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sou hierdie nuwe post-Apartheid-generasie die universiteitstelsel binnegaan om die belofte 

is verbreek, aangesien baie swart studente sosiale en ekonomiese hindernisse ondervind 

navorsingsprojek handel oor die aanvanklike protesoptredes wat sommige van die mees 

(RMF) en #FeesMustFall 

aan te spreek, terwyl dit ook aandag vestig op die alomteenwoordigheid van koloniale ideale 

om die verskillende akteurs en tydlyne wat bymekaar gekom het om die beweging te skep in 

Die Fallist -betogings is beide gedryf en gedokumenteer deur die gebruik van aanlynplatforms 

As navorser is ek deel van die bevoorregte blanke minderheid wat uitgedaag is deur die 

OPSOMMING
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“This paper starts out in the middle by going forward 

to the past – not in order to recount what once was, 

but by way of re-turning, turning it over and over again, 

tasting the rich soil from which ideas spring, and opening 

up again to the uncountable gifts given that still give, 

to proceed to the place from which we never left/leave.”  

(Barad 2014:184)

iii
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PREFACE

“What I would claim though is that through telling our lives we engage in the 

act of meaning making. This is a sacred act. Stories are what make us human. 

Our narratives, be they life stories, autobiographies, histories, sciences, or 

literature are the tales through which we constitute our identities. We are our 

narratives. They are not something that can be outside ourselves because 

they are what give shape to us, what gives meaning.” 

(Hendry 2007:495)

This story carries an anxiety. It remembers a volatile time that affected young South Africans 

as they challenged the established colonial systems of higher education. The student protests 

that ignited in 2015 addressed the many barriers that prevented poor, black students from 

receiving a university education, while their white counterparts moved through the system 

with relative ease. The movement became known as Fallism - a name derived from the 

rallying call of #RhodesMustFall and #FeesMustFall, protests which destabilised some of 

the most prestigious universities. Writing this thesis has formed part of my own process of 

unbecoming as the student movement was active in deconstructing my own privileged views.

A cartographic methodology as discussed by Rosi Braidotti (2018) will be used in the research 

process. This methodology lends itself to exploring the complexity of a moment and the 

multiple agencies, timelines and actors that converge to create new meaning. Through the 

use of a cartographic methodology, this research project aims to critically situate Fallism 

socio-politically and historically. The social movement embodied processes of both becoming 

and unbecoming as institutions and students reckoned with who they are in the world, and 

who they want to become.

iv
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The Fallist protests were both driven and documented through the use online platforms such 

Castells (2015). The research aims to consider Fallism in relation to social media and the 

Internet, exploring the digital space as a site of both action and memory. The research 

questions what insights can be revealed from a cartographic exploration of Fallism, as it 

connects to both the past and to our future, thus giving us navigational tools for the present.

As a researcher, I am part of the privileged white minority who was challenged by the Fallist 

discourse. Therefore, I aim to situate myself in relation to the Fallist context through the use 

of auto-ethnography and digital storytelling. This journey is explored through the creation of 

between memory, media and theory.

Storytelling is central to the research process. Petra Munro Hendry (2007) questions some 

of the basic assumptions of narrative as a research method as she regards stories as being 

important to our humanity. Narrative research requires us to conceptualise a way to tell 

stories that goes beyond simply representation or explanation. Hendry (2007:491) questions: 

“What might it mean to recognise that life is such a complex process that it can 

never be understood, let alone represented”?

The use of autoethnography as a method will focus the scope of the research narrative, opting 

to explore in depth a few personal memories or observations. This approach to narrative 

encourages us to listen and be less concerned with what stories are told, but rather why we 

tell a particular story at a particular time. Hendry (2007:495) believes that narratives cannot 

be an object of research or study as who we are is embedded in our stories, therefore we 

cannot step outside ourselves to study something that constitutes who we are. Due to the 

complexity of timelines and personal histories, any one account will inevitably fall short of 

the full Fallist narrative. Therefore, Braidotti (2018:3) notes that a cartographic account is 

necessarily selective, partial and never exhaustive.

“If a cartography is the record of both what we are ceasing to be and what we 

are in the process of becoming, then critical thinking is about the creation of 

new concepts, or navigational tools to help us through the complexities of the 

present” 

(Braidotti 2018:7)

Fallist period which challenged my sense of who I was in the world. Through the use of 

v

Stellenbosch University https://scholar.sun.ac.za



connection through tracking both knowledge and lived experience. Throughout the project, 

site through which I can pull threads which are constituted by memories and histories. This 

practice intends to reveal the web of entanglements that are, and continue to be, active.

The threads in this research project will take the form of my fragmented memories which are 

typeset to the right in italics, historical texts, social media content, and various news archives 

through which a multilayered narrative will be constructed. The project will make use of an 

interplay of voices and images throughout the text to create a critical cartography, allowing 

OUTLINE OF CHAPTERS

The narrative of this research will begin with a location of my own identity as a white, English 

speaking South African. This will be done to locate myself within the critical cartography. 

This will be followed by a more in-depth discussion of a cartographic methodology and its 

a discussion on the medium of digital storytelling and its place in visualising this cartography. 

#RhodesMustFall (RMF). This 

period saw colonial-era monuments being challenged as they were perceived as embodying 

Eurocentric ideals. A discussion about the pervasive systems of colonisation will be done 

Arturo Escobar (2012 & 2018). The chapter will conclude with insights into ontological design 

in relation to higher education and how this emerged through the RMF protests. 

Chapter 3 will discuss social movements in the internet age as outlined by Manuel Castells 

(2015). The political shift in South Africa following the Marikana Massacre in 2012 as well as 

the rise of social media access both were critical to the emergence of Fallism, and will also 

be considered here.

Chapter 4 will examine the largest protest action of the Fallist movement: #FeesMustFall. 

The chapter will discuss how the movement started with the announcement of university fee 

increase and rapidly became a national movement. The early optimism of Fallism will be 

discussed through its connection to global movements and the viral spread of the hashtag. I 

will use my own memory of the student march to the Union Buildings on 23 October 2015 to 

The project will conclude in chapter 5 with an overview of the research along with its limitations 

and potential for future research. 

vi
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CHAPTER 1: FINDING A NARRATIVE

1.1 WRITING WHILE WHITE

Since my mid-teens, I have felt uneasy about my identity 

as a white, English-speaking South African. The feeling 

began during the locally-hosted FIFA World Cup in 2010 

I decided to throw my support behind the German national 

connection to my distant Germanic heritage and surname. 

I was a distant descendant reaching back over 150 years 

for some kind of acceptance from European forefathers, 

trying on a national identity for size.

Throughout the centuries, Europeans have trickled down 

into South Africa. Driven by exploration and colonisation, 

seeking fortune in gold, or hoping for refuge from war. 

Generational white families who have been in South Africa 

are a motley assortment of European and Scandinavian 

descendants who have weathered under the African 

German peasant farmers who toiled for generations in the 

Eastern Cape, there is a Swedish magistrate, a British-born 

politician, and a Scottish woman seeking love following the 

devastation of World War 2. It is rich and varied, yet the 

language and culture of these individuals have merged and 

Figure 1: 

Figure 2: 
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Being a white, English-speaking South African is strange. 

We are a combination of many things, yet have no 

culture or history to call our own. We have absorbed and 

appropriated the unique traditions and expressive words 

of vernacular cultures as they suited us. Being white and 

English has allowed us to exist with both the power of 

historical privilege that colonial domination brought, yet 

also a vagueness that has allowed us to adapt as society 

changed. White enough to be privileged during apartheid, 

yet free of the historical baggage of the Afrikaner identity 

as the democratic South Africa emerged in the 1990s. I 

regard it as a nomadic identity - our whiteness often tells a 

story of migration yet we hold onto a European language, 

although we have no home in Europe. We are settlers, yet 

we remain unsettled.

As I begin this thesis, it is important to situate my identity in the context of the study – a study 

aimed at interrogating my journey through a series of student protests – as my understanding

of the world is inseparable from who I am. As a white child, I grew up in the suburb of 

schooling and employment. The generations of anti-black laws and sentiments were carved

deep into South African society where access to resources and opportunities still tend of fall

across racial lines:

“South Africans collectively bid farewell to out-and-out white supremacy,

but its categories of race stayed with us. Its urban design stayed with us.

Its divided beaches and schools stayed with us. Its long-term economic 

effects and inequalities only became further entrenched.”  (Smith 2020)

Figure 3: 
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Samantha Vice, a South African female philosopher, grapples with issues of whiteness in 

her controversial article titled How do I live in this strange place? (2010). Vice (2010:323) 

introduces her article by describing South Africa as a “strange and morally tangled place 

to live in …. a visibly divided and suspicious land”

(Vice 2010:323). Vice believes that as white people, we need to be careful about what we 

say and practice silence as we carry a burden of shame from our history tainted by racial 

oppression.

How whites should 

live in this strange place

for considered action from white South Africans in healing the relationship within our society. 

awareness. He writes:

unearned privileges just because they are white. Being careful, in this sense, 

does not mean being silent; it means taking care that your unearned social 

power does not skew your relationships with others in a way that prevents their 

interaction.”

Through this thesis, I aim to turn the gaze inwards through the research process and trouble my 

through the research process. 

I am aware of the immense privileges that my whiteness has afforded my family and myself. 

This has shaped my experience of the world and my knowledge of it. This research project 

cannot claim to be an objective study nor a complete documentation of events. I am using my 

personal narrative as it is the only voice that I have the authority to use. Hendry (2007:492) 

states that “knowledge is not an object but a network”, illustrating that knowledge is not static 

and that it is created through interactions. The use of narrative research is presented as 

offering a more complex and complete account of social life by capturing how society and 

culture shape, and are shaped by, individual lives.
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1.2 DIFFRACTIVE / CARTOGRAPHIC METHODOLGY

who is listening; suggesting that how we represent ourselves in our storied worlds depends 

that we want to become in relation to others. We may enact ourselves in agreement or 

opposition to others, but always in relation to them. The production of knowledge cannot 

be viewed in  isolation as each actor carries with it a history and politics; it is a relational 

ontology where meaning does not come from outside of the interaction, but rather through 

the interaction. This relates to the notion of diffraction as discussed by feminist theorist and 

quantum physicist, Karen Barad (2014).

pinholes; where light from the same source is divided through the pinholes and merges on the 

other side of a barrier. This interaction between light sources creates something unexpected 

- a diffractive pattern - that challenges the binary of light/dark. It reveals that darkness can 

be produced by adding new light to where there is already light (Barad 2014:171). This optic 

phenomena displays that multiple light sources create darkness, which in turn reveals that 

darkness is not necessarily absence, but an abundance (Barad 2014:171). The theory of 

diffraction, when applied to social phenomena, challenges preexisting binaries of human/

nonhuman and calls for a rethinking of notions of identity and difference (Barad 2014:171). 

Just as light was shone through different pinholes, diffraction encourages the cutting apart 

of time and phenomena (rejecting them as linear or stable), and then bringing them together 

are made.

but recognises that each moment is complex with a multiplicity of factors. The production of 

knowledge cannot be viewed in isolation as each actor carries with it a history and politics. 

Diffraction encourages a relational ontology where meaning does not come from outside of 

the interaction, but rather emerges in/through the interaction. 

Stellenbosch University https://scholar.sun.ac.za
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researchers cannot be removed from their experiments, therefore they become part of their 

experiments:

pattern”  

assumes that we are all part of the world, entangled in it and implicated in 

everything - thus it is not possible to extricate oneself from the world” 

The methodology of this research draws upon two feminist theorists, Karen Barad and 

differences. Rosi Braidotti, a feminist theorist and contemporary philosopher, has developed 

a cartographic methodology that informs the research process at the heart of this project. 

According to Braidotti (2018:2), a cartography is an account of the present moment which 

In the chapter Thinking about Maps (2009), Rob Kitchin and Chris Perkins explore the 

concept. Previously the map-maker was able to assume a god-like view of the world, claiming 

become a more embodied process, the documentation process was recognised as being 

The act of mapping can function in various ways; it provides a tool for thinking about the 

world; it creates a framework for knowing the world; and it makes assertions about the world 

itself. Therefore mapping can be regarded as both epistemological and ontological. The 

thesis will make use of the subjective and messy approach to documentation and in doing 

so, recognises that knowledge creation is embodied and emerges from our interactions with/

in the world. 

“…the stories of mapping always need to be considered as historically 

contingent actor-networks; as timed, placed, cultured and negotiated; a web of 

interacting possibilities in which the world is complex and nothing is inevitable.”  

(Kitchin & Perkins 2009:20).
NEXT PAGE (pg 6)
Figure 4:  
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Kitchin and Perkins (2009:13) write that “maps do not have meaning or action on their own; they 

are part of assemblage of people, discursive processes and material things”. This provides 

a broader and richer understanding of mapping as being a dynamic process rather than a 

static output. The use of open and responsive mapping practice focuses on the interplay 

between place, times, actions and ideas. As Kitching and Perkins (2009:21-22) state:

“Maps rather are understood as always in a state of becoming; as always 

mapping; as simultaneously being produced and consumed, authored and 

read, designed and used, serving as a representation and practice…” 

Cartographies collapse time and space; they reject linearity in favour of non-sequential 

 “nomadic 

subjects-in-process, in perpetual motion”

embracing the complexity and multiplicity of the present: “The force of the present – and the 

core of its intelligibility – is that it does not coincide completely with the here and now”.  In 

this research project, the boundaries between past/present/future are blurred as the protest 

our connectedness to the complexities of the past, as well as what we wanted to become 

becoming:

“Approaching the present therefore produces a multi-faceted effect: on the one 

and on the other the perception – in different degrees of clarity – of what we 

are in the process of becoming”.

Braidotti (2018:4) suggests that the aim of a cartography should be to offer alternative futures 

for the knowing subjects. This involves engaging with who we are and our future as a species; 

engaging with what we need to do - and undo - to realise a more sustainable future. The 

thrown out of balance by the actions of man. A new way of thinking and perceiving ourselves 

in the world is needed:

“It requires us to untangle our familiar world of hierarchical and binary 

constructions and to consider the strange, intensive and entangled 

world of affects we share with animals and things” 
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Braidotti (2018:2) describes this as a “multi-layered posthuman predicament”, where the 

dependencies and entanglements that exist between human and non-human actors that 

make up our world (Forlano 2017:17). Cartographies seek to navigate the complexity of our 

modern times through recognising who we are in the world and our connectedness to non-

new subjects of knowledge through the intersection of multiple actors. Braidotti (2018:4) 

writes:

“It is a theoretically-powered cartographic tool that aims at achieving adequate 

a dystopian future condition, but provides a frame to understand the ongoing 

processes of becoming-subjects in our fast-changing times.” 

The process of “undoing the human” questions what we are unbecoming; what ways of being 

are being recognised as unsustainable. Both diffraction and a cartographic methodology 

collapse time and space, as time is not seen as linear or stable. As a methodology, it recognises 

the strangeness of our times and the multiplicity of factors that come together to produce 

meaning, yet it remains open to future tellings and retellings, allowing new connections to be 

made.

“To practice a posthuman way of writing is to recognise that one is organising 

the text and that the text is simultaneously organising you in unexpected ways. 

what may happen, as this creates the space for something new to emerge”
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1.3  DIGITAL STORYTELLING

This is because for too long we have been interrupting the ordinary voice, 

speaking instead of listening …” 

Daniel Meadows (2003:189) was enthusiastic about the potential of digital storytelling at the 

beginning of the 21st century. He characterises digital storytelling as being personal stories 

that are made for publication on the internet, where the production value is more akin to a 

digital storytelling as a tool for self-expression and self-construction through multimedia. This 

ongoing space wherein one can play with self-representation.

it draws on vernacular literacies and it works to integrate vernacular creativity in new media 

contexts:

“…it is based on everyday communicative practices - telling personal stories, 

collecting, and sharing personal images - but remixed with the textual idioms 

the use of digital tools for production and distribution.”

creative practice of digital storytelling became popular in the early 2000s as way to amplify 

emerged as an accessible platform to document everyday life as people were given the 

tools to present and curate themselves online. Other social media platforms such as Twitter, 

Instagram and Youtube have all become platforms for digital storytelling. 

Digital storytelling is a process of illustrating personal narratives and stories with photographs, 

artwork, music, audio, video, and text (Willox et al. 2012:132); a way to celebrate the individual 

and the collective. During this research project, the practice of digital storytelling facilitates the 

intersection of memory and media within the digital space. As a medium, digital storytelling 

has allowed me to revisit the turmoil of 2015 through online news archives as well as the 

social media posts that remain easily accessible. I have constructed new digital materials 

that explore moments as a means to to show a snapshot of a memory or an idea.
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An example of a digital storytelling project that addresses memory is Welcome to Pine Point 

(2011). Through archival photographs and footage, the multi-layered digital collage functions 

Welcome 

to Pine Point looks into a time and place that has continued to exist in the memories of the

people who lives there. 

The next chapter will address a moment that occured in 2015 which catalysed the Fallist

protests. It was a moment of protests that brought together historical memory with the lived 

realities faced by many black South Africans. The story of this moment is created through 

Figure 5: 
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CHAPTER 2: “THINGS FALL APART”

     SPEAKING WITH GHOSTS

reconstruct some narrative of the way it was, but to respond, to be responsible, 

2.1  MAXWELE AND THE GHOST OF RHODES

University of Cape Town (UCT). I was not there, yet I have sewn together a memory of the 

events from the photos and news stories: A bare-chested black man, wearing a neon pink 

hardhat and a handwritten sign around his neck reading “exhibit A: white arrogance @ UCT” 

granite. The young black man is Chumani Maxwele, while the cold, white man made of iron 

perched on the plinth is Cecil John Rhodes. Maxwele appears to be alone in his protest and  

remonstrates angrily to a camera, gesturing to the metal form of Rhodes.

A small white bucket is produced by Maxwele, a type of portable toilet that is used by families 

in townships who do not have access to sanitation. For Maxwele, it is a symbol of the ongoing 

outer edges of Cape Town (Fairbank 2015). Maxwele strides towards the monument and 

identities - was a catalysing moment that brought issues of decolonisation to the fore at 

South African universities.

Figure 6: 
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This moment could have passed with little consequence, but the presence of cameras to 

moment of shit-throwing served as a powerful point of convergence of narratives. On the one 

hand the story of the entrenched, colonial systems of power that operate within institutions 

and are visible in physical spaces through management hierarchies and the privileging of 

Eurocentric knowledges, and on the other that of young, black South Africans who are angry 

at needing to navigate a fractured society that was designed to exclude them while hoping to 

create a better future through obtaining an education.

I never saw the infamous statue, but I have spent 

Rhodes so it has come to feel familiar to me 

the iconic Jameson steps which ascend the 

mountainside campus, portrays a sculpture of 

Rhodes looking over the suburbs of Cape Town. 

The location is spectacular; facing north across 

upon his hand. Rhodes, however, gazes out over 

the land somewhat wistfully; an image of a man 

who is secure in his power yet dreams of more; of 

further expansion. There is a brimmed hat resting 

at the feet of Rhodes and a paper scroll is in his 

hand - possibly a map - feeding into the mythology 

of Rhodes as the pioneer, the bold traveller in Africa. 

The inscription on the plinth is an excerpt from a poem by Englishman Rudyard Kipling, a 

the expansion of the British empire (Machin 2017) and reads: 

“I dream my dream by rock and heath and pine, 

Of empire to the northward. 

Ay, one land from Lions Head to Line.”

This chapter will unpack the protest against the presence of a statue of Cecil John Rhodes 

Figure 7: 
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ideals of British imperialism as he dedicated his life to the expansion of the British empire 

with little regard for the lives of non-white and non-English peoples. Rhodes was a benefactor 

of UCT, bequeathing both land and money, which earned his sculpted form a position of 

from his ideologies, but also which of those ideologies were still perpetuated at UCT. The 

man has been dead for over a century, yet the ideals he stood for and systems he created 

have continued. They have adapted, burrowed into the university walls as times changed - 

becoming invisible, but always present.

the ideologies which he presented (and represented) are entrenched in educational and 

administrative institutions. As this chapter addresses issues of decolonisation, the voice of 

Rhodes will be used as the embodiment of the colonial ideals. Rhodes was deeply committed 

to his English heritage, a theme that he dwells on in his Confession of Faith (1877), a document 

he wrote at the age of 23. Rhodes believed in the supremacy of the British nation and that it 

was their god-given duty to inhabit as much of the world as possible. He writes:

world and that the more of the world we inhabit 

the better it is for the human race … I contend 

that every acre added to our territory means 

in the future birth to some more of the English 

race who otherwise would not be brought into 

existence” 

(Rhodes 1877)

the presence of the English in South Africa and 

Confessions of Faith unfolds like a sweeping 

romance between Rhodes and his motherland, 

displaying his devotion to the colonial empire.

Figure 8: 
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I have visited his monuments in Cape Town, his 

stately manor at Groote Schuur with the single bed 

where he slept, and the humble cottage where he 

died in Muizenberg. At a more personal level, a great 

government in the 1890s. There is a line in my history 

that draws back to the Cape Colony and indirectly to 

Rhodes. During the protests against the monuments 

of European powers, it raised my own concerns about 

my place in South Africa. I am connected to Rhodes 

by race, language and heritage; his identity and legacy 

form part of my everyday reality. Rhodes haunts me 

- I feel deep shame for the racist rhetoric and white 

supremacy he espoused, yet I believe it would be 

disingenuous for me to not include it in this research 

legacy need to be

than allowed to bl

e exposed and challenged, rather 

lend into the mundane aspects of 

-

14

Figure 9:

Figure 10:
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Figure 11: 
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Cecil John Rhodes was a fervent champion of the British empire; a mining magnate who built 

his fortune in the South African diamond mines and went on to become the prime minister of

satirical magazine, Punch, as the (1982), a cartoon which depicted 

him straddling the African continent with one foot in the Cape and the other in Cairo, Egypt 

His unbridled ambitions for the expansion of the British empire drew harsh criticism, yet also

inspired a cult-like following amongst some of his peers.

he 

Cult of Rhodess

aggressive imperialism and exploitative business practices. So the historical 

now connoted educational excellence. The past was better forgotten.”

Figure 12:

Figure 13:
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This excerpt, written a decade before the shit-throwing of Maxwele, shows the discomfort 

his life and legacy are polarising as some regard him as a benevolent, ambitious visionary 

who built South Africa into a global economy (Maylam 2005:4-5). Rhodes aimed to construct 

were defensive of that privilege. Rhodes (1877) writes in his Confessions of Faith:

“Africa is still lying ready for us it is our duty to take it. It is our duty to seize 

every opportunity of acquiring more territory and we should keep this one idea 

steadily before our eyes that more territory simply means more of the Anglo-

Saxon race more of the best the most human, most honourable race the world 

possesses.”

In the historical biography Rhodes 

up in Cape Town and was affected by his English grandparents reverence of Rhodes. He 

“to my grandparents, Rhodes was much more than a dead hero. He was 

widely regarded as arrogant and chauvinistic, yet during the imperial age, these traits were 

viewed as noble idealism. 

The political decisions made by Rhodes had devastating social impacts. That period in 

history was key in worsening the racial inequalities and cultural tensions which laid the 

the diamond mines, which set the standard for the gruelling mining industry on which South 

cost 30,000 lives before the black majority gained control in 1980 and re-named the country 

Zimbabwe (Power 2003). The Glen Grey Act is regarded as having laid the foundations for 

apartheid legislation; while the suffering of the Afrikaner people during the war created the 

South Africa into powerful global economy, but at immeasurable cost to the human life and 

dignity of those who were not white nor English.
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2.2 “THE CENTRE CANNOT HOLD”

   LEARNING COLONISATION

South African children usually receive their formal 

introduction to colonisation in their high school history 

classes, yet they are part of a colonial system from the 

moment they are born. Everyone should have a birth 

document your movements within the administrative 

machine behind the everyday functioning of society. 

Before colonisation appears in a lesson plan, a child will 

experience it through the hymns of the Christian church 

to dress or do their hair when attending either institution. 

a child will be speaking English and wearing an emblemed 

blazer with long socks in the stuffy heat of a classroom.

This is standard for suburban schools where the mottos 

still linger in Latin, uniforms are policed as a matter of pride, 

and children are funnelled through a rusty syllabus and 

marked with standardised tests. 

Figure 14:
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academic organisation was entrenched during apartheid and has not been redressed in 

post-Apartheid South Africa in meaningful ways. By being a part of the schooling system, a 

child is already interacting with colonial systems and knowledge as they are guided through 

twelve years of formal schooling.  

The history of colonisation is taught from a comforting 

distance. The timeline starts with the age of discovery, the 

evils of colonialism in Africa, the transatlantic slave trade, 

the wars fought in Europe and America, and the dark years 

are smoothed over in textbook chapters, consolidated in 

History is sectioned and sequenced as world events are 

provided with start and end dates, packaged for easy 

remembering and structured retellings. 

Colonisation was a section in history with a beginning 

and an end. It was preceded by the age of discovery, and 

then decolonisation in Africa was taught as an epilogue to 

World War 2. The monumental shift towards decolonisation 

occurred in the timeframe of 1945 to 1960, with a main 

focus on the atrocities committed in the Belgian Congo. 

In the scope of high school history, colonisation was 

over by the 1960s, so there was no need to critically 

engage with the pervasiveness of colonial systems in 21st 

century South Africa. Colonisation was quickly eclipsed 

by the injustices of the apartheid regime as it became the 

next chapter in the history class syllabus. The history of 

apartheid was also distilled into a collection of dates and 

which culminated in the 1994 democratic election as the 

The history that we were taught in school was linear - there were set beginnings and resolutions. 

A chapter could be closed and revered as an object for study. This was a comforting way to 

move through the turmoil of history as one could observe from the safety of the present day 

as it stood apart from the past. As we look to create a cartography, we begin to realise that 
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Figure 15:
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colonisation would usually come in the form of a prescribed novel in English class, one such 

Things Fall Apart (1959) . The novel centres on a 

precolonial Nigerian society at the end of the 19th century and the cataclysmic arrival of 

European missionaries that divided and disenfranchised the Nigerian people. Achebe was 

able to speak to the rich culture, social structure and knowledges that existed in communities 

before European involvement. 

“The white man is very clever. He came quietly and peaceably with his religion. 

We were amused at his foolishness and allowed him to stay. Now he has won 

our brothers, and our clan can no longer act like one. He has put a knife on 

the things that held us together and we have fallen apart.” 

I would say that the profoundness of the novel was 

lost on a classroom of suburban teenagers. This is 

the case with many prescribed books that are drawn 

out and analysed in painstaking detail over the course 

the view that Europeans were a problematic and 

destructive force in Africa. Growing up in a Christian 

champion of good and the spreading of western 

theology was a divine calling. Achebe offered a 

different perspective; that the illuminating knowledge 

that the missionaries claimed to bring would light the 

path for the exploitation and degradation of African 

impacted me much as a teenager, but the sentiments 

of the title found new resonance as protests over 

decolonisation impacted my university studies. 

The Second Coming, written in 1919: 

“Turning and turning in the widening gyre

The falcon cannot hear the falconer;

Things fall apart; the centre cannot hold;

Mere anarchy is loosed upon the world …”

Figure 16: 
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The poem has been used widely in the century following its publication in 1920 as the 

Irish columnist, suggested the  as a means to gauge anxiety: the more Yeats is

in popular culture as an allegory for a civilisational crisis. 

research paper: the fall of indigenous knowledges through colonisation; the fall of colonisation 

as Africa gained its independence, the fall of the apartheid system as equality was promised

in 1994; and in the 2015 student protests that called for the fall of institutional racism at 

universities. The decolonisation process is not linear; it has turned and returned to the same 

discussions at different times and places. It is ongoing, a process of falling and rebuilding 

that slowly progresses us to a more liveable future.

such as recognising, interpreting, translating and communicating,

are applied to the pattern of ink.” 

(Kitchin & Perkins 2009:22)

22

Figure 17:
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2.3  ONTOLOGICAL DESIGN 

2.3.1 OPPRESSION BY DESIGN

being threaded through by that which is excluded.” 

(Barad 2014:178)

The concept of design is commonly attached to objects and images, yet it needs to be 

Designing is sometimes perceived as a linear process which results in an end product, yet 

of designing is present in the largest buildings and most advanced technologies, but also in 

the immaterial aspects of our lives such as the functioning of organisations, belief systems, 

impact deeply personal aspects of the colonised communities, such as religion, culture and 

language; as well as administrative systems of government, commerce and education. Willis 

that: “we design our world, while our world acts back on us and designs us”. This presents 

design as an ongoing process, a cycle of designing and being designed by the world around 

us.

Ontological design is often framed as an optimistic tool for social change, yet it should be 

acknowledged that it was used for destruction during colonisation. Somalian academic, 

Hussein A. Bulhan (2015) writes about the psychology of oppression in the context of 

colonialism in Africa. Bulhan (2015:240) states that European invasion and occupation 

was a means of material exploitation and cultural domination, yet it resulted in far-reaching 

cannot make a distinction between material and immaterial aspects of ontological design as 

both are present and mutually reinforcing.

Bulhan (2015:242) writes that the colonisation of Africa was achieved through systematic 

violence that was “organised, continuous, methodic, and willful”. Colonisation was designed 

to support the capitalist agenda of the expanding empires of Europe, but it also strengthened 

the existing racism, cultural domination and European superiority. The economic and political 

motives were evident from the beginning, yet the cultural and psychological aspects became 

more intense as they manifested later (Bulhan 2015:240). These invisible aspects of colonial 

modern, postcolonial life.
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writes that “land contained not only the world of things, but also the world of people”. This 

is a reminder that there were people and histories attached to those areas. Following the 

occupation of land, the coloniser would seek to control the population as a source of labour 

and to serve as a market for manufactured goods. This control of the population would 

gradually erode their sense of meaning in the world (Bulhan 2015:243). To achieve a lasting 

occupation of the land in order to exploit human and material resources, the coloniser needed 

to erode social bonding, indigenous beliefs, values, identities, and indigenous knowledge 

systems (Bulhan 2015:243). 

“I think the natives should be a source of great assistance to most of us. At any 

rate, if the whites maintain their position as the supreme race, the day may 

come when we shall all be thankful that we have the natives with us in their 

proper position.” 

(Rhodes 1894)

Oppression could not be sustained through violence and outsider propaganda, therefore the 

coloniser found local collaborators to continue the colonial mission. To achieve the submission 

of entire populations, the colonial powers needed sophisticated methods and multiple agents; 

people such as missionaries, teachers and administrators. Through the mundane nature of 

these positions, the ideologies that they represented appeared non-threatening, yet they were 

effective in penetrating the most basic aspects of society. The colonial schools and churches 

were instrumental in creating the colonial subject through education and the internalisation 

of colonial values (Bulhan 2015:243). This intentional destruction of histories, cultures and 

knowledges illustrates a destruction of being through design.

“Africans believed then that the Europeans had left for good, that therefore 

Africans could move forward unhindered to enjoy the freedom and prosperity 

they thought in immediate grasp. This was not so. The euphoria and 

rising expectation soon gave way to disappointment and despair because 

colonialism left behind enduring legacies—including not only political and 

economic, but also cultural, intellectual, and social legacies—that keep alive 

European domination.” 

(Bulhan 2015:240-241)

world. This issue was raised by RMF as a new generation of black students wanted to see 

their histories and identities represented in universities. It was revealed that colonial ways of  

being, doing, and thinking where all entrenched in the academic systems. This highlighted 

the need to redesign the structure in more inclusive ways.
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2.3.2 DESIGNS FOR A MORE LIVEABLE WORLD

I would like to return to the pinpoint in this cartography; the point of Maxwele confronting 

Rhodes in 2015. Maxwele is quoted by the Independent Online (Bester 2015) as saying:

“This poo that we are throwing on the statue represents the shame of black 

and we have to keep quiet for almost three years before we can speak in the 

classrooms. It is time for all of that to change.”

Arturo Escobar (2012 & 2018), a Columbian-American anthropologist, is concerned with the 

social potential of design theory and practice, especially in previously colonised countries. 

The legacy of colonisation continues to deeply affect the ontologies and lived realities of those 

in the global south. Some social movement activists, academics and designers have voiced 

their concern that the current crisis points to a deeper civilisational crisis (Escobar 2018:5). 

Daniel Faber (2018:8), a researcher and environmental justice advocate, writes about the 

crisis of capitalism - an economic system that is almost synonymous with colonisation. In the 

context of global capitalism, injustices are rooted in power structures that reinforce privileges 

relating to social class, race and gender. The social tensions which manifested at universities 

are expressions of wider societal problems and have their roots in the racial capitalism that 

inequality, one needs to be cognisant of the multiple political, economic and social forces at 

work.

In this context, Escobar (2018:2) believes that ontological design has a role to play in 

creating a more liveable world. 

possibilities” (Escobar 2012:34). Escobar regards social context as vital to successful design, 

recognising that one cannot design for a better world without having been a part of that world. 

Ontological design therefore serves as a means of critically engaging with the world and 

exploring how we can construct it in more inclusive ways (Escobar 2012:13). Such inclusivity 

acknowledges that everybody is capable of design, as those who interact with the world are 

active in its designing. With this perspective, Escobar (2012:13) calls for a design practice 

that is collaborative, human-centred and relational. This approach is crucial when designing 

systems that are intended to provide access to services, negotiate sustainable ways of living, 

and attempt to bridge the deep divides caused by generations of segregation:

“The contemporary crisis is the result of deeply entrenched ways of being, 

knowing, and doing. To reclaim design for other world-making purposes 

history.”  (Escobar 2018:19)
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Maxwele, quoted again, during his demonstration against Rhodes (Bester 2015): 

“As black students we are disgusted by the fact that this statue still stands here 

today as it is a symbol of white supremacy … How can this statue still stand 

on a road called Madiba Circle? By doing that we are making history beautiful 

when it is not. Also every year we have the Steve Biko memorial speech and it 

is held in the Jameson Hall. These are all fraudulent relationships.”

activities became a common tool across South African universities. For protesting students, 

disrupting academic activities was a way to disrupt colonial structures. In an ideal world, a 

person or community would have agency over their own ontologies through being active 

in designing their world; but in cases of oppression and control by an external group, that 

agency may be undermined or completely removed. Protest is a visible act of ontological 

design in action, as participants are often seeking to regain agency within a larger social 

crisis. Protesting confronts who you are and your position in the world, as well as who you 

want to become.

2.3.3 ONTOLOGICAL DESIGN IN HIGHER EDUCATION

Ronald Barnett writes about an ontological approach to education in his article titled Learning 

for an unknown future (2004). This is a relevant text when discussing learning in a time of social 

turmoil. He suggests that this type of learning requires a move away from knowledge and 

skills, rather focusing on human qualities and nature. He states that “learning for an unknown 

future calls, in short, for an ontological turn” 

move towards engaging with how individuals understand themselves, their sense of identity, 

with their sense of being in the world. Barnett (2005:790) states that “…the university has 

become a social institution for the production both of strangeness and of human ontologies 

. There are many facets to this “strangeness” and this 

research explores it in terms of decolonisation and processes of reckoning with troubling 

legacies in universities.

at institutions of higher education in order to promote the integration of knowing, acting 

and being. They state the problems faced by higher education are ontological; as how we 

Our sense of who we are - our identity and history - is connected to how we interact with the 

conceptually or intellectually, rather we access things through being constantly immersed 

in activities, practices and relationships with things and others. Our knowledge of the world 

“…knowing is 

inhabited; we cannot step outside it. But it is also transformative - it can change who we are”.
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Figure 18:
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As we return to the moment when Maxwele hurled shit onto the statue of Rhodes, we can see 

these complex threads being pulled together. Maxwele had experienced the poverty of the 

rural Eastern Cape before coming to Cape Town in search of a better education. Fairbanks 

“He discovered that people loitered on the streets because there was hardly 

room to stand up in their dark, claustrophobic shacks. Families defecated in 

plastic boxes collected once a week by the municipality. While the boxes sat 

by the kerb, children played around them.”

The desperate poverty stood in stark contrast to the privileged, predominantly white suburbs 

of Cape Town where Maxwele worked and then studied. Maxwele had earned a scholarship 

to study political science at UCT, yet he was intently aware of how the apartheid system 

was shaping his life (Fairbanks 2015). This anger is what drove him to catch a minibus taxi 

to Khayelitsha on the morning of 9 March 2015, collect a reeking bucket of human waste 

observe the commotion, to whom Maxwele shouted: “Where are our heroes and ancestors?” 

(cited in Fairbanks 2015), before he emptied the contents of the bucket onto the imperial icon. 

The action taken by Maxwele confronted the unjust society in which he found himself: the 

history of oppression and the continued indignities faced by black South Africans alongside 

agency for black people who still suffer because of colonial and apartheid systems. The 

convergence of shit from Khayelitsha and the bronze statue of Rhodes shifted the conversation 

about decolonisation; it transformed it from an intellectual study to an embodied process of 

being, doing, and ultimately knowing through action. It has been argued that efforts towards 

decolonisation have been directed towards the development of new policies and not towards 

transforming institutional cultures and curricula (du Preez 2018:13), therefore this protest 

marks an important ontological turn. A new line had been drawn on the cartography, bringing 

Braidotti describes this kind of action as follows: 

is to facilitate the transposition of the respective political affects that activate them. I do like 

responsive to the emerging complexities of an interconnected world (Moloi et al. 2017:2015) 

at South African universities became an embodied, ontological project through the protests 

against the statue of Rhodes. This activism showed a coming together of agencies; of 

contrasting histories and imagined futures that challenged South Africans to look at where 

we had come from and what we, as a nation, wanted to become.
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2.4 THE FALL OF RHODES

“There is, I think, a general feeling that the natives are a distinct source 

of trouble and loss to the country.” 

(Rhodes 1894)

a mass meeting at UCT was held to discuss the legacies of the statue and its place on the 

their struggles as black students. A group of student activists took the lead in calling for the 

removal of the statue; a movement which became known by the hashtag of #RhodesMustFall 

(RMF). Two weeks after the catalysing convergence, the Rhodes Must Fall movement had 

established a social media presence on Twitter and Instagram and had shared their mission 

statement:

exploited black labour and stole land from indigenous people. Its presence 

erases black history and is an act of violence against black students, workers 

and staff – by “black” we refer to all people of colour.” 

(UCT: Rhodes Must Fall, 2015)

Figure 19: 
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leadership or intellect. It reclaims the agency that the colonial system sought to undermine. 

Rhodes realised the threat of an educated black population and mentioned it in his address 

to the Cape Parliament when he commented on the black men who had been educated by 

the missionary schools:

out by the dozen. They are turning out a dangerous class. They are excellent 

so long as the supply is limited, but the country is overstocked with them. 

would develop into agitators against the Government. Let me go on and point 

out the way in which the minds of the natives should be occupied…” 

(Rhodes 1894)

institutional racism, whether in the built environment or in the form of a curriculum which 

students felt was detached from their culture and lived experiences (Garton 2019:407). Some 

and other demands came from outside the university and encouraged solidarity with the 

national and international community. The conversation about RMF extended beyond the 

university campus as it found resonance with other South Africans. Across the country, 

monuments were vandalised, interacted with creatively, or became topics of debate. 

The most common response by detractors was “its just a 

statue”. This seemed to be a way to discredit any emotions 

that were felt towards the object. If it was just an object of 

little meaning or consequence, then why did people get 

so defensive about it? I felt defensive towards the statue 

because it was opening up a conversation about which 

histories are relevant in 21st century South Africa. Which 

histories are oppressive or problematic and should be 

removed?

and ideologies had become part of the conversation. My 

something important to deserve a statue. I wish that I had 

chosen to listen, to learn, and then decide which parts of 

my history deserved to be challenged. Rhodes is a shit 

part of my history.
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by the born-free generation and it made use of social media as a dynamic tool to disseminate 

ideas and images. The UCT students developed an extensive network of demands to address 

their disillusionment, most of which were concerned with the decolonisation of systems, 

battles they inherited from the past, while others were in the process of developing alongside

symbol of much wider issues, but it functioned as gathering point of emotions, ideas and

discourses. The monument itself became dynamic as people interacted with it - throwing 

313111111

Figure 20:
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for new ways of living through events and being responsive

space for engagement about decolonisation by organising committees for media, strategy, 

intersectionality and education. Following the establishment of RMF, a variety of events 

began happening to discuss the movement and its objectives, to interact with new ideas,

and document the new knowledges that were emerging.

Rhodes fell on 9 April 2015, exactly a month since the story began with a bucket of waste

university management decided his fate. On the day of the removal, a large crowd of students, 

The crowd was feverish. There was cheering, singing, and last minute splashes of paint on

moment. The plinth and removal truck was surrounded by a sea of screens. The crowd was 

not given the satisfaction of pulling down the monument with ropes and tools, rather they 

watched as Rhodes was slowly lifted by crane, placed on a truck, and driven slowly away 

from the campus. The mighty had fallen.

“Could it be that another design imagination, this time more radical and 

constructive, is emerging? Might a new breed of designers come to be thought 

of as transition activists? If this were to be the case, they would have to walk 

projects, territories, local economies, and communities worldwide” 

(Escobar 2018:7)

e to the new possibilties that 

Figure 21:
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My cartography pulls backwards towards 2015 as I 

tried to address my unease about monuments following 

the emergence of #RhodesMustFall. As part of an 

undergraduate assignment, I began photographing 

and documenting monuments around Johannesburg 

monuments - I experienced them in many forms and 

states of veneration or disrepair. I moved through the 

spaces and interacted with these physical objects that 

connected ideology, history and memory. Monuments 

themselves were pinpoints where ideologies of the past 

could be interacted with in the present moment; where 

such interactions created new meanings, new visions 

of the past, new memories for the future. This inspired 

my enduring interest in monuments and processes of 

remembering. Meanwhile Cecil Rhodes has become 

a strange companion throughout this research journey 

I had taken the discomfort that #RhodesMustFall had 

caused within me and allowed it to percolate through 

the photographic process. I began the project looking for 

solutions for how to address our colonial and apartheid-

era monuments, yet as I compiled the project, there 

were no concrete answers to the issue of monuments. It 

was the interaction between people and these objects of 

memory that gave them their meaning - that gave power 

 

Figure 23: 
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Figure 24: 

Stellenbosch University https://scholar.sun.ac.za



35

CHAPTER 3: NEW MEDIA / NEW MOVEMENT

3.1  SOCIAL MOVEMENTS IN THE INTERNET AGE

“By sharing sorrow and hope in the free public space of the Internet, by 

connecting to each other, and by envisioning projects from multiple sources 

of being, individuals formed networks, regardless of their personal views or 

organisational attachments.” 

(Castells 2015:2)

This chapter argues that access to the internet and the use of social media were instrumental 

in the rise of the Fallist movement. The theories of Manuel Castells (2015), a Spanish 

sociologist, are key to this discussion as his work is concerned with how we connect within 

our society and how digital technologies have evolved within these networks. His book, 

Networks of Outrage and Hope: Social Movements in the Internet Age

in 2012 following the increased use of new technologies in coordinating social movements.

Since the rise of social media platforms such as Facebook and Twitter, the world has become 

networked by the fast, viral diffusion of images and ideas. This means that a social movement 

could spread rapidly and almost unhindered (Castells 2015:2). Academics Thomas Poell 

writings on new media and protest. According to Poell (2019:2), use of new technologies and 

social media has brought about an “acceleration of all reality” as we are able to experience 

events from around the world in near real-time. This includes socio-cultural phenomena such 

as protest movements where images and ideas can reach far beyond the context in which 

they originated.

South Africa. New media provided a new space for activism. It created social networks 

demonstrating solidarity and shared experiences which resulted in a visible change, i.e. the 

removal of the statue of Rhodes from the UCT campus. In the months following RMF, there 

use of the #RhodesMustFall hashtag online. Tanja Bosch, a UCT-based academic in media 

perception of the RMF movement. Bosch (2017:222) argues that the various discussions 

that occurred on social media created the public network from which RMF emerged. This, 

during mass meetings or in the mainstream news. Twitter was seen as an accessible space 

that empowered people to participate in political discussions; a platform to voice concerns 

individuals may not have felt comfortable to do in another space (Bosch 2017:225). This use 
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of online spaces allows for what Bosch (2017:225) terms a “new biography of citizenship” 

which is characterised by more individualised forms of activism. According to her, this can 

serve to break down physical or social divides and give marginalised voices an opportunity 

Bosch (2017) conducted a qualitative analysis of conversations on Twitter which related to 

RMF in the period of 19-23 March 2015, shortly after the movement gained traction. She 

connections that encourage shared action. The practice of listening is valuable when deep 

appeared to be crossing boundaries and addressing unresolved and emotional arguments 

about the colonial legacy in South Africa. She (2017:229) writes: 

“…Twitter certainly created a space for the voicing of black pain in ways that 

we do not see in any other medium or social space, mediated or otherwise. 

and their online conversations with those users. In this instance, there was 

certainly a plurality of voices and opinions, the kind of racial and political 

 

Bosch acknowledges the limitations of analysing social networking sites as only a small 

section of the population engages online, but she still sees Twitter as a unique space for 

conversation in the South African context. At this point in her research, Bosch was optimistic 

about Twitter as a tool of social change. RMF rose quickly to prominence and resulted in a 

powerful moment of triumph when the monument was removed a month after the hashtag 

appeared. This whirlwind protest encapsulated the positive power of social media that was 

carried forward into 2015.
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3.2  THE SOUTH AFRICAN CONTEXT

was marred by the outbreak of xenophobic attacks in 

2008. Foreign nationals who were living in South Africa 

were brutalised by desperate and angry locals as people 

grasped at the sparse resources available to the poor. The 

violence showed a country with deep scars. Since I was 

it has always been associated with images of black smoke 

and angry mobs. 

The born-frees turned 16 amongst the fervour of the 

FIFA World Cup in 2010 and basked in the optimism that 

overtook the country. The winter holiday was extended in 

order for us to participate in the soccer-centric festivities. 

We could go out to watch the World Cup matches on big 

screens, surrounded by crowds of cheering spectators in 

colourful supporters gear. The world had come to South 

Africa. There was a promise of a better future; of economic 

growth and international recognition. But the big white 

stadiums soon began to lose their shine. The baton of 

optimism which was held by the transition to democracy in 

the 1990s had been passed onto the FIFA World Cup. The 

on the progress made in 16 years of democracy.

schooling in 2012. The matric year was one of pride 

and promise. School prefects were elected, academic 

achievements announced, and farewell dances held to 

celebrate the end of 12 years of school studies. In August 

African Police Service. It was painfully reminiscent of the 

violence enacted by the apartheid regime. Our democracy 

celebrated its 18th birthday with a massacre.
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the power imbalances and injustices experienced between its members. For the purpose 

of this research, two main contextual factors will be examined as playing a decisive role 

in the emergence of #FeesMustFall (FMF). The factors outlined by Castells (2015:222) l

include a crisis of the legitimacy of the political system, and the capacity for autonomous 

communication. As one looks at Fallism, one must recognise the generations of trauma and 

political system will be focused on the events of 2012, namely the Marikana Massacre and 

The Spear. The year of 2012 was a divisive rr

year in post-apartheid South Africa. As we return to the pinpoint in the cartography, at the 

statue of Rhodes on the UCT campus before it fell, we can return to a time in 2014 where the 

words Remember Marikana 

green blanket wrapped around his shoulders appeared 

stencilled man is standing with his arm outstretched, his 

covered by red sprayed stencilled words: Remember 

Marikana. The man in the green blanket is Mgcineni 

Noki, a rock drill operator at the Marikana Mine, who 

the protests building up to the massacre (Beker 2018:2).

Noki was one of the men who were killed by police 

and his image has become symbolic of the struggle for

justice for the victims of Marikana.

Figure 25: 

Figure 26:

Figure 24:
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Tokolos Stencils (2014), an anonymous collective of artists who 

released the following statement:

ancestors and whose natural re-sources were privatised by one Cecil John 

Rhodes ….Tokolos reminds us that colonialism and the massacre at Marikana 

are not only interconnected but part of a long history of dispossession, 

(cited in Knoetze 2014)

34 men and injuring 78 others. This vandalism connected the legacy of Rhodes to the events 

that unfolded at Marikana, but also accused UCT of holding shares in Lonmin, the company 

that owned the mine at Marikana. These accusations were revealed to be true in August 

2015 when UCT publicly admitted that it did hold such shares (Becker 2018:10). The student 

protests at UCT repeatedly connected itself to the injustice at Marikana, thus pulling another 

fraught thread into the cartography of Fallism.

The failure in political leadership in resolving the strike caused many to question the loyalty of 

the ANC to its supporters. The president of the ruling party in South Africa during this period, 

Jacob Zuma, was linked to cases of corruption and nepotism which stunted the progress 

promised by the ANC (van Graan 2013:1). In the months preceding the Marikana Massacre, 

the Zuma administration became embroiled in another scandal involving a painting which 

a veteran satirical artist known for his biting commentary on South African society (van Graan 

moral failings of the ANC became relevant subject matter. 

In May 2012, Murray staged his exhibition Hail to the Thief II at the Goodman Gallery in 

Johannesburg. On display was a painting titled The Spear, which invoked the style of a 

received little attention until an image from the exhibition was featured in the City Press 

newspaper. This triggered the fury of the ANC leaders and political elite, resulting in marches 

to the gallery, threats of legal action, abuse targeted at Murray, and ultimately the work being 
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The Spear and the Marikana Massacre, 

occurring just months apart, the disparity is devastating. The ANC expressed greater anger 

than to workers being slaughtered by the national police force (van Graan 2013:2). Castells 

(2015:222) states that when the grievances of the people do not have channels of expression 

nor adequate representation in political institutions, they are pushed to resort to alternative 

forms of representing their needs and desires. Such a failure by those in leadership can push 

citizens to reinvent their democracy.

The ability to practice freedom of speech is fundamental to the South African constitution. As 

South Africa moved into the 2010s, the internet was becoming more accessible, especially to 

those who lived in urban areas, and the popularity of social media platforms grew alongside it. 

In particular, Twitter became a space for suburban, educated users to express their opinions 

(Serino 2013); it started to function as a platform for political discourse.

The born-free generation were entering adulthood around the same time that Twitter began 

to gain popularity in South Africa (Serino 2013). The uptake of social media amongst young, 

urban South Africans provided a new space for them to voice their concerns, opinions, and 

lived experiences. The protection of our freedom of speech has allowed for people to voice 

 In the three years leading to the RMF protests, the ability to communicate and connect online 

became accessible to a new generation of South Africans who had become increasingly 

aware of a broken political system as foreshadowed by the Marikana Massacre. 

Figure 27: Figure 28: 

Figure 29: 
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3.3  BORNFREE / BROKEN PROMISES

“To discuss the posthuman is to stare into the abyss of 

the inhumanity of our times” 

(Braidotti 2017:84)

Many universities in the South are dependent on state funding, and as these government 

subsidies are reduced, universities are burdened with sourcing more funds to continue 

operating at a suitable standard. This dependence on government has become increasingly 

as universities have become pressured to accommodate more students and provide greater 

support services with fewer governmental resources.

system that dehumanised, oppressed, and excluded black South Africans – 

a system which continues to reduce their lives – free education is a symbol of 

promised hope.” 

Achieving a basic education serves as a driving force for economic and human development, 

yet in South Africa it also serves to illuminate the inequalities that are pervasive in the 

education system (Govender 2020). The apartheid schooling system was structured in a way 

that privileged the white-only suburban schools, therefore ensuring good facilities and quality 

education for white learners. Apartheid-era schools that catered for black students were often 

located in the townships and rural areas which were poorly resourced and black teachers did 

not receive the training nor support which were provided to their white counterparts (Villette 

Amnesty International

characterised by crumbling infrastructure, overcrowded classrooms and poor educational 

outcomes. 

The crisis in the education system needs to be read within the socio-economic context of 

South Africa which is regarded as one of the most unequal countries in the world1

experience of education is still very much dependent on their skin colour, where they are 

in the development of a private school system which is able to offer the best facilities and 

teachers at an exorbitant cost to parents. 
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The wealth disparities between public and private schools are obscene, thus perpetuating

the ever-widening gap between the rich and poor in South Africa. Diane Coetzer (2017) 

writes about private schools: 

sumptuously – and exclusively – to their communities: access to the best 

facilities and teachers; access to matric year support no public school can 

hope to match; near-guaranteed access to top-end tertiary education and, 

distancing the wealthy urban elite from their counterparts in the townships or rural areas. 

There are some well-functioning government schools in suburban areas that have managed 

to maintain a high standard of education, yet their situation is increasingly precarious as 

government support remains inadequate, the demand per student intakes increases, and

fee-paying families relocate to private schools.

Figure 30:

Stellenbosch University https://scholar.sun.ac.za



43

I attended one of the historic single-sex high schools in 

Johannesburg. The brick walls are lined with old photographs 

apartheid, it was a whites-only school. The legacy of that 

preferential funding and privilege allowed for a high standard 

of education and good facilities. The school prided itself on its 

100% matric pass rate and the impressive number of university 

My parents would comment on the rich diversity of my 

classmates and friends; it was a snapshot of the dream of the 

rainbow nation. I imagined my classmates as living similar lives 

to me, with similar families and experiences. It was a bubble in 

which I believed that we had equal opportunities attending the 

same school.

A dream was sold during those information sessions; that a 

university education was the key to unlocking job opportunities 

and success. The dream that we could all study further and 

build a good life for ourselves. It was sold as being obtainable; 

the natural next step in our lives into adulthood.

We had come to claim the dream that we had been sold.

43

Figure 31:

Stellenbosch University https://scholar.sun.ac.za



44

There is an expectation that entering tertiary education will help poor students overcome 

the crisis of poverty, inequality and unemployment (Govender 2020). Achieving a university 

education has come to be seen as a way to break the cycle of poverty; a means to obtain 

both status and wealth. Access to higher education has therefore become a social and 

education is burdened by the expectations of their families who regard a degree as central 

to building a successful career which can, in turn, uplift the family and community. Access to 

higher education becomes a fantasy; where the imagining of better life becomes the rationale 

which was barred to them. 

In a case similar to that of private schools, an economy has been created around universities. 

Universities are increasingly being run like business operations, therefore attention needs to 

be drawn to the projects and processes which exploit aspirations as a means of increasing 

students who represent the black majority of the country are burdened in multiple ways; they 

from generations of economic oppression, and for some students, the university culture is 

foreign and unwelcoming. 

During the protests, there was a phrase that appeared 

of the anger and disillusionment felt by many black 

students who were faced by the lack of transformation and 

accessibility in the higher education system. The born-free 

generation were raised with the belief that we all had equal 

opportunities, that we had the right to education, and that 

hard work would be rewarded with success.
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This section has located us within the complex cartography of higher education in South 

Africa. The cartography has returned to the monument of Rhodes at UCT as it stood in 2014 

with Remember Marikana stencilled on its plinth. This thread draws us to a day in August 

2012 where striking miners were massacred by a dusty hill at Marikana - a divisive moment 

in South African history that inspired a crisis about the political leadership of the country. 

For those born in 1994, the standard journey through the schooling system was concluded 

being able to build a better life for themselves and their families. The RMF movement lay 

the foundations yet, as discussed in the next chapter, #FeesMustFall (FMF) witnessed massl

political action that used new technologies to mobilise students across the country.

nor can they somehow compensate for that catastrophe.” 

Figure 32:
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CHAPTER 4: #FEESMUSTFALL

“We were pulled together … Simultaneously we were pulled apart 

by our different contexts that seemed far away from each other” 

4.1  (RE)CONSTRUCTING A MEMORY

South African History Online (SAHO) has served as an important resource in mapping the 

partners with various universities, research institutes and charities to create a comprehensive 

archive of local historical events. In the sections that follow, the dates referenced have 

been taken from the SAHO pages related to the student protests at the University of the 

Witwatersrand1 (Wits) and at the University of Pretoria2 (UP). These two universities have 

been focused on as I was a student in Gauteng during this period and was connected to 

the events unfolding at these institutions. The FMF protests began at Wits and much of 

the literature tracks the origin of the movement at Wits and how it rapidly spread to other 

institutions. The movement culminated in a march to the Union Buildings in Pretoria, therefore 

the events that happened in and around UP are also notable in the context of this study.

I was enthusiastically involved in student culture at 

my university during my undergraduate years of study. 

Towards the end of 2015, I ran for a position on a student 

committee that oversaw events on campus. As I would be 

I, along with many other fresh-faced student leaders, was 

only 6 weeks into the job when #FeesMustFall caused 

waves across the country. Things were suddenly more 

political than I had anticipated. The campus was shut down, 

an uncertainty about how the next days, weeks or even 

months would play out. 
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Figure 35: 
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The announcement of the national fee increase coincided 

with the handover period in the student leadership calendar.

The elections had been held and new energy was moving 

into student committees. There was tension about how to 

handle these protests within my committee. Some saw it 

as our duty to stand with the protesting students, others 

wanted to keep on track with our positions and focus on 

was here to design, not deal with real politics.

To construct this section on the rise of FMF required me to go back in time; to scroll through

protests contained within three and a half hours of the footage that would be replayed in the 

It was a journey that I was able to do from the distance of a new location and the passage of 

ducks for cover in a portable toilet.

PREVIOUS PAGE (pg 48)
Figure 36:

NEXT PAGE (pg 50)
Figure 38:

Figure 37:
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The gathering of media to build the digital story became a process of typing in search bars, of

scrolling, reading, and taking screenshots. When gathering content from Twitter, I would be

the predictable boundaries of the website, I was confronted with the overwhelming, repetitive 

and powerful words as they could be read together (or through each other) within a different 

space. This process of taking screenshots and rearranging the tweets changed the process 

of reading usually done on Twitter; breaking down the linear structure. 

The process of working through such a large volume of content on a place like Twitter would 

become clinical and mechanical. I would sometimes take the time to wonder about the

person who posted the tweet or comment. I wondered what happened to them, who they 

I wondered what has become of the anonymous admins of the now dormant accounts 

of @RhodesMustFall and @WitsFeesMustFall which once served as powerful centres of 

information and connection. As I explored these seemingly abandoned sites of revolution, I

wondered if anyone else comes to visit to remember.

Figure 39:
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4.2  THE RISE OF A HASHTAG

the protests pause, they will resume again in future. Academic programmes 

On 14 October 2015, the management of Wits university announced a 10,5% increase in 

be devastating to students from poor and middle-class families who were already under 

Castells (2015:252) states that a networked social movement is often formed in a very short 

space of time. There can be mere hours from the catalysing moment to action being taken 

fee increase brought the disillusionment and desperation to the fore, catalysing a 3-day 

lockdown of the university campus.

In the next few days, similar announcements of fee increases were made at other universities 

and student groups rejected these announcements. The sentiment was the same: the costs 

to reject this fee increase spread rapidly across the country and became a multi-institutional

coalition under the banner of #FeesMustFall. ll

Figure 40:
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I was in another city when the #FeesMustFall banner 

was raised at Wits. My brother was a student at Wits at 

the time, so I remember hearing about his frustration 

as the blockades started and he found himself stuck on 

campus with his beaten-up station wagon. My father was 

lecturing at Wits, so I would hear the news that was being 

experience at Wits was my main source of information; 

a frustrated postgraduate student (who was white, male 

viewpoint of the protests as I sympathised with my family 

and those who were most like me. The use of social media 

as a resource has, however, allowed me to go back to the 

announcement of the fee increase and read the immediate 

reactions of people who stood outside of my narrow 

perspective. 

The ability to revisit the starting moment of FMF through digital media gave me another chance 

to listen and be critical of my initial views and defensiveness. It gave me an opportunity to 

follow a different path of engagement, to read articles from alternative sources and see 

images taken by students rather than journalists.

moments or archives for legitimacy. The platform allows for non-linearity and multiplicity 

formed during the movement. The FMF movement was able to gain traction through 

connecting to the political organisations that were established on campus as well as the 

support from students already in leadership positions, such as members of the Student 

Representative Councils (SRC). The hashtag of #FeesMustFall was an intentional derivative 

of #RhodesMustFall to highlight the historical, political and economic similarities (Garton 

2019:410). RMF had created a network and FMF was able to quickly build on the established 

social media accounts and connections.

As the response to the fee increase spread around the country, Facebook and Twitter 

provided a space for student activists to announce their mission statements while connecting 

to national conversation online. These groups were connected under #FeesMustFall which 

to address localised protest action, such as #WitsFeesMustFall,  and 

#TuksMustFall 
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Figure 41:
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Through this process, localised movements are able to engage in their own mobilisation. 

This allows for an ongoing, global debate on the internet, expressing an awareness for the 

entangled issues faced by humanity at large (Castells 2015:251). The Fallist protests saw users 

connecting themselves to the American Black Lives Matters 41 (BLM) campaign through the

use of the #BlackLivesMatterr

be recognised as protest. In this context, Twitter functions not just as an accompaniment 

spaces and timelines, recognising alternative forms of humanity and embodiment (Prasad 

the legacies of colonisation and systemic oppression. The BLM campaign resonated with 

the mission of the Fallists as they both sought to challenge white systems of control and to 

empower black citizens within their respective countries.

w

Figure 42:
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This brings the cartography back to Rhodes and to another statue of him, where he is 

standing proudly in the facade of a building at Oriel College at Oxford University. This 

statue was erected following a substantial donation that was made by Rhodes to the school;

wealth from Africa that was fed back into the British Empire. The sentiments of the RMF 

protests quickly moved across the continent and were taken up by groups in the United 

Kingdom. Rhodes Must Fall in Oxford (RMFO) staged a protest outside of Oriel College in d

next few months, RMFO staged numerous protests against other features at the university 

movements such as BLM in America and the protests against colonial legacies in Oxford. 

These connections show solidarity and have allowed protest action to collapse spatial and 

the occupied sites which are targeted by protest actions (Castells 2015:250). During the 

Fallist period, numerous sites were occupied at campuses across South Africa. These were 

often administration buildings as the protestors intended to make the normal functioning of 

the university impossible. Otherwise, the occupied sites were communal, symbolic spaces 

where large amounts of protestors could gather.

Figure 43:
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marginalised students within the university community. 

The action of staging a sit-in was a popular tactic used throughout the Fallist period. It was 

a way of halting the usual running of the university to force a response from university 

management. By constructing a free community in a symbolic space, social movements 

create a space for deliberation and political engagement. It provides a space in which to 

meet and plan their representation (Castells 2015:11). This was most evident when Wits 

Habib was made to sit with the students for hours as they voiced their grievances.

Figure 44: 
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The occupation of Senate House set the agenda for other student groups at universities across 

the country. Disruption and occupation became the primary method by Fallists to pressure 

university management to shutdown their respective campuses. In the week following the

sit-in at Wits, similar incidents occurred at other universities as the student protesters waited 

for feedback from national government. A multi-institutional march to the seat of government, 

the Union Buildings, was planned for Friday, 23 October 2015.

Figure 45:
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4.3 COMING TOGETHER: UNION BUILDINGS

The morning of Friday, 23 October 2015, was a feverish hive of activity. Busses had been 

organised from Wits and other institutions in Johannesburg and students from institutions 

in Pretoria gathered on their respective campuses before converging in central Pretoria and 

marching to the Union Buildings. 

My friend hated walking and insisted that we drive to the 

and navigated the chaotic city streets of Pretoria. There 

the pavements and roads. We found a parking spot at the 

imagining that we would get an ice cream there after the 

protest. The excitement was almost palpable as we joined 

the people walking to the gathering. There was a sense of 

triumph, of unbridled optimism, that this was a historical 

moment. It was a monumental occasion.

It was just over a week since the #FeesMustFall had 

formed, and it had now culminated into a multi-institutional 

movement with over 10,000 students expected to be 

were supportive of the central and immediate mission of 

the movement: no fee increase for the next academic year. 

The majority of students opted to stay home and witness 

the march from a safe distance, either because of wariness 

or disinterest. 

The vast lawns sloped up to the grand sandstone building. 

The grass was dry following the rainless winter months, so 

the air was dusty as thousands of feet walked across the 

dry ground. There are formal terraced gardens in front of 

the lawns. Midway down the steps, a large statue Nelson 

Mandela stands, arms outstretched as if welcoming 

government. At the bottom of the stairs, a black mesh 

fence drew a line between authority and the public.

PREVIOUS PAGE (pg 59)
Figure 46: 

NEXT PAGE (pg 61)
Figure 47: 
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On that day, a mobile podium was present behind the 

fence; the place where the president would address the 

to capture arial footage. Reporters and photographers 

roamed the crowds photographing students and placards, 

posting updates to Twitter. Students were armed with 

their cellphones, documenting their presence at the event, 

sharing on social media platforms, giving updates to those 

who were absent, and sending reassurance to concerned 

parents. 

There were armoured vehicles in the shadows of the trees 

that bordered the lawns. Police in riot gear stood between 

the black fence and the podium, their helmets and perspex 

In the week that built up to the mass action at the Union Buildings, the FMF protests were 

largely peaceful and the movement prided itself on being principled, opting for acts of civil 

disobedience and disruption. There was high value placed on engagement in the form of 

mass meetings and social media discourse. Castells (2015:254) believes that when the goal 

of a movement is to represent society at large, it is crucial for protestors to sustain their 

legitimacy by remaining peaceful in contrast to the violence of the system.

Zuma was supposed to address the crowd at 12:00pm. 

The time came and the podium remained empty. The 

minutes ticked passed. The exuberant energy of the crowd 

was becoming agitated. The group who was toyi-toying 

was gaining momentum and members as it was moving 

up and down the lawn. I was standing a few rows from 

the mesh fence which the crowd was slowly edging closer 

towards. People were getting angry - where was Zuma? 

We had gathered, we were peaceful, but where was he? 

People began shouting, indignant at the disrespect which 

became more unsettled, other tried to encourage calm. 

There was a desperation rising. The tension had turned 

inwards into the crowd as some pleaded for others to stop 

the agitation. Remain calm. Stay principled.
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The electric optimism that I felt when I arrived was 

becoming fraught. The frustration was threatening to 

onto. A small group of people at the front began to hurl 

things at the empty podium. Water bottles and rocks 

us were hoping to maintain the calm and trying to stop 

those who were grasping for things to throw, shoving 

forward, and pulling at the mesh fence. 

Things were falling apart. It felt as though the majority 

of us there were trying to hold it together, clinging to 

our common centre, but an angry faction was lashing 

out and threatened to unravel us. 

I do not remember the order of events, 

started within the crowd as dust and 

smoke began mixing in the air. People 

were screaming at other protesters as 

a bright blue portable toilet was carried 

and black smoke surged upwards. 

The police in their riot gear were 

advancing forward to the mesh fence 

as the metal was being peeled back 

by protesters. A policeman was 

bleeding after being hit by a rock. 

The news crews were scattering and 

projectiles. “This was not supposed 

to happen. This was not the plan” - I 

was panicking. A man appears on the 

appealing for calm, yet he is met with 

rocks and bottles. He covers his head 

as he runs off the stage. 

Stellenbosch University https://scholar.sun.ac.za



STUN GRENADE

OH GOD

had never heard a noise like that before. 
People scattered, running and screaming. A f lashbang? 

People were now turning around and running back towards the police. Another stun grenade. 

More running, 
  he adrenaline was going. 

 The angry were running forward. 

The panicked were falling back. 

      Someone pulled me out of the way.

More people were running forward. 

Nothing good is going to come from this.

  I CAN SEE THE FLAMES

       Maybe we can save this day. 

hand reaching in. 
    The armoured vehicle swerves suddenly. 

he guy on the outside has the steering wheel.   SOMEONE IS GOING TO GET HIT! 

More people jump on the armoured vehicle, 

    hanging onto the white metal 

crowd scatters in panic.

There are police helicopters. 

The podium is shuttered.   We will not be addressed. 

There is nothing we can do.

 No good will come from this.

  

What the 
ck? 

be no fee increase. The movement had succeeded, but the 

victory felt hollow. I had left before the tear gas and rubber 

bullets had been used. Optimism had been replaced by anger, 

fear and confusion. 

In that great moment of coming together, we had fallen apart.

Was it a gunshot? A bomb?

 What the hell 
was that?

It was so fucking loud. 

more screaming. 

God, 

of black 
smoke. 

WHY THE FUCK 

ARE PEOPLE DOING 

THIS? 

Move to the 

edges of the 

crowd.
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The 0% fee increase was seen as a short-term

of FMF was widely supported, yet this changed

when the protests started turning violent and

its fragmentation and eventual collapse (Langa 

Union Buildings was captured by the news and

dominated headlines as questions were raised 

about the legitimacy of the FMF movement.

Factions from within the FMF movement began

calling for various kinds of transformation at

their institutions, such as decolonisation of 

culture and curricula as well as the insourcing 

of workers (Baloyi & Isaacs 2015). The march

to the Union Buildings was the beginning of 

as protestors expanded their demands and 

became more drastic in their actions.

Figure 48:
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4.4  AFTER THE FALL

violence. This year saw the rise of #OutSourcingMustFall and #AfrikaansMustFall, alongside 

a resurgence in #FeesMustFall protests as registration for the new year began. This year saw 

acts of violence and police brutality, as well as the introduction of private security companies 

small groups of protestors threatened to shut down university campuses until management 

The police often became involved in campus protests which escalated tensions, often 

resulting in stun grenades and rubber bullets being used against students (Langa 2017:8). 

There were reports of vandalism and destruction of public property, as well as arson attacks 

that amounted to millions. Tamar Kahn (2018) reported in BusinessDay

in damage was recorded in the three years following the FMF movement. This period saw 

lecture halls, laboratories, libraries, and other facilities being set alight (Kahn 2018). This 

FMF and resulted in the movement further losing public support.

The triumph at the Union Buildings intersected with the increase of violence within the FMF 

movement. It seemed that in the course of a few hours the movement had come undone. 

Radical factions emerged, political groups tried to hijack the narrative, there was focus on 

FMF movement collapsed. The violence within the movement could no longer be reconciled 

and the support from the public had been lost through the violence done in the name of 

#FeesMustFall.

Figure 50: 
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(Barad 2014:179).

Social movements exist in this liminal space where timelines come together; where the past 

is active in the present, where futures are reimagined. According to Castells (2015:251), 

networked social movements “live in the moment in terms of their experience, and they 

project their time in the future of history-making in terms of their anticipation”. One the one 

hand, movements are continued day-to-day in occupied sites, yet through their debates and 

to the past, linking themselves to a history of resistance. Fallism connected itself to wider 

History repeats itself. This was a sentiment that often came up during the Fallist period as 

conducted a qualitative content analysis of the top 100 images tweeted during the peak of 

images side-by-side; showing photographs from apartheid-era protests alongside images 

captured during the Fallist protests (Bosch & Mutsvairo 2017:82). This practice served as a 

way of collapsing time, presenting Fallism as being part of an entangled, ongoing, history of 

with the system in which we found ourselves as well as a desire to design a better future. 

According to Escobar (2018:20), ontological designing emphasises the profound relationality 

and interconnectedness of all that is - a vast network of people, objects, histories, futures, and 

invisible systems which constitute our world. This approach to design encourages embodied, 

own ways of thinking and to step outside of our own realities. It was a great coming together, 

but simultaneously also constituted a moment that we were pulled apart. The events that 

unfolded at the Union Buildings saw actors and agencies coming together. The past and 

future were present, yet those intersections fractured into new lines, new possibilities, and 

new divisions.
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CHAPTER 5: CONCLUSION

5.1  DISCUSSION

The research questioned what might be revealed through a cartographic exploration of a 

journey through the Fallist period. It is somewhat paradoxical to try to write a conclusion while 

working cartographically as the methodology acknowledges that the research process is still 

ongoing. This has been the overwhelming experience of the research process - that one 

but there is no taking it back, setting time aright, putting the world back on its 

the enfolded materialisations of what was/ is/ to-come.”

I have learned, experienced and designed. As I began my studies at Stellenbosch University 

(SU), I brought forward my interest in monuments and student politics from my undergraduate 

degree during the Fallist period. Through working with monuments in 2018, I found myself 

returning to Rhodes. It felt as though a circle was being completed as I spent time with 

Rhodes, I felt troubled by my own privilege and place in contemporary South Africa.

I recognise the optimism that I felt stepping into that position - I had become part of the 

university system. I thrived in its culture and structures, so I wanted them to continue. My 

visual legacy still remains on the social media pages of the committee I served on. During 

this research process, I revisited the curated posts and shining smiles of students in my 

photographs. It is a strange experience as I remember the fear and uncertainty that hung 

heavy over those events. There were threats of violence and harassment targeted at my 

committee and our events, but the digital story that I left behind is one of colourful harmony. 

as a means of breaking away from the anxiety that was entangled with the memory of places 

and relationships with people in Pretoria. I felt out of place at SU. It was a new system and 

culture, one that felt insulated from both the turmoil and transformation that had occurred 

at other universities. In 2019, I returned to the realm of student politics. I experienced a 

similar optimism, but I also brought forward an awareness and humility. I was in a process 

of unbecoming;  I felt uneasy operating the type of culture that I had previously defended. I 

listened more. It was discouraging as I witnessed similar issues of access and discrimination 

emerging in different forms. The sense of disillusionment and frustration with politics  quickly 
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returned. 

As I visit the social media page that I curated at 

SU, it is still an aesthetic, glossy view of student 

to leave behind a beautiful social media legacy. As 

am aware that I was becoming something different 

during this term. I focused more on representation 

and inclusion and refused to work on projects that 

my projects from an ontological design perspective 

- how did they affect who I was, and how would they 

affect those who engaged with them?

as “un-programmed as mutations, disruptions, and 

points of resistance”; a perspective which is powerful 

when considering my role as a designer and student 

leader. Working cartographically disrupts the linear, 

output-focused method of design and leadership in 

(2007:495) words on narrative: it is less concerned 

with what stories are told, but rather why we tell a 

particular story at a particular time.

As I conclude this research project, I am working 

for the SU in a professional capacity, therefore my 

process of design for and against the university 

system continues. I hope to stay cognizant of my lived 

experience of being a student and engaging with 

the Fallist discourse while I move into the corporate 

space. I hope that through this knowledge, I can 

design for a better future from within the university 

system.

Figure 52: 
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5.2  REFLECTION ON RESEARCH AIMS

The research aimed to explore Fallism from a range of perspectives. It aimed to critically 

situate Fallism both socio-politically and historically. This was done through providing a 

historical account of Rhodes as a means of unpacking his symbolic power in the context of 

Fallism and the broader post-Marikana society. The discussion into the legacy of colonialism 

societal crisis. 

The research project critically considered Fallism in relation to social media and the internet. 

remain online. Social media has allowed us to build new monuments and sites of memory. 

Returning to these digital spaces is eerie; like a conversation with ghosts. It was as if I was 

visiting a monument built around a hashtag; Rhodes replaced with #RhodesMustFall, a new 

the future memories of this movement will be. What monuments will there be to the born-

frees who tried to challenge the university system? 

It would be ironic to erect a monument to those who fought against monuments. Maybe the 

ideas of the Fallists will remain active in alternative ways such as through the conversations 

that have been started and the words that people are empowered to use. Concepts such as 

legacy of Fallism. There are immaterial monuments in the slow restructuring of administrative 

systems, the negotiation of long-held traditions, or the creation of leadership portfolios to 

drive transformation from within the university.

Finally, the research also aimed to critically situate myself in relation to the Fallist context 

through auto-ethnography and digital storytelling. Narrative was a central part of my research 

different  futures. The practice of writing and researching as a white person in South Africa  

in this strange place, and how do I negotiate my strangeness within it? Through working 

want to become as I moved forward. 

The process of creating the digital story was embodied through various methods used in 

the research praxis. The journey through this process involved visiting physical monument 

sites as well as aspects of my family history through photographs and memories. I engaged 
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Figure 53: 
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with digital content through virtually visiting social media sites, or remembering the march 

at the Union Buildings through archival news footage and the street view on Google Maps. 

processes of sketching, photographing, scanning, writing, editing, and layering. As I moved 

and lived in multiple places through the years, I have repeatedly put work up, taken it down, 

and packed it away. I became part of this mapping process; it was embodied and messy. I 

engaged with fragmented memories, historical texts and social media content through (re)

creating memories. My central medium was digital collage through which I collapsed time 

and space through layering screenshots, words, photographs and illustrations.

5.3  IMPLICATIONS OF RESEARCH

design. The creative process in commercial or corporate design is often linear and result-

centred. The use of this cartographic methodology encouraged an approach to design that 

the context of higher education in South Africa, this research project revealed the many 

unresolved issues of access and discrimination that continue to reemerge. Working 

cartographically revealed the slow process of decolonisation in higher education institutions. 

From an ontological perspective, it acknowledges that the ways of being, thinking and doing 

are deeply entrenched in academic systems, campus cultures, and institutional functioning. 

Universities are often idealised as being places of learning and of critical engagement. It is 

a dream that is sold to prospective students: universities are imagined as a place to unlock 

education, I realised that many institutions fall short of this dream. I believe that this is linked 

to a lack of resources, but also the pressures experienced by universities that function within 

a capitalistic society where education has been commoditised. Students are consumers, 

while also becoming products who need to market themselves in the workforce. The pressure 

of achieving, or simply existing, within the highly competitive university structure can limit a 

Through my experience of student leadership within university systems, I became aware of the 

bureaucratic structures that functioned around students. Students have little transformational 

universities have stayed much the same. A cartographic approach to higher education in 

South Africa recognises that students need to be active in designing the university, as the 

university designs their knowing of the world and their being in the world.
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5.4  FINAL WORDS

From the discussion above, the main insight that I feel is pertinent to this cartographic 

exploration of Fallism is that time and meaning are complex. The use of social media has 

both accelerated and collapsed time; offering new sites for both action and memory. This 

cartography also revealed that dismantling ways of being and knowing is slow - undoing 

engagement. To begin to undo privilege requires acknowledging ones own privilege. A critical 

cartography requires (un)doing, (de)construction, (un)becoming. It requires realising that there 

As I look back on this thesis, I am cognizant of the amount that has been edited out, left 

behind, and even thrown away. I am aware of the networks of ideas and knowledge that 

hang like ghosts behind what will be submitted. Through acknowledging that the cartography 

continues, the ontological and epistemological progress will be carried forward as I continue 

designing within the university space and within the wider socio-political context. 
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