtje old world; the everyday reality of
life for many South Africans is of a divided and dangersociety. Given that psychology as a
discipline claims some expertise and, indeed, bears sesponsibility, to deal with the current
legacies of past hurts, and with the reproduction of paihoppression, it is at this point of

transition that the concerns of this thesis interseatrally with political issues.

Psychology, understandably a vestige of colonialismnamieé recently apartheid, is caught in the
interface between the new and the old political orders ueslerstandable is the slow growth in
transformative practices and processes by a professimh prides itself as having
transformation as a key performance area. “Going &hngels fear to tread” is what
psychologists often say about their own courage in asidiessues that would not be
considered by the fainthearted. Psychologists pride #leets indeed, in being able to speak of
difficult things. Despite psychologists’ courage shawmany areas, courage that contributes to
making psychology a very noble profession, the fieldfaato few professionals who tread the

murky waters of race.

The findings of this thesis attest to some of thdlehges facing the profession in contemporary
South Africa in attending to the needs of all South Africfareover, this thesis highlights the
needs (training and personal) of trainee clinical psladists who also form part of the political

tapestry of South Africa.



The findings suggest that race remains a hugely dedtéssue in democratic South Africa.
Trainees all report to being hugely challenged by ttamiialised identities and having little if any
safe spaces to address issues of race. Furthermoregpuet that having conversations about
race is rarely considered, including conversations alignts. Trainees further indicated that
they believed that their racial identities impacted, iatioediffering degrees, on their work with
clients, and they felt ill-prepared to work with raciallyelise groups. The perceived lack of
competence in dealing with racial diversity they ascriioettheir universities whose coursework,
supervision and staff were reportedly not geared tdsvgenerating professionals skilled in racial
diversity. Dealing with contentious issues that were perceigdaking outside the range of what
staff was comfortable talking about was primarily the raspmlity of the trainees, many of

whom used their personal therapies to address sbthe ssues.

An important limitation of this study is that only percepfia@f trainees were recorded. Itis
possible, for example, that trainees were mistaken abeuletree to which issues of diversity,
and racial diversity in particular, were addressedéir tourses. Two points can be made in
response to this possibility. First, the unanimity ambirginees with regard to the lack of
attention to these issues in their training suggests tisatitlikely that they are all uniformly
mistaken. Second, even if from the training institutiggaht of view something is being done
to address racial matters, it seems clear from the tdipemt of view that this is experienced as
insufficient. This raises the further important quastas to what might be perceived to be
sufficient — when might trainees indeed begin to refhamselves to be adequately prepared to
deal with racial diversity in their work? The answethis question is beyond the scope of this
thesis itself, but the question is an important one. Rawmdations and suggestions made here
must be considered within the context of the veryrdleatations of what this study has been
able to achieve.

The recommendations broadly focus on aligning climsgichology teaching and training with
the changing socio-political contexts globally and mepecifically in South Africa and the
importance of monitoring and evaluating initiatives takemust be stressed again that some of
these procedures may very well already be in placd i isikey that they are seen to be in

place, and adequately monitored.

17:



The specific focus of the recommendations as with thisstiesn racial diversity; however it
must be noted that racial diversity intersects with othgesyor classes of marginalization. Issues
regarding race, therefore, can quite easily be augehevite a focus on other forms or classes of
diversity.

Some practical suggestions

Firstly, suggestions for professional bodies will be regooie, followed by those for
universities, concluding with suggestions for trainddsch of what is suggested is not new, but
the issues bear emphasising given the findings of tilnity s

Professional bodies — and especially the Professional Board fesychology

The power and authority that the professional andedit@ations bodies assume within the
contexts of psychological training would make those an ftapbstarting place. Moreover
research has shown that when projects are endoyseehior bodies/management the success

rate of implementing and sustaining such projects aréfisigmtly increased.
Professional bodies should consider the following:
1) Mandating multiracial competence as an outcome of priofesistraining.

2) Consulting with stakeholders with regards to recommenésijns of suitable
training models.

3) Incorporating multiracial training requirements as pa€ontinuous Professional

Development (CPD) for both trainees and university departsn
4) Monitoring institutional adherence to mandates.
Universities
Universities should consider implementing or revisitingftiewing:

1) The institutional values and mission statements ta@ttplindicate the future

direction and commitment to social/political action.

2) Engage strategies that will facilitate the permeation hfesaand mission into all
sectors of the institution reworking the racialised ennnedt of apartheid history.
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3)

4)
5)
6)
7
8)

9)

10)

11)

12)

13)
14)
15)

16)

17)

18)

Trainees

Collaborate with professional bodies and other stakelgldeiuding trainees with
regards to multiracial training mandates for clinical p®jagy professional

development.

Staff training imperatives with regards to multiracial competen

Training to include supervision of trainees that enhamuésracial competence.
Staff profile to reflect racial diversity.

Facilitate the working through of staff's internalised pcéil racial inscriptions.
Trainees’ profile to reflect racial diversity.

Integrate multiracial training strategies into coursevawlseparate short courses have

been shown to have negligible impacts.

Provide mechanisms to support both staff and traineesnmaglimentary to training
initiatives.

Review theoretical models used and adapt for suitabdi§outh African contexts.

Integrate alternative theoretical models that raise traireem’eness, build

knowledge and develop skills.

Expand professional boundaries to include social activism

Encourage diagnostic and treatment approaches inclusigeial implications.
Create safe spaces and invite trainees to have hgestonversations about race.

Encourage reflexive practices and be consciouseopéimchant to privilege whiteness
albeit unknowingly.

Encourage and create and support opportunities $eareh in the field of race.

Routinely monitoring and evaluating the effectivenessaihing initiatives and adjust

where necessary.

Trainees should consider the following:

1)

Taking responsibility for their contribution to multifatprofessional development.
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2) Taking responsibility and working through the aspeelated to internalised

politicised racial inscriptions
3) Engaging trainers in conversation about training needs.
4) Increasing research activities in the area of race.

5) Practising reflexively.
Limitations of scope, and suggestions for furthertadies

This study restricted the sample to a small group of clipsathology trainees in one South
African province. Comparative data on trainees elsge/n the country and in other categories
of psychology (for example, counselling and educatipegchology) would be helpful. The
gualitative data collected in this study could usefulllabgmented by broader and more

representative survey-type data.

The exclusive focus on trainees, though allowing fedepth information, produced a picture
which needs to be balanced by eliciting the views @ai¢ra and practitioners.

There is some irony, given the widespread disquiet uitSafrican psychology about the
predominance of European and North American modgisaattice, and the concerns of this
thesis with the local applicability of psychological theand practice, that | look again to the
USA in formulating my recommendation. The APA has drapgirawomprehensive and explicit
set of guidelines regarding what they term multicultural pet@nce (APA, May 2003). The
literature suggests that the APA recommendations werductattafter extensive collaboration
with many front-runners in the field. The comprehengiuiglelines also detail multiple aspects
of multicultural development and could serve as a mfmtebouth African psychology to move
forward to developing our own local guidelines. | anhamvocating the non- reflective use of the
guidelines in the same way. It has been widely arguatth3drican psychology has relied too
heavily on psychological theories that privilege Eurngican traditions. Instead, | suggest that
the APA document be used as an entry point for thitbdudevelopment of content, specific to
the South African context. There has been much thin&bout issues of race and diversity in
South African psychology (Ahmed & Pillay, 2004; Dixon & iBheim, 2000; Foster, 2005;
Kleintjes & Swartz, 1996; Kottler & Swartz, 2004; Macleofi02; Painter & Terre Blanche,
2004, Ratele, 2004; Stevens, Duncan, & Bowman, 28@G@irtz, 1998; Swartz, 2007; Swartz, et
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al., 2002), and this thesis forms part of that prooéssinking. Perhaps it is a question now of
having the confidence to develop guidelines along tR& Aodel. This process requires not only
confidence but also an optimal level of comfort with begrglicit about racial issues, a comfort
level which, according to the participants in this stwdg have not yet reached. The process
forward, therefore, is not simply programmatic but ageaks to the emotional and personal

investments we need to make in ongoing change.
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