
The role of educational managers in the successful implementation 

of Life Skills programmes in FET Colleges 

 
 

 
ISABEL SUZANNE STEYN 

 

 
 

 
 
 
 
 
 
 
 
Assignment presented in partial fulfilment of the requirements for the degree 
of Master of Philosophy (HIV/AIDS Management) at Stellenbosch University 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Study leader: Prof. JCD Augustyn 
April 2006 

 



  

Declaration 

 

I, the undersigned, hereby declare that the work contained in this assignment 

is my own original work and that I have not previously in its entirety or in part 

submitted it at any university for a degree. 

 

 

 

 

SIGNATURE  

 

DATE: 2006-02-22 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



  

 

SUMMARY 

 

The aim of this study was to investigate the role of managers in the Education 

Department, specifically their attitude towards the implementation of Life 

Skills classes. 

 

College students reflect enormous behavioural problems. This is a global 

trend. According to the “Special Session” declaration of commitment that was 

signed by the South African government in June 2001, 90% of the youth 

between 15 and 24 were suppose to receive Life Skills education (UNAIDS 

2002). 

 

Unfortunately this commitment is not fulfilled due to a shortage of lecturers. 

The attitudes of educational managers will have to be addressed to solve this 

problem. 

 

 



  

OPSOMMING 

 

Die doel van hierdie studie is om die rol wat bestuurders in die 

onderwysstelsel speel, te ondersoek – meer spesifiek hulle gesindheid teenoor 

die implementering van Lewensvaardigheidsklasse. 

 

Die studente by kolleges openbaar groot gedragsprobleme. Hierdie is egter ‘n 

globale tendens onder jongmense. Volgens die ‘“Special Session” declaration 

of commitment’ wat in Junie 2001 deur die Suid-Afrikaanse regering 

onderteken is, moes 90% van jongmense tussen 15 en 24 opleiding in Life 

Skills ontvang het (UNAIDS 2002). 

 

Ongelukkig kom hierdie beleid nie tot uitvoere nie. Weens ‘n tekort aan 

lektore kan daar nie periodes ingedeel word vir hierdie uiters belangrike 

opleiding aan studente nie.  

 

Die gesindhede van onderwysbestuurders op verskillende vlakke in die 

provinsiale regerings sal indringend moet verander om reg te laat geskied aan 

die onderneming wat Nasionale Regering in Junie 2001 gemaak het. ‘n 

Spesiale eenheid vir Lewensvaardigheidsonderrig moet by elke kampus 

outonoom funksioneer met spesiaal opgeleide personeel wat slegs hierdie 

funksie verrig. 
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1. INTRODUCTION 

 

Students at rural FET colleges have major problems to address. It is 

important that they should be assisted to cope with new lifestyles and the 

choices they have to make about modern-day issues. This can be done by 

implementing Life Skills programmes. The majority of modern parents are too 

busy to be bothered with the proper upbringing of their kids and shift this 

responsibility to day-care workers and teachers. Many young parents do not 

themselves have the life skills that are needed to cope with modern everyday 

life. To make it even worse, TV and the media have brought about very 

unreal and negative perceptions concerning the sexual facets of life. This 

results in a lifestyle that enhances the possibility of infections such as STIs 

and HIV, which will leave our country and workforce weak and ravaged within 

the next 10 years.  

 

During youth recreational gatherings and/or dances, the conduct of students 

clearly indicates the desperate need for Life Skills programmes to be 

implemented correctly. Youngsters become intoxicated and drugged. Students 

as young as 16 and 17 are sexually active without any idea whether they are 

HIV positive or not. They have no idea how to manage their lives and how to 

tolerate peer group pressure. Relationships are problematic, teenage 

pregnancies are no exception, time management is unheard of and managing 

good relationships is problematic. 

 

Children with disabilities, i.e. the deaf and retarded, are often neglected when 

it comes to Life Skills training and knowledge on HIV/AIDS. “The goal is for 

parents of children with developmental disabilities to offer sexuality 

information from early childhood and to continue through adolescence, 

preparing their children to become sexually responsible and knowledgeable 

young adults. To accomplish this goal, parents need education and support 

from sexuality educators and family service providers” (Getch, 1997). 
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The community needs the Education Department to be the initiators and 

leaders in supplying knowledge and changing attitudes. This can be made 

possible by committed educational managers with a passionately positive 

attitude toward making a change. 

 

2. RESEARCH OBJECTIVES 

 

The objective of this research was to investigate the role of middle and lower 

level managers in implementing Life Skills programmes positively. The 

following research question can thus be formulated: Can the Life Skills 

programme be implemented successfully without the positive support of 

educational managers? 

 

A very important problem that needs to be investigated is the following: 

Campus managers and senior personnel do not have a positive attitude 

towards the fight against HIV/AIDS and teaching Life Skills. This results in an 

ineffective response from students to this expensive outlay by the 

Department of Education. The needs of the students, as indicated by the 

Department and experienced by lecturers in classrooms, are not met and 

there is no positive change in their moral values and life skills. 

 

The youth need to be guided towards life skills that will enable them to live a 

fulfilled life without addictions and problems – a life that strives towards goals 

in their career, personal life, marriage, relationships and religion. 

 

The majority of parents leave the education of their children entirely to the 

lecturers at colleges. However, the academic curriculum is so full and 

lecturers are so overloaded that there is little time left to spend on Life Skills 

classes, even though the lecturers at colleges were trained to facilitate these 

classes. 
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Due to a shortage of lecturers, the classes do not take place. According to the 

Department of Education, there is no money to appoint extra lecturers. 

Workbooks have been printed and distributed to the various campuses, and 

on paper it will therefore look as if the above commitment has been met, 

although in practice it is not true. 

 

This year, only one group of students at each campus in the Northern Cape 

was enrolled for the Life Skills classes, which are compulsory according to the 

curriculum. However, no periods were allocated on the timetable for Life 

Skills. Consequently, lecturers had to deal with Life Skills education whenever 

extra time was available in academic classes. This could not be done as 

effectively as it should have been. 

 

According to reports sent to the National Education Department, classes are 

adhered to according to prescription, and the image is created that everything 

is up to standard as planned. This is far from the truth, however, which is 

that our youth receive very little support because of the following obstacles: 

 

• The negative attitude of educational managers towards Life Skills 

programmes  

• The lack of knowledge about and training for educational managers 

in Life Skills and HIV matters 

• The training of lecturers who are not interested in the subject  

• Lecturers who lack in life skills themselves 

• A lack of financial support 

• Too few lecturers to present all the subjects offered 

• Overloaded timetables for lecturers 

• Senior personnel not teaching their full hours as stipulated by the 

Personnel Administrative Manual, consequently leaving other 

lecturers with heavier workloads 

• Low salaries, long working hours and overcrowded classes, which 

cause a lack of motivation in many lecturers 
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A lot of money was spent to train lecturers and peer councillors. Large 

amounts were spent to have workbooks printed, of which each student at FET 

colleges countrywide is supposed to receive a copy. Only 10% of the students 

at our campus were part of this “half-baked” programme. The other 

workbooks are gathering dust on the shelves, although reports say all 

students have received Life Skills training. 

 

The lack of interest and seriousness, combined with the negative attitude of 

senior management towards the programme, influenced the rest of the staff 

as well as the students. Shortly before the end of the academic year, only two 

of the 22 students had handed in their workbooks. The submission of the 

books is compulsory and students can earn 15 credits in this unit. 

 

3. LITERATURE STUDY 

 

The important issue here is attitude, which is the driving force behind 

behaviour. A closer look at the available literature shows that attitude can be 

defined as the controlling element in predicting behaviour. Allport (1937) 

defines attitude as “a mental and neutral state of readiness, organised 

through experience, exerting a directive of dynamic influence upon the 

individual’s responses to all objects and situations with which it is related”. 

Attitude is a function of change in behaviour. Knowledge or the lack of it is a 

significant determinant of attitude in behaviour towards life skills and 

HIV/AIDS-related matters. 

 

HIV/AIDS education alone is not enough. The total life skills environment of 

students should be addressed to enable them to make positive decisions 

about issues such as substance abuse. “Substance abuse has a strong link to 

HIV/AIDS in the United States. This article presents some of the behavioural, 

social and psychological factors that influence the risk for drug use. It 

highlights and assesses the effectiveness of HIV risk-reduction strategies 

developed for drugging populations and makes recommendations for a more  

 4



  

holistic and integrated approach utilizing multiple interventions at multiple 

levels.” (Sage Publications – Journal of Black Psychology, 59 – 77 [2004]  

According to the Theory of Reasoned Action model, behaviour is substantially 

a reflection of behavioural intentions, or the probability that the person will 

perform the behaviour. Behavioural intentions reflect attitudes toward 

performing the behaviour (behaviour will lead to certain outcomes) and 

perceived social norms (social pressure to perform or not to perform the 

behaviour). Research has shown that behavioural intentions correlate with 

actual behaviour, and that attitudes and social norms predict behavioural 

intentions (Fishbein, M. et al., 1991a).  Thus, there will have to be a paradigm 

shift in the attitude of educational managers to ensure success in the 

implementation of Life Skills programmes.              

 

Another study found that “[t]he outward expressions of our values are called 

“attitudes”. We form attitudes based on our values system. Therefore, our 

attitudes towards a particular issue will reflect our values towards the same 

issue” (Yaffe,2004: 36). It is also suggested that “[p]ercieved behavioral 

control refers to the degree of control a person believes they have in 

performing a behavior in both intentions and behavior directly. Therefore, a 

person who believes they have control over the decision … will develop 

greater intentions to this behavior than someone who does not believe they 

have control”  

 

A model will have to be designed to train and counsel educational managers 

in such a way that they can imagine and believe in the change they can bring 

about by ensuring that the policy is implemented correctly. For this, it is 

important to refer to the studies discussed below. 

 

3.1 PREVIOUS STUDIES 

 

3.1.1 A research study done by Martiniuk, O’Connor and King (1970, 15) on 

a cluster randomised trial of a sex education programme in Belize, 
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Central America, came to the following conclusion: “Greater changes in 

knowledge were observed in the intervention group than in the control 

group following the intervention. Changes were not observed for the 

attitude or behavioural intent domains. These results and the results of 

similar studies may be used to further improve sex education 

programmes as it is imperative that students have access to the 

information necessary to make informed decisions regarding their 

sexual health.”  

 

3.1.2 The research done by Kirby describes several effective programmes for 

Life Skills teaching. He states that “[e]ffective programs lasted a 

sufficient length of time to complete important activities. In general, it 

requires considerable time and multiple activities to change the most 

important antecedents of sexual risk-taking and to thereby have a real 

influence on behavior. Thus, short programs did not appear to be 

effective, whereas longer programs that had many activities had a 

greater effect” (Kirby, 2002, p10 HIV Transmission and Prevention in 

Adolescents, HIV inSite Knowledge Base Chapter). This underlines the 

ineffectiveness of only handing out workbooks without proper training 

and no time for care and support. 

 

3.1.3 The study of Shaw concentrated on Centralized School reform in the 

Federal Republic of Germany: Effect on Educational Leadership and the 

Implementation of change. Centralized or Decentralized.  

 

3.1.4 In the University of Washington they researched: Leading while 

learning: Leadership in a Multi-Level District community Engaged in 

Instructional Improvement Practice learning Science. 

 

3.1.5 Collins did her research on Educational Professionals and HIV. The 

attitude of School Administrators and Teachers.  
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3.1.6 Kafel did write-ups on the superintendent’s attitudes towards 

alternative measure of school principals; a test composite model of 

attitude – Behaviour Consistency – Apply policy or not? 

(The latter four cases were compiled by Clark, National Graduate 

student from Research Abstracts of the Research Seminar Participants 

held in Delta Montreal Hotel on Monday, April 11, 2005. web: Fishbein, 

Attitude of the Educator) 

 

3.2 THEORETICAL MODEL 

Fishbein proposed the Attitude-Towards-Behaviour model as a means to 

measure attitudes that correlate with actual behaviour (Shiffman & Kanuk, 

1994). Ajzen and Fishbein (1980) show that the Attitude-Towards-Behaviour 

models can be used for the measurement of attitudes directed towards 

behaviour with respect to an object. For the purpose of investigating student 

behaviour, the “object” refers to the student’s lifestyle and intentions of 

lifestyle. Allport (1937) states, however, that attitudes affect not only 

responses towards objects, but also towards situations. For the purposes of 

this research study, the attitude towards behaviour in relation to a situation 

will be measured. To measure intention, the Attitude-Towards-Behaviour 

measure is considered together with additional aspects in a model referred to 

as the Theory of Reasoned Action.  
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The graphic representation of the Theory of Reasoned Action in Figure 1 is 

from Ajzen and Fishbein (1980): 

 

 

 

 

Attitude toward 
behaviour 

 
Intention 

 

 

 

 

Relative importance of 
attitudinal and normative 
considerations 

 
Behaviour 

 

 

 

 

Subjective 
norm 

Figure 1: The Theory of Reasoned Action (from Ajzen and Fishbein, 

1980) 

 

According to Ajzen and Fishbein (1980), this model can be used as a 

framework to determine the relationship between two factors, specifically 

attitude towards behaviour and the subjective norm in determining intention. 

Intention is then also measured directly. The model further allows for the 

relative importance of each factor to be adjusted according to its statistical 

characteristics obtained through measurement. 

 

4. RESEARCH PROBLEM AND HYPOTHESES 

 

4.1 RESEARCH PROBLEM 

The Department of Education has developed very good policies concerning 

Life Skills education for students. If these policies are not implemented 

positively and correctly, it will have negative reflection on our youth. 
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4.2 RESEARCH HYPOTHESES 

 

The Scientific Hypothesis – The positive attitude of management towards 

Life Skills programmes can ensure that the national initiative to develop 

positive life skills changes in young people succeeds by allocating proper 

teaching periods and trained staff to the timetable. The independent variable 

is the proper implementation of Life Skills periods in the timetable. 

 

The Null Hypotheses – Negative managerial attitude will not have any 

influence on the impact and change that the Life Skills programmes have on 

students. 

 

5.  RESEARCH METHODOLOGY 

 

5.1 RESEARCH DESIGN 

This study was drawn up to research whether there is any change in 

knowledge, attitude and/or behaviour between a group of students who 

received Life Skills books and little training and those students who had no 

exposure to Life Skills training. A questionnaire was drawn up to test the 

knowledge, attitude and behaviour (KAB) in both groups to determine if there 

was any significant difference in the experimental group vs. the control group. 

According to Kerlinger (1992), surveys are appropriate for gathering data 

regarding opinions and attitudes on the one hand and behaviour on the other. 

The main objective of the Life Skills programme is to change behaviour to be 

positive and not only to achieve a change in attitude.  

  

Shiffman and Kanuk (1994) state that the survey is an accepted method of 

measuring both attitudes and perceptions. The main weakness of the survey 

method is that low responses are to be expected, as well as incomplete 

response information (Kerlinger, 1992).  
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These weaknesses are filtered out because the questionnaires will be given to 

students randomly and voluntarily during attendance at college. Permission 

was obtained from the campus head to undertake this study.  The subjects of 

this study were students of a rural FET college. 

 

The experimental group received workbooks with no periods allocated for the 

Life Skills programme. These students were all part of the National 

Intermediate Certificate class. The control group students were not involved 

in any Life Skills education at all. They were randomly selected from the 

Engineering Studies and Business Studies courses. All students who attended 

classes on the specific day were asked to voluntarily complete the 

questionnaires.  

 

5.2 SAMPLING 

Sampling was done randomly. The demographic factors were also totally 

random, with no preference given to any race, age, gender or field of study.  

 

The experimental group consisted of all students doing the Intermediate 

Certificate who were present on the specific day (not previously announced). 

Each student received a questionnaire to complete, and there were a total of 

25 students in the group. The control group consisted of 25 volunteer 

students from Engineering Studies and Business Studies, who each completed 

a questionnaire. 

 

5.3 DATA GATHERING 

A questionnaire was drawn up with 50 questions to gather data on the 

students’ knowledge, attitude and behaviour. These questions were mingled, 

except for the demographic questions, which were put first. The attempt was 

to gather qualitative information by exploring the context, meaning, 

variation and perceptual experiences of phenomena. 
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Questions 36 to 50 were asked in such a way that they could be answered on 

a Likert scale from 1 to 10. These questions were aimed at testing behaviour. 

“A Likert scale quiz [enables] students to give a rating for a single question or 

item on a configurable range” (ETH Lecture Communicator, 11). The 

questionnaire was given to students who attended classes on an 

unannounced day, and participation was voluntarily. Each student received a 

pencil to complete the form. This ensured anonymity. The sample size for 

each group was 25.  

 

The relative importance of the two factors specified in the Theory of 

Reasoned Action was determined by linear regression. The students were 

divided into two groups. The experimental group had only received 

workbooks, while the control group had no books nor did they attend Life 

Skills classes. Only one variable was present, i.e. receiving workbooks. The 

variable is administered at only one level, i.e. the workbook given to everyone 

in the experimental group. The experimental group only received guidance on 

completing the workbook because no actual periods were made available for 

the teaching of Life Skills and providing information on HIV/AIDS. The 

independent variable was thus the workbooks issued to the experimental 

group – with the presence of the independent variable in the experimental 

group and the absence of the independent variable in the control group. 

 

The dependent variable was proof that the experimental group had a better 

set of life skills than the control group. This can be determined through the 

information concerning attitude and knowledge made available after 

completion of the questionnaire. 

 

6. RESULTS 

 

The information was processed on computer with Excel. The demographic 

details were analysed manually. The questionnaires that were filled in 

incompletely were rejected and not taken into account. Five were filled in 
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incorrectly by the experimental group and two by the control group. The 

mean age of both groups was 18-20 years (see Figure 2).  Only selected  

relevant questions were used to compile the results.  
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Figure 2: Age group – Experimental and control group 

 

The scholastic achievement of the two groups varied considerably. Students 

in the experimental group had mostly completed grade 9 and then left school 

for whatever reason, returning for studies at the FET college later. On the 

whole they were not scholastically strong or very motivated. Figure 3 provides 

information on the school achievement of the two groups. 
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Figure 3: Scholastic achievement – Experimental and control group 

 

There does not seem to be much change in the knowledge ability of the 

experimental group. All the groups indicated a 50/50 response to the effect of 

possible infection by HIV, except the male portion of the control group. This 

can also be the effect of not wanting to know in order to evade responsibility. 

Figure 4 illustrates the perceptions of the students with regard to the 

possibility of becoming infected. 
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Figure 4: Students’ perceptions of their own possibility to becoming 

infected 

 

With regard to the knowledge of these groups about STIs and ordinary 

infectious diseases, it is again the control group’s males who do not have 

knowledge about STIs. The experimental group also did not have a significant 

knowledge of STIs, with only about 30% being informed. This indicates that 

merely handing out Life Skills books does not have the desired effect. (See 

attachment with results on knowledge, question 32). 

 

The question on HIV awareness provided no indication that the Life Skills 

books made any real impact on the group. Here it is the male control group 

that shows the best response to the question. (Question 34 on attitude in the 

attachment). Figure 5 shows the HIV awareness of the two groups. 
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Figure 5: HIV awareness of experimental and control group 

 

Regarding the attitude of the two groups, the students in the experimental 

group are just as ignorant about Voluntary Counselling & Testing (VCT) 

testing as the control group. There was no positive response to the strong 

message in the book to have VCT done (see question 14 of the attitude 

results).  The answers to question 3, on attitudes, show no significant 

difference between the two groups. The seriousness of implementing the 

message in practice shows no variance either. 

 

The results of question 6 are disturbing, particularly as such a high 

percentage of the sexually active males in the control group do not think they 

run the risk of being infected. A total of 45% of these students under the age 

of 20 have had 10 or more sexual partners. The 50/50 result of the 

experimental group does not show significant variance in attitude because 

they had books to work from. The majority of students had received sex 

education, primarily from their teachers. This shows the importance of 

educators in rectifying the negative messages about sexual matters in the 

media and in helping to fight the spread of the HIV infection (question 31 on 

the attitude result form). 
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Behaviour had not changed because of being in possession of a Life Skills 

book. The majority of students in the age group 16 to 20 are sexually active. 

Multiple sex partners are the ruling trend, especially among the male control 

group. For the rest, the incidence of sexual activity between the experimental 

and control groups shows no significant difference. Figure 6 illustrates the 

number of sexual partners of the sexually active group. 
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Figure 6: Number of sexual partners of sexually active group 
 

Addiction, especially alcohol abuse, was higher in the experimental group 

than in the female control group. The alcohol abuse in the male control group 

is reason for concern. The fact that some students also use dagga makes the 

problem even bigger. Addiction in the experimental group is not less than in 

the control group. One of the female students in the experimental group is 

also using Tik. The addiction profile of the students is shown in Figure 7. 
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Figure 7: Addiction profile of student group 

 

Part of the Life Skills training in the books given to the students in the 

experimental group is temper control. There seems to be no significant 

variance between the experimental and control groups (see question 38 on 

the results of the behaviour analysis). 

 

Looking at the results from question 46, the experimental group again shows 

no significant difference versus the control group. The majority watch TV 

shows whilst under age. Figure 8 indicates the number of students who watch 

TV shows that have an age limit greater than their age. 
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UNDER AGE TV SHOWS
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Figure 8: Profile of students who watch movies and videos with an 

age limit above their age 

       

From the results it becomes clear that the whole programme will collapse if 

the campus head and senior management on the campuses do not have the 

correct attitude towards the seriousness of providing the students with life 

skills and HIV/AIDS awareness. It provides proof that Life Skills classes have 

to be done according to set rules. It is of no use to only hand out workbooks. 

Management should realise the seriousness of the problem in South Africa 

and implement the Life Skills programme as it was designed by the National 

Education Department. Management will have to insist on more personnel in 

order to ensure that specifically trained lecturers are available for teaching 

Life Skills to all students. 

 

The dedication to the programme will have to begin with the positive attitude 

of management, the campus manager and the CEO. The results provide an 

indication of how important the attitude of education managers is for the 

necessary programmes to be implemented according to set rules. 
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When students leave college with a good understanding of the problems 

surrounding HIV/AIDS, they can transfer their knowledge into the world of 

work. Each one can expand the awareness campaign and share the 

knowledge they have obtained in the Life Skills programme.  

 

The literature study makes it very clear that Life Skills classes have a 

significant impact on changing knowledge, less impact on attitude and very 

little impact on behaviour. Because the experimental group in this study did 

not even have proper training in life skills, it is expected that there will also be 

little change in the knowledge these students have about HIV/AIDS. From the 

literature study done by Kirby, it is clear that “[e]ffective programs lasted a 

sufficient length of time to complete important activities. In general, it 

requires considerable time and multiple activities to change the most 

important antecedents of sexual risk-taking and to thereby have a real 

influence on behaviour. Thus, short programs did not appear to be effective, 

whereas longer programs that had many activities had a greater effect” 

(Kirby, 2002: 10.) 

 

From this it becomes clear that if Life Skills education is not taken seriously by 

management, the lecturers will not be able to teach these skills properly and 

it will have no or little effect on the students’ knowledge, attitude or 

behaviour. It will also contradict the contract entered into between the South 

African government and UNAIDS to supply Life Skills teaching to all students 

by 2005.  

 

7. CONCLUSIONS AND RECOMMENDATIONS 

A serious attempt will have to be incorporated into the education system to 

change the attitude of educational managers. “We need systems, practices 

and process to manage the abovementioned paradigm shifts. With sound 

management it will succeed. Without proper management the chances for 

success are frighteningly slim” (Course 6 lecture, Prof. J. Augustyn, 

Stellenbosch University) Once they see themselves as part of the Life Skills 
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programme by getting proper training in all aspects of this ravaging disease, 

educational managers will make sure that all students receive classes. They 

have the authority to appoint lecturers and to regulate the workload of 

lecturers. At present, although lecturers are sent for training, the managers 

do not commit themselves to the programme. They do not have the full 

frightening picture of the destructive effects of HIV and seem to not want to 

know. 

 

When proper Life Skills training is in place for all students, the morale of both 

the students and the lecturers will be uplifted. This will most likely have the 

following advantages: 

 

• a better learning atmosphere will be cultivated,  

• better results will be achieved,  

• students with better academic as well as emotional skills will be 

sent into the labour market, 

• there will be beneficial results for the economy when motivated 

students enter the workforce of South Africa, 

• higher productivity will lead to better profits, 

• the students will become responsible citizens of the country, 

• the students will become motivators in their communities, and 

• the spread of HIV will be decreased. 

 

These are among the “very important paradigm shifts as reported by 

UNAIDS: We should know that HIV/AIDS is now at an early stage of 

development and its long-term evolution is still unclear,” and the “need for a 

particular emphasis on young people has been recognized”. 

 

In terms of the above results, the present system and model do not impact 

on the youth to cause them to change their attitude or behaviour. The 

reasons for this might be: 
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• the negative attitude of educational managers, 

• a lack of personnel to implement a proper care and support system 

on campuses, and 

• the ABC model (abstinence, be faithful, condomise) is an idealistic 

approach and is not practically enforceable and executable 

(Lemmer, 2005. p168). A new way of thinking about sexuality and 

sexual identity is necessary and should be taught to the youth. 

 

To achieve this, a paradigm shift is necessary and should involve the full 

continuum of being human. The education system is the place to start, from 

where it should expand to all other aspects of the community. “Community 

mobilization is the core strategy on which success has been built … and needs 

to encompass the full continuum, including home-based and palliative care, 

treatment of opportunistic infections and antiretroviral therapy … addressing 

the economic, political, social and cultural factors” (UNAIDS, 2002). 

 

These demands can be met. National government now has to explain why 

huge amounts of money received as donations from other countries have not 

been spent on the HIV/AIDS Life Skill campaigns for which they were 

intended. 

 

Although lecturers were trained for the care and support function, many of 

them were chosen by campus managers and forced to go on training, even 

though they are not interested in this kind of work. One of the reasons for 

this is that the care and support function was given to them without any time 

being made available in their timetables to deliver this function.  

 

The model that I recommend, is as follows: 

HIV/AIDS and Care and Support should be a specialised unit on each campus, 

and each student has to visit the lecturer, who is a specialised, trained 

lecturer with a passion to make a change through the student care and 
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support programme. The lecturer should be assigned to this unit only, making 

it possible for problems to be identified and addressed.  

 

A positive change in the attitudes and behaviours of this age group (15 – 24) 

can ensure a healthy and productive labour force for the country. To realise 

this, a new way of thinking will have to be initiated. 

 

The Life Skills programme in South Africa should be managed properly. No 

policy can be applied effectively unless implemented with the correct attitude. 

People working in this department should be hand picked and be specialised 

and passionate about making a positive change.  

 

Any form of oppression and judgemental attitudes towards students, their 

identity and sexual identity should be eliminated (Lemmer, 2005, p28). It is 

important to make lecturers aware that any form of oppression and 

judgemental attitudes towards students will have a negative influence on 

outcomes. 

 

A special model was developed by Jonathen Hanft (1990) to avoid any form 

of oppression. This model is built in into the “Train the Trainer” programme. 

(www.toronto.ca/health/aids p. 113 & 114) 

 

The Tree of Oppression can be explained as follows:  

 

• Branches = the different types of discrimination/oppression that 

people experience, e.g. Heterosexism, sexism, classism, racism, etc. 

• Roots = power and domination 

• Soil = fear and ignorance 

• Fruit = pain and violence 

 

Once this image (Jonathan Hanft, 1990: 115) is planted in a person’s 

consciousness, it is difficult to uproot the tree of oppression, and it becomes a 
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powerful and lingering image for further reflection on both the conscious and 

unconscious levels. 

 

Regarding a change in attitude, Robertson states that “No amount of new 

training in a specific technique, or increased time-on-task, will change an 

attitude. The simple model that we developed for helping others to think 

about and understand the role that their attitude (and or its effect) has on life 

and leisure, is simply referred to as the ABC’s model. In the model, the ABC’s 

are basically a part on an acronym in which A stands for attitude, B stands for 

behaviour, and there are two C’s one C stand for communication and the 

other C stands for commitment. Since there are two C’s, then we have to 

have an S on the end. In this case we have a choice of two different words 

beginning with S depending on the situation, success or suck! Put them all 

together and we see that we always start with attitude. Our attitude affects 

our behaviour, our communication and commitment. If we do not start with a 

positive attitude, then chances are that our behaviour (or performance) will 

reflect it, as will our level and type of communication about the  

 

situation, and our commitment, thus we either succeed or we suck. It is a 

self-fulfilling prophecy approach. It also resembles some of the self-efficacy, 

attribution, and self-determination theory.” (Robertson, 2003: 6). “Using an 

older Fishbein model, the way to influence an attitude is through either 

personal experience or changing one’s knowledge base. In other words, 

knowledge and or experience mediate our attitudes and if you want to 

change someone’s attitude, you need to either change their knowledge base 

or their personal experience first.” (Robertson, 2003: 6).  

 

On the basis of model, we know that educational managers in critical posts 

where they can make a difference will have to be exposed to the HIV/AIDS 

environment by visiting care centres and obtaining proper training and 

knowledge. Policies will have to be enforced at ground level. “However, no 

 22



  

policy or law can alone combat HIV/AIDS-related discrimination … A more 

enabling environment needs to be created to increase the visibility of people 

with HIV/AIDS as a ‘normal’ part of any society” (p.5 AVERT.ORG, HIV & 

AIDS, stigma and Discrimination, July 26, 2005). 

  

In conclusion, it can be stated that attitudes can be changed by providing 

knowledge. A strong and positive managerial structure needs to be in place 

for student care and support. The implementation of the programme should 

be enforced and should be evaluated and rectified timeously. This will save 

lives, uplift the health of communities and stabilise the economy. 
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